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ABSTRACT

The researcher conducted her study in the verypaasof Cyprus, Dipkarpaz. The
study was conducted with fifty nine primary schebildren and one hundred and
three secondary school students in order to findDopkarpaz Primary School and
Dipkarpaz Recep Tayyip Ergdan Secondary School students’ attitudes towards
learning English, their motivational levels, theiotivational orientations and their
anxiety levels in learning English. This study akwamined the involvement of
parents in their children’s English language leagrprocess. The adapted version of
the original International Attitude/Motivation TeBhttery by R. C. Gardner (2004)
and adapted version of Foreign Language Classrooxiety Scale (FLCAS) by
Horwitz et al. (1986) were used as instrumentshis study. In addition to the
adapted versions of the two questionnaires, foenagmnded questions and seven
interview questions were written by the researchiée interview was done with
twelve students from Dipkarpaz Primary School amelte students from Dipkarpaz
Recep Tayyip Erdgan Secondary School in order to enrich the reskise to face
interviews were audio-taped and then transcribetiteanslated into English by the
researcher. The data of the questionnaire was zewhlipy using SPSS 15. And,
keywords were selected and categorized by the nassaby examining open-ended
questions and interview results. The questionnainggrview and open-ended
question results revealed that students’ attitudesrds learning English, towards
the English language learning context are positime they have high levels of
motivation in learning English which is crucial. terms of motivational orientation,
both the primary school students and secondary o$clstudents are both

instrumentally and integratively motivated in leagEnglish. Besides these, both of



the schools’ students have moderate level of apxietaddition, in terms of anxiety
level, there wasn’t any significant difference beén the two schools as their mean

scores are relatively same.

Keywords: attitude, motivation, anxiety, primary schoolcsedary school, foreign

language learning.



Oz

Arastirmaci bu cakmayi Kibris’in en dgusu olan Dipkarpazda gercegtiemistir.
Dipkarpazilkokulu'ndan elli dokuz grencinin ve Dipkarpaz Recep Tayyip Ejdn
Ortaokulu’ndan ylz (g gencinin katilimiyla grencilerin ingilizce @&renmeye
yonelik tutumlari, motivasyon seviyeleri, motivasygssitleri ve kaygi duzeyleri bu
calismayla aratinimistir. Bu calsma ayni zamanda ailelerin ¢ocuklariringilizce
O0grenmedeki katilimlarini da incelemektedir. Gard(#304) tarafindan gelirilen
Tutum Motivastonindeksi ve Horwitz (1986) tarafindan gélilen Yabanci Dil
Sinif Kaygisi Olggi yapilacak cakmaya gore uyarlanip kullanilgtir. Uyarlanms
anketlere ek olarak, dért adet yorum sorusu ve gddt roportaj sorusu atamaci
tarafindan yazilmtir. Yorum sorulari anketlerin en sonuna ygitdmis olup,
Ogrencilere anketteki maddelere ek olarak eklemeddikteri bilgileri eklemelerine
sans vermek amaciyla konulgtur. Sonuglari zengingirmek amaciyla on iki
Dipkarpaz ilkokulu ve on iki Dipkarpaz Recep Tayyip Efgm Ortaokulu
Ogrencisiyle roportaj gerceldarilmistir. Ylzylze yapilan roportajlar ses kaydina
alinip, daha sonra atamaci tarafindan yaziya dokilipgilizceye cevrilmitir.
Anketten alinan bilgiler SPSS 15 kullanilarak an&dilmktir. Ayrica, dort yorum
sorusundan ve roportajdan edinilen sonuclardantan&klimeler bulunup kategori
haline getirilmgtir. Anket, roportaj ve yorum sorularindan c¢ikamlsonuclara gore,
ogrencilerin Ingilizce @renmeye yonelik vdngilizce @renme ortamina yonelik
tutumlarinin pozitif oldgu bulunmy olup, ingilizce Grenmedeki motivasyonlarinin
da yuksek oldgu saptanngtir. Motivasyon tirt acisindan hem ilkokul hem de
ortaokul @rencilerinin Ingilizce @renirken her iki motivasyon turiine de,

batinleyici gudulenme ve ara¢ gudilenmesine, saldjpklart bulunmstur. Bu



sonuclara ek olarak, her iki okuldakgréncilerin orta dizeyde kaygl seviyesine
sahip olduklari bulunmgur. Her iki okulun da kaygi dizeyi acisindan amahlari
hemen hemen ayni olgundan dolay! kaygi dizeylerinde herhangi bir istésel

fark bulunmamytir.

Anahtar Kelimeler: tutum, motivasyon, kaygi, ilkokul, ortaokul, yabandil

ogrenimi.
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Chapter 1

INTRODUCTION

Background of the study, purpose of the researchsgnificance of the study is
discussed in this chapter. This chapter also giaésmation about the role of

English in Cyprus and states research questiotieedftudy.
1.1 Background of the Study

Attitude, motivation and anxiety have crucial rolaslanguage learning. Students’
positive attitudes, high level of motivation andvidevel of anxiety are needed in
order to reach success as Gardner (1985) pointeddocording to Gardner (1985),

having positive attitudes and motivation bring fsscin second language learning.

English language has very important role in Cypansg the researcher examined
Dipkarpaz students’ attitudes, motivational ori¢iotas, motivation levels and

anxiety levels in this study.

1.1.1 Role of English in Cyprus and in Dipkarpaz

Cyprus is the third largest island in the Meditegan Sea. It is in the south of the
Turkey, west of the Syria and Lebanon. Cyprus wésdrby the British from 1878 to

1960 and the island was official§olony of Britain in 1925. Tsiplakou (2009) stated
that British government supplied financial and abdgratuity to the schools that
English language was taught. People began leafanglish in 1933 but, English

never became part of the official government policy



In 1960, Cyprus became an independent island abdcame autonomous. Greek
Cypriots and Turkish Cypriots are living in Cyprasd the common language that
two nations are using is English. The official laages of Cyprus are Greek and
Turkish. After the Cyprus war 1974, the countryidéd into two parts and Greek
Cypriots began to live in the south part of the mdop whereas, Turkish Cypriots
began to live in the north part of Cyprus. In 23riRR003, Cyprus border reopened

and till now, Turkish Cypriots and Greek Cypriotglan to visit each other’s places.

Several proofs of the English colonial period can deen today in Cyprus. For
instance, the traffic flow is from left side of theads, and people still use the British
three-pin electric plug. Also, many people in Cypsend their children to the United
Kingdom for educational purposes and they haveives in United Kingdom. In

addition, there are newspapers likgprus Todaywhich are written in English in

Cyprus. Besides these, there are universitiesHkstern Mediterranean University,
Near East University and Cyprus International Ursitg in Cyprus which give

education in English. These universities are pevsthools and also, they have
primary and high schools which also give educatiknglish. In addition to these,
especially in the touristic places like Kyrenia, wan see that English is used

commonly on the windows of the shops and menukeofdstaurants.

Dipkarpaz is at the very east of Cyprus, and Gi@gbriots and Turkish people are
living in there. There is no Turkish Cypriot in Bgrpaz. The Greek people and
Turkish people have separate schools. In DipkaRyanary School and Dipkarpaz
Recep Tayyip Erdgan Secondary School, all the lessons are giverumkigh and

they have English language lessons. In DipkarpazeksiPrimary and Secondary

Schools, they are given lessons both in Greek amglidgh. At the same time, in

2



Secondary School they take Turkish lessons asiedeoburses. Some of the Greek
people know Turkish and some Turkish people knowe®rin Dipkarpaz so, they
can communicate with each other easily either irkifh or Greek but, sometimes
they need English in order to communicate accwyagd, we can say that English is
the common language of Greek Cypriot people andi3lupeople in Dipkarpaz as a

result, learning and using English is crucial feerm.
1.2 Purpose of the Study

Purpose of this study was to find out Dipkarpazmry School and Dipkarpaz
Recep Tayyip Erdgan Secondary School students’ attitudes towardsniteg
English, their motivation levels, their motivatidnarientations and their anxiety
levels in learning English. This study also exardiparents’ involvement in their
children’s English language learning process.

1.2.1 Research Questions

This study was carried out in order to answer ggearch questions. All of the
research questions were answered by taking intouat@articipants’ school level

and gender. The research questions are;

1. What are the students’ attitudes towards the lagrsituation?

2. What is the motivation orientation of the students?

3. What is the level of students’ motivation?

4. How is the involvement of parents in their childeerenglish language
learning process?

5. What is the anxiety level of the Primary and Seeoypdschool students in

Dipkarpaz?



6. What are the similarities and differences betwegk&rpaz Primary School
students and Dipkarpaz Recep Tayyip Eato Secondary School students

regarding their foreign language anxiety levels?
1.3 Significance of the Study

In this study motivation, attitude and anxiety veagdied within one study. Primary
and secondary students were used as participamg. dge and sex were considered
as focusing points in order to examine their atgtumotivation and anxiety in
learning English. Usually the researchers only $oon one topic like motivation
when they conduct their researches. In this sthdyésearcher included three topics

within one study which are attitude, motivation amXiety.

In addition, the study was conducted in the verst gart of Cyprus, in Dipkarpaz
and this part of the country hadn't been includedany of the studies till this

research. For this reason, the study has the $pgartance.



Chapter 2

REVIEW OF LITERATURE

This chapter presents information about attitudegtivation and anxiety and
provides some theories in addition to the ideahefpeople who are famous in their

own fields.
2.1 Related Language Learning Theories

Three language learning theories are discussedhignpart which are Piagetian
Theory, Vygotsky’s Theory and Bruner’s Theory indaage learning.

2.1.1 Piagetian Theory

According to Piaget, children actively learn thingg interacting with them. They
construct their own knowledge by making sense ftbenobjects or ideas. (cited in
Cameron L. (2011) Teaching Languages to Young lezar(p.3) UK: Cambridge

University Press)

Also, Donaldson (1978:86) pointed out that “thelchries to make sense of the
world...asks questions...wants to know... Also, from ayvearly stage, the child

has purposes and intentions: he wants to do”

In addition, Cameron (2011:3) stated that in Piagepsychology, there are two
ways for cognitive development and these are akdion and accommodation. In

assimilation the existing knowledge and skills arged but, in accommodation



something new is created by the learner. Assimitatand accommodation are
adaptive processes and they function together.

2.1.2 Vygotsky’s Theory

Cameron (2011:6) stated that Vygotsky puts impaseatio the help of more skilled
people around the child in the learning process.usled the idea ZPD (Zone of
Proximal Development) in order to give a new megnin the “intelligence”.
According to Vygotsky, intelligence can be measubetter by looking to what a
child can do with more skilled person rather thaoking to what he or she can do
alone.

2.1.3 Bruner’s Theory

Bruner (1983, 1990) investigated adults’ usageheflanguage. According to him,

scaffolding, formats and routines are crucial i@ larning process.

Also, Wood (1998) suggested some teaching strategierder to scaffold children’s
learning for teachers. Some of them are making estgms, praising them and

modeling.

In addition to these, Bruner suggested that forraatsroutines have important roles
in language classrooms. Routines can provide oppitigs for meaningful language
development. Also, children can make sense of meguage actively with the help
of familiar experiences like greeting the teachker.addition, routines help in
developing language skills and provide languagewtiro(cited in Cameron L.
(2011) Teaching Languages to Young Learners (pUK. Cambridge University

Press)



2.2 Teaching Languages to Young Learners

In this part some misunderstandings about teaclinguages to young children,
differences between adult learners and childredigsussed. In addition, the age
factor in language learning is presented in thitige.

2.2.1 Some Misunderstandings About Teaching Languag to Young Learners
According to Cameron (2011:pp xii-xiii), there aseme misunderstandings about
teaching languages to young learners. Some peloiple that teaching something to
children is easier than teaching adults. Teachbmild be good at managing
children, reaching children’s worlds and keepingnthon the task in the classroom.
In order to do this, teachers should have languageviedge, language teaching
knowledge and language learning knowledge. Sohtegchildren is not easier than

teaching adults.

Another misunderstanding that Cameron (2011: piK)i pointed out is that some
people think children can only learn basic thindg Icolours, numbers, etc. but,
teachers should take into account that children lmarinterested in complicated,
abstract and difficult topics like how computersrivand pollution.

2.2.2 Differences Between Adult Learners and Childm

Cameron (2011:1) stated that there are differehetgeen adults and young learners
in learning a foreign language. First of all, chéd are more enthusiastic and lively
when compared to adults. They try to work on théivitg even they don't
understand how and why they will do it. Also, tHegl less embarrassed than adults
while they are talking by using a new language. Ahdy can have more native-like
accent because they start learning language at agés. On the other hand, they

lose their interest and motivation so quickly wiieay find an activity difficult when



compared with adults. In addition, they can’t ustiend meta-language as adults
can. In other words, they can’'t understand the dagg that is used in order to
explain grammar or discourse.

2.2.3 Age and Learning a Foreign Language

In foreign language learning, the amount and thge tgf exposure to the target
language is crucial. For English as a Foreign Laggu(EFL) learners exposure to
the target language is very limited so, learnessarsd encounter the language only

in the language classrooms.

The Critical Period Hypothesis: Cameron (2011:1'@spnted that there is a critical
period that reveals young children can learn seasrfdreign languages effectively
before puberty. The accent of the younger childsdhbe more native-like when

compared to the older learners because the braime @hildren are still able to use

the mechanism which is for the first language asitjan.

Lightbown and Spada (1999) took into account nepusjvations and contexts of
different group of learners in foreign languager@®y regarding the age factor.
They suggested that if the aim is to reach natkeedccent, an early start is the best
but, if the aim is communicative ability in a fogeilanguage, there might not be an

advantage of starting at an early age.
2.3 Attitude of Language Learners

Longman Dictionary of Applied Linguistics (1992:199

The attitude which speakers of different languamelanguage varieties have
towards each others’ languages or to their owmglage. Expressions of
positive or negative feelings towards a languagg neflect impressions of
linguistic difficulty or simplicity, ease or diffulty of learning, degree of



importance, elegance, social status, etc. Attguidevards a language may
also show what people feel about the speakefsabtanguage. (1992:199)

Allport (1954, 45) stated that “an attitude is anta¢ and neural state of readiness,
organized through experience, exerting a directivelynamic influence upon the

individual’'s response to all objects and situatiastsr which it is related.”

According to Latchanna and Dagnew (2009), in otdamderstand human behavior

attitude is a crucial concept. Beliefs and feeliagsincluded under this mental state.

In addition to these, Starks and Paltridge (1998} &tated that attitudes toward the

language learning have direct relationship.

Lennartson (2008) stated that negative attitude ko# of motivation affects
language learning negatively. According to Lenrartdearners’ motivation can be

raised by providing positive attitudes.

Besides these, Ddrnyei (1990) pointed out thakifpr language learners couldn’t
form any attitude about the target language comiydrgcause of not having enough
contact with them.

2.3.1 Components of Attitudes

Wenden (1991) stated that attitudes include thoeeponents which are cognitive
component (beliefs or perceptions), evaluative comept (likes or dislikes) and

behavioral component (adopting particular leardiagaviours).

Also, Hardings et. al. (1954) stated that attitudage three components which are

cognitive, affective and conative components. Cigmi components are the



structure of the beliefs; affective components eretional reactions and; conative
components are the tendency to behave toward tihedatobject.

2.3.2 Classification of Attitudes

According to Gardner (1985), attitudes can be diadgsas specific and general. For
example attitude towards learning Englisis specific and the attitude object, which
is ‘learning English’ is definite. On the other ldamterest in foreign languages
very general because it doesn’t give particulaglege like English or French and it

doesn't state any type of the activity like spegkim listening.

Also, Gardner (1985) stated that, another clasgiba can be done in terms of the
relevance to second or foreign language achieverirentexampleattitudes toward
learning Englishandattitudes toward the English couraee more relevant to second
or foreign language achievement when compared iwidltest in foreign languages
and attitude toward English speaking communiBositive correlation is expected
betweenattitudes toward learning Englisand success in learning English when
compared withattitude toward English speaking commuratyd success in learning

English.

In addition to these, Gardner (1985) stated thitiudes can also be classified as
educational and social attitudestitudes toward the teacher, attitudes towards the
course and attitudes toward learning Engliskan be put under the educational
attitudes whereaattitudes toward English speaking commuiigy be put under the
social attitudes category.

2.3.3 Parental Effect on the Attitudes of Students

Oskamp (1977) stated that, parents take the majerim affecting their children’s

attitudes.
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According to Lambert and Klineberg (1967), parehéve important roles in the

development of attitudes about other cultures.

Gardner (1968) revealed two potential roles of p&revhich are active roles and
passive roles. Parents are in active roles whgndaheourage their children to learn,
when they monitor their children’s learning processd when they reinforce their
children’s successes. Gardner (1968) hypothesizssiye role as involving the

parents’ attitudes towards the second/foreign laggucommunity. Parents may not
be aware of affecting their children and when ptreaxpress negative opinions
about the target language community, their childdmvelop negative attitudes
towards the target language community. In otherdworthey develop similar

attitudes. This is the passive role of the parents.
2.4 Motivation of Language Learners

Pintrich (2003) revealed that the wambtivationcomes from a Latin vertmovere

which means “what gets an individual moving”.

According to Gardner (2007), it is impossible tovegia simple definition of
motivation but we can define the motivated peoplaiaracteristics. These people
are goal directed, expend effort, are attentiveghdesires, have expectations, have

self confidence and have reasons or motives imilegthe language.

Also, Heckhausen (1991) stated that motivation igoal-directed behavior. The
person who is motivated to learn expends effors, d@als, desires and aspirations in

order to be successful.
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In addition, Crookes and Schmidt (1991) definediwadion as the orientation of the

learners for their goals in language learning.

Besides these, Lightbown and Spada (1993) statddnhibtivation is very complex
and we can define it by using two factors which lasgners’ communicative needs
and their attitudes towards the target languagenoamity. That means, if learners
use the target language in social situations, Widyunderstand the communicative
importance of the target language and they willnbativated to learn it. Also, if
learners have positive attitudes towards the tdegegjuage community, they will be

more motivated to learn their language and hawengact with them.

Gardner (1985:10) defined motivation as “motivatiomefers to the combination of
effort plus desire to achieve the goal of learrimglanguage plus favorable attitudes

toward learning the language.”

Also, Scheidecker and Freeman (1999: 116) statatithtodays world, it is the
motivation which is the most complex and challeggssue for teachers. Language
teachers usually use the temotivationin order to say that a student is successful or

unsuccessful.

In addition to these ,Gardner (1985) stated thakiny positive attitudes and

motivation bring success in second language legrnin

Besides these, Skehan (1989) asked whether stuaentsghly motivated because

of their success or they are successful becauseioimotivation.
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Also, Cook (2001:118) expressed that having higlivaton can bring success and

at the same time being successful can bring higtivatmn to learn.

And, Ddrnyei (2001a) presented demotivation ascijoeexternal forces that reduce
or diminish the motivational basis of a behavianééntion or an ongoing action.”
2.4.1 Three Views of Motivation (Motivation From Diferent Perspectives)

In this part three views of motivation which arbehavioural view of motivation, a

cognitive view of motivation and a constructiviggw of motivation is discussed.

1. A behavioral view of motivation:

Motivation is at the center of Skinner, Pavlov arfibrndike’s theories of human
behavior. In the behavioral anticipation of the aesvand positive reinforcement are
desired. External forces like parents and teactamgrol the rewards and reinforces.
(cited in Brown H. D. (2007) Principles of Langudggarning and Teaching {(5d.)

(p. 168) U.S: Pearson Longman)

2. A cognitive view of motivation:

Keller (1983:389) stated that individuals make diecis on goals they will approach

or avoid.

Ausubel (1968: pp.368-379) identified six needstlss constructs of motivation.
These needs are; making investigation, movememkingaaction, stimulating,

information and increasing ego.
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3. A constructivist view of motivation:

An emphasis is both on the social context and an itidividual choices in a
constructivist view. Every person is motivated imiferent way and according to
the constructivist view, cultural and social miliswcrucial in the acts of each person.
(cited in Brown H. D. (2007) Principles of Langudgearning and Teaching (5d.)
(p. 169) U.S: Pearson Longman)

2.4.2 Socio-Educational Model of Gardner

A meta-analysis was used in order to find out tbkationship between second
language achievement and five attitude/motivatiamiables of Gardner’s socio-
educational model which anetegrativeness, attitudes toward the learning aiton,
motivation, integrative orientatiorand instrumental orientation.(Masgoret and

Gardner 2003: 123-163)

In the socio-educational model, three classes bfudés are seen. These are
integrativenessand attitudes toward the learning situatioithe third category for
this model ismotivation. According to this modeljntegrativenessand attitudes
toward the learning situatioeffect achievement in second language indireatly a

through motivation. (Masgoret and Gardner 2003-1@3)

The Attitude Motivation Test Battery (AMTB) of Gardr is used in order to test
language achievement of the learners in terms oeseariables and their subscales.

(Masgoret and Gardner 2003: 123-163)

These variables arattitudes toward the learning situation, integraness,

motivation and orientation The subcategories dttitudes toward the learning
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situation are evaluation of the courseand evaluation of the teacherThe
subcategories ointegrativenessare attitudes toward the target language group,
interest in foreign languageand integrative orientation The subcategories of
motivationare motivational intensity, attitudes toward learnintgettarget language
and desire to learn the target languagAnd, subcategories of th@rientation are
instrumental orientatiorand integrative orientation(Masgoret and Gardner 2003:
123-163)

2.4.3 Theories of Motivation

There are three major theories of motivation whach reinforcement theory, needs
theory and cognitive theory. These motivation therhelp us to explain why

students are motivated to take actions and expiéoid i& their schools.

1. Reinforcement TheariNegative and positive reinforcers are importanbrider to
get the individual to behave in the desired wasitRe reinforcers are in the form of
rewards like grades, prizes, gold stars and theyen in order to make the learner
repeat the desired behavior. Negative reinforcezsuaed in order to avoid people
not to do certain behaviours. (cited in Arends|,Rnd Kilcher, A, (2010). Teaching
for Student Learning: Becoming an Accomplished Teac (p.57) New York:

Routledge)

2. Needs TheoryPeople take actions in order to satisfy theirdseer intrinsic

desires. Maslow (1970) revealed that humans hawerarchy of needs which are
from the lower level to the upper level. These eack; physiological needs like
food and shelter, safety needs, need for belongmd) loving, self-esteem needs,

need to know and understand, aesthetic needs #nacgalization needs. Maslow
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(1970) stated that behavior is driven by needsadtedt the needs at the lower levels

are satisfied, the individuals are motivated tas$atheir higher level needs.

According to the educators and psychologists sschMeClelland (1958), Atkinson
and Feather (1966), Alschuler, Tabor and McIntyi®70) students invest energy
and take actions in school for three needs whiehaahievement, affiliatiorand
influence After students learn particular subject and bex@unccessful, their desire
for achievement is satisfied. Gaining friendshig @motional support both from the
teachers and friends satisfy the affiliation needisthe learners. And, learners’
influence needs are satisfied when they contrat then learning and have a degree

of choice and self-determination.

3. Cognitive PerspectivesAccording to cognitive theorists, involvement and
engagement in the classroom are results of theitoogbeliefs and interpretations of
the students about learning activities. There awmes cognitive theories like

attribution theory, expectancy of failure or sucscasd social learning theory.

3a. Attribution TheoryBernard Weiner’s attribution theory (1986, 19%98yealed
that each person perceives the causes of theirsoaresses and the causes of their
own failures in different ways. According to Weindhere are four causes of
students’ successes and failures. Theseadniéty, effort, luckanddifficulty of the
learning task These attributions can be categorized as inteattaibutions and
external attributions. Internal attributions occwhen learners think that their
successes and failures are because of themselbddy (and effort); external
attributions occur when learners think that thercesses and failures are because of

the external causes (luck and difficulty of therhaiag task).
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3b.Expectancy of Failure or Succes®ather (1969), Pintrich and DeGroot (1990),
and Tollefson (2000) revealed that learners exgdiudt if the reward has high value
for them and when they think that they can sucodgsperform a particular task.
Students who think they can’t be successful ané tpw value to the reward, will

expend little effort and expectancy of failure ascu

3c. Social Learning TheonAccording to Bandura (1977, 1986), learners prietr
their past accomplishments and failures in ordesdbnew goals for themselves.
Students select the tasks they will succeed an @lie tasks they will fail. Internal
satisfaction will occur and this satisfaction atéetheir effort more than the external
rewards like gold stars or grades. Students’ elafout their own abilities was
calledself-efficacyby Bandura.

2.4.4 Orientations of Motivation

Robert Gardner and Wallace Lambert (1972) idewtifisvo bacis types for
orientations of motivation. These aigstrumentaland integrative orientationgo
motivation. Instrumental orientation means that barner wants to acquire the
language for instrumental goals like making a camr@ading technical materials, etc.
On the other hand, integrative orientation meaas tite learner wants to learn the
language in order to integrate themselves intodihléure of the target language
group. According to the research, both of theselvation orientations are closely
related to being successful in language learning, B some learning situations it

might be difficult to distinguish between these tareentations of motivation.

Brown (2000) stated that, a combination of instrataemotivation and integrative

motivation is selected by the learner in learnirsgeond language.
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Also, Dornyei (2001b) has a process-oriented maafelmotivation and it is
composed of three phases. These phasesharee motivatiorwhich means getting
started and setting goakszecutive motivatiowhich refers carrying out the tasks that
are needed in order to maintain motivation; andtivation retrospectiorwhich

refers to the appreciation and reactions of theéesits to their performance.

In addition, Falk (1978) explained that people dadi in that the learners who like
the culture and would like to become familiar witle culture and also who want to

be part of that society in which language is used@ost successful learners.

Finegan (1999, p.568) theorized that “integrativetiwation typically underlies

successful acquisition of a wide range of regisheic a native like pronunciation.”

Besides these, Taylor, Meynard and Rheault (19EH)s (1997); Crookes et al
(1991) found that in learning a second languagegnative motivation brings long-

term success.

Also, Ellis (1997) stated that, it is found in thesearch which was conducted by
Gardner and Lambert, integrative motivation was emarportant than instrumental
motivation in a formal learning environment.

2.4.5 Types of Motivation in Language Learning

There are two types of motivation which are extdnand intrinsic motivation.

According to Edward Deci (1975, p.23),

intrinsically motivated activities are ones for wiithere is no apparent
reward except the activity itself. People seenerigage in the activities for
their own sake and not because they lead to anringit

reward....intrinsically motivated behaviors are aimat bringing about
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certain internally rewarding consequences, nanfellings of competence
and self-determination. (Deci 1975:23)

Brown (2007:172) stated that rewards like moneizgs:;, grades etc. are expected in
extrinsic motivation.

2.4.6 Two Motivational Constructs

According to Gardner (2007), there are two motadi constructs and these are:

1. Language learning motivatioftis the motivation to learn a second language.

2. Classroom learning motivatiort is the motivation in the classroom or in any
specific situation.

2.5 Foreign Language Anxiety

2.5.1 Overview of the Different Definitions of Anxety

Spielberg (1983, pl) defined anxiety as “the subjec feeling of tension,
apprehension, nervousness, and worry associatédawitarousal of the autonomic

nervous system.”

Also, Scovel (1978:134) defined anxiety as theifgebf uneasiness, frustration,

self-doubt, apprehension or worry.

Anxiety is a psychological thing which is a stateapprehension and fear about the
object. (cited in Hilgard, E. R., Atkinson, R. C. &tkinson, R. L (1971).

Introduction to psychology (5edition). New York: Harcourt)

In addition, MacIntyre and Gardner (1994) definediaty as the feeling of tension,

apprehension, nervousness and worry.
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Besides these ideas, Tobias (1986) stated that "rerthree cognitive stages which
are input, processing and output. At these thragest anxiety may function as the
mental block to cognitive performance. Fear ofuia| worry, self-deprecating

thoughts occur over the performance procedures.

2.5.2 Language Learning Anxiety

Mcintyre (1999) expressed that language anxiety wsorry and negative emotional

reaction which appears when learning a second &gegu

Also, Macintyre and Gardner (1989: 251-275) statledt language anxiety is

negatively correlated with performance of the stiglén learning languages.

In addition, Horwitz and his colleagues (1986) exfathat in learning languages,
foreign language anxiety includes how the learseesthemselves, how they believe
and feel and how they behave. Also, they stateshnmonication apprehension, test

anxiety and fear of negative evaluation can caassgn language anxiety.

Also, Horwitz (1986) expressed that language agxadtect the quality of second

language communication.

According to Na (2007) anxiety is one of the masportant affective factors which

affects second language learning.

And, Young (1991) stated that foreign language etyxcan be seen in the form of
“distortion of sounds, inability to reproduce thetanation and rhythm of the
language, freezing up when called on to perforna, fmgetting words or phrases

just learned or simply refusing to speak and remgigilent.”
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2.5.3 Types of Language Learning Anxiety
Alpert and Haber (1960), and Scovel (1978) stateat ta learner can have

debilitative anxietyor facilitative anxietyin language learning

The learner as Oxford (1999a) stated can Herenful anxietyor helpful anxiety In
other words, while learning a foreign language, i@ilyxcan be a positive factor

which helps learning or can be a negative factdclwbbstructs learning.

According to Scovel (1978) anxiety can be clasdifstrait anxiety, state anxiety
andsituation-specific anxietyTrait anxiety means that the learner has the peemt
predisposition to feel anxious. Learners who faat some situations are threatening
have state anxiety. And, learners who feel anxiowgertain situations or events like

talking in front of the public or taking examinat®have situation-specific anxiety.

Scovel (1978) stated that anxiety can be categbrsdacilitating and debilitating
anxiety Facilitating anxiety motivates learners in orttiershow extra effort for the
new learning task. In debilitating anxiety, leashavoid to have contact with the new

learning task in order not to feel anxious.

According to William (1991), low anxiety has thecilaative function whereas high

anxiety has the debilitating function.

2.5.4 Components of Foreign Language Anxiety

According to Horwitz et. al., there are three comgruts of foreign language anxiety.
These are communication apprehension, fear of ivegabcial evaluation, and test

anxiety (Horwitz, Horwitz and Cope, 1986, MacIntyred Gardner, 1989, 1991).
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2.5.5 Sources of Foreign Language Anxiety
According to Cummins (1984), there are many soumkesnxiety in language
learning. These can be English classroom, lackeather engagement, limited

cognitive skills.

Young (1994)'s three sources of foreign languageety arethe learner (having
low self-esteem, competitiveness, communicationretpmsion, lack of group
membership, attitudes toward language learning &etiefs about language

learning) theteacherandtheinstitution

Also, Bailey (1983) analyzed eleven learners’ disiand found that competitiveness
can cause learners to be anxious. Learners’ largaagjety can be seen as a result
of the tests they take and the desire to receigttipe feedback from their teachers

for their progress and competence.

In addition, Williams and Andrade (2008: 181-19bnducted a survey with 243
Japanese students at four universities in Japarioamd that the students’ language

anxieties’ sources are their teachers and classmate

According to the findings of Horwitz et al. (198625-132), learners believe that

speaking in the foreign language classroom is tbst mnxiety producing factor.

Also, Horwitz (1989) found out that, anxious leasm&ho see language learning

difficult, have low levels of foreign language aptle.
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Besides these, Palacios (1998) revealed that latdaohers’ support, personality of
the teacher and lack of time for personal attertiotine learner can cause anxiety for

the learners.

And, Ando (1999) stated that, having native spe&da@cher can cause anxiety for the

learners.

In addition to these ideas, Oxford (1999b) revedhed learning and teaching styles
can cause language anxiety because learners’ adtéachers’ style should be

compatible.

Young (1994) and Palacios (1998) stated that speotss role plays, speaking to the
whole class, oral presentations, being asked tewn the board can cause anxiety.
According to Young (1991), there are at least siteptial sources of anxiety which
are; personal and interpersonal anxieties, learner Hesliabout language learning,
instructor beliefs about language teaching, instondearner interactions,

classroom procedureand languge testing.

1. Personal and interpersonal anxietied:ow self-esteem, competitiveness,
communication apprehension (shyness, embarrassm&mt)al anxiety, anxiety

specific to language learning are some sources esfopal and interpersonal

anxieties. Some learners believe that their fricarésbetter at language learning than
themselves so their self-esteem decreases andbézeyne anxious. They give much
more importance to what their peers think abouttlaad they try to please others.
As a result they become anxious. Social anxietyua;ovhen people should speak

before other people. According to the Krashen,ctiffe filter is down when the
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person belongs to a particular group. Terrell thittkat “children acquire their first

language and a second language in order to ideamiflybe a member of the group
that speaks that language.” So, according to Teilieke people feels the “target
language group identification” and their affectiléer is down. And, some learners
believe that if they learn another language, thél lase their identity and they

become anxious. (cited in Young, Dolly J. 1991 edfing a low anxiety classroom
environment: What does language anxiety researggest? Modern language

journal 75: 426- 439)

2. Learner beliefs about language learninghen learners’ belief and the reality
don’t match, anxiety occurs. For instance, someéesits believe that in language
learning, fluency is important. So, they try tofheent while using the language and
they become frustrated. Also, if they believe thednunciation is important, they
will be stressed in order to tell the right proniation of the words and as a result

they become anxious in order to tell the correonhpnciation. (Young, 1991)

3. Instructor beliefs about language teachifigne social context that teacher makes
up in the classroom effects students anxiety. Sofhibke teachers who believe they
should correct every mistake of the students; wtiok working in pairs in the
classroom will cause them not to control the cleasily; who defends teacher’s
talking time should be more than students’ talkiimge causes their students to be

anxious.(Young, 1991)

4. Instructor-learner interactionsThe correction of the errors affects students while

learning the target language. Students become asxiten their every mistake is
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corrected by their teachers in front of their peés a result, students are affected

when how oftenandhowtheir errors corrected. (Young, 1991)

5. Classroom procedurediccording to the learners, speaking in front ofepth
make them anxious. So, oral presentations, oralzgsi being called by the teacher

to respond a question orally make them stressezur(ty, 1991)

6. Languge testingSome test types make students to feel anxious.eTiméght be

listening tests, grammar tests, oral teteung, 1991)
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Chapter 3

METHODOLOGY

This chapter gives information about research deaitd objectives, context of the
study and students who patrticipated in this studyaddition, it provides detailed
information about the instruments used, how tha dats collected and analyzed.

3.1 Research Design and Objectives

The researcher's study was designed to investigatéudes, motivational
orientations and motivation levels of the studedising their English language
learning. The study also focused on students’ ayiéxels in English lessons. The
study mainly focused on searching if students ategratively or instrumentally
motivated and if their attitudes towards Englisingish community and English
teacher are positive or negative and if this affettteir language learning. The
researcher took into account some background fadike students’ gender and

school level in their target language learning.

The data was collected by using questionnaire)-epeled questions and interviews
by the researcher. The researcher used differgastyf instruments in order to
provide more relevant information about studentstuales, motivation levels and
orientations and anxiety levels of the primary sdhsiudents and secondary school
students in Dipkarpaz. The data which was obtafr@d the instruments interpreted
both quantitatively and qualitatively. Students avgliven the questionnaire which

was consisted of fifty-nine items and four openashdjuestions. Also, from each
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level students were selected randomly and 24 stedertotal were interviewed by

using seven interview questions.

As it was stated in chapter 1, the researcher deresil these research questions in

her study by using different types of instruments:

1. What are the students’ attitudes towards the lagrsituation?

2. What is the motivation orientation of the students?

3. What is the level of students’ motivation?

4. How is the involvement of parents in their childeereEnglish language
learning process?

5. What is the anxiety level of the Primary and Seeoypdschool students in
Dipkarpaz?

6. What are the similarities and differences betwegk&rpaz Primary School
students and Dipkarpaz Recep Tayyip Eato Secondary School students

regarding their foreign language anxiety levels?
3.2 The Context of the Study

The study was conducted in the very east part ®fGlprus. Dipkarpaz Primary
School and Dipkarpaz Recep Tayyip Edo Secondary School students’
participated in the study. These two schools ate sichools which give education in
students’ first language, Turkish. In the primachool, beginner level of English

and in the secondary school, elementary level gliEmis given.

In primary school, there are twd"4rade classes and twd' §rade classes. The
names of the classes are 4A, 4B, 5A and 5B. Inthére are 17 students; in 4B,

there are 15 students; in 5A, there are 13 andiBinthere are 14 students. Both
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fourth and fifth classes have five English lessona week and each lesson is for
forty minutes. Every day they take one Englishdeswhich focuses on four skills,
grammar and mainly on vocabulary learning. FBrctassesFootprints 2is used as
an English book and fof"classesFootprints 3is used. The writer of these books is
Carol Read Students began to take awareness courses foiskrigim the nursery
school and they have little knowledge about EnglStudents are taking English
lessons in their own classes. In other words, tieneo special class for English

lessons.

In secondary school, for each level there are tlasses. 6A is composed of 16
students whereas 6B has 11 students. There aréudénss in class 7A and 17
students in class 7B. Both in 8A and 8B, there2frestudents. Each class takes six
hours of English lessons in a week and each lessdior forty-five minutes.
Everyday each class has at least one English lemsdrfour skills, grammar and
vocabulary learning take equal importance in laggukarning. For 6 classes,
Project 1 for 7" classesProject 2and for & classesProject 3English books are
used as source books in English lessons. The writérthese books ar&éom
HutchinsonandJames GaultThese students like primary school students Hhitiles
knowledge about English. The school has a sepatass for English lessons and

teachers use this class during English lessons.

3.3 Pilot Study

In order to do the pilot study, two students wesleced by the researcher both from
Dipkarpaz Primary School and Dipkarpaz Recep Tafygosan Secondary School.
Four students were observed during their complatiotihe questionnaire and in the

end they were asked to give their personal ideamitathe questionnaire. The
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students attended to a research for the first @ime the researcher realized that
primary school students need more instructions el to complete the
questionnaire. So, with the help of the pilot stuldg researcher became aware of
what students need in order to complete the quesdice. During the research the
instructions were given to the students by thearet®r and 5 point Likert Scale was
written to the blackboard in order to make everyghclear for the students. Their
class teachers were also in the classroom durmgetbearch and helped them when
they need help. Both the primary and secondaryad@todents thought that this will
affect their English grades during the pilot stsdy in each class during the research
students were told that this research is done @orlyacademic purpose and their
teacher will not see what they will write down sowill not affect their English

grades.
3.4 Participants

The participants were fifty-nine™and &' grade primary school students and one
hundred and threé"6 7" and &' grade secondary school students. All of theard

5™ level primary school students and all secondanpsklevel students participated
in this study. Totally, 59 students from primaryhsol and 103 students from
secondary school participated in this study. Thge range is between 10 and 14 and
all of them are Turkish people. (see Table 1) Témearcher preferred to include
participants from different grades in her studyonder to give detailed information
about their attitudes, motivation and anxiety imefgn language learning with

respect to their gender and school level.
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Table 1: Class-Age Crosstabulation of the partitipa

Total
Age 10 11 12 13 14
Class 4A 17 17
4B 15 15
5A 13 13
5B 14 14
Totall 59
Class 6A 16 16
6B 11 11
7A 19 19
7B 17 17
8A 20 20
8B 20 20
Total2 103
TOTAL: 59 +103= 162

In Dipkarpaz Primary School, in class 4A, there afemale and 10 male students;
in 4B, there are 5 female and 10 male; in 5A, tlaee5 female and 8 male; and in
5B, there are 9 female and 5 male students. Toth#ye are 26 females and 33
males in Dipkarpaz Primary School. Their ages &eardd 11. All the students are
Turkish and there is no Turkish Cypriot studenthis school. Their level in English

is beginner level. (see Table 2&3)

In Dipkarpaz Recep Tayyip Erfan Secondary School, in class 6A, there are 6
female and 10 male students; in 6B, there are @leand 5 male; in 7A, there are 8

female and 11 male; in 7B, there are 8 female ama A, there are 13 female and 7
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male; and in 8B, there are 10 female and 10 maldests. In total, there are 51
females and 52 males in Dipkarpaz Recep Tayyip gadl&Gecondary School. Their
ages are 12, 13 and 14. All of the students ar&kiJlurand there is no Turkish
Cypriot student in this school as it is in the mmnschool. Their level in English is

elementary level. (see Table 2&3)

Table 2: Gender-School Crosstabulation of the @pents

Total
School Primary School Secondary School
Gender Female 26 51 77
Male 33 52 85
Total 59 103 162

Table 3: Gender-Class Crosstabulation of the ppatits

Total

Gender Female Male

Class 4A 7 10 17
4B 5 10 15
5A 5 8 13
5B 9 5 14
6A 6 10 16
6B 6 5 11
7A 8 11 19
7B 8 9 17
8A 13 7 20
8B 10 10 20

Total 77 85 162
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3.5 Instrumentation

The aim of the current study was to find out Digler Primary School and
Dipkarpaz Recep Tayyip Ergdan Secondary School students’ attitudes toward
learning English, their language teacher, targetgdage community; their
motivation levels and motivational orientationdearning English; the involvement
of parents in their children’s English languagernéay process; and their class
anxiety and language use anxiety levels in learrtimg target language. Three
instruments were used by the researcher in thislystThese are; student
questionnaire, open-ended questions and studenviews.

3.5.1 Background Questionnaire

The background questionnaire was written by theareher according to the aim of
the study and put in the beginning of the questmen The study focused on gender
and school level of the students so, the questitrigded their ages, gender, school
levels, school names and class names. (see AppAhdix

3.5.2 Motivation, Attitude and Anxiety Questionnaires

In this study, the questionnaire which was usedoimposed of two sections. The
first section was composed of 44 International tAtte/Motivation Test Battery
items and second section was composed of 15 Fokeigguage Classroom Anxiety
Scale items. (see Appendix A) The questionnairmstef these two instruments

were trimmed and adapted in order to suit the ocustidy.

Attitude/Motivation Test Battery (AMTB)

The original International Attitude/Motivation TeBattery by R. C. Gardner (2004)

is composed of 104 items and the original Foreigmduage Classroom Anxiety
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Scale (FLCAS) by Horwitz et al. (1986) has 33 itelso, the scales of these two
instruments were different. The International AMEBon a 6-point scale as strongly
disagree, moderately disagree, slightly disagréghtly agree, moderately agree,
and strongly agree whereas the FLCAS is on a Stpsmale as strongly disagree,
disagree, neither agree nor disagree, agree aaodghktragree. In this study the
researcher used 5-point Likert Scale for both umsents. The items were translated
into Turkish by the researcher and then evaluatetivb people who specialize in
English as a foreign language in order to make so@aé the items are accurate.
During the research, only Turkish versions of th® tquestionnaires were used
because, students weren't proficient enough in iEngiThe items which are about
anxiety in International AMTB were dropped by tlesearcher and FLCAS was used
in order to test students’ anxiety level in English the adapted International
AMTB, in order to suit the context and the aim bé tstudy, subscales were used.
There are two subscales for the attitudes towagddarning situation (evaluation of
the teacher, evaluation of the English course)edhsubscales for integrativeness
(integrative orientation, interest in English, taities toward English speaking
people); one subscale for instrumentality (instrotakorientation); three subscales
for motivation (motivation intensity, desire to feaEnglish, attitudes toward
learning English); and a scale of parental infleensee Table 4) Also, in the
original International AMTB, the phradereign languages used and this phrase
was changed t&nglishin the current study in order to fit the contekie original
International AMTB is composed of 104 items andluding all the items in the
current study would make it impossible for the ygpuearners to answer all of them
so, the items that have same meanings were trinfayéige researcher. For example,

the items were trimmed a®arning English is really great, | love learningn@ish
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The deletions were made by the researcher undesoiigultation of Asst. Prof. Dr.

Naciye Kunt who is expert in English language leagn

Table 4: Subscales of the adapted Internationaudl#/Motivation Test Battery

Sections

Subscales

I[tem numbers

Attitudes toward the

learning situation

. Evaluation of the

teacher

3,7,8, 14, 28, 37

. Evaluation of the 6, 13, 15, 27
English course
Integrativeness . Integrative 9, 26, 36
orientation
Interest in English| 12, 29, 38
. Attitudes  toward 16, 17, 35, 43
English  speaking
people
Instrumentality . Instrumental 5,11, 25, 34
orientation
Motivation . Motivation 18, 24, 33, 42
intensity
. Desire to learn 23, 32, 39
English
. Attitudes toward 1, 4, 19, 30, 41

learning English

Parent involvement

1Parental influence

2,10, 20, 21, 22, 31, 40

Foreign Language Classroom Anxiety Scale (FLCAS)

A4

The original FLCAS is composed of 33 items. In thiisdy the researcher excluded

the items which examine making mistakes, test ayaad making presentations in

the classroom under the consultation of Asst. Hbof Naciye Kunt who is expert in
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English language learning and the researcher uSedeins in her study. Two
subscales were used by the researcher whichlaaiguage class anxietynd
language use anxietysee Table 5) In the original FLCAS the phrdseeign
language classs used and this phrase was changeBrglish classn the current
study in order to fit the context. Alstanguage classvas changed int&nglish
class foreign languagevas changed int&nglish languagesvas termed aEnglish

and;language teachewas stated asnglish teachem the current study.

Table 5: Subscales of the adapted Foreign Lang@gsroom Anxiety Scale

Sections Subscales [tem numbers
Anxiety 1. English class 2,3,5,7,8,10, 13, 15
anxiety

2. English language | 1, 4, 6,9, 11, 12, 14
use anxiety

3.5.3 Open-Ended Questions

In the end of the questionnaire four open-endedtoues were included in order to

give students opportunity to add extra informatiabout their own language

learning. The questions were written by the researand they were given to the
students in their first language which is Turki$ihe questions are as follows; (see

Appendix A)

1. What else you would like to say about your Engllahguage learning
experience?
2. Is there anything else that makes you happy dugnglish lessons? If so,

what are they?
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3. Do you use English outside the classroom? If serevand how would you
use it?
4. Is there anything which bothers you inside and idatsthe English
classroom? If so, what are they?
3.5.4 Interviews
In order to support student questionnaire and @eted questions, interview
questions were written by the researcher. With lieép of the interviews, the
participants had more opportunities in order toregp their own ideas. Also, the
researcher had the opportunity to draw more rekes@mclusions with the help of the
interviews. Seven interview questions in their tfitanguage were asked to 24
students who were randomly selected from each .lévadlio-recording was done
and then, the data was typed and translated ingligbn The questions are as

follows; (see Appendix A)

1. Do you want to learn English very well? If yes, ywhWhat is/are your
aim/aims in learning English? If no, why?

2. How do you describe your English lessons?

3. How do you feel in your English lessons?

4. Is there anything that bothers you during Englessbns? Which activities
bother you?

5. Which language does your teacher use during Entgsdons? How do you
feel when he/she speaks English? How do you feenwie/she speaks
Turkish?

6. How would you describe your desire to learn Endlish

7. What do your parents do in order to help you imiegy English?
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3.5.5 Reliability and Validity

In order to test reliability of the questionnaitésit were used in the current study,
Cronbach’s alpha coefficient was used. The rdltghiesult of this study for AMTB

is 0.938 and for FLCAS, it is 0.829 which are csteit. For the validity, a language
specialist, an expert in statistics and an educatispecialist checked and approved

the questionnaire. (Table 6&7)

Table 6: Reliability Statistics of adapted Attitubli®tivation Test Battery

Cronbach's Alpha Number of Items

0.938 44

Table 7: Reliability Statistics of adapted Foreiganguage Classroom Anxiety Scale

Cronbach's Alpha Number of Items

0.829 15

3.6 Data Collection Procedures

First of all, the researcher sent a letter to thaidter of Education in order to get
permission to make research in Dipkarpaz Primaty8icand in Dipkarpaz Recep
Tayyip Erd@gan Secondary School. (see Appendix B) After recgithe acceptance
letters (see Appendix C) from the Minister of Edima the researcher visited the

school heads and asked for the relevant time iardoddo the research.

After that, students were given the questionnairé apen-ended questions. They
completed the questionnaire within one class timeé submitted to the researcher.
The researcher and their class teachers were icldbg in order to answer questions

of the participants during the data collectiontHa primary school, in order to make
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students clear about how to respond to the itentedmuestionnaire, one item was
shown on the blackboard as an example and thengsmkiom 1 to 5 was written on
the board by the researcher and their equivalétgsagree, strongly disagreeere

written on the board. Students filled the questerenand wrote their ideas to the

open-ended questions on their own.

For the interview, three students from each dlagsimary school and two students
from each class in secondary school were seleatedtbmly. (example interview, see
Appendix D) The purpose of making interviews wasotiain qualitative data in
order to support the data which were obtained ftbm survey and open-ended

questions.
3.7 Data analysis Procedures

3.7.1 Method for Questionnaires

In the analysis process SPSS 15 was used. Theiajuestes are 5 point Likert
Scale and the results were evaluated accordingpmir. Only one item in FLCAS
questionnaire was scored reversely. This iterh fisel confident when | speak in

English class.

In order to analyze the responses of the questimmriast of all the frequency of the
data were taken. This process was done in ordeindgok for missing data. And, no
missing data was found. The frequency of the agéefparticipants, their gender,
school types and classes of the students werdakea in addition to the two scales
data screening processes. In Appendix E all ofitita screening processes for each
scale were presented. For instance as it is showimei Table 8, the frequency of all

females that participated in the survey are 77ainahales are 85.
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Table 8: Frequency of all participants in termshafir gender

Frequency Percent%
Gender Female 77 47.5
Male 85 52.5
Total 162 100.0

Each scale was screened in order to find out retieeany missing data. For example
in the Table 9 scale 1's which is adapted AMTBmité was screened. The number
of the students who strongly disagree to the iteiredrning English is really great
was 2 whereas 92 participants strongly agree toitdma. 3 of the participants
disagree to the item whereas 61 of them agreechentém. And, only 4 of the

participants were undecided about this item.

Table 9: Frequency of item 1 &arning English is really gredt.of the adapted
Attitude/Motivation Test Battery

Frequency Percent %
Strongly Disagree 2 1.2
Disagree 3 1.9
Undecided 4 25
Agree 61 37.7
Strongly Agree 92 56.8
Total 162 100.0

After the screening process, descriptive analydeth® data were taken by the

researcher. 5 point likert scale was used in bbtheoquestionnaires.
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3.7.2 Method for Open-Ended Questions

The open-ended questions were included in the énteosurvey questions. Each
participant that participated in the research wsked to answer these questions and
make comments about each of them. Each resporisertquestions was read by the
researcher in order to make generalizations bygufie keywords. The responses
were separated as primary school and secondarylsshalents’ comments about
the questions.

3.7.3 Method for Interviews

In order to give more comprehensive results in tamdito the survey findings, 24
students were interviewed by the researcher. Faf&ee interviews were done in
the first language of the students which is Turkdsk the responses of each student
to the questions were recorded, transcribed and tifamslated into English by the

researcher.

Before interviewing, each student was asked if tvapt to be interviewed. All the
students were willing to be interviewed and firbab, the researcher explained that
this interview is the part of her research andittiermation that they will give are
valuable for her. After preparing a friendly atmbege, the participants were asked
to give details about their age, gender, school eads. In the interview 24
participants were participated (see Table 10) &egl were called as Student 1 (class
4 , male), Student 2 (class 5, male), Student &¢cl, male), Student 4 (class 5,
male), Student 5 (class 4, male), Student 6 (Jassale), Student 7 (class 8, male),
Student 8 (class 6, male), Student 9 (class 6, )m8kadent 10 (class 7, male),
Student 11 (class 8, male), Student 12 (class ¥)nfatudent 13 (class 5, female),

Student 14 (class 5, female), Student 15 (clastemale), Student 16 (class 4,
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female), Student 17 (class 4, female), StudentclEsg 5, female), Student 19 (class
6, female), Student 20 (class 8, female), Studdiitl@ss 7, female), Student 22

(class 8, female), Student 23 (class 6, female)Sindent 24 (class 7, female).

Then, they were asked 7 interview questions whigiperted survey questions. The
interview was done in one of the classes in eabloddn a quiet setting and the

interviews lasted for approximately 15 minutes.

Table 10: Interviewee Profile of the participants

Total
Class 4 5 6 7 8
Gender Female 3 3 2 2 2 12
Male 3 3 2 2 2 12
Total 6 6 4 4 4 24

After interviewing in their first language, the datvas transcribed and then, the
responses were translated into English by the relsea All of the responses for
each question were read by the researcher andistieéd make categorisations from
the responses of the participants by taking outkénevords. The key topics were
listed and similar topics were categorised understiime topics. (see Appendix F1 &
F2)

3.7.4 Ethical Issues

In the questionnaire, open-ended questions antidniterview, there wasn’'t any
guestion which was personal. So, in giving respaosdl of the used instruments no
ethical concerns were identified. All of the stuttewere voluntarily participated in
the research and they know that their responseésaiilbe shared with anyone and

will be used only for academic purpose.
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Chapter 4

THE FINDINGS

This chapter presents the findings of the reseattbh was done in Dipkarpaz. The
findings of the survey are shown in the light af tlesearch questions with the usage
of descriptive statistics. Also, open-ended questesults and interview findings are
discussed in this chapter.

4.1 Survey Findings

4.1.1 Descriptive Results of the Survey Findings

The descriptive statistics of the items were takgnusing SPSS 15 in order to
answer the research questions. Attitude of theestisdtowards learning situation,
integrativeness, instrumentality, motivation andep#al influence were examined
under the same scale which was adapted AMTB (byd&ar 2004) by the
researcher. These 5 major categories also havategjocies (see Appendix G) and

each of them was examined with the help of thergesee statistics.

Classroom anxiety and language use anxiety aramhédeadings under the adapted
FLCAS (by Horwitz, 1986). The subscales of FLCA$ presented in Appendix G.
The descriptive statistics of the two scales waken and the descriptive statistics of
each item was evaluated on the basis of schodl é&xkgender.

4.1.1.1 Research Question 1: What are the studentttitudes towards the
learning situation?

First research question idVhat are the students’ attitudes towards the laagni
situation? First of all, two subcategories of attitudes todsthe learning situation
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which areevaluation of the language instruct@nd evaluation of the language
coursewere examined on the basis of school level and gyerMean scores of the
results were evaluated according to the scores hwhiere determined by the

instructor beforehand. These pre-determined s@rees

Mean score 1.00-1.49 very negative attitude
1.50 - 2.49 negative attitude
2.50 — 3.49 neither negative nor positive
3.50-4.49 positive attitude

4.50-5.00 very positive attitude

The results revealed that, primary school childnewe positive attitudes towards
their English teacher since their mean score i5.3®&condary school students also
have positive attitudes towards their English imstior since their mean score is 3.60.
As a result, both schools’ students have positittéudes towards their English
teachers. Both the primary school students andnskecy school students are
positive towards the English courses they takeclaba. Mean score of the primary
school students’ is 3.76 and the mean score ode¢bendary school students’ is 3.88

(see Table 11).
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Table 11: Descriptive Statistics of evaluationtw tanguage instructor and language
course according to the school level

Standard
School Number Minimum Maximum Mean Deviation
Primary Language Instructor
59 1.83 5.00 3.5508 .67541
School
Language Course 59 1.75 5.00 3.7669 .80122
Secondary Language Instructor
103 1.00 5.00 3.6019 .89273
School
Language Course 103 1.50 5.00 3.8883 .83924

It can be stated that both primary school childred secondary school students have
positive attitudes towards the learning situatioat they learn English. As shown in
Table 12, mean score of the primary school studiesn&65 and secondary school

students’ is 3.74.

Table 12: Descriptive Statistics of attitudes taidvéire learning situation according to
the school level.

Standard

School Number Minimum Maximum Mean Deviation
Primary attitudes toward the

59 2.42 5.00 3.6589 .61532
School learning situation
Secondary attitudes toward the

103 1.46 5.00 3.7451 77131
School learning situation
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The results showed that female students have pesgitititudes towards their teacher
since their mean score is 3.52. Male studentsltese positive attitudes since their
mean score is 3.63. Both male and female studeatgsasitive towards their English

course. The mean score of the female student84sa®id male students’ is 3.75. (see

Table 13)

Table 13: Descriptive Statistics of evaluationtw tanguage instructor and language
course according to the gender

Standard

Gender Number Minimum  Maximum Mean Deviation
Female Language Instructor 77 1.00 5.00 3.5281 .84483
Language Course 77 1.75 5.00 3.9481 .78256
Male Language Instructor 85 1.00 5.00 3.6333 .79549
Language Course 85 1.50 5.00 3.7500 .85565

It can be concluded that both of the genders hasitipe attitudes towards the
learning situation. As shown in Table 14, mean sadrthe girls is 3.73 and mean

score of the boys is 3.69.

Table 14: Descriptive Statistics of attitudes tadgathe learning situation according
to the gender

Standard
Gender Number Minimum Maximum Mean Deviation
Female attitudes toward the
77 1.46 5.00 3.7381 .70130
learning situation
Male attitudes toward the
85 1.75 5.00 3.6917 .73562

learning situation
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4.1.1.2 Research Question 2: What is the motivatioorientation of the students?
Second research question examined whether the nstudgre instrumentally

motivated or integratively motivated.

Mean scores of the instrumental motivation for betihools are higher than the
integrative motivation mean scores as shown indabl Mean score for integrative
orientation is 3.84 whereas it is 4.02 for instrataé orientation for primary school
children. Also, for secondary school students,rimaental orientation’s mean score

is 4.19 whereas it is 4.09 for integrative orieioiat

Table 15: Motivation orientation of the studentsading to their school types.

Standard
School Number Minimum Maximum Mean Deviation
Primary
School Integrative
59 2.00 4.92 3.8418 .68804
Orientation
Instrumental
59 1.50 5.00 4.0297 .76576
Orientation
Secondary
School Integrative
103 1.61 5.00 4.0974 .70698
Orientation
Instrumental
103 1.25 5.00 4.1917 .70468
Orientation
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Also same results found, when the results compacedrding to the gender. In other
words, mean scores of the instrumental motivatmnbbth genders are higher than
the integrative motivation mean scores. (see Tdlfle Integrative orientation’s
mean score for girls is 4.07 and for boys, it i933.In addition, instrumental

orientation’s mean score for girls is 4.18 anddoys, it is 4.08.

Table 16: Motivation orientation of the studentsading to their gender.

Standard
Gender Number Minimum Maximum Mean Deviation
Female
Integrative
77 2.33 5.00 4.0779 .65081
Orientation
Instrumental
77 2.25 5.00 4.1883 .65287
Orientation
Male
Integrative
85 1.61 5.00 3.9376 .75516
Orientation
Instrumental
85 1.25 5.00 4.0824 .79281
Orientation

But, there isn’t so much difference between meamescin relation to both gender
and school level. The results are nearly the s@&aewe can say that these students
are both instrumentally and integratively motivated

4.1.1.3 Research Question 3: What is the level diidents’ motivation?

Three subcategories of the motivation whichramivation intensity, desire to learn

Englishandattitudes toward learning Englisivere examined on the basis of school

a7



level and gender as it was for the first reseangbstion. The mean scores of the
results were evaluated according to the scores hwhiere determined by the

instructor beforehand. These pre-determined s@rees

Mean score 1.00-1.49 very low motivation
1.50-2.49 low motivation
2.50-3.49 moderate motivation
3.50-4.49 high motivation

4.50-5.00 very high motivation

Mean scores for three subcategories of the mobnaidr both of the schools are
higher than 4 as it is shown in Table 17. Mean esajfrprimary school students in
motivation intensity is 4.18, in desire to learngksh is 4.04 and in attitudes toward
learning English is 4.14 which reveal high leveismotivation intensity, desire to

learn English and attitudes towards learning EngMhen Table 17 is examined, it
can be seen that mean score of secondary scha@nésuin motivation intensity is

4.04, in desire to learn English is 4.23 and imtuates toward learning English is
4.27 which also reveal high levels in motivatiotemsity, desire to learn English and

attitudes towards learning English as it is in @ignschool students.
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Table 17: Descriptive statistics of three subcatiegoof the motivation according to

the school type.

Standard
School Number Minimum Maximum Mean Deviation
Primary
School
Motivation Intensity 59 1.75 5.00 4.1864 .70801
Desire to Learn
59 1.33 5.00 4.0452 .95584
English
Attitude Towards
59 2.40 5.00 4.1424 .69287
Learning English
Secondary
School
Motivation Intensity 103 1.50 5.00 4.0413 .84533
Desire to Learn
103 1.33 5.00 4.2362 .92370
English
Attitude Towards
103 1.60 5.00 4.2718 .78957

Learning English

The overall results for motivation levels reveatbdt both primary and secondary

school students have high levels of motivationhesrtmean scores are presented in

Table 18. The mean score of motivation level ofghenary school students is 4.12

and it is 4.18 for secondary school students. Bdtitne schools show high levels of

motivation.
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Table 18: Descriptive statistics of the motivatiewel according to the school type.

Standard
School Number  Minimum Maximum Mean Deviation
Primary
School Motivation level 59 2.58 5.00 4.1247  .66319
Secondary
School Motivation level 103 1.72 5.00 41831  .76385

When mean scores were examined in terms of gendegs found that all three
subcategories of motivation mean scores of giristigration intensity m=4.22, desire
to learn English m=4.28, attitudes towards learringlish m=4.35) are higher than
4 which reveals high level according to the preedatned scores of the researcher.
For boys, mean scores of the desire to learn En@ghs=4.05) and attitudes towards
learning English (m=4.11) are higher than 4 buttivation intensity mean score is
3.97 which is under the score 4 as it is shown abld@ 19. According to the
predetermined scores, it can be concluded thatethels and boys have high levels
in all of the subcategories of motivation which ametivation intensity, desire to

learn English and attitudes towards learning Ehglis
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Table 19: Descriptive statistics of three subcatiegoof the motivation according to
the gender.

Standard
Gender Number  Minimum Maximum Mean Deviation
Female
Motivation Intensity 77 1.50 5.00 4.2240 .81776
Desire to Learn Englist 77 1.33 5.00 4.2857 .96384
Attitude Towards
77 2.40 5.00 4.3506 .66582
Learning English
Male
Motivation Intensity 85 1.50 5.00 3.9765 76728
Desire to Learn Englist 85 1.33 5.00 4.0588 .90439
Attitude Towards
85 1.60 5.00 4.1106 .81679

Learning English

The overall results for motivation levels reveatkdt both boys and girls have high
levels of motivation as their mean scores are hitfen 4 as it is presented in Table
20. Mean score of the motivation level of the feerstudents (m=4.28) is higher than
male students’ mean score (m=4.04). As a resultaimt be concluded that both
female students and male students show high leMelmotivation as their mean

scores are higher than 4.
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Table 20: Descriptive statistics of the motivatiewel according to the gender.

Standard
Gender Number Minimum  Maximum Mean Deviation
Female
Motivation level 77 2.08 5.00 4.2868 .69872
Male
Motivation level 85 1.72 5.00 4.0486 .73805

4.1.1.4 Research Question 4: How is the involvemeait parents in their
children’s English language learning process?

Fourth research question examined the influenceparents in their children’s

English language learning process. The results exaenined on the basis of school
level and gender as it was in other research questiMean scores of the results
were evaluated according to the scores which wetermhined by the researcher

beforehand. These pre-determined scores are;

Mean score 1.00-1.49 very low involvement
1.50-2.49 low involvement
2.50-3.49 moderate involvement
3.50-4.49 high involvement

4.50-5.00 very high involvement

The results revealed that mean score of the seppratdool students’ parent
involvement in their children’s learning process=th02) is higher than the primary
school students’ parent involvement mean score wisi@.68. But, according to the

pre-determined evaluation scores, their involvenenhbeir own children’s learning
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process is high as both of their mean scores gfeehithan 3.50 as it is stated in

Table 21.

Table 21: Descriptive statistics of parental inewshent according to the school type.

Standard
School Number Minimum Maximum Mean Deviation
Primary School
Parental
59 1.25 5.00 3.6886 .73196
Involvement
Secondary Parental
103 1.38 5.00 40255 .71279
School Involvement

In terms of gender, mean score of the male studemt8.86) is lower than mean
score of the female students’ parent involvement3194) as it is shown in Table 22.
Since both genders’ mean scores are higher th&n i8.8&an be concluded that both
genders’ parent involvement in their children’srieag process is high according to

the researcher’s pre-determined mean score evatuati

Table 22: Descriptive statistics of parental inavhent according to the gender.

Standard
Gender Number  Minimum Maximum Mean Deviation
Female
Parental Involvemen 77 2.38 5.00 3.9416 .66006
Male
Parental Involvemen 85 1.25 5.00 3.8676 .80047
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4.1.1.5 Research Question 5: What is the anxietyvie of the Primary and
Secondary School students in Dipkarpaz?

Fifth research question examined the anxiety lenfethe students. In FLCAS,
students filled the items which were related wEihglish class anxietand English
language use anxietylhe results were examined on the basis of sclevel and
gender as it was in other research questions. Meanes of the results were
evaluated according to the scores which were datednby the researcher

beforehand. These pre-determined scores are;

Mean score 1.00-1.49 very low level of anxiety
1.50 - 2.49 Ilow level of anxiety
2.50 - 3.49 moderate level of anxiety
3.50-4.49 high level of anxiety

450 -5.00 very high level of anxiety

As it is shown in Table 23, mean score of the pnnszhool students’ class anxiety
level (m=3.13) is higher than the secondary sclstotlents’ class anxiety level
(m=3.02). On the other hand, mean score of the gmginschool students’ English
language use anxiety level (m=2.59) is lower thagé $econdary school students’

English language use anxiety level mean score (R6}2.

It can be concluded that, according to the prefrdeted evaluation scores, both
schools’ students have moderate level of anxietyoitn subcategories of the anxiety

since their mean scores are between 2.50 and 3.49.
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Table 23: Descriptive statistics of two subcategrof anxiety according to the
school level.

Standard
School Number  Minimum Maximum Mean Deviation
Primary School Class Anxiety 59 1.75 4.38 3.1314 .67889
Language Use
59 1.00 4.43 2.5956 .77938
Anxiety
Secondary Class Anxiety 103 1.00 5.00 3.0255 .92708
School Language Use
103 1.00 471 2.7656 .94080
Anxiety

According to the overall results, mean scores efahxiety levels of two schools are
nearly the same as it is shown in Table 24. Meawesof the primary school

children’s anxiety level is 2.86 and mean scorghef secondary school children’s
anxiety level is 2.89 which reveals that both sd¢siachildren have moderate anxiety

level.

Table 24: Descriptive statistics of anxiety levet@rding to the school level.

Standard
School Number Minimum Maximum Mean Deviation
Primary School Anxiety level 59 1.50 4.13 2.8635 .63283
Secondary Anxiety level 103 1.00 4.59 2.8955 .82709

School

In terms of gender, males have lower mean scor& @2F than females (m=3.11) in
class anxiety level. In language use, the resut®\wlso same. Males (m=2.62) have

lower mean score than females (m=2.78) in languesgeanxiety. According to the
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pre-determined evaluation scores which were detexthi by the researcher
beforehand, both girls and boys have moderate lefehnxiety in both of the

subscales of anxiety. (see Table 25)

Table 25: Descriptive statistics of two subcateg®of anxiety according to gender.

Standard
Gender Number Minimum  Maximum Mean Deviation
Female Class Anxiety 77 1.00 5.00 3.1120 91127
Language Use
77 1.00 4.71 2.7885 .93896
Anxiety
Male Class Anxiety 85 1.00 5.00 3.0206 .78202
Language Use
85 1.00 4.29 2.6269 .83477

Anxiety

The overall results revealed that both genders mawderate level of anxiety as
mean score of the females in anxiety level is 288 mean score of the males is
2.82. As it is shown in Table 25, mean scores ate/den 2.50 and 3.49, thus it can

be concluded that both genders have moderatedéagixiety.

Table 26: Descriptive statistics of anxiety levet@arding to gender.

Standard
Gender Number Minimum Maximum Mean Deviation
Female  Anxiety level 77 1.13 4.59 2.9503 .82186
Male Anxiety level 85 1.00 4.05 2.8237 .69916
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4.1.1.6 Research Question 6: What are the similarés and differences between
Dipkarpaz Primary School students and Dipkarpaz Reep Tayyip Erdogan
Secondary School students regarding their foreigrahguage anxiety levels?

In the last research question, the researchertiédd out if there is any significant
difference between primary and secondary schoalesiis regarding their anxiety
levels. T-test scores of the two schools were tdkensing SPSS15. Levene's Test
for Equality of Variances was taken in order toveesthis research question as it is

shown in Tables 26 and 27.

When mean scores of both schools were examinedifieoence was found between
the two schools in terms of their anxiety levelsedl scores are nearly same as it is
shown in Table 26. The total mean score of anxietyprimary school students is

2.86 and it is 2.89 for the secondary school stigdlen

Table 27: T-test scores of two subcategories ofieiyand anxiety in terms of
school type

Standard Standard

School Number Mean Deviation Error Mean
Class Anxiety Primary School 59 3.1314 .67889 .08838

Secondary Schoc 103 3.0255 .92708 .09135
Language Use Primary School 59 2.5956 77938 10147
Anxiety Secondary Schoc 103 2.7656 .94080 .09270
Anxiety Primary School 59 2.8635 .63283 .08239

Secondary Schoc 103 2.8955 .82709 .08150

The significance scores should be higher than ib@sder to tell that equal variance
is assumedo(> 0.05). For the class anxiety, sig. score is @0& it is lower than the

alpha score which is 0.05. So, equal variancenar@assumed for the class anxiety
and t score is 0.8. For language use anxietyssmye is 0.09 and it is higher than the
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alpha score which is 0.05. So, equal variancesssemed for English language use
anxiety and t score is -1.17. For the overall atyxievel, sig. score is 0.01 and it is
lower than the alpha score which is 0.05. So, egadances are not assumed for the
anxiety and t score is -0.27. (see Table 28) tStan be concluded that there is no
significant difference between the two schoolsemms of their anxiety levels since

their mean scores are relatively the same.

Table 28: Levene's Test for Equality of Variances

95%
Sig. Standard  Confidence
(2- Mean Error Interval Of The
F Sig. T Df tailed) Difference Difference Difference
Lower Upper Lower Upper Lower Upper Lower Upper Lower
Class Equal Variances -
5.056 .026 .767 160 444 .10587 .13806 .37852
Anxiety Assumed .16678
Equal Variances -
.833  150.465 .406 .10587 12711 .35702
Not Assumed .14528
Language Equal Variances -
2.847 .094 -1.175 160 242 -.16996 14461 11563
Use Anxiety Assumed .45555
Equal Variances -
-1.237 139.834 .218 -.16996 13744 .10176
Not Assumed 44168
Anxiety level Equal Variances -
6.363 .013 -.257 160 797 -.03205 .12448 .21379
Assumed .27788
Equal Variances -
-277 147.004 .783  -.03205 .11588 .19697
Not Assumed .26106
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4.2 Open-ended Question Findings
Students were given 4 open-ended questions innti@ithe questionnaire and they
had the chance to give their opinions about themstipn. The questions that they

were asked are;

1. What else you would like to say about your Engllahguage learning

experience?

2. Is there anything else that makes you happy dugnglish lessons? If so,

what are they?

3. Do you use English outside the classroom? If serevtand how would you

use it?

4. Is there anything which bothers you inside and idatsthe English

classroom? If so, what are they?

In this section, the researcher categorized thporeses of the primary school
students and secondary school students separatedgé¢h question.
4.2.10pen-Ended Question 1

“What else you would like to say about your Englidnguage learning

experience?”

With the first question the students were askedive their own ideas about their

own learning experiences.
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4.2.1.1 Primary School Students’ Responses for Opdétnded Question 1
Only 12 of the 59 participants from primary schgale their ideas about their own

language learning experiences.

Majority of the students revealed that they caroohice themselves, give directions

in English and speak with the tourists that comiigir village, Dipkarpaz.

Three of the students expressed that they loveigbngissons and their teacher very

much. And, this affects their motivation to studygsh.

One of the students told that she learned how é¢odictionary and study by herself.
She can find out unknown words from the dictionayyherself and learn them.
4.2.1.2 Secondary School Students’ Responses forédpEnded Question 1

71 secondary school students out of 103 didn’tesgptheir ideas about the question
1 which was about their comments in English languagrning experience. 68.93%

of the students which was the major percentagetdadswer this question.

Some students expressed that English is the laegohghe world and knowing
English will help them to communicate with foreigeople. And, they stated that

they are aware of the importance of knowing a fpréanguage.

They also expressed that they feel themselves hapkiyow English. Some of them
revealed that they like English lessons becauseheir teachers. They learn
everything with the help of their teachers and tkiegw that if they study hard, they

can do everything. Also, they stated that they tikeir English teachers, the styles
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they use in teaching new topics and they exprefisa&idthey want to have more

English lessons in the school.

Some of the students expressed that they can dadér&English and can give
directions to the tourists, can communicate with tbreigners and can understand

what they say.

One of the students expressed that with the hetheoEnglish lessons, her reading
improved so much and she can make sentences irsEngbre easily now.

4.2.2 Open-Ended Question 2

“Is there anything else that makes you happy duinglish lessons? If so, what are

they?”

With the question 2, the researcher tried to find what motivates students in
English lessons.

4.2.2.1 Primary School Students’ Responses for Opdétnded Question 2

Only 6 out of 59 students didn’t write their ides®out this question. Majority of the

learners gave their ideas about the reasons aftthppiness during English lessons.

5 of the students expressed that there is nothiagnhakes them happy during their

English lessons.

Three of the students presented that their tedshthe reason of their happiness in
the classroom. If the teacher asks questions tetatéhe topics they have learned or
about the text they have read, they become happsddition, one of the students

expressed that whenever she asks question to dbeterelated to the topic, the
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teacher explains her and this makes her happy. &letr teacher’s character affects
their motivation in the classroom. One of the shideexpressed that their teacher is
so honest and give chance to everyone equallyswening questions and this makes

her happy in English classes.

Majority of the students expressed that learningliEh makes them happy. Learning
new topics and understanding everything in thesctasn, being able to talk in
English with their teachers and friends, havinggable times in the English lessons

are the factors that motivate them.

5 of the students expressed that they feel hapmnwiey give right answers to the
questions that teacher asks. They become motivededdmore confident and their
self-esteem increases whenever they give right erssand are appreciated by the

teacher.

3 of the students expressed that their friendbeénctassroom are the reasons of their
motivation. In other words, whenever their friergtay quiet, they expressed that

they can listen to their teacher and understantbibie.

In addition, some of the students expressed thmesxtivities like computer games,
picture stickers, singing songs, reading texts twimclude pictures are the activities
they like to do in English lessons.

4.2.2.2 Secondary School Students’ Responses forédpEnded Question 2

Only 3 students didn’t give their ideas about tgestion. Majority of the learners
(97.08%) gave their ideas about the reasons of th@ppiness during English

lessons.
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Majority of the learners expressed that, their padton is strongly affected by their
teacher. They expressed that they love Englistotesbecause their teacher makes
the lesson attractive and she teaches very gooceeny time she smiles to them.
The behaviour of the teacher is positive to eveeyand sometimes she makes jokes
with them. So, this makes them happy during Englegsons. Also, talking in
English with English teachers, teachers’ trusthtemt and teachers’ appreciations
affect the students in a positive way and they IBwglish lessons. Only one of the
students expressed that he doesn’t like Englistotes because of the teacher. He
thinks that the style she uses is not attractive gite should be more active in the

lessons.

Also, asking and answering questions, learning tvics, singing songs, writing
and talking in English, playing games, group wolksrning new vocabularies are

the activities that students like to do in Englisésons.

Some students also expressed that they feel hapyey wheir teacher asks them
questions and gives them pluses and stars whenati®yer correctly. In addition,
they stated that learning English is an enjoyahi@vidy. And, whenever they

understand new topics they feel more motivateéaon more things about English.

Besides these, one of the students told that gdtigh results from the examinations
makes him happy. And, one of the students exprabs¢dhe lesson is so boring and
because of his classmates’ disturbance, the ldssmymes more boring.

4.2.3 Open-Ended Question 3

“Do you use English outside the classroom? If shem and how would you use
it?”
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With the help of question 3, the researcher triecse¢e whether the students use
English outside the classroom or not. Also, thegdathat they use English outside
the classroom were also found out with the helihisf question.

4.2.3.1 Primary School Students’ Responses for Opdétnded Question 3

11 of the 59 students didn’t express their ideamitithe usage of English outside the

classroom.

21 students revealed that they don’t use Englighidel the classroom. So, we can
say that 35.59% of the primary students don’'t usgliEh which is the biggest
percentage. One of the students expressed thatogsa’'t use English because she

doesn’t know English so, she can’t speak.

Some students told that they use English with stewriWwhenever they ask places,
they expressed that they try to give directionghim. Their village is a touristic
place and everyday tourists come and visit thdlage. So, in restaurants, in streets,

in markets and in hotels they stated that they lcha®ce to speak with tourists.

Some students expressed that they use English théin friends and with their
family members at home. They use simple senterasksand answer questions in
English with each other. Only one of the studeotd that she has got a computer
and her computer is in English. Also, in the in&trehe told that she comes across
with English words and tries to learn their measing

4.2.3.2 Secondary School Students’ Responses forédpEnded Question 3

Only 3 students didn’t give their ideas about tipigestion as it was in question 2.
Majority of the learners (97.08%) gave their idabsut the usage of English outside

the classroom.
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42 of the 103 secondary school students expredsdthey don’'t use English
outside the classroom. That means 40.77% of thendacy school students don’t

use English.

The students that use English outside the classegressed that they use English
in communicating with tourists in markets, in hetah streets and sometimes they
use English at home with their family members. Thisp expressed that they have
foreign friends and they both use English and Wirkivhile communicating with
each other. Also, some of them told that they usgligh in the internet.

4.2.4 Open-Ended Question 4

“Is there anything which bothers you inside andsidg the English classroom? If

so, what are they?”

With the help of question 4, the researcher trizdind out the things that make
students anxious in learning and using English.

4.2.4.1 Primary School Students’ Responses for Opéded Question 4

9 of the 59 students didn’'t express their feelimigut the question 4 which

examines the factors that make students feel asxiou

25 of them (42.37%) told that there is nothing thmgtkes them anxious during the
English classes and they told that they are hap@nglish lessons. So, majority of

the learners expressed that they are not anxiobagfish lessons.

Also, majority of the students expressed that treson of feeling anxious is their
friends. The students told that, some students malses during the lessons. They

become demotivate because of their friends’ distoicbs and can't understand the
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topic. So, they feel anxious. In addition, someha&m expressed that, some of their
friends disturb them in the classroom and laugheih whenever they give incorrect
answers and make fun of them. Also, they are afligiving incorrect answers to
their teacher in the classroom. In these situatitimes students expressed that they
feel unhappy. Besides these, some of them expréisaethey feel anxious whenever
tourists and their teacher asks them questionghbgtdon’t know.

4.2.4.2 Secondary School Students’ Responses forédpEnded Question 4

4 of the 103 students didn’t express their feelialgsut the question 4 which tries to

find out the factors that make them feel anxious.

73 of the 103 secondary school students expressedhere is nothing that make
them feel anxious during English classes and thllythat they are happy and have
enjoyable times in English lessons. So, majorityhef learners (70.87%) expressed

that they are not anxious in English lessons.

One of the students expressed that she feels anwiban she can’t pronounce new
words correctly or afraid of learning new vocabidarincorrectly. Also, one of the

students expressed that he feels unhappy whemftdezarn a new topic.

Some students told that the noise in the classrdloair, classmates’ chat with each
other and when their classmates don't listen tor teacher during the lessons make
them feel uncomfortable. So, they get anxious bsxaof their classmates. In
addition to these, they feel anxious when they tcgive correct answers to the
questions that their teacher asks. One of the steidepressed that he is anxious in
English lessons because he doesn’t know the laegasfpe knows his first language

which is Turkish.
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4.3 Interview Findings

In order to support the results of the findingstié survey, 24 students were
interviewed by the researcher. In this section, tkeearcher categorised the
responses of the students to each question. Kegswmm each question were taken
and the list of the key data was formed by the aedeer for both primary school
students and secondary school students. (see Apsnidl and F2) The interview

questions are;

1. Do you want to learn English very well? If yes, ywhWhat is/are your

aim/aims in learning English? If no, why?

2. How do you describe your English lessons?

3. How do you feel in your English lessons?

4. Is there anything that bothers you during Englessbns? Which activities

bother you?

5. Which language does your teacher use during Engistons? How do you
feel when he/she speaks English? How do you feanwime/she speaks

Turkish?

6. How would you describe your desire to learn English

7. What do your parents do in order to help you imigey English?
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4.3.1 Interview Question 1
“Do you want to learn English very well? If yeshy® What is/are your aim/aims in

learning English? If no, why?”

This question was asked to see whether studentsntagratively motivated or

instrumentally motivated.

4.3.1.1 Primary School Students’ Responses for Imgew Question 1

Primary school students replied this question isinailar way. All of the students

were aware of the important position of Englishtheir lives. They see English as

the language of the world and it is beneficialdaeryone to know English.

Student 1 (age 10, male): “Yes. English is the lmug of the world. For
example in computers, | want to be a computer egginEnglish words will

come across me and in order to understand themsknglimportant.”

Student 4 (age 11, male): “Yes. English is the disrlanguage. If we don’t

know English, we can’t get a job...”

The students are both instrumentally and integegtimotivated. Job orientation has
the major importance for the students than furtstedy orientations in learning
English for instrumental reasons. Majority of thedents stated that English will be
useful in finding a good job in the future and thegnt to learn English for their

future jobs. Some of the student responses am@laws$:

Student 4 (age 11, male): “Yes. English is the disrlanguage. If we don’t

know English, we can’t get a job...”
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Student 6 (age 11, male): “...I want to be a taiewi announcer and | should

learn English.”

Student 13 (age 11, female): “...I want to be adg&nglish teacher and |

want to learn English well.”

Student 15 (age 10, female): “Yes. | want to beostdss. And in order to

communicate with the people | should learn English.

Student 18 (age 11, female): “Yes. When | will haveb it will be so useful.

| will also need it in the examinations. | want® an art teacher.”

Only one of the 12 students from primary school tioeed its importance in further

study.

Student 16 (age 10, female): “Yes. | want to gatcated in the foreign
countries like England and travel to the foreigmirtoies so, | want to learn

English.”

So, we can conclude that in instrumental motivatibve majority of the students’

motivational orientation is learning English fotdue job.

Students also motivated integratively. They wantldarn English in order to
communicate with native speakers/tourists, to speék relatives who live in
foreign countries, to play games with foreign fdento have foreign friends, to
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communicate with foreigners in foreign countriesyisit foreign countries and to be

able to speak English well. Some of the studemaeses are as follows:

Student 2 (age 11, male): “Yes. | want to learnlihgvery well. Playing
games with foreigners, and talking with them. Migifid comes to my house
here and we speak English. He is English. We sfeskish and English

together.”

Student 3 (age 10, male): “Yes. | want to learnliBhgo speak with English

people. And in the future, | will need it for mybd

Student 5 (age 10, male): “Yes. My cousins speagliim and in order to

understand them | want to learn.”

Student 6 (age 11, male): “Yes. In other countitiey speak English. | want
to communicate with them in English when | go teitlcountries. We have
got a shop here. Tourists come and | speak witim theell prices. | want to

be a television announcer and | should learn Englis

Student 13 (age 11, female): “Yes. In order to kdeaglish well | want to

learn it.”

Student 15 (age 10, female): “Yes. It will be usefdnen | get older. To

communicate with other people | need it.”
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Student 17 (age 10, female): “Yes. In order to himveign friends and talk

with foreigners | should learn English.”

So it can be concluded that students are awargeahtportance of English and they
are motivated both integratively and instrumentadjearning English.

4.3.1.2 Secondary School Students’ Responses fotdrview Question 2
Secondary school students replied this questicam $imilar way as primary school
students did. All of the students were aware ofithportance of English in their

lives and it is beneficial for them to know English

The students are both instrumentally and integegtimotivated. Job orientation has
the major importance for the students than furtstedy orientations in learning
English for instrumental reasons as the primaryostistudents. Majority of the
students stated that English will be useful in iiigda good job and they want to

learn English for their future jobs. Some of thedeint responses are as follows:

Student 12 (age 13, male): “Yes. | will have my omgstaurant in the future

and for my job | want to learn English.”

Student 9 (age 12, male): “Yes. When | get oldevilitbe more useful. For
example | work in a barber shop and when Engligiarners come, | speak

in English.”

Student 7 (age 14, male): “Yes. ...in order to havgoad job English is

important.”
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Student 21(age 13, female): “Yes. It will be usdfulme in the future. For

example it will be useful in finding a job.”

Student 24 (age 13, female): “Very much. In thaufetit will be useful for

job.

Student 22 (age 14, female): “Yes. Very much. | intarbe a translator and
from my childhood, | become interested in Engli&hd from my childhood |

want to learn English so much.”

Only one of the 12 students from secondary schoahtibned its importance in

further study.

Student 11 (age 14, male): “Yes. | will go to umsity in America. In order

to speak in English with people in America | sholgldrn English well.”

So, we can conclude that in instrumental motivatibbe majority of the students’

motivational orientation is learning English fotdue job.

Students were also motivated integratively. Theytwa learn English in order to
communicate with native speakers/tourists, to Haweign friends, to communicate
with foreigners in foreign countries, to visit faye countries and to be able to speak

English well. Some of the student responses afellasvs:
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Student 7 (age 14, male): “Yes. When someone akieeq | can give
directions in English. In order to talk with foreigrs and to have a good job

English is important.”

Student 10 (age 13, male): “Yes. | love talkingiant to talk with tourists.”

Student 19 (age 13, female): “Yes, | want. In ortteispeak with English

language speakers | want to learn their language.”

Student 23 (age 12, female): “Yes. Talking withrisis and | will be asked if

I know English when | apply to a job in the futtire.

So it can be concluded that students are awargeahiportance of English and they
are motivated both integratively and instrumentadfearning English.
4.3.2 Interview Questions 2 and 3

“How do you describe your English lessons?”

“How do you feel in your English lessons?”

Interview questions 2 and 3 can be combined inraméell how students see their
English lessons and how they feel in their Engiesisons.

4.3.2.1 Primary School Students’ Responses for Imeew Questions 2 and 3

All of the students expressed their positive fegdimbout their English lessons by
saying their English lessons are good, perfectnyurenjoyable, etc. And, they
expressed that they feel themselves happy, goofigpén English lessons. Some of

the student responses are as follows:
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Student 1 (age 10, male): “Good” (Question 2)

: “Happy” (Question 3)

Student 15 (age 10, female): “I like English lessdrfeel happy.” (Question

3)

Student 2 (age 11, male): “Very good. Funny. Wg plames.” (Question 2)

Student 4 (age 11, male): “Perfect. We play gamweslaugh and learn new

things.” (Question 2)

Student 5 (age 10, male): “We enjoy in Englishdess’ (Question 3)

Student 13 (age 11, female): “Very nice and we Hamay times.” (Question

2)

Student 17 (age 10, female): “Good. Both the teacms the lesson are

good.” (Question2)

Student 18 (age 11, female): “Very good. Happy.t€&tion 3)
4.3.2.2 Secondary School Students’ Responses fotdrview Questions 2 and 3
All of the students expressed their positive fegdimbout their English lessons by
saying their English lessons are good, nice, pladée, educative, etc. And, they
expressed that they feel themselves happy, suatesalim, good and free in English

lessons. Some of the student responses are assollo
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Student 12 (age 13, male): “Good. My teacher iy geiod.” (Question 2)

Student 11 (age 14, male): “Happy, nice and exci{glestion 3)

Student 10 (age 13, male): “Happy.” (Question 3)

Student 9 (age 12, male): “Good. Calm.” (Questipn 3

Student 7 (age 14, male): “Good. Comfortable. Mylish teacher teaches

good. We don't get bored in the class.” (Questipn 2

Student 23 (age 12, male): “Very good.” (Questipn 2

Student 20 (age 14, female): “I feel myself condble and free.” (Question

3)

Student 22 (age 14, female): “So good. Sometimesyfutand sometimes
educational.” (Question 2)

“| feel myself successful.” (Question 3)

4.3.3 Interview Question 4

“Is there anything that bothers you during Engliglssons? Which activities bother

This question was asked to students in order taf $leere is something which makes

them anxious during English lessons.
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4.3.3.1 Primary School Students’ Responses for Iimigew Question 4

Majority of the students expressed that there amessituations which make them
anxious in English lessons. The reason of theiieaypxs neither the English lesson
they take nor their English teacher. Some of thelah that when they forget to do

their homework they feel upset and worried.

Student 1 (age 10, male): “No but sometimes whaonlt do my homework

| worry in the classroom.”

Student 15 (age 10, female): “...when | don’t domynework | feel upset.”

Student 18 (age 11, female): “Yes. | feel myselhappy when | don’t do

homework.”

Some of them were complaining about the noise their classmates do in the

classroom during English lessons.

Student 2 (age 11, male): “Sometimes my friendstdsten to teacher and

get interested in other things. This disturbs niéel all the activities we do”

Some of them expressed that they are afraid of myakiistakes in the classroom
while talking or feel upset when they can’t givesaers to the asked questions. On

the other hand, one of the students told that cexnalpics make them bored.

Student 5 (age 10, male): “I sometimes afraid okingamistakes while | am

speaking in the class. And when | don’t do homewddel upset.”
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Student 6 (age 11, male): “When there is complgictol got bored. If |

don’t give correct answer to my teacher in thestiasm, | feel anxious.”

Student 15 (age 10, female): “When | give incoraattwers in the classroom

and when | don’t do my homework | feel upset.”

Student 14 (age 11, female): “I feel shamed wheanlt give answers to the

question that my teacher asks.”

Student 16 (age 10, female): “When | do mistakes”

While some students reported that they feel anxiows contrast some of them

expressed that they feel relax in the classroondand have any anxiety.

Student 3 (age 10, male): “No. | don't feel excitelden my teacher asks me

a question.”

Student 4 (age 11, male): “No. when | do mistakgseacher corrects me. |

don’t get upset.”

Student 17 (age 10, female): “No”
4.3.3.2 Secondary School Students’ Responses fotdrview Question 4
Majority of the students expressed that there @nit situation that they feel anxious

in the English lessons.

Student 7 (age 14, male): “No”
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The reason of their anxiety is neither the Engledson nor their teacher as primary
school students. Some of them were complaining taltbe noise that their

classmates do in the classroom and this affecisabecentration.

Student 24 (age 13, female): “...My friends breakauogicentration.”

Student 23 (age 12, female): “My friends break mgaentration.”

Some of them expressed that complex topics and socabulary items are hard to

learn and this makes them feel upset.

Student 24 (age 13, female): “Yes, there is. hasd to learn some words in

English. This makes me anxious.”

Student 22 (age 14, female): “No. | can’t keep ymmind superlative forms
of good and bad and when my teachers asks anyiquesiated with
superlatives | stop and also, | might do the goestiincorrect in the exam
about superlatives. ”

4.3.4 Interview Question 5

“Which language does your teacher use during Emhglesssons? How do you feel

when he/she speaks English? How do you feel whisheéhgpeaks Turkish?”

Fifth question was asked to the students in omlseé which language is used in the

classroom and the preference of the students darigaage instruction.
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4.3.4.1 Primary School Students’ Responses for Imigew Question 5

All of the primary school students told that thédacher uses both Turkish and
English in the classroom. While some of the stuslpnéferred both of the languages
to be used in the lessons, some of them prefeiitbdreEnglish or Turkish to be
used. The people who preferred both of the langu#gek that they can learn more
easily and understand everything in this way. Oa tither hand, some people
preferred either Turkish or English by saying ttiety can understand the language

more easily. Some of the student responses amlas$:

Student 1 (age 10, male): “Both of the languagesumed. He should use
both of the languages because if he talks in Emgidy, we can’t understand

him because we don’t know much English.”

Student 2 (age 11, male): “I prefer English. Mycteer first tells in English

and then tells the same thing in Turkish. | wamh ho speak in English. |

know everything English.”

Student 3 (age 10, male): “Both of them but | prefaurkish. | can

understand Turkish easily.”

Student 13 (age 11, female): “Both of them. | prddeth of them. | can

understand some words in English but | can’t urtdadseverything.”
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Student 14 (age 11, female): “Both of them. Leagniew things makes me
excited. | want my teacher to speak more in Englishorder to learn

thelanguage well.”

Student 16 (age 10, female): “Both of them. | prefen to use Turkish
because when he uses English all the time | canmidrstand him.”
4.3.4.2 Secondary School Students’ Responses fotdrview Question 5
All of the secondary school students told thatrtheacher uses both Turkish and
English in the classroom as primary school studéniile some of the students
preferred both of the languages to be used ind@ksohs, some of them preferred
either English or Turkish to be used. The people weferred both of the languages
think that they can learn more easily and undedstarerything in this way. On the
other hand, some people preferred either TurkisBrmlish by saying that they can

understand the language more easily. Some of tidkeist responses are as follows:

Student 24 (age 13, female): “She uses both of thelon't feel different. |

prefer English. | see my teacher as an Englishopets

Student 23 (age 12, female): “Both. | feel normagbrefer her to speak in
English. When | get older and understand everytmnignglish, | want to be

an English teacher.”

Student 22 (age 14, female): “She uses both. lepré&urkish for the
explanations. | feel myself better when she useski3lw | understand

everything better.”
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Student 11 (age 14, male): “I feel myself free. @exe English is the

language of the world and when my teacher speakEngiish | feel myself

happy.”

Student 10 (age 13, male): “I feel happy when nagher speaks in English. |

prefer her to speak English.”

Student 21(age 13, female): “She uses both languafjeunderstand
everything she says in English. When she uses Jlrkiwant her to speak in

English.”

Student 12 (age 13, male): “English. Very goodbrhstimes understand and
sometimes | don’t understand. Both of the languajesild be used. | can

understand more easily.”

Student 20 (age 14, female): “English and Turkistan understand her when
she speaks English. But | prefer her to speak $hrkbecause | can
understand Turkish more easily.”

4.3.5 Interview Question 6

“How would you describe your desire to learn Enlgi#s

The interview questions 6 gives information abdirt interest in learning English

and their desire to learn the language.

81



4.3.5.1 Primary School Students’ Responses for Iimigew Question 6

Most of the students expressed the importance gligknin their future life. Some of
them want to travel abroad and some of them watdain language for their future
job and they think that they should know Englisfomder to communicate with the

people. Some of the student responses are as follow

Student 1 (age 10, male): “I try to speak in Erdglgth the foreigners. For
example | have relatives in England and my couspeak English. | want to

speak in English with them.”

Student 16 (age 10, female): “It will be useful foe in foreign countries.”

Student 4 (age 11, male): “l want to be a doctak lashould know English.”

Student 18 (age 11, female): “If | go to anotheurdoy | should speak

English. If | speak in Turkish they will not undesd me.”

Student 6 (age 11, male): “I want to travel foreaguntries when | get older.

I will work in the foreign countries and | shouleblrn English.”

Some of the students expressed that they wanata English and in order to learn
better they study what they have learned, readetktis and books in English. Also,
some of them feel themselves happy in using Englighlearning English becomes

more enjoyable for them. Some of the student resgmare as follows:
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Student 13 (age 11, female): “I feel myself happlyen | have English

lessons.”

Student 3 (age 10, male): “Speaking English withcker and friends are

enjoyable.”

Student 5 (age 10, male): “l want to learn all Estglvords.”

Student 14 (age 11, female): “I read books in Eigli

Student 17 (age 10, female): “When | see Engligshltesant to read.”

Student 15 (age 10, female): “I study my lessongigsoh.”
4.3.5.2 Secondary School Students’ Responses foterview Question 6
Most of the students expressed the importance gligknin their future life. Some of
them want to travel abroad and some of them watdain language for their future
job and they think that they should know Englisfomder to communicate with the

people as primary school students. Some of theestudsponses are as follows:

Student 24 (age 13, female): “After learning Erfghery well, | want to get a

job.”

Student 22 (age 14, female): “I think about takmyate lessons. My mother
bought me a thick dictionary and books. We willtgcEngland. In summer,

I'll talk with tourists.”
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Some of the students expressed that they wanata English and in order to learn
better they study what they have learned, read temtl books in English. Some of

the student responses are as follows:

Student 23 (age 12, female): “I study my lessonshame. | look at

dictionaries. | have grammar book and | study them.

Student 9 (age 12, male): “l want to speak in Egli

Student 7 (age 14, male): “I study English morentbther lessons because |

want to learn it very well.”

Student 10 (age 13, male): “I want to learn Englssh well and forget
Turkish.”
4.3.6 Interview Question 7

“What do your parents do in order to help you iafdeing English?”

In order to see the involvement of parents in tbeildren’s English learning process
the interview question 7 was asked to the students.

4.3.6.1 Primary School Students’ Responses for Imgew Question 7

As it can be seen from the student responses, ebthe parents don’t know English
but, in order to support their children’s learnindpey buy books, CDs and
dictionaries. Some of the family members in Diplkargnow English and when their
children need help they try to answer their questiand talk with them in English.

Some of the student responses are as follows:
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Student 1 (age 10, male): “I have got a sisteligh school and she brings me

books in English.”

Student 2 (age 11, male): “I ask the unknown waodsy parents. They buy

me books, CDs.”

Student 3 (age 10, male): “They buy me dictionMy.sister helps me. My

parents don’t know English.”

Student 4 (age 11, male): “I asked when | don'taratand. | speak English

with my sister.”

Student 6 (age 11, male): “My father's English &y good. My mother

helps me sometimes. Also, my brother knows Enghhhelps me.”

Student 16 (age 11, female): “I learn English fnom father. He speaks with

”

me.

Student 17 (age 10, female): “I ask when | don'tlenstand and my father

helps me. They bought me a dictionary. We use it.”

Student 18 (age 11, female): “My sisters know EsigliMy parents don't

know English. My sister and | speak English at ho8tee buys me books. ”
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Only one of the students reported that she doem®t help from anyone and she

wants to learn English by herself.

Student 13 (age 11, female): “I don’t want helpnriranyone. | do myself. If
they help me | will not be better in English but do it myself | learn much
more.”
4.3.6.2 Secondary School Students’ Responses foterview Question 7
Some of the parents don’t know English in Dipkargat, in order to support their
children’s learning process, they buy books andiatiaries. Some of the family
members in Dipkarpaz know English and when theildotn need help, they try to
answer their questions and talk with them in EmglSome of the student responses

are as follows:

Student 24 (age 13, female): “They buy me dictignavhen | have

misunderstandings, they ask help from their friehds

Student 11 (age 14, male): “They buy books andatiaties for me and we

have English neighbors. We speak in English wigmtH

Student 10 (age 13, male): “They don’t know Enghbsit they buy books.”

Student 21(age 13, female): “They do everythingrfa. They buy books,

dictionaries. Sometimes my mother talks in Enghisgith me.”

Student 9 (age 12, female): “They spend effort.yTiedd me to learn English.

They tell that | will need it more in the future.”
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Student 8 (age 12, male): “I want to learn newdhim English and | learn.

My sister helps me. She asks me questions in Englis

Student 20 (age 14, female): “They buy me worksheet

Student 7 (age 14, male): “They support me. My motlvorks in a

municipality and | teach her English.”

Student 22 (age 14, female): “My mother talks witie in English. She

introduces me to the foreigners who talk Englishuse my telephone in

English. | always look at the dictionary for therds.”
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4.4 Summary of the Findings

1. Both primary and secondary school students haviiymsttitudes towards
the learning situation.

2. Primary and secondary school students motivated bwtrumentally and
integratively.

3. Both primary and secondary school students havelbigels of motivation.

4. The involvement of the parents of both primary a®tondary school
children is high.

5. Both primary and secondary school students havesratellevel of anxiety.

6. There is no significant difference between primarnd secondary school

students in terms of their anxiety level.
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Chapter 5

DISCUSSION OF THE RESULTS

In this section the results are discussed in thlet lof the past studies that were

examined attitude, motivation and anxiety of largpibearners.
5.1The Current Study

As it was mentioned in the previous chapters, shisly was done in order to find out
attitudes, motivation levels and orientations andiety levels of the Turkish EFL
learners in Dipkarpaz. The participants were fifipe 4" and %' grade primary

school students and one hundred and thfee7® and &' grade secondary school
students. Totally 162 students participated incilmeent study. Their level in English
is beginner and elementary. Three instruments w#sed in this research.
Questionnaires, open-ended questions and facecw ifderviews were used as

instruments in order to provide more relevant infation.
5.2 International Position of English

English is the language of the world and its im@oce increases as days pass. This
study showed that Dipkarpaz Primary School and &#mty School students are
aware of the importance of English in their liveddan their future lives. They
believe that in their future jobs, it will be soefisl for them and they think that it is
the language of the world so, learning Englishespnmportant for them. The same
results were found in the study of Anson Yang anctus Lau (1998, 2001).
According to the findings of their research, mokthe students are aware of the

importance of English for their future career inngoKong. Also, they believe that

89



English is more important and useful in Hong Komhart their native language,
Chinese. They also explained that English will beful in the coming ten years and
they will work harder in order to learn English Wafter their secondary school. In
another research which was conducted by Martin L&6064) in Indonesia with 219
first year students whose ages are 11, 12, simdaults were found about the
importance of English. According to the results,jonaf the students with 35%
agreed on the importance of English and 64% of tagreed on that English is very
important languagdn the study of Judit Kormos and Kata Csizer (2008¢ same
result were also found in whic23 Hungarian people from secondary school,
university and adult language school learners \parécipated. In the results it was
found that students are positive towards Englishternational position as the

students in Dipkarpaz.
5.3Attitude of the Students Towards Foreign Languag Learning

The students are all aware of the importance aghieg English and they know that
having positive attitudes towards learning Englefiguage is crucial in order to be
successful. Attitude affects language learning verwych. And, in order to be
successful first of all, the learner should havsifpee attitudes as Gardner (1985)
stated, having positive attitudes and motivatiomdrsuccess in second language
learning. According to the results, it was founattboth primary and secondary
school children have positive attitudes towardsr tteacher and the English course
they take in Dipkarpaz. Both school’s children haasitive attitudes toward the
learning situation. Also, both girls and boys loése schools have positive attitudes
towards the learning situation. Some of the paudicts expressed that they like
English lessons because of their teacher. Then earything with the help of their

teacher and they know that if they study hard, tbay do everything. Also, they
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stated that they like their teacher, the style #iat uses in teaching them new topics
and they want to have more English lessons. Althef students expressed their
positive feelings about their English lessons hyirgathat their English lessons are
good, perfect, funny, nice, pleasurable, educatimd enjoyable in this research.
And also, they expressed that they feel themsdiappy, good, successful, calm and
free in English lessons which is very important lamguage learning. Firdevs
Karahan (2007) conducted a research in order tb dut students attitudes toward
English and its usage in Turkey. According to thmdihgs, Turkish students are
positive towards English. Participants see Englshmusical, rich and beautiful.
When comparing the results according to the genidemas found that, female
students have more positive attitudes towards Elmghan male students. When the
results compared according to the gender, it waa fgat males are more positive
about the usage of English in Turkey than femdlesontrast, in Dipkarpaz, both
female and male students are positive about thgeusBEnglish in Cyprus. Kristin
Hull Cortes (2002) conducted a research with eleargrand middle school students
in 2002. The participants were in grades 3 thro8gh their schools. According to
the results of that study, the students have pesdititudes toward learning a foreign
language and the mean total score of the girls wmegker than the boys but, no
significant gender differences were found for tltéuales as the researcher found in
her study which was conducted in Dipkarp@n the other hand, in the study of
Sayid Dabbagh Ghazvini and Milad Khajehpour (204lthough it was found that
girls have more positive attitudes than boys, angeneral females are more positive
than boys in learning English, it was concludedt t88% of the students have

positive attitudes toward learning English as asddanguage.
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5.4 Motivational Orientations of Foreign Language learners

Motivation in learning is crucial. The person shibbe motivated enough in order to
succeed in language learning. There are two otienta of motivation which are
instrumental and integrative motivation. Robert d@d&r and Wallace Lambert
(1972) used the termigstrumental motivatiomndintegrative motivationAccording
to the research, both of these motivation orieotatiare closely related to being
successful in language learning. But, in some lagrsituations it might be difficult
to distinguish between these two orientations oftivation. According to the
findings of this research, the students in Dipkarpae both instrumentally and
integratively motivated. There wasn’'t much diffecerbetween the mean scores of
the two motivational orientations. The students #&@h instrumentally and
integratively motivated in learning English as Brow(2000) stated that, a
combination of instrumental motivation and integratmotivation is selected by the
learner in learning a second langua@a the other hand, in Kristin Hull Cortes’
(2002) research which was conducted to find outudtts of the elementary and
middle school students toward foreign languageniagt no significant differences
were found in terms of schools and, both of theosthwere highly scored on
instrumental motivation than integrative motivatias opposed to the study which
was conducted in Dipkarpaz. Job orientation hasrta@r importance for Dipkarpaz
students than further study orientations in leagrizmglish for instrumental reasons.
Majority of the students stated that English w#l bseful in finding a good job and
they want to learn English for their future jobstud&nts are also motivated
integratively. They want to learn English in order communicate with native
speakers/tourists, to speak with relatives who ilivoreign countries, to play games

with foreign friends, to have foreign friends, tonemunicate with foreigners in
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foreign countries, to visit foreign countries amdlie able to speak English well.
Martin Lamb (2004) examined the reasons of theesttgdfor learning English in his
research and, it was found that, all the reascaisvikre included in the survey were
considered as important. These reasons were faaueer, pleasure to study, meeting
with foreigners and learning about foreign coumstrgatisfying parents, and seeing it
an important subject as Dipkarpaz students. Andag difficult for the researcher to
say whether they are instrumentally motivated tegratively motivated both for the
results of the questionnaire and interviews. Initeatdto these,Jean Sook Ryu Yang
(2003) conducted the study with East-Asian languageners at US universities. It
was found that people use target language in aodenderstand the language that is
spoken by the people, to speak the language ineatflway, and to communicate
with the people who are the native speakers of lHrajuage. Students were more
integratively motivated in learning the language ewhit was compared with
instrumental motivational orientation. Also, femakeidents have highéntegrative
motivational orientationthan male students in Yang's (2003) study whefezth
girls and boys of Dipkarpaz schools are both irgegely and instrumentally
motivated. Clyde A. Warden, Hsiu Ju Lin’s study @2p assumed that there is an
existence of both integrative and instrumental watibn in learning the target
language. But, according to the results, it wash dbat participants doesn’t give
much importance to integrative motivation as theyegto the instrumental
motivation. They were mostly instrumentally moteeht

5.5 Foreign Language Learners’ Motivational Levels

Motivation level should be high enough in orderr¢éach success. In this study, it
was found that both primary and secondary schaddesits have high levels of

motivation in learning English. Also, both gendbese high levels of motivation in
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language learning. Their teacher is the reasohef happiness in the classroom. If
the teacher asks questions related to the topychthee learned or about the text they
have read, they become happy. In addition, a stuebgpressed that whenever she
asks question to the teacher related to the tadpécteacher explains her and this
makes her happy. They expressed that they loveidBnggssons because, their
teacher makes the lesson attractive and she teaemggjood and every time she
smiles to them. The behaviour of the teachers sitipe to everyone and sometimes
they make jokes with them. So, this makes them hahping the English lessons
and they become motivated. Also, talking in Enghgith their teachers, teachers’
trust to them and teachers’ appreciations affeetstudents in a positive way and
they love English lessons. One of the studentsesged that their teacher is so
honest and she gives chance to everyone equakyswering questions and this
makes her happy in the English classes. Majoritythef students expressed that
learning English makes them happy. This situatsoagproved by the study of Jackie
Xiu Yan and Elaine Kolker Horwitz (2008). It wasufod that the teachers’ character
affect the classroom atmosphere. The students tthak the teachers who are
dynamic, lively and energetic affect the atmosphera positive way especially for
oral activities. Also, they believe that humourtle classroom is necessary in order
to provide a relaxed atmosphete.addition to this, Palacios (1998) revealed that
lack of teachers’ support, personality of the teacind lack of time for personal
attention to the learner can cause anxiety forl¢laeners.Oxford (1999) revealed
that learning and teaching styles can cause lamrgaagiety because learners’ and
their teachers’ style should be compatible. Thelestts in this study expressed that
they like English lessons and they like the wayirtkeachers teach.earning new

topics and understanding everything in the clagardmeing able to talk in English in
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the class, having enjoyable times in English lessare the factors that motivate
Dipkarpaz students. Some of the students expresisad their friends in the
classroom are the reasons of their motivation threiowords, whenever their friends
stay quiet, they expressed that they can listehdw teacher and can understand the
topics. Also, asking and answering questions, legrmew topics, singing songs,
writing and talking in English, playing games, gooworks, learning new
vocabularies are the activities that studentstikéo in English lessons.

5.6 Usage of English Outside the Classroom

Using English outside the classroom is benefiamlléarning the language. The
students in Dipkarpaz that use English outsidecthgsroom expressed that they use
English in communicating with tourists in the masken hotels, in the streets and
sometimes they use English at home with their famiémbers. They also expressed
that they have foreign friends and they both useglisim and Turkish while
communicating with each other. Also, some of theld that they use English in the

internet.
5.7 The Language of Instruction in Foreign Languag&lassroom

The language of instruction in the classroom ig/verportant in learning a foreign

language. All of the primary school and secondahposl| students in Dipkarpaz told
that their teachers use both Turkish and Englighénclassroom. While some of the
students preferred both of the languages to be usdlde lessons, some of them
preferred either English or Turkish to be used. peeple who preferred both of the
languages think that they can learn more easily wmkrstand everything in this
way. On the other hand some people preferred efthedish or English by saying

that they can understand the language more easily.
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5.8 Parental Involvement in Foreign Language Learmig

The support of parents is crucial in language legrprocess. Parents should support
their children’s language learning process in atp@sway. According to the results
of this study, both primary and secondary schoakma’ involvement in their
children’s learning process is high as it was ie thudit Kormos, Kata Csizer’s
(2008) study. Also, both gender’s parents in Diplar have high involvement in
their children’s learning process. As can be seem the student responses, some of
the parents don’t know English but, in order to mup their children’s learning
process, they buy books, CDs and dictionaries. Sofnlhe family members in
Dipkarpaz know English and when these students hegxthey try to answer their
questions and talk with them in English. In thedgtof Jackie Xiu Yan and Elaine
Kolker Horwitz (2008), it was found that parentsvéaan active role in English
language learning in Chinese society. They beltba¢ it is necessary to be good at
English in order to be successful in their sociétiso, parents believe that their
children should have certain learning strategies eren they don’t know anything
about English they continue to give advices tortlekildren. One of the students
blamed his parents for his level in English. Beeause thinks that, his parents

should have realized the importance of Englishsaehbrly ages.
5.9 Anxiety in Foreign Language Learning

Anxiety affects the learning process. Six individdéference variables of which are
attitude toward the learning situation, integrathess, language anxiety,
instrumental orientation, parental encouragemend amotivationwere the focus of
Gardner’s (2007) study. In the study, negativeaation for anxiety in learning the
language was found. That means learners who haveatxiety level have high

grades in EnglishAccording to the results, both schools’ childrervénanoderate

96



level of anxiety in Dipkarpaz. Both girls and bdyave moderate level of anxiety.
Also, major of the students expressed that theoreas feeling anxious is their
friends. The students told that, some students malkses during the lessons, and
this demotivates them and they can’'t understandtdpe. So, they feel anxious.
Also, some of them expressed that, some of thédnds disturb them in the
classroom and laugh at them whenever they giveriecoanswers and make fun of
them. In addition, they told that they are afraidgoving incorrect answer to the
teacher in oral communications in the classroomthise situations, the students
expressed that they feel unhappy. According tdititengs of Horwitz et al. (1986),
learners believe that speaking in the foreign lagguclassroom is the most anxiety
producing factorSome of the students in Dipkarpaz told that theraathing that
makes them anxious during English classes and titldythat they are happy in
English lessons. So, majority of the learners esqwéd that they are not anxious in
English lessons. Some of them expressed that #yainxious whenever tourists
and their teacher asks them questions that theit #oow. One of the students
expressed that she feels anxious when she camibpnce new words correctly or
she is afraid of learning new vocabularies incdlyedAlso, one of the students
expressed that he feels unhappy when he can’'t kearew topic. According to the
results of Mirjam Hauck and Stella Hurd's (2005udst, 84% of the students
expressed that anxiety has the cause and the najee of the anxiety is speaking as
Dipkarpaz students expressed. According to tharfgglof Mirjam Hauck and Stella
Hurd’s (2005), first three major causes of the atyarefreezing when called upon
to speak, remembering vocabulamydworrying about the accenfAiccording to the
results of Meihua Liu’s (2006) study which was cocigd in order to find out the

anxiety level of the Chinese EFL students, it wasnfl that students feel more
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anxious when they talk in front of the whole class Dipkarpaz students. Young
(1994) and Palacios (1998) stated that spontansemasplaying, speaking to the
whole class, oral presentations, being asked tewn the board can cause anxiety.
Some of the students in Dipkarpaz told that thesenan the classroom, their
classmates chat with each other and not listerontipé teacher during the lessons
make them feel uncomfortable. So, they get anximeause of their classmates. As
it was found in the study of Williams and Andrad®(@8), the students’ language
anxiety sources are their teachers and classnfstas. they feel anxious when they
can’'t give correct answers to the questions thathter asks. One of the students
expressed that he is anxious in English lessonsuse¢ he doesn't know the
language as he knows his first language which iki$ki. Majority of the students
expressed that there are some situations make #mamous. The reason of their
anxiety is neither the English lesson nor theirlishgeacher. Some of them told that
when they forget to do their homework they feelaipsnd worried. On the other
hand, one of the students told that the compleicsomake them bored. As Masoud
Hashemi’s (2011) study revealed that the strict fanchal classroom environment is
one of the reasons of being anxious in Englishselasin addition, fear of making
mistakes, talking in front of the others, adoptimgtrying to achieve native like
pronunciation are stated as the major factor taase anxiety for these learners. In
addition, the social distance between the teaam@isaudents is the factor that affects
their anxiety level. As a result, students in Diglee have the feeling of anxiety
during English classes. As it was found in the gtofdlZafar Igbal Khattak, Tanveer
Jamshed, Ayaz Ahmad, and Mirza Naveed Baig (20itfifit and formal classroom
environment can be one of the reasons for the stade become anxious. Majority

of the students afraid of making mistakes in Emglitass, afraid of going to be
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called on in English class, feel embarrassed twanguestions in the English class,
feel anxious although they are prepared for thescléeel nervous because of the
correction of their mistakes by their teacher, &l nervous to be asked to do an

activity in English class.
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Chapter 6

CONCLUSION

This chapter summarizes the findings and providemes implications and
recommendations for further research. Also, itestatome limitations of the current

study.
6.1 Summary of the Study

This study showed that Dipkarpaz Primary School Bmgkarpaz Recep Tayyip
Erdozan Secondary School students are aware of the terma of English in their
lives. According to the results, it was found thath primary and secondary school
children are positive towards their teacher andghglish course they take. In terms
of gender, no difference was found between boysgmhlin terms of their attitudes.
Some of the participants expressed that that ikeyAnglish lessons because of their
teacher. They learn everything with the help oifrtbeacher and they know that if
they study hard, they can do everything. Alsoy ttated that they like their teacher,
the style that she uses in teaching them new togack they want to have more
English lessons in the school. All of the studestpressed their positive feelings
about their English lessons by saying their Englessons are good, perfect, funny
and enjoyable. And, they expressed that they tteminselves happy, good, free,

calm and perfect in English lessons.

According to the findings, these students in Diplear are both instrumentally and

integratively motivated. Job orientation has thgamamportance for the students
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than further study orientations in learning Englishinstrumental reasons. Majority
of the students stated that English will be usgfdlnding a good job and they want
to learn English for their future career. Studeaitso expressed that they want to
learn English in order to communicate with natipeakers/tourists, to speak with
relatives who live in foreign countries, to playngss with foreign friends, to have
foreign friends, to communicate with foreignerganeign countries, to visit foreign

countries and to be able to speak English well.

In addition, it was found that both primary and@®tary school students have high
levels of motivation in learning English. Also, hogenders have high levels of
motivation in language learning. Their teachersthesreason of their happiness in
the classroom. If the teachers ask questions cketat¢éhe topic they have learned or
about the text they read, they become happy. Alsar teachers’ characters affect
their motivation in the classroom. Majority of tetudents expressed that learning
English makes them happy. Learning new topics amtkrstanding everything in the
classroom, being able to talk in English in thessJahaving enjoyable times in the
English lessons are the factors that motivate tidmy expressed that the behaviour
of the teachers is positive to everyone. So, thekes them happy during English
lessons. Talking in English with their teacher dhe usage of appreciations affect
students in a positively. Also, asking and answgeqnestions, learning new topics,
singing songs, writing and talking in English, ptay games, group works, learning

new vocabularies are the activities that studekstd do in English lessons.

Using English outside the classroom is benefiamllaarning the language. The
students that use English outside the class exquetisat they use English in

communicating with tourists in the markets, in &tén the streets and sometimes
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they use English at home with their family. Thegoalexpressed that they have
foreign friends and they both use English and Wirkivhile communicating with

each other. Also, some of them told that they usgligh in the internet.

Both primary school students and secondary schodests told that their teacher
uses both Turkish and English in the classroom.|&\8ume of the students preferred
both of the languages to be used in the lessons 86 them preferred either English
or Turkish to be used. The people who preferrett bbthe languages think that they
can learn more easily and understand everythinthisxway. On the other hand,
some people preferred either Turkish or Englists@ying that they can understand

the language more easily.

Both primary and secondary school parents’ involeeiin their children’s learning
process is high. Also, both gender’s parents haye ihvolvement in their children’s
learning process. Some of the parents don’t knogli&m but in order to support
their children’s language learning, they buy bodkBs and dictionaries. Some of
the family members in Dipkarpaz know English andewltheir children need help

they try to answer their questions and talk witnthin English.

In terms of anxiety level, both school’s childresvb moderate level of anxiety. Both
girls and boys have moderate level of anxiety. Mgjmf the students expressed that
the reason of feeling anxious is their friends. Bh&dents told that, some students
make noises during the lessons, and this demasivhesm and they can’'t understand
the topics. So, they feel anxious. And, they exgedsthat, some of their friends
disturb them in the classroom and laugh at themnewer they give incorrect

answers and make fun of them. Besides these, tleewnfeaid of giving incorrect
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answers to the teacher in the classroom whilertgliin these situations, the students
expressed that they feel unhappy. Majority of treahers expressed that they are not
anxious in English lessons. One of the studenmessed that she feels anxious
when she can’t pronounce new words correctly or ishafraid of learning new
vocabularies incorrectly. Also, one of the studestpressed that he feels unhappy
when he can't learn a new topic. Majority of thad&nts who expressed they feel
anxious stated that they feel anxious in some tsitag. The reason of their anxiety is
neither the English lesson nor their teacher. Sofhibem told that when they forget
to do their homework they feel upset and worriemng of them expressed that they
are afraid of making mistakes in the classroom evtalking or feel upset when they
can't give answers to the asked questions. Whemmeares of both schools were
examined in order to say if there is any similamty difference between the two
schools, it can be said that there is not mucleaifice between the two schools in
terms of their anxiety levels. So, it can be codelll that there is no significant
difference between the two schools in terms ofrthakiety levels since their mean
scores are relatively the same.

6.2 Limitations

The participants are only from one part of the ¢ourThey are living in Dipkarpaz
and they all are Turkish people. They are comiogfdifferent parts of Turkey. So,
it can be hard to generalize the results to thelevistand as they were from Turkish
background.

6.3 Implications for Practice

In learning languages, having positive attitudeghHevel of motivation and low
level of anxiety is crucial. The classroom atmosphs very important. The teachers

should try to create positive learning environmienttheir students. All the students
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should have equal chances in speaking, they shmddect each other in the
classroom and every one’s ideas should be seenblaluThese situations affect the
students in a positive way. Also, whenever studeméke mistakes, it should be
known by the students that making mistake is a mabbwahaviour and they will learn

by doing mistakes. In addition, the teacher sheuicburage learners to set their own
goals. They should be active in their own learrang set their own goals while they
are studying. Besides these, pairwork and grougxwotivities should be done in the
classroom in order to provide friendly atmospheré t make students feel part of a
group. They will try to work both for themselvesdafor their group when these

types of activities are done in the classroom. Alsstead of making students to
have competitions in the classroom, the teachesaldrencourage their learners to
help each other whenever they need help. Somerdtudee afraid of talking in the

classroom. These students should be encouraggutad & front of the whole class

and they should feel that their participation ie ttlassroom is crucial for both their

teacher and their friends.

Teachers should make learners to recognize whatféaes about language learning
are; to belong to the group; to write journals;discuss about their beliefs about
language learning in the classroom. Also, teacbkosild have the role of language
teacher in a student-centered language environnadtemnd panels, seminars and
conferences in order to learn new traditions irché@sy languages as Horwitz et. al
(1986) suggested. They should provide more positsugpportive, comfortable

environment for the learners as Tanveer (2007) estgd. In addition to these, they
should give positive feedback to students’ workiay danguage games with the

students and do more pair work and group work aietsvin the classroom.
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6.4 Recommendations for Further Research

In language learning, motivation, attitude and etwiare crucial factors. The
researcher included these three important factorser research and she tried to
figure out the students’ attitudes, motivationalentations, motivation levels and
anxiety levels in learning English. The particigamt this study are Turkish students
and they come from different parts of Turkey. Theidtural background can be

included in the further studies to see if cultuas kthe effect in language learning.

Dipkarpaz is at the very east of Cyprus and Gresdple and Turkish people are
living in there. Also, in order to find out if theris any similarity or difference
between these two cultures, Greek primary and Gseekndary schools could be

included within one study.

This study can also be replicated in different paft Cyprus and can be compared
with the current study results in order to seedin@larities and differences between

different parts of Cyprus.

In addition, examination results of the students lsa used in order to find out the
relationship between students’ grades and theiriviadain, attitude and anxiety

levels.

Besides these, all four skills which are readingtimg, speaking and listening can
be included in the study and students’ attitudesatds different skills can be
searched. In addition, their motivational levelsl amxiety levels can be examined
and searched if any difference occurs in their vatiton levels and anxiety levels for
specific skills.
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APPENDIX A: Instruments

A Student Questionnaire
Dear Student,

I'm Master of Arts student in English Language Dadypent in Eastern
Mediterranean University. As part of my thesishasld apply this questionnaire.

This questionnaire aims to find out your attitudetivation and anxiety in learning
English. The findings will only be used for an aeadc purpose and they will be
kept in secure. Please answer the questionnaicersily.

Thank you for your help and participation.

Emine Ulucayli Asst. Prof. Dr. Naciye Kunt
M.A Student Thesis Supervisor
Mobile: (0533) 863 34 55

e-mail: emineulucayli@hotmail.com

kkkkkkkkkkkkkkkkkkkhkkkkkkkkhkkhkkhkkkkkkkkkkkkkkkkkkhkkkkk *kkkkkkkkkkkkkkkk

Please put (x) or write information.

Age:

Sex: ( )Female ( ) Male
School: ( )Primary () Secondary
School name:

Class:
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Section | Motivation

The purpose of this section is to examine your wation in learning English. Please

circle one of the numbers from 1 to 5 that best descibeas situation.

1 = strongly disagree

2 = disagree
3 = undecided/not sure
4 = agree

5= strongly agree

ADAPTED AMTB ITEMS

Statement

Learning English is really great.

(@3]

.| My parents try to help me to learn English.

(@3]

| look forward to going to class because my Eng
teacher is so good.

(@3]

| hate English.

(@3]

Studying English is important because | will needor
my career.

(1]

My English class is really a waste of time.

(1]

| don’t think my English teacher is very good.

(1]

My English teacher is better than any of my otleachers

(1]

Studying English is important because it will allome to
meet and converse with more and varied people.

(@3]

1

My parents feel that it is very important for meléarn
English.

(@3]

11

Studying English is important because it will make
more educated.

(@3]

| really have no interest in English.

(@3]

3 | think my English class is boring.

(@3]

My English teacher has a dynamic and interestiaghieg
style.

(@3]
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19 | enjoy the activities of our English class muchrenthan| 1 4 5
those of my other classes.

1€ 1 wish | could have many native English speakingnds. | 1 4 5

17 Native English speakers are very sociable and kind. | 1 4 5

1§ | put off my English homework as much as possible. |1 4 5

19 English is a very important part of the school pemgme. | 1 4 5

2@ My parents feel that | should continue studying lisigall | 1 4 5
through school.

21 My parents have stressed the importance Englidrhenle | 1 4 5
for me when | leave school.

22 My parents urge me to seek help from my teachearh | 1 4 5
having problems with my English.

23 1 want to learn English so well that it will becomatural| 1 4 5
to me.

24 When | have a problem understanding something in ny 4 5
English class, | always ask my teacher for help.

28 Studying English is important because it will befusin | 1 4 5
getting a good job.

2€ Studying English is important because it will ergaivie to| 1 4 5
better understand and appreciate the English wéieof

27 To be honest, | really have little interest in mpghsh | 1 4 5
class.

2§ My English teacher is a great source of inspiratmome. | 1 4 5

29 If | planned to stay in another country, | would to learn| 1 4 5
their language.

3( Learning English is a waste of time. 1 4 5

31 My parents are very interested in everything | damy | 1 4 5
English class.

34 1 would like to learn as much English as possible. 1 4 5

33 I really work hard to learn English. 1 4 5
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34 Studying English is important because other peeple| 1 4 5
respect me more if | know English.

35 1 would like to know more native English speakers. 1 4 5

36 Studying English is important because | will beeabd| 1 4 5
interact more easily with speakers of English.

37 | really like my English teacher. 1 4 5

3§ | enjoy meeting people who speak English. 1 4 5

39 To be honest, | really have no desire to learn iBhgl 1 4 5

4( My parents encourage me to practise my English ashml 4 5
as possible.

417 | love learning English. 1 4 5

47 When | am studying English, | ignore distractionsl gpay| 1 4 5
attention to my task.

43 The more | get to know native English speakersntioee| 1 4 5
| like them.

44 My parents think | should devote more time to sitogy 1 4 5

English.
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Section Il English Classroom Anxiety Scale

The purpose of this section is to examine Engligtsstoom anxiety in learning
English. Please circlene of the numbers from 1 to 5 that best descrjmes

situation.

1 = strongly disagree

2 = disagree
3 = undecided/not sure
4 = agree

5= strongly agree

FLCAS ITEMS

Statement

1.| I never feel quite sure of myself when | am spegkmmy | 1 5
English class.

2.| | tremble when | know that I'm going to be called in| 1 5
English class.

3.| It frightens me when | don’t understand what treecteer is| 1 3
saying in English.

4.| | keep thinking that the other students are beit&mnglish| 1 5
than | am.

5./ In English class, | can get so nervous | forgengh || 1 5
know.

6. It embarrasses me to volunteer answers in my &mgli 3
class.

7.| 1 get upset when | don’t understand what the teadch| 1 5
correcting.

8.| Even if I am well prepared for English class, Elfel 5
anxious about it.

9./ | feel confident when | speak in English class. 1 5

1Q I can feel my heart pounding when | am going tcéiéed | 1 5
on in English class.

11 | always feel that the other students speak Emdistter| 1 5
than | do.
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(1]

12 | get nervous and confused when | am speakingynin 2 3 4
English class.

(1]

13 | get nervous when | don’'t understand every wéardil. 2 3 4
language teacher says.

14 | am afraid that the other students will laugm&twhenlf1 2 3 4
speak English.

(1]

(1]

15 | get nervous when English teacher asks questlons 2 3 4
haven't prepared in advance.

Questions: Please give your ideas for the followjogstions.

1. What else you would like to say about your Engllahguage learning
experience?

2. Is there anything else that makes you happy dugnglish lessons? If so,
what are they?

3. Do you use English outside the classroom? If serefland how would you
use it?

4. Is there anything which bothers you inside and idatsthe English
classroom? If so, what are they?
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Interview Questions:

1. Do you want to learn English very well? If yes, yevhWhat is/are your
aim/aims in learning English? If no, why?

2. How do you describe your English lessons?

3. How do you feel in your English lessons?

4. Is there anything that bothers you during Englessbns? Which activities
bother you?

5. Which language does your teacher use during Entgsdons? How do you
feel when he/she speaks English? How do you feenwie/she speaks
Turkish?

6. How would you describe your desire to learn Endlish

7. What do your parents do in order to help you imigey English?
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OGRENCI ANKETI

Sevgili Gsrenci,

Dogu Akdeniz Universitesingiliz Dili Egitimi Bolumiinde yiiksek lisans programi

ogrencisiyim. Tez ¢cagmamin bir parcasi olan bu anketi uygulamam gerekealak

Bu anket, siziringilizce &renmeye yonelik motivasyonunuz, tutumunuz ve Iagdi
ogrenimindeki kayginiz hakkinda bilgi toplamayr anaagbktadir. Elde edilen
veriler yalnizca akademik amacla kullanilacak veiiéle gizli tutulacaktir. Lutfen

anketi ictenlikle cevaplayiniz.

Katiliminiz ve yardminiz i¢in gekkir ederim.

Emine Ulucayll (MA (Erencisi) Asst. Prof. Dr. Naciye Kunt
Arastirmaci Tez dasmani
Tel: (0533) 863 34 55

e-mail: emineulucayli@hotmail.com

kkkkkkkkkkkkhkkkhkkkkkkkkkkkkhkkhkkhkkkkkkkkkkhkkhkkhkkkkkkkkkx kkkkkkkkkkkkkkkkk

Uygun kutuya (x) koyunuz veya yaziniz.

Yas:

Cinsiyet: ( )YKiz () Erkek
Okul: ( )ilkokul ( )Ortaokul
Okul ismi:

Sinif:

125



Bolim | Motivasyon

Bu bolumiin amaci siziingilizce @&renimindeki motivasyonuzu élgmektir. 1den 5e
kadar olan durumlardan size en uygun olani yuvadiale aliniz.

1 = kesinlikle katiimiyorum
2 = katilmiyorum

3 = kararsizim

4 = katiliyorum

5= kesinlikle katiliyorum

ADAPTE EDILM iS AMTB MADDELER i

ifadeler

1.| Ingilizce @renmek ¢ok 6nemlidir. 1 2 3 4 5

2.| Ailem banaingilizce @renmemde yardimci olur. 1 2 3 4 5

3.| Ingilizce @retmenim c¢ok iyi oldgu icin Ingilizce|1 2 3 4 5
derslerinin olmasini sabirsizlikla beklerim.

4.| Ingilizceden nefret ederim. 1 2 3 4 5

5. ingilizce @renmek onemlidir ¢lnki ileride kariyerimigik. 2 3 4 5
ona ihtiyacim olacaktir.

6. ingilizce derslerimiz kesinlikle bir zaman kaybidir. 1 2 3 4 5

7.| Ingilizce @Gretmenimin cok iyi oldgunu diginmuyorum. |1 2 3 4 5

8. ingilizce @retmenim dier Geretmenlerimden dahaiyidiry 1 2 3 4 5

9.| Daha fazla ve farkl kilerle tangma ve sohbet etmemed 2 3 4
imkan sg@layacai icin Ingilizce @renmek onemlidir.

14 Ailem ingilizce Grenmemin benim icin 6nemli olgunu|1 2 3 4 5
dUsUnayor.

11 Beni daha gitimli yapaca icin ingilizce @&Grenmem/ 1 2 3 4 5
onemlidir.

17 Ingilizceye kagi hicbir ilgim yoktur. 1 2 3 4 5

13 Ingilizce sinifimin sikici oldtunu dgtniyorum. 1 2 3 4 5

(@3]

14 Ingilizce Gretmenimin enerjik ve ilgi cekici birggim |1 2 3
tarzi vardir.

(@3]

19 Ingilizce derslerimizde yagmiz etkinliklerde dier|1 2 3 4
derslerimde glendigimden daha ¢cokgeniyorum.

(@3]

16 Keske daha fazla anadilngilizce olan arkadam olsa. 1 2 3

(@3]

17 Ana dili Ingilizce olan kiler cok arkada canlisi veg1 2 3

kibardir.

1§ ingilizce odevlerimi  yapmayl mumkin olgunca|l 2 3 4 5
ertelerim.

19 ingilizce dersi gitim programimizin cok o6nemli birl 2 3 4 5
parcasidir.

(1]

2( Ailem Ingilizce @renimimin tum okul ygamim boyuncal 2 3 4
devam etmesi gerektni dislinuyor.

(1]

21 Ailem okul hayatim bittikten sonrmgilizcenin benimicin 1 2 3 4
cok 6nemli olacgini vurgular.
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4 Ailem  Ingilizce  @renirken  problem  y@rsam

O0gretmenimden yardim istemem gergkii bana soyler.

(@3]

3 Ingilizceyi o kadar iyi grenmek istiyorum ki bana dal

gelsin.

(@3]

Ingilizce dersimde anlamagm birseyler old@gunda
herzaman gretmenimden yardim isterim.

(@3]

Ileride iyi bir ise sahip olmak iciningilizce @renmek
onemlidir.

(@3]

Ingiliz yasam tarzini taktir etmem ve daha
anlayabilmem icidngilizce @Grenmek dnemlidir.

(1]

Duriist olmam gerekirséngilizce dersime kar ilgim ¢ok
azdir.

(1]

Ingilizce @retmenim benim igin buydk bir ilhary
kaynadir.

(1]

Baska bir ulkede kalmayi planlarsam onlarin dil
ogrenmeye cagirim.

(1]

Ingilizce @renmek bir zaman kaybidir.

(1]

Ailem Ingilizce sinifimda yapaimiz hegeyle yakindan
ilgilenir.

(1]

Mumkin oldgu kadar fazla ingilizce @renmek
istiyorum.

(1]

3 Ingilizce @renmek icin gercekten cok galorum.

(1]

Ingilizce bilirsem insanlar bana daha cok sayg! dayia
icin Ingilizce Grenmem 6nemlidir.

(1]

Anadili ingilizce olan daha fazlagitanimak istiyorum.

(1]

Ingilizce konganlarla daha kolay ilafim kurabilmem igin
Ingilizce @Grenmem dnemlidir.

(1]

Ingilizce @Gretmenimi gergekten seviyorum.

(@3]

Ingilizce kongan insanlarla tasmak hguma gider.

(1]

Durtst olmam gerekirsdngilizce @Grenmeye hig istekl
degilim.

(1]

Ailem mimkun oldgunca fazlaingilizce kongmam igin
beni tevik eder.

(1]

Ingilizce Grenmeyi seviyorum.

(@3]

Ingilizce calsirken dikkatimi d&itacak seylerden uzak
durup dersimle ilgilenirim.

(1

(@3]

3 Anadili ingilizce olan kgileri tanidikga onlari daha ¢a

seviyorum.

kL

(@3]

Ailem Ingilizce @&renmeye daha fazla zaman ayirm

gerektgini dislinuyor.

(@3]
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Bolum Il Sinif Kaygi Olggi

Bu bolumun amaci siziingilizce @renimindeki sinif kayginizi élgmektir. 1den 5e
kadar olan durumlardan size en uygun olani yuvadiale aliniz.

1 = kesinlikle katiimiyorum
2 = katilmiyorum

3 = kararsizim

4 = katiliyorum

5= kesinlikle katiliyorum

Adapte edilmis FLCAS Maddeleri

Ifadeler

1.| ingilizce dersimde korwurken kendimden highirzamarl 3 3
emin olamiyorum.

2.| ingilizce dersinde ismimin gailacasini bilmek beni| 1 3 3
tedirgin eder.

3.| Ingilizce dersindeingilizce @retmenimin soylediklerin| 1 3 5
anlamamak beni korkutur.

4. Simif arkadglarimin Ingilizcede benden daha iyl 3 5
olduklarini strekli dgiintlyorum.

5.| Ingilizce dersinde bilgim seyleri unutmak canimi sikar| 1 3 5

6.| Sinifta gonalli olarak sorulara cevap vermektemuta. | 1 3 3

7.| Ingilizce  @retmenimin  sinifta  duzelgi hatayi| 1 3 5
anlamamak beni Uzer.

8.| Ingilizce dersime ne kadar fazla hazirlansamda giers| 1 3 5
sirasinda kaygilanirim.

9.| Siniftaingilizce kongurken kendimi rahat hissederim. | 1 3 5

1Q ingilizce dersinde ismimin getmen tarafindanil 3 3
sdylenmesi kalbimin hizh bigekilde carpmasina neden
olur.

11 Sinif  arkadgarimin  benden daha iyi ingilizce| 1 3 5
konustuklarini herzaman ganaram.

17 Ingilizce dersinde koryurken kendimi gergin ve akil 3 5
karisik hissederim.

13 Ingilizce @retmenimin sdylediklerini anlayamagm | 1 3 5
zaman kendimi kotu hissederim.

14 Ingilizce kongurken sinif  arkaddarimin  bana 1 3 3
gulmesinden ¢ekinirim.

14 ingilizce @retmenimin hazirlikli olmagim sorulari bana 1 3 3

sormasi beni tedirgin eder.
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Sorular: Lutfen gagidaki sorularla ilgili dgiincelerinizi belirtiniz.

1. Ingilizce @&renirken edindiiniz tecriibe hakkinda eklemek istgidiz
birseyler var mi?

2. Sizi siniftaingilizce dersi yaparken mutlu edggyler var mi? Varsa nelerdir?

3. Sinif dsindaingilizce kullandginiz ortamlar var mi? Varsa nelerdir?

4. Sizi ingilizce ile ilgili sinif icinde ve dunda huzursuz edegeyler var mi?
Varsa nelerdir?
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Roportaj Sorulari:

1. Ingilizceyi ¢ok iyi birsekilde @&Grenmek istiyor musunuz? Evet ise; “Neden?,
Ingilizce @Grenmekteki amaciniz/amagclariniz nedir? Hayir‘iseden?

2. Ingilizce dersinizi nasil buluyorsunuz?

3. Ingilizce dersinde kendinizi nasil hissedersiniz ?

4. ingilizce dersinde size huzursuz eden seyler olaya? Sinifta yapilan hangi
etkinlikler sirasinda huzursuz oluyorsunuz?

5. Derste @retmeniniz hangi dili korguyor? ingilizce kongtugu zamanlArda,
kendinizi nasil hissedersiniz? Turkce ketugu zamanlArda, kendinizi nasil
hissedersiniz?

6. Ingilizce Ggrenmeye yonelik isg@nizi nasil tStudent 8 edersiniz?

7. Ailenizin Ingilizceyi Ggrenebilmeniz icin size ne gibi yardimi olur?
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APPENDIX B: Letter to the Minister of Education

Milli E gitim Bakanlgina,

13/2/2012

Dogu Akdeniz Universitesiingiliz Dili Egitimi Bolumi yiksek lisans programi
Ogrencisi olarak tez calmasi yapmaktayim. Asst. Prof. Dr. Naciye Kunt
yonetiminde yapmakta olgum tez cakmamin gergi olarak Dipkarpadlkokulu ve
Dipkarpaz Recep Tayyip Ergdan Ortaokulu'nda ekte orge verilen anketi ve
roportaj sorularini uygulamak istiyorum. Ankegréncilerin ingilizce @&Grenmeye
yonelik tutum, motivasyon ve kaygilarini tespit einizere hazirlangmi ve
tamamlanmasi 35-40 dakika stirmektedir.

Ekteki anketi Subat sonrasi ,okullarin acilimiyla, ismi verilen ubkrda
uygulayabilmem icin gerekli izin ve onayin verilmefususunda gegmi

bilgilerinize arz ederim.

Emine Ulucayli

Adres:

Sehit Rahme Cemal Sokak No. 9
Kuzucuk,iskele

Tel: 0533 863 3455

e-mail: emineulucayli@hotmail.com

Ek: Anket ve réportaj
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APPENDIX C: Letters from the Minister of Education

=

He
Sees?

/

KUZEY KIBRIS TURK CUMHURIYET]
MILLI EGITIM GENCLIK VE SPOR BAKANLIGI
ILKOGRETIM DAIRESI MUDURLUGU

Sayr: 10D.0.00-35/2012/1B Lefkosa, 20 Subat 2012

Sn. Emine ULUCAYLI
$ht. Mehmet Rahme Cemal Sokak No:9
Kuzucuk-fskele

“Ingilizce (")grenmeye Yinelik Ogrencilerin Tutum, Motivasyon ve Kaygilar”
konulu anketin sorulari Talim ve Terbiye Dairesi Miidiirliigii tarafindan incelenmis ve
Midirligtimiize bagh Dipkarpaz ilkokulu dgrencilerine uygulanmasinda bir sakinca

goriilmemistir.

Anketi uygulamadan 6nce okul midiirlikleri ile temas kurulmasi ve uygulama
tamamlandiktan sonra da anket sonuglarnin Midiirligimiize ve Talim Terbiye Dairesi

Mudiirliigiine iletilmesi hususunda bilgilerinizi sayg ile rica ederim,

M. Bumin PASA
Miidiir

I AA

Tel (90) (392) 228 3136 - 228 6893
Fax  (90) (392) 228 7158
E-mail meb@mebnet.net Lefkosa-KKTC
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KUZEY KIBRIS TURK CUMHURIYETI
MILLI EGITIM GENCLIK VE SPOR BAKANLIGI
GENEL ORTA OGRETIM DAIRESI MUDURLUGU

.« i =)
Sayi: GOO.0.00.35-A/11/12-(, 7 17.02.2012
Saym Emine Ulugayh —
Dogu Akdeniz Universitesi
Gazimagusa.

flgi: 13.02.2012 tarihli bagvurunuz.

Talim ve Terbiye Dairesi Miidiirliigii’niin TTD.0.00.03-12-12/118 say1 ve 17.02.2012
tarihli yazisi uyarinca ilgi bagvurunuz incelenmis olup midiirliigiimiize bagh Dipkarpaz Recep
Tayyip Erdogan Ortaokulu nda 53renim goren tiim dgrencilere yonelik hazirlanan “Ingilizce
Ogrenmeye Yonelik Ogrencilerin Tutum, Motivasvon ve Kaygilar” konulu anket sorularmin
uygulanmas1 midirliigiimiizee uygun gorilmistiir.

Ancak anketi uygulamadan once anketin uygulanacagi okulun bagh bulundugu Miidiirlikle
istisarede bulunulup, anketin ne zaman uygulanacagi birlikte saptanmalidir.

Anketi uyguladiktan sonra sonuglarinin Talim ve Tetbiye Dairesi Miidiirligii’ne s
ulagtirilmasi gerekmektedir.

Bilgilerinize saygt ile rica ederim.

Mehmet S. Kortay
Miidiir
EU/PC
Tel (90) (392) 228 3136228 8187
Fax (90) (392) 227 8639
E-mail  meb@mebnet.net Lefkosa-KIBRIS
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APPENDIX D: Interview Sample

Name: Student 6

Age: 11

Sex: Male

School: Dipkarpaz Primary School

Clas: 5A

1. Do you want to learn English very well? If yes, yehWhat is/are your
aim/aims in learning English? If no, why?

Yes. In other countries they speak English. | viardtommunicate with them
in English when | go to their countries. We havé gshop here. Tourists
come and | speak with them. I tell prices. | wanbé a television announcer
and | should learn English.

2. How do you describe your English lessons?
Very good.

3. How do you feel in your English lessons?
| feel good.

4. Is there anything that bothers you during Englessbns? Which activities

bother you?

When there is complex topic, | got bored. If | dgive correct answer to my
teacher in the classroom, | feel anxious.

5. Which language does your teacher use during Engistons? How do you
feel when he/she speaks English? How do you feenwie/she speaks
Turkish?

Both of them. | prefer Turkish because we undedseasily.

6. How would you describe your desire to learn Endlish
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| want to travel foreign countries when | get oldewill work in the foreign
countries and | should learn English.

7. What do your parents do in order to help you imigey English?

My father's English is very good. My mother helps sometimes. Also, my
brother knows English. He helps me.
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APPENDIX E: Frequency Tables

Frequency of age

Frequency Percent %
10 32 19.8
11 27 16.7
12 27 16.7
13 36 22.2
14 40 24.7
Total 162 100.0
Frequency of gender
Frequency Percent %
Female 77 47.5
Male 85 52.5
Total 162 100.0
Frequency of school type
Frequency Percent%
Primary School 59 36.4
Secondary School 103 63.6
Total 162 100.0
Frequency of class
Frequency Percent %
4A 17 10.5
4B 15 9.3
5A 13 8.0
5B 14 8.6
6A 16 9.9
6B 11 6.8
7A 19 11.7
7B 17 10.5
8A 20 12.3
8B 20 12.3
Total 162 100.0
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Frequency of the items of adapted Attitude Motivaton Test Battery Scale

Frequency of item 1:Learning English is really great.

Frequency Percent%
Strongly Disagree 2 1.2
Disagree 3 1.9
Undecided 4 2.5
Agree 61 37.7
Strongly Agree 92 56.8
Total 162 100.0

Frequency of item 2:My parents try to help me to learn English.

Frequency Percent%
Strongly Disagree 2 1.2
Disagree 23 14.2
Undecided 29 17.9
Agree 58 35.8
Strongly Agree 50 30.9
Total 162 100.0

Frequency of item 3:1 look forward to going to class because my Eiglesacher is
so good.

Frequency Percent %
Strongly Disagree 11 6.8
Disagree 11 6.8
Undecided 34 21.0
Agree 37 22.8
Strongly Agree 69 42.6
Total 162 100.0

Frequency of item 4:1 hate English.

Frequency Percent %
Strongly Disagree 7 4.3
Disagree 12 7.4
Undecided 20 12.3
Agree 26 16.0
Strongly Agree 97 59.9
Total 162 100.0
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Frequency of item 5:Studying English is important because | will négdr my
career.

Frequency Percent %
Strongly Disagree 3 1.9
Disagree 5 3.1
Undecided 7 4.3
Agree 44 27.2
Strongly Agree 103 63.6
Total 162 100.0

Frequency of item 6:My English class is really a waste of time.

Frequency Percent %
Strongly Disagree 15 9.3
Disagree 10 6.2
Undecided 15 9.3
Agree 25 154
Strongly Agree 97 59.9
Total 162 100.0

Frequency of item 7:1 don’t think my English teacher is very good.

Frequency Percent %
Strongly Disagree 60 37.0
Disagree 31 19.1
Undecided 13 8.0
Agree 13 8.0
Strongly Agree 45 27.8
Total 162 100.0

Frequency of item 8:My English teacher is better than any of my oteachers.

Frequency Percent %
Strongly Disagree 19 11.7
Disagree 17 10.5
Undecided 61 37.7
Agree 25 154
Strongly Agree 40 24.7
Total 162 100.0
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Frequency of item 9: Studying English is important because it will allane to
meet and converse with more and varied people.

Frequency Percent %
Strongly Disagree 4 2.5
Disagree 6 3.7
Undecided 18 111
Agree 49 30.2
Strongly Agree 85 52.5
Total 162 100.0

Frequency of item 10:My parents feel that it is very important for noeéarn
English.

Frequency Percent %
Strongly Disagree 6 3.7
Disagree 6 3.7
Undecided 16 9.9
Agree 55 34.0
Strongly Agree 79 48.8
Total 162 100.0

Frequency of item 11:Studying English is important because it will make more
educated.

Frequency Percent %
Strongly Disagree 4 2.5
Disagree 4 2.5
Undecided 14 8.6
Agree 45 27.8
Strongly Agree 95 58.6
Total 162 100.0

Frequency of item 12:I really have no interest in English.

Frequency Percent %
Strongly Disagree 6 3.7
Disagree 3 19
Undecided 22 13.6
Agree 31 19.1
Strongly Agree 100 61.7
Total 162 100.0
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Frequency of item 13:I think my English class is boring.

Frequency Percent %
Strongly Disagree 13 8.0
Disagree 10 6.2
Undecided 32 19.8
Agree 19 11.7
Strongly Agree 88 54.3
Total 162 100.0

Frequency of item 14:My English teacher has a dynamic and interesgaghing
style.

Frequency Percent %
Strongly Disagree 17 10.5
Disagree 17 10.5
Undecided 38 23.5
Agree 30 18.5
Strongly Agree 60 37.0
Total 162 100.0

Frequency of item 15:1 enjoy the activities of our English class mucbrenthan
those of my other classes.

Frequency Percent %
Strongly Disagree 20 12.3
Disagree 16 9.9
Undecided 38 23.5
Agree 37 22.8
Strongly Agree 51 31.5
Total 162 100.0

Frequency of item 16:1 wish | could have many native English speakingnfds.

Frequency Percent %
Strongly Disagree 10 6.2
Disagree 17 10.5
Undecided 36 22.2
Agree 46 28.4
Strongly Agree 53 32.7
Total 162 100.0

140



Frequency of item 17:Native English speakers are very sociable and. kind

Frequency Percent %
Strongly Disagree 21 13.0
Disagree 19 11.7
Undecided 46 28.4
Agree 40 24.7
Strongly Agree 36 22.2
Total 162 100.0

Frequency of item 18:I put off my English homework as much as possible.

Frequency Percent %
Strongly Disagree 12 7.4
Disagree 13 8.0
Undecided 21 13.0
Agree 32 19.8
Strongly Agree 84 51.9
Total 162 100.0

Frequency of item 19:English is a very important part of the schoolgreanme.

Frequency Percent %
Strongly Disagree 8 4.9
Disagree 7 4.3
Undecided 21 13.0
Agree 45 27.8
Strongly Agree 81 50.0
Total 162 100.0

Frequency of item 20:My parents feel that | should continue studyinglish all
through school.

Frequency Percent %
Strongly Disagree 5 3.1
Disagree 6 3.7
Undecided 27 16.7
Agree 46 28.4
Strongly Agree 78 48.1
Total 162 100.0
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Frequency of item 21:My parents have stressed the importance Englifhhewe
for me when | leave school.

Frequency Percent %
Strongly Disagree 9 5.6
Disagree 6 3.7
Undecided 24 14.8
Agree 49 30.2
Strongly Agree 74 45.7
Total 162 100.0

Frequency of item 22:My parents urge me to seek help from my teachéraih
having problems with my English.

Frequency Percent %
Strongly Disagree 6 3.7
Disagree 6 3.7
Undecided 19 11.7
Agree 47 29.0
Strongly Agree 84 51.9
Total 162 100.0

Frequency of item 23:1 want to learn English so well that it will becematural to
me.

Frequency Percent %
Strongly Disagree 8 4.9
Disagree 7 4.3
Undecided 21 13.0
Agree 38 23.5
Strongly Agree 88 54.3
Total 162 100.0

Frequency of item 24:When | have a problem understanding something yn m
English class, | always ask my teacher for help.

Frequency Percent %
Strongly Disagree 4 2.5
Disagree 7 4.3
Undecided 19 11.7
Agree 38 23.5
Strongly Agree 94 58.0
Total 162 100.0
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Frequency of item 25:Studying English is important because it will beeful in
getting a good job.

Frequency Percent %
Strongly Disagree 7 4.3
Disagree 5 3.1
Undecided 9 5.6
Agree 49 30.2
Strongly Agree 92 56.8
Total 162 100.0

Frequency of item 26:Studying English is important because it will eleaime to
better understand and appreciate the English wéfeof

Frequency Percent %
Strongly Disagree 8 4.9
Disagree 9 5.6
Undecided 24 14.8
Agree 47 29.0
Strongly Agree 74 45.7
Total 162 100.0

Frequency of item 27:To be honest, | really have little interest in BEryglish class.

Frequency Percent %
Strongly Disagree 20 12.3
Disagree 13 8.0
Undecided 22 13.6
Agree 35 21.6
Strongly Agree 72 44.4
Total 162 100.0

Frequency of item 28:My English teacher is a great source of inspiratame.

Frequency Percent %
Strongly Disagree 14 8.6
Disagree 12 7.4
Undecided 30 18.5
Agree 47 29.0
Strongly Agree 59 36.4
Total 162 100.0
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Frequency of item 29:If | planned to stay in another country, | woutg to learn
their language.

Frequency Percent %
Strongly Disagree 6 3.7
Disagree 11 6.8
Undecided 17 10.5
Agree 48 29.6
Strongly Agree 80 49.4
Total 162 100.0

Frequency of item 30:Learning English is a waste of time.

Frequency Percent %
Strongly Disagree 10 6.2
Disagree 18 111
Undecided 20 12.3
Agree 26 16.0
Strongly Agree 88 54.3
Total 162 100.0

Frequency of item 31:My parents are very interested in everything lidany
English class.

Frequency Percent %
Strongly Disagree 14 8.6
Disagree 20 12.3
Undecided 34 21.0
Agree 48 29.6
Strongly Agree 46 28.4
Total 162 100.0

Frequency of item 32:1 would like to learn as much English as possible.

Frequency Percent %
Strongly Disagree 11 6.8
Disagree 6 3.7
Undecided 15 9.3
Agree 45 27.8
Strongly Agree 85 52.5
Total 162 100.0
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Frequency of item 33:I really work hard to learn English.

Frequency Percent %
Strongly Disagree 5 3.1
Disagree 12 7.4
Undecided 25 154
Agree 51 31.5
Strongly Agree 69 42.6
Total 162 100.0

Frequency of item 34:Studying English is important because other peoyle
respect me more if | know English.

Frequency Percent %
Strongly Disagree 25 154
Disagree 15 9.3
Undecided 44 27.2
Agree 33 20.4
Strongly Agree 45 27.8
Total 162 100.0

Frequency of item 35:1 would like to know more native English speakers.

Frequency Percent %
Strongly Disagree 15 9.3
Disagree 12 7.4
Undecided 26 16.0
Agree 52 32.1
Strongly Agree 57 35.2
Total 162 100.0

Frequency of item 36: Studying English is important because | will bdeato
interact more easily with speakers of English.

Frequency Percent %
Strongly Disagree 6 3.7
Disagree 6 3.7
Undecided 11 6.8
Agree 43 26.5
Strongly Agree 96 59.3
Total 162 100.0
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Frequency of item 37:I really like my English teacher.

Frequency Percent %
Strongly Disagree 9 5.6
Disagree 9 5.6
Undecided 11 6.8
Agree 40 24.7
Strongly Agree 93 57.4
Total 162 100.0

Frequency of item 38:I enjoy meeting people who speak English.

Frequency Percent %
Strongly Disagree 6 3.7
Disagree 9 5.6
Undecided 24 14.8
Agree 53 32.7
Strongly Agree 70 43.2
Total 162 100.0

Frequency of item 39:To be honest, | really have no desire to learnligimg

Frequency Percent %
Strongly Disagree 8 4.9
Disagree 9 5.6
Undecided 26 16.0
Agree 24 14.8
Strongly Agree 95 58.6
Total 162 100.0

Frequency of item 40:My parents encourage me to practise my Englighash as
possible.

Frequency Percent %
Strongly Disagree 8 4.9
Disagree 23 14.2
Undecided 37 22.8
Agree 47 29.0
Strongly Agree 47 29.0
Total 162 100.0
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Frequency of item 41:I love learning English.

Frequency Percent %
Strongly Disagree 9 5.6
Disagree 4 2.5
Undecided 14 8.6
Agree 36 22.2
Strongly Agree 99 61.1
Total 162 100.0

Frequency of item 42:When | am studying English, | ignore distractiaml pay
attention to my task.

Frequency Percent %
Strongly Disagree 10 6.2
Disagree 6 3.7
Undecided 27 16.7
Agree 44 27.2
Strongly Agree 75 46.3
Total 162 100.0

Frequency of item 43:The more | get to know native English speakers,ntiore |
like them.

Frequency Percent %
Strongly Disagree 16 9.9
Disagree 11 6.8
Undecided 39 24.1
Agree 40 24.7
Strongly Agree 56 34.6
Total 162 100.0

Frequency of item 44:My parents think | should devote more time to ging
English.

Frequency Percent %
Strongly Disagree 14 8.6
Disagree 11 6.8
Undecided a7 29.0
Agree 47 29.0
Strongly Agree 43 26.5
Total 162 100.0
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Frequency of the items of adapted Foreign Languaggélassroom Anxiety Scale

Frequency of item 1:1 never feel quite sure of myself when | am spegkh my
English class.

Frequency Percent %
Strongly Disagree 39 24.1
Disagree 19 11.7
Undecided 51 31.5
Agree 30 18.5
Strongly Agree 23 14.2
Total 162 100.0

Frequency of item 2:1 tremble when | know that I'm going to be called in
English class.

Frequency Percent %
Strongly Disagree 44 27.2
Disagree 35 21.6
Undecided 36 22.2
Agree 24 14.8
Strongly Agree 23 14.2
Total 162 100.0

Frequency of item 3:1t frightens me when | don’t understand what teacher is
saying in English.

Frequency Percent %
Strongly Disagree 48 29.6
Disagree 23 14.2
Undecided 33 20.4
Agree 28 17.3
Strongly Agree 30 18.5
Total 162 100.0
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Frequency of item 4:1 keep thinking that the other students are beiteEnglish
than | am.

Frequency Percent %
Strongly Disagree 44 27.2
Disagree 28 17.3
Undecided 35 21.6
Agree 26 16.0
Strongly Agree 29 17.9
Total 162 100.0

Frequency of item 5:In English class, | can get so nervous | forgetgs | know.

Frequency Percent %
Strongly Disagree 24 14.8
Disagree 17 10.5
Undecided 26 16.0
Agree 38 23.5
Strongly Agree 57 35.2
Total 162 100.0

Frequency of item 6:1t embarrasses me to volunteer answers in my &mglass.

Frequency Percent %
Strongly Disagree 57 35.2
Disagree 30 18.5
Undecided 38 23.5
Agree 21 13.0
Strongly Agree 16 9.9
Total 162 100.0

Frequency of item 7:1 get upset when | don’'t understand what the teach
correcting.

Frequency Percent %
Strongly Disagree 35 21.6
Disagree 15 9.3
Undecided 46 28.4
Agree 35 21.6
Strongly Agree 31 19.1
Total 162 100.0
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Frequency of item 8:Even if | am well prepared for English class, ¢lfanxious
about it.

Frequency Percent %
Strongly Disagree 33 20.4
Disagree 26 16.0
Undecided 50 30.9
Agree 26 16.0
Strongly Agree 27 16.7
Total 162 100.0

Frequency of item 9:1 feel confident when | speak in English class.

Frequency Percent %
Strongly Disagree 55 34.0
Disagree 42 25.9
Undecided 38 23.5
Agree 11 6.8
Strongly Agree 16 9.9
Total 162 100.0

Frequency of item 10:I can feel my heart pounding when | am going ta&iéd on
in English class.

Frequency Percent %
Strongly Disagree 37 22.8
Disagree 19 11.7
Undecided 46 28.4
Agree 27 16.7
Strongly Agree 33 20.4
Total 162 100.0

Frequency of item 11:1 always feel that the other students speak Emdpetter than
| do.

Frequency Percent %
Strongly Disagree 40 24.7
Disagree 40 24.7
Undecided 32 19.8
Agree 21 13.0
Strongly Agree 29 17.9
Total 162 100.0
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Frequency of item 12:1 get nervous and confused when | am speaking yn m
English class.

Frequency Percent %
Strongly Disagree 42 25.9
Disagree 31 19.1
Undecided 44 27.2
Agree 28 17.3
Strongly Agree 17 10.5
Total 162 100.0

Frequency of item 13:1 get nervous when | don’t understand every wdrd t
language teacher says.

Frequency Percent %
Strongly Disagree 28 17.3
Disagree 24 14.8
Undecided 30 18.5
Agree 40 24.7
Strongly Agree 40 24.7
Total 162 100.0

Frequency of item 14:1 am afraid that the other students will laughreg when |
speak English.

Frequency Percent %
Strongly Disagree 39 24.1
Disagree 21 13.0
Undecided 31 19.1
Agree 32 19.8
Strongly Agree 39 24.1
Total 162 100.0

Frequency of item 15:1 get nervous when English teacher asks questibasen’t
prepared in advance.

Frequency Percent %
Strongly Disagree 26 16.0
Disagree 20 12.3
Undecided 44 27.2
Agree 32 19.8
Strongly Agree 40 24.7
Total 162 100.0
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APPENDIX F1: Summary of the key data from interviews
of primary school students

THEMES

ENGLISH LANGUAGE
LEARNING

Key Words:

1. Motivation

a. Learning English
for instrumental
reasons
I. further

study
orientations

studying in a foreign
country

ii. future job
orientation

future job requires Engli
job examinations
to have a good job

b. Learning English
for integrative
reasons

desire to communicate
with native
speakers/tourists

desire to speak with
relatives who live in
foreign countries

desire to play games wit
foreign friends

desire to have foreign
friends

desire to communicate
with foreigners in foreign
countries

desire to visit foreign
countries

desire to speak English
well

c. Interest/joy

English lessons are
good/perfect/funny
Feeling
happy/good/perfect in
English lessons
Teacher is good
Speaking in English
Desire to learn all Englis
words

Reading books/texts in
English

Studying lessons
Learning new things

d. Parental

Parents help in unknown
words
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involvement

Parents don’t know
English.

They buy books,
dictionary, CD

Family helps in learning
English

Learning by oneself is
better.

2. Anxiety

. Class anxiety

Forgetting homework
Noise

. English language

use anxiety

Making mistakes
Giving incorrect answers

. Why anxious/ not

anxious

Complex topics

Don't feel anxiety

Can’t give answers to th
guestions

3. Position of

. Globalization and

English is the language

English its relation to the world
English
4. Usage of . Used language in Both Turkish and Englis
L1and L2 the classroom
in
classroom . Preferred languags Both of them

English

Turkish
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APPENDIX F2: Summary of the key data from interviews
of secondary school students

THEMES

ENGLISH LANGUAGE
LEARNING

Key Words:

1. Motivation

a. Learning English
for instrumental
reasons

i further
study
orientations

studying in a foreign
country

il. future job
orientation

future job requires
English
to have a good job

b. Learning English

for integrative
reasons

desire to communicat
with native
speakers/tourists
Desire to speak Engli
desire to communicat
with foreigners in
foreign countries
desire to visit foreign
countries

c. Interest/joy

English lessons are
good / nice /
pleasurable/ educativ
Feel happy / successfil
/ good / comfortable /
calm / nice / excited /
free in English lesson
Love talking in Englis

d. External influences

Parents help in
unknown words
Parents don’'t know
English.

They buy books,
dictionary, CD
Family helps in
learning English

2. Anxiety

a. Class anxiety

Noise

b. English language

use anxiety

Forgetting learned
things

c. Why anxious/ not

Don't feel anxiety
Complex topics
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anxious Vocabulary
. Position of a. Globalization and English is the languag
English its relation to of the world
English
. Usage of L1 a. Used language in Both Turkish and
and L2 in the classroom English
classroom

b. Preferred language

Both of them
English

Turkish

155



APPENDIX G: Subcategories of adapted AMTB and
FLCAS

Adapted AMTB

ATTITUDES TOWARD THE LEARNING SITUATION

A. Evaluation of the language instructor

3. I look forward to going to class because my Ehgleacher is so good.
7. 1 don’t think my English teacher is very good.

8. My English teacher is better than any of my pteachers.

14. My English teacher has a dynamic and intergsgaching style.

28. My English teacher is a great source of insipinao me.

37. | really like my English teacher.

B. Evaluation of the language course
6. My English class is really a waste of time.
13. I think my English class is boring.

15. | enjoy the activities of our English class mmucore than those of my other
classes.

27. To be honest, | really have little interesitrig English class.

INTEGRATIVENESS
A. Integrative orientation

9. Studying English is important because it wilbed me to meet and converse with
more and varied people.

26. Studying English is important because it wilhble me to better understand and
appreciate the English way of life.

36. Studying English is important because | willdide to interact more easily with
speakers of English.
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B. Interest in English
12. I really have no interest in English.
29. If | planned to stay in another country, | wibtrly to learn their language.

38. | enjoy meeting people who speak English.

C. Attitudes toward English speaking people

16. 1 wish | could have many native English spegHiirends.
17. Native English speakers are very sociable amdl k

35. 1 would like to know more native English speake

43. The more | get to know native English speakb@esmore | like them.

INSTRUMENTALITY

A. Instrumental orientation

5. Studying English is important because | will cnéefor my career.

11. Studying English is important because it wilke me more educated.

25. Studying English is important because it wdluseful in getting a good job.

34. Studying English is important because othepleewill respect me more if |
know English.

MOTIVATION
A. Motivation intensity
18.1 put off my English homework as much as possibl

24. When | have a problem understanding sometmimgyi English class, | always
ask my teacher for help.

33. | really work hard to learn English.

42. When | am studying English, | ignore distraci@and pay attention to my task.
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B. Desire to learn English
23. | want to learn English so well that it willdmemne natural to me.
32. | would like to learn as much English as pdssib

39. To be honest, I really have no desire to |&arglish.

C. Attitudes toward learning English

1. Learning English is really great.

4. | hate English.

19. English is a very important part of the schroigramme.
30. Learning English is a waste of time.

41. | love learning English.

PARENTAL INFLUENCE

2. My parents try to help me to learn English.

10. My parents feel that it is very important for nodéarn English.

20. My parents feel that | should continue studyimglish all through school.

21. My parents have stressed the importance Engilshave for me when | leave
school.

22. My parents urge me to seek help from my teai¢hem having problems with
my English.

31. My parents are very interested in everythidg In my English class.
40. My parents encourage me to practise my Englsimuch as possible.

44. My parents think | should devote more timettalging English.
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Adapted FLCAS

CLASS ANXIETY

2. | tremble when | know that I'm going to be cdllen in English class.

3. It frightens me when | don’t understand whattdecher is saying in English.
5. In English class, | can get so nervous | fotgetgs | know.

7. 1 get upset when | don’t understand what thehteais correcting.

8. Even if  am well prepared for English claskdl anxious about it.

10. I can feel my heart pounding when | am goingdaalled on in English class.
13. I get nervous when | don’t understand everydibe language teacher says.

15. | get nervous when English teacher asks questibaven’t prepared in advance.

LANGUAGE USE ANXIETY

1. I never feel quite sure of myself when | am &p&ain my English class.
4. | keep thinking that the other students areebeitt English than | am.

6. It embarrasses me to volunteer answers in mjidbngjass.

9. | feel confident when | speak in English class.

11. I always feel that the other students speakiginpetter than I do.

12. 1 get nervous and confused when | am speakingyi English class.

14. | am afraid that the other students will laagime when | speak English.
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