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ABSTRACT

Children show feminine or masculine features at a very early age. These features
gradually grow in children with the socialization process. With this process children
behave in line with and show preference for same-gender peers and activities which
are seen as appropriate for their sex. There are a number of factors that lead to these
gender-appropriate behaviors and create gender roles. The aim of the current study
was to determine the effects of stories about women superheroes on the perception of
children’s traditional gender roles. To date, there has been no research which has

looked at the effects of female superheroes on gender stereotyping.

The sample consisted of 76 (37 male and 37 female) Turkish speaking children
between the ages of 6-11 years. Children were separated into two groups: The
experimental and control. It was hypothesized that children in the experimental group
who listened to female superheroes stories would show reduced gender bias and
traditional gender role typing at the post-test phase in comparison to the control group
who listened to stories about animals. They were given a pre-test to determine their
TV exposure and pre-existing gender stereotyping. Those in the experimental group
were read the Supergirl stories for three consecutive weeks, whereas children in the
control condition were simply read stories about animals. At the post-test phase both
groups received the same battery of questions as the pre-test and also, Job Check List,

Peer preference scale and Toy preference scale were used.

Findings showed that participants exposed to the experimental manipulation of

storytelling, listed a significantly more number of female superheroes as their favorite



superhero than before the intervention. No difference between conditions for gender
stereotyped attitudes after storytelling was obtained. Results are discussed in the light

of previous studies.

Keywords: Gender, Gender Development, Gender Stereotyping, Gender Roles,

Storytelling



Oz

Cocuklar erken yasta kadins1 ve erkeksi ozellikler gosterir. Bu o6zellikler zamanla
sosyallesme siireci ile gelisir. Bu siire¢ ile birlikle, ¢ocuklar kendi toplumsal
cinsiyetlerine uygun aktivitelere ve kendileri ile ayni olan cinsiyette akranlara dogru
yonelir. Toplumsal cinsiyet uyumlu davranmglar1 destekleyen faktorler var ve bu
faktorler toplumsal cinsiyet rollerini ortaya ¢ikarmaktadir. Bu c¢alismanin amaci,
cocuklarin geleneksel toplumsal cinsiyet rolleri perspektifleri tizerinde kadin siiper-
kahramanlarin etkisini belirlemektir. Bu tarihe kadar, kadin siiper kahramanlar ve
bunun toplumsal cinsiyet rolleri iizerinde etkisini arastirmig bir g¢alismaya

rastlanmamuistir.

Orneklem, 6-11 yas arasinda olan, Tiirkce konusan 76 (37 erkek ve 39 kiz)
katilimcidan olusmaktadir. Katilimcilarin iki gruba ayrilmistir: Deney ve kontrol
grubu. Caligmanin hipotezine gore, kadin siiper kahraman hikayeleri dinleyen deney
grubundaki ¢ocuklar, manipiilasyon sonrasindaki asgamada hayvan hikayeleri dinleyen
kontrol grubuna kiyasla geleneksel cinsiyet kaliplarinda azalma ve daha az cinsiyete
dayal1 6nyargi gosterecektir. Cocuklarin televizyon kullanimi 6l¢mek i¢in demografik
sorular ve ¢ocuklarin var olan cinsiyet rolii kaliplarini 6lgmek icin ise Cinsiyete Dayali
Tutum Olgegi kullanilmistir. Deney grubunda olan ¢ocuklara Supergirl hikayeleri,
kontrol grubundakilere ise hayvan hikayeleri aragtirmaci tarafindan birer hafta ara ile
iic hafta boyunca okunmustur. Manipiilasyon sonrasindaki asamada akran tercihi,
oyun tercihi ve Meslek se¢imi 6lgekleri biitiin katilimcilar i¢in kullanilmistir. Deneysel
manipiilasyon olan hikaye anlattiminin sonucunda, cocuklarin verdigi verilere

dayanarak kayda deger bir bicimde kadin kahramanlarin sayisinda artis oldugu rapor



edilmistir. Ayrica, alinan sonucglara gore, hikaye anlatimlarindan sonra, deney ve
kontrol gruplar1 arasinda toplumsal cinsiyete dayali tutumlar agisindan bir fark

bulunamamaistir. Sonuglar 6nceki ¢caligmalar 15181nda tartigilmagtir.

Anahtar Kelimeler: Toplumsal Cinsiyet, Toplumsal Cinsiyet Gelisimi, Toplumsal

Cinsiyet Rolleri, Toplumsal Cinsiyet Kaliplari, Hikaye Okuma
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Chapter 1

INTRODUCTION

Gender is one of the most prominent social categories in the world (Under & Crawford,
1992) and has been conceptualized as a social construct (Annandale & Clark, 1996).
Bem (1983) stated that children show feminine or masculine features at a very early
age. Also, she mentioned that they show preference for same-gender peers and
activities which are seen as appropriate for their sex, usually suggested by one’s
culture. This process is called gender-typing whereby children gain values, behaviors
and manners viewed as appropriate roles for their sex according to their culture
(Hetherington, & Parke, 1993). Such roles are described by society and applied to all
individuals in respective category within that culture (Basow, 1980). This socialization
process as well as socializing agents (parents, teachers, peers etc.) are responsible for
gender-typing of individuals who are expected to behave accordingly (Paludi, 1998).
Infants start to respond to both genders differently in the first year and by age 2, most
children can label their gender and also show a tendency to prefer same gender-typed
toys and activities, and after starting school they adopt the gender-typed behaviors of

their own society (Lippman, McClendon-Magnuson, Collamer & Shaffer, 1996).
1.1 Theoretical Approaches to Gender Development

A number of theories attempt to explain how gender develops. The current section will

outline gender development based on the main theoretical approaches.



1.1.1 Social Learning Theory

Bandura (1978) stated that behaviors are controlled by their own consequences. People
observe behaviors which are ignored, rewarded or rejected in the social environment
which is called reinforcement and they use it while regulating their behaviors.
Therefore, gender characteristics may be gained by reinforcement as well. Gender
roles may be acquired through imitation and observation. A study by Perry and Bussey
(1979) found that children’s imitation was a viable way for gender-role development.
They stated that children tend to imitate the behavior which they think is appropriate
for their own sex. For instance, a boy might use a toy razor, whilst the father is shaving
or a girl might feed her doll whilst mother feeds her baby. Therefore, in terms of gender
roles when a boy sees his father watching sport channels a lot, he might develop the
same kind of interests as a result of observation. Also, social learning theory indicates
that society teaches children desirable traits with rewards and punishments, thus, they
differentiate gender with process of social learning with time (Channa, 1995). Leaper
and Bigler (2004) reported that there are indicators that parents’ language determines
children’s thoughts about gender. Furthermore, Leaper and Friedman (2007) reported
that there was a significant relation between parents’ gender beliefs and their
children’s gender schema and they stated that parents’ express their own attitudes
about gender indirectly, for instance, if they constantly provide gender-typed toys and
activities, they transfer attitudes about gender and their expectations. Friedman, Leaper
and Bigler (2007) found a significant relation between mother’s gender beliefs and
young children’s gender beliefs (3-5 years). Sinclair, Dunn and Lowery (2004), found
that greater relevance between children’s attitudes and parents’ attitudes among
children who identified themselves strongly with their parents than children who

didn’t. Moreover, Leaper and Friedman (2007) also, reported that teachers have an



influence on children’s development of self-concept and attitudes, especially since
teachers can transfer gendered beliefs through play activities, academic fields, sport
activities.

1.1.2 Cognitive Developmental Theory

Kohlberg presented cognitive developmental theory in opposition to social learning
theory in 1966 (Hetherington, & Parke, 1993). Cognitive theorists mention specific
motivational results of self-identification which means gender- identification brings a
new motivation which is initiated and derived from the child, and this motivation leads
the child to learn about these social categories which he or she is actively establishing
(Martin & Ruble, 2004). Bussey and Bandura (1992) examined the development of
gender-related thoughts and actions in children. The aim of the study was to test the
influence of social-approval nurtured by gender-linked personal standards on gender-
related conduct. It was hypothesized that children would demonstrate gender-typed
behaviors that are socially approved and show gender-related behaviors, before they
even show self-approval for same-gender typed action. Twenty girls and 20 boys were
recruited for the study. Their age ranged 2.5 to 4.7 years. Children were separated to
equal numbers for evaluation of levels of gender-conception. All children had a total
of two sessions which were 3-5 days apart from each other. In the first session they
measured the level of gender conception and on the second one they measured gender-
related knowledge. Findings showed that as age increases, social cognitive model of
gender development is being shifter for gender-linked behaviors of children, thus,
controlling changes from socially guided control to self-regulatory control, which
means children control their own gender-linked behavior with their own regulation
when age increase. Kohlberg (1966) stated that when children understand that gender

categories are permanent, it is a critical regulator and motivator for learning concepts



of gender and gender behaviors. If child knows his/her gender is permanent, they will
seek and be associated with gender-linked behaviors and norms. Gender-constancy is
defined as someone stably categorizing himself/herself as male or female (Marcus &
Overten, 1978). Ruble et al. (2007) evaluated Kohlberg’s statement in their study in
which it was hypothesized that children would have the knowledge of gender
stereotypes and gender category identification with increasing age, and show inflexible
behaviors related to gender norms until 5 years old. The biggest purpose of the study
was to test age-related changes for gender-related beliefs and relation of beliefs and
stages of gender constancy in kids. Children were recruited, age raging on 3 to 7, 48
female and 46 male. Children were separated into two groups which are younger and
older. It was found that between 3 and 5 years old, stereotype knowledge, positive
evaluation of one’s own sex-category, the importance for sex-category and
inflexibility of beliefs increase. It was reported that gender stability was connected
with the gender construction process for children who are 3 to 5 years old. Moreover,
when older children were included, consistency was more important, and it was linked
with flexibility of gender norms. Findings showed that understanding consistency was
connected with more flexibility rather than rigidity, hence gender constancy is a result
of cognitive maturation.

1.1.3 Gender Schema Theory

Gender schema theory (Bem, 1981) suggests that children are active in their own
gender development, where schemas are seen as very active constructions rather than
passive replicas of the environment which means schemas lead in into active
behaviors. Therefore, motivated children seek information about gender and identify
themselves in one of the gender categories and develop manners accordingly. The

theory also states that development and application of knowledge constructions



associated to gender play a significant role in gender development. Moreover, this
theory stresses the importance of children’s use of knowledge constructions to
coordinate memory and also, how these knowledge constructions affect children’s
manners, attention and impressions of others (Martin, Ruble & Szkrybalo, 2002).
Accordingly, children develop ideas and theories about masculinity and femininity
(gender schemas) at a very early age and, these influence their information processing
and behavior. Children use these theories and ideas to make decisions, categorize
information and regulate their behaviors (Starr & Zurbriggen, 2017). Moreover, when
children live in a gender-typed world, this process results in gender schema, they learn
the attributes that are associated with their own gender and schemas lead them to
choose gender -appropriate behaviors. When the self-concept is assimilated with the
schemas, gender role adoption occurs and children adopt gender -appropriate
behaviors that they are being exposed to. Thus, the theory conceptualizes gender
stereotyping as a preparation to organize the world for one’s gender and associations

linked with related sex (Fagot & Leinbach, 1989).

Gender schema theorists believe that gender schema is a process not a content (Bem,
1981; Bem 1983). This process is interpretive and constructive and also, dynamic and
evolving and in this process what is perceived is a result of an interaction between
incoming stimuli and present schema (Frawley, 2008). It was explained that gender -
typed people process information in the manner in which culture provides definitions
of masculinity and femininity (Bem, 1982), hence they divide the world into two
categories based on gender schema but not the contents of categories. Accordingly,

gender -typed people do not differ from other people on how much masculinity or



femininity they own, they differ from other people according to their own self-

concepts and manners based on gender.

Bem (1983) stated that gender schema theory suggests that children can be raised in a
way that is less gender schematic, thus they will avoid gender stereotyped attitudes
and will learn sex differences without culture gender-linked network. If children grow
up with people who are paying less attention to gender, they would not automatically
use classifications. When they are taught the concept of sex and gender, they would

not assimilate the unrelated dimensions of the schema.
1.2 The Influence of Media Sources on Gender-Role Development

There are a number of factors influencing gender role development in children. A
significant factor influencing gender role development, which is the main focus of this
study is the media. Media can be a strong model and source of gender-typing and being
exposed to stereotyped characters, messages and beliefs in media (television, books,
films etc.) may influence people’s stereotypic perspectives, mostly children (Basow,
1980). According to social-cognitive theory, gender development can be influenced
by viewing gender stereotypical behavior in the media such as storybooks, television
and video games (Bussey & Bandura, 1999). Media sources (books, television
programs, cartoons, commercials and movies etc.) have a pervasive influence on

gender-typing (Basow,1980).

According to Bronfenbrenner’s (1979) ecological system theory, there are five systems
(the micro-, meso-, exo-, macro- and chronosystem) that help explain how different
environments each have an influence on a child’s development in various ways. In

order to explain media influences on gender development, the exosystem of the



ecological perspective can explain how the media shapes the context of childhood by
influencing the messages related to gender appropriate norms they receive that shape

their gender-typed behaviors (Jordan, 2004).

Moreover, Gerbner, Gross, Morgan, Signorielli and Shanahan (2002) stated that
according to cultivation theory, television is centralized storytelling system, where
drama, advisements and many programs bring consistent system of messages and
images to every single home. This theory emphasizes that heavy viewers of television
‘cultivate’ attitudes that are in line with the world that is depicted and created by the
world portrayed on television. In terms of gender-roles, this theory suggests that media

images of women and men cultivate gendered beliefs and attitudes.

In her review Collins (2011) discussed how women are generally portrayed in
traditional media (television, film, music, and newspapers) and new media (computers,
mp3 players, video players, and cell phones). She reported that women were
sexualized, subordinated and underrepresented across multiple media contents. Also,
when women are sexually objectified, it affects women’s and girls’ emotional health,
body image and self-esteem. Clothing women provocatively and presenting nudity
lead boys to perceive women as objects. Furthermore, aside of women being
represented as sexual objects, it was reported that women are presented stereotypically.
According to this study, women are not only presented as having roles as house wife
but they are pictured in relationship roles. Additionally, they are presented in
cosmetics more than men, but men are mostly represented in car industry and
electronics. Relatedly, men are mostly pictured as powerful, rational, pursuing and

engaging in occupations, active and in control, but women are mostly demonstrated as



unemployed, merciful, having dependent roles, emotional and unambitious in the
media (Unger & Crawford, 1992; Hetherington, & Parke, 1993; Bussey &
Bandura,1999). In the study of Sommers-Flanagan, Sommers-Flanagan and Davis
(1993), they examined music television according to gender based content. They found
that women appeared less than men and they appear as male actors. On the other hand,
women were constantly pictured as recipients. They suggested that this finding is
related to gender role stereotypes where women are accepted as more passive and

receptive than men.

In terms of children, Browne (1998), examined gender-role typing in television
commercials aimed at children in Australia and United States of America. Findings
suggested that in commercials aimed at children, boys were presented more dominant,
active and aggressive than girls and also, boys outnumbered girls. Body language and
facial expressions were observed in terms of sex-role reinforcement and girls were
presented as more shy and giggly. In accordance with a previous study, Macklin and
Kolbe (1984) examined television commercials aimed at children and found that most
of the dominants characters were men. Male-oriented and neutral advertisements

showed more activity than female-oriented advertisement.

Similarly, Taylor (2003) examined gender stereotypes in children’s books. He reported
that book contents include patriarchal and gendered codes and when children read
these books they learn and regulate their behaviors accordingly. Fitzpatrick and
McPherson (2010) dealt with the children’s coloring books and gender stereotypes in
their study. They found that males outnumbered female characters, stereotypes were

common in the coloring books and especially aimed at girls, males were more in active



positions than females. Men were presented as older, stronger and more powerful than
women. Women mostly remained young and childlike, but, men were mostly
grownups. Also, they found that women were portrayed as humans that were followed
by fantasy and animals, but men were portrayed as animals and superheroes with wild,
strong and free characteristics. Gooden and Gooden (2001) reported that despite the
representation of non-traditional roles and characteristics by men and women,
children’s books still show male domination and stereotyped women still were
significant in number. Turner-Bowker (1996) found that men and women characters
weren’t presented equally in children’s books, women were presented less in pictures
and titles. She also found that men and women were described by different adjectives,
such that “powerful” and “active” were used for men more than women and there were
no adjectives describing women more positively compared to men. Furthermore,
Kortenhaus and Demarest (1993) studied the prevalence of gender stereotypes and
inequalities between men and women in children’s book and found similar results.
Men outnumbered women even if women were presented as active there was still a
man more active and independent. Also, according to types of book, male animals

were more than female animals in the story.

In one of the first experimental studies aimed at looking at the role of gender-typing
influences of the media, Jennings (1975) aimed to determine if awareness of sex-
typing exist in preschool children and if children expressed preference for sex-typed
(appropriate sex-role) character in a story. The hypothesis was that children would
choose a story where there is a character consistent with their own gender and
displaying appropriate sex-roles. There were 32 girls and 32 boys, from nursery and

day-care centers, aged between 4 to 5 years. Both groups were told different brief



stories. Girls and boys were separated and they heard only two version of stories. In
one story, the character had a very usual sex-role behavior, whilst in the other story,
character behaved in manner of opposite sex. Thus, girls heard a story about a girl who
wanted to be a ballerina. The second story was about a girl who wanted to be mail
carrier. On the other hand, boys heard a story about a boy who wanted be a male dancer
and secondly they heard a story about a boy who wanted be a mail carrier. Significant
number of children preferred the story with usual sex-typed behavior for both sexes.
Each group preferred the character that was appropriate to their own gender. Also,
female children found the boy character more acceptable than male children found the
girl character. In accordance to this study, children already categorize gender and

prefer the appropriate gender role by age 4 to 5.

Relatedly, Aubrey and Harrison (2004) examined children’s favorite television
programs with stereotypical, counter-stereotypical and neutral messages contained,
and how non-manipulated television choices associated to sex-related perceptions of
children. They aimed to determine if the type of content was related to the sex-role
values of children and children’s interpersonal interest to same or opposite sex
characters. The study found that the number of male characters were more than female
characters. They suggested that this finding might influence children and they may
think that men are more important than women. Their sample was based on children’s
television program preference and included most preferred six television shows and
they were all cartoons. Female stereotypical data wasn’t enough to compare with male
stereotypical data in the sample which means children’s preference did not have

enough female stereotypical character to measure. Generally, findings showed that

10



children preferred television shows that were gender neutral. Children did not favor

the TV shows which were gender-stereotypical.

Conversely, Thompson and Zerbinos (1995) found that both genders were presented
stereotypically in the cartoons in their study. They examined representations of gender
in children’s cartoons. It was reported that both males and females was portrayed with
traditional gender roles. Male characters almost did everything because they appeared
more often than women. Findings showed that women were pictured as more
emotional, affectionate, romantic, sensitive and warm whereas men pictured

responsible, independent, athletic and important.

1.3 Effects of Counter-Stereotypical Models and Superheroes on

Gender-Role Perception

Given the prevalent findings of the presence of gender typed characters in children’s
media sources, this thesis is built on the assumption that exposing children to counter
stereotypic representations of women and men may reduce stereotypical views of those
groups. Research findings in fact suggest that exposure to counter stereotypic members
of a particular social group can subvert people’s automatic beliefs about that group. It
has been proposed that automatic stereotyping may be continuous, so, when people
see counter-stereotypes in the social environment more frequently, their automatic
stereotyping may reduce (Asgari, Dasgupta, & Cote, 2010; Goctowska, Crisp &
Labuschagne, 2013). In one such study, merely thinking of counter-stereotypes was
found to decrease stereotyping, such that those participants asked to create a mental
image of a counter-stereotypic strong women resulted in significantly weaker levels

of gender stereotyping (Blair, Ma & Lenton, 2001).

11



According to content analysis of women’s magazines found that exposure of articles
that consisted of counter-stereotypical descriptions about women of color, increased
the occupational expectations of women of color in Caucasians readers (Covert &
Dixon, 2008). Accordingly, another study demonstrated that Barack Obama as a
positive, counter- stereotypical Afro-American example and his presidential campaign
reduced the stereotyping for Afro-Americans (Plant et.al., 2009). In an early study
Scherer (1970) stated that the media was a strong source for stereotyping dark-haired
and dark-eyed people in Nazi Germany, people from Schutzstaffel (SS, Organization
in Nazi Germany) who rated blue-eyed and blond-haired actors positively for
personality attributes. His study found that SS people showed less negative evaluations
to dark-haired and dark-eyed people after the exposure of counter-stereotypical heroes

(i.e. dark-haired and dark-eyed actors) in movies.

In another study by Dasgupta and Asgari (2004), participants were shown famous
women who were in leadership positions. It was found that being exposed to women
in high profiles and counter-stereotypic leadership positions undermine people’s
beliefs of automatic stereotyping. Moreover, exposure to women leaders did not only

reduce the stereotypic beliefs but also increased the counter-stereotypic beliefs.

In terms of children, in an early study Asby and Wittmaier (1978) examined the effect
of stories about women in non-traditional occupation on girls. Participants were 29
female students and fourth graders. They were read stories about women in traditional
occupations and women in non-traditional occupations. After the stories, they filled
out a questionnaire that asked what they liked, what they did not like in the story and

they filled out a job checklist in order to assess their occupation preferences. They

12



found that girls who were read stories of women in traditional roles had a tendency to
make more traditional and stereotyping responses than others who were read stories of
women in non-traditional roles. Girls who were read stories of non-traditional women
tended to choose non-traditional jobs. In terms of experimenter bias, they also stated
that female experimenter may be effective on results. She was the live role model
which representing and supporting the women which has been told in stories. Results

of this study suggest that gender bias should be eliminated in children books.

As an example of a counter-stereotypical representation of women, the current study
was interested in the role of exposing children to women superheroes. Studies have
shown that women superheroes are much less than their male counterparts (See
Signorielli, 1990, 2001). Also, she stated in 2001, excessive television viewing was
highly linked with development of stereotyped gender attitudes. Her review in 1990,
it was reported that out of numerous content analyses, women were underrepresented
and both male and female characters were presented traditional and stereotypical.
Moreover, it was suggested that adults and children were exposed gender-typed
images and children who watch television with these images are likely to identify

themselves with same-sex characters.

Researchers have shown that children are susceptible to messages and behaviors
portrayed by superheroes (Liss, Reinhardt, & Fredriksen, 1983). Studies have shown
that because identify more with heroic characters, this increases the likelihood that
they might imitate the characters’ behaviors (e.g., Hoffner, 1996; Potter, 1997). This
has often been observed in children’s “superhero play” during and outside class rooms

as well as story writing times (e.g., Dyson, 1997).
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Research with children in this area is quite limited however one related study by
Coyne, Linder, Rasmussen, Nelson and Collier (2014) examined whether viewing
superheroes (e.g. Spiderman, Batman, Captain America, X-men) in the media is
connected with the male-stereotyped play and weapon play. They also alternatively
tested whether male-stereotyped play and weapon play predicted superhero viewing
over time. In this case, children’s pre-existing gender roles perceptions would be
predictor of media choice. Participants were parents of 134 children, age range 3 to
6 years old as well as their parents. For superhero exposure and male-stereotyped
play, parents were asked to complete measures of gender stereotyping. They found
that boys who viewed superhero shows were more gender stereotyped. Hence, male—

stereotyped play led to more superhero viewing for boys.

More in line with the methodology and hypotheses of the current study, was a recent
study conducted by Spinner, Cameron and Calogero (2018), who examined stereotypic
and counter-stereotypic peer influence on children’s flexibility around toy play and
preferences, playmate choice, and social exclusion behaviors through children’s
magazines. Ninety-six children participated whose ages ranged between 4-8 years.
They measured the conditions with a magazine reading activity. Participants viewed a
page which showed a boy playing with a car and a girl playing with a pony in
stereotypic condition, whereas boys were playing with a pony and girls were playing
with a car in the counter-stereotypic condition. They assessed gender flexible toy
preferences by showing participants four feminine and four masculine toys in which
they were asked to state their preference. Gender-based social exclusion was also
assessed by asking children to prefer a gender traditional vs. non-traditionally

conforming peer. Results showed that most of the hypotheses were fully supported.
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However, after exposure to counter-stereotypic content, children didn’t show more
gender flexible attitudes for gender-typed toys. However, children who were in the
counter-stereotypic condition, showed more gender flexibility in attitudes for toy play
and also, they labelled feminine toys and masculine toys as suitable for both genders
compared to those who were in the stereotypic condition. They observed that children
preferred same gender playmates more in the stereotypic condition, in contrast,
children who were in counter-stereotypic condition did not show preference for same
gender playmates. They reported that girls were less supportive for gender-based
exclusion than boys in the stereotypic condition, whereas no significant difference was
found between genders for support for gender-based exclusion in counter-stereotypic
condition. Results suggested that exposure to counter-stereotypic content would be
beneficial to reduce gender-typed attitudes and behavior. It will foster flexible thinking
for gender-typed toy play for both genders.

1.4 The Current Study

In line with these findings, this current study was conducted with children who were
between 6-11 years old. The aim of the study was to determine the effects of stories
about women superheroes on perception of children’s traditional gender roles.
According to our knowledge, to date no research has looked at the effects of female
superheroes and the effects on gender stereotyping. It was hypothesized that children
who listened to female superheroes stories would show reduced gender bias and
traditional gender role typing, specifically that they would show more flexibility in
occupations, choose non-conforming peers and toy preference based on gender at the

post-test phase.

15



Chapter 2

METHOD

2.1 Participants

The participants were selected by purposive/convenient sampling. 76 participants were
taken in study. Their age ranged between 6 and 10 years (M=7.75, SD=.93). Children
younger than 6 years were excluded as they had likely not yet developed literacy skills

needed to complete the research.
2.2 Materials

2.2.1 Pre-test Measures

Participants in both the control and experimental conditions received the following
scales:

2.2.1.1 Demographic Questions

Demographic questions were assessed by asking questions such as age and gender.
Relevant to the aims of the research, perceived frequency of TV viewing (1=do not
watch TV at all, 5= watch a lot of TV), how many hours of TV viewing (1=0-2 hours,
2= 3-4 hours, 3=5 hours), top 5 favorite superheroes as well as frequency of viewing
superhero programs 1=do not watch TV with superheroes at all, 5= watch a lot of TV
with superheroes) were assessed.

2.2.1.2 Stereotyped Attitude Scale for Children (GASC)

The attitudes of children toward gender stereotypes were assessed by Gender

Stereotyped Attitude Scale for Children (GASC) (Signorella & Liben, 1985). This
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scale measures the attitudes of children toward gender stereotypes. It has a list of
activities, and children were asked whether they think these things can be done ‘only
by men’ (coded as 1), ‘only by women’ (coded as 1), or by ‘both men and women’
(coded as 0). Scores could range from 0 to 34 and higher scores indicated more gender
stereotyping.

2.2.2 Post-test Measures

After 3 consecutive weeks, participants in both the control and experimental
conditions then received the following scales:

2.2.2.1 Stereotyped Attitude Scale for Children (GASC)

The same measure used in the pre-test was assessed once again.

2.2.2.2 Job Check List

Gender Flexibility in Occupational Perceptions was assessed by the Job Check List
(Ashby & Wittmaier, 1978). This is a measurement tool that assesses how children
perceive a number of occupations based on gender. It consists of 30 jobs in which
children were asked whether each job can be done by ‘males’, ‘females’, or ‘both male
and female’. This time the coding was different such that only ‘both male and female’
would receive a scoring of 1 point (other two options 0). Scores could range from 0 to
30. Higher scores indicate high flexibility in occupational perception of the children.
2.2.2.3 Peer Preference

Peer preference was assessed by picture of boys and girls with toys. It consists of three
pictures of boys (one with a stereotypically masculine toy, one with a stereotypically
feminine toy, and one with no toy) and three pictures of girls (one with a
stereotypically masculine toy, one with a stereotypically feminine toy, and one with

no toy) (Martin & Little, 1990). Children were shown each picture and asked to rate
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(using a smiley face ranking scale; 1 not at all -5 very much) how much they would
like to play with each boy and girl depicted in the picture.

2.2.2.4 Toy Preference

Toy preference was assessed by picture of twelve toys. It consisted of three categories
which were toys stereotypically for boys (car, truck toolset etc.), toys stereotypically
for girls (doll, pony, tea set etc.) and neutral toys (scooter, telescope, play-doe etc.)
(Blakemore & Centers, 2005). Children were shown each picture and asked to rate
(using a smiley face ranking scale; 1 not at all -5 very much) how much they would
like to play with each boy and girl depicted in the picture.

2.2.3 Stories of Supergirl vs. Stories about Animals

Participants in the experimental condition listened to stories of Supergirl as a
Superhero. The stories were written by the researcher and her supervisor based on
popular novels for children (such as Superman, Batman). These were three stories
about Supergirl who is purposefully female. The stories consist of simple heroic
humanistic acts of Supergirl such as saving lives, helping people in need and protecting
animals. Children in the control condition however were read stories about animals

and their actions (see Appendix for stories).

2.3 Procedure and Design

After obtaining ethical approval from EMU’s ethics board, primary schools were
approached and institutional and parental consent were initially obtained. The study
was a pre-test-post-test non-equivalent control group quasi experimental design.
Therefore, after obtaining consent, a random sample of 38 children were taken as the
control group and 38 the experimental group. Children were tested in small groups
(max. 5) at the primary schools in a quiet room. Both groups were given a pre-test to

determine their TV exposure using five questions about TV exposure and children’s
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pre-existing gender stereotyping were assessed using the Gender Stereotyped Attitude
Scale for Children (GASC). Those in the experimental group were then read the
Supergirl stories for three consecutive weeks, whereas the children in the control
condition were simply read stories about animals. At the post-test phase (typically the
week after the last story was read), both groups received the same battery of questions
as the pre-test and also, Job Check List, Peer preference scale and Toy preference

scale. Participants were thanked and debriefed in simple terms.
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Chapter 3

RESULTS

3.1 Preliminary Analysis

3.1.1 Descriptive Statistics

In terms of TV viewing 57.9 % of children reported watching an average amount of
TV (answering mostly: ‘neither a lot nor too much’), 14.5% of the participants stated
they watched TV with superheroes, although the majority (47.4%) stated they watch
an average (‘not too much nor too little’) amount of TV with superheroes. Out of the
participants 83% stated watching an average of 0-2 hours of TV a day.

As for superheroes, only 36.8% of participants named a female as their favorite
superhero, conversely 56.6% participants named a male superhero as their favorite
superhero.

3.1.2 Chi Square Analysis

In order to assess whether the number of favorite female superheroes increased as a
result of the story telling, a chi-square analysis was conducted. The difference in
number of favorite female superheroes in pre-test phase between conditions was not
significant, y2 (1, N=71)=3.41, p=.065, V=.219. However, after the experimental
manipulation of storytelling, the number of favorite female superheroes in post-test
phase was significant based on condition, such that more female superheroes were
counted as ‘favorite’ in the experimental condition compared to the control condition,

A2 (1, N=70)= 6.10, p=.014, V=295. These results showed that the stories were
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effective in naming participants’ favorite female superhero.

3.1.3 Correlation

As can be seen in Table 1, the correlations between variables were conducted and a
number of significant relationships were obtained. There was correlation between
flexibility in occupational perceptions and age. Also, there was a strong positive
correlation between pretest of gender stereotyped attitudes (GASC) and posttest of
gender stereotyped attitudes, and strong negative correlation between pre intervention
GASC scores and flexibility in occupational perceptions. Furthermore, post GASC
scores and flexibility in occupational perceptions had a strong negative correlation.
Peer preference for feminine boy had a positive correlation with feminine toys and

masculine toys. Moreover, a strong negative correlation was found between feminine

toys and masculine toys.

Table 1. Correlations among study variables

1 2 3 4 5 6 7 8
1.Age -
2.Pre GASC -10 -
3.Post GASC -11  .67**
4.MasculineGirlPeer .40 -.08 .07 -
5.FeminineBoyPeer -.11 -.01 10 19 -
6.FeminineToys -11 -01 .07 -08 .25* -
7.MasculineToys -17 14 .09 A7 .26 42%*F -
8.Flex.Occup.Percep .26* -59** -77** -02 -03 -.05 -17 -

Note: *Correlation is significant at 0.05 level
**Correlation is significant at the 0.01 level.
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3.2 ANCOVA

In order to see the effect of condition on the dependent variables ANCOVA was
conducted whereby gender and condition were the independent variables and age and
pre intervention gender stereotyping scores (pre GASC) were the covariates. In
general, assumptions were met for ANCOVA.

3.2.1 Gender Stereotyped Attitude Scale for Children (GASC)

There was not a main effect of condition (F(1.70)=.07, p=.794, #%=.001), in contrast,
there was a main effect of gender (F(1.70)=3,79, p=.056, #?=.051). There wasn’t
interaction (F(1.70)=.24, p=.628, 5°=.003) effect between gender and condition.
According to these results, girls showed more stereotyped attitudes than boys (See
table 2)

3.2.2 Non-conforming Peer-> Masculine Girl (MG)

There was no main effect of gender (F(1.70)=.87, p=.353, #?=.012) and condition
(F(1.70)=1.82, p=.182, ?=.025) for MG. Furthermore, there was no interaction effect
(F(1.70)=1.14, p=.288, #%>=.016) between gender and condition from MG. The results
suggest that males and females in two different conditions did not differ for MG.
3.2.3 Non-conforming Peer->Feminine Boy(FB)

ANCOVA showed that there wasn’t a main effect for both gender (F(1,70)=0.35,
p=.554, #%=.005) and condition (F(1.70)=0.80, p=.375, #°=.011). Also, there was no
interaction effect (F(1.7)=0.18, p=.677, #°=.002) between gender and condition.
According to these results, males and females didn’t show difference between
conditions for FB.

3.2.4 Feminine Toys

Results indicated that there was main effect of gender (F(1.70)=60.26 , p<.001,

17°=.463) but there wasn’t main effect of condition (F(1.70)=2,40, p=.126, #°=.005).

22



Also there was no interaction effect (F(1.70)=.37, p=.543, #?=.012) between gender
and condition. Accordingly, girls preferred feminine toys more than boys.

3.2.5 Masculine Toys

As feminine toys, results showed that there was main effect of gender (F(1.70)=54.94
, p<.001, #?=.440) for masculine toys, but there wasn’t main effect of condition
(F(1.70)=.781, p=.380, #?=.011). Furthermore, there was no interaction effect
(F(1.70)=2.10, p=.152, #%=.029) between gender and condition. Results suggest that
gender made difference for preferring masculine toys. Boys preferred masculine toys
more than girls.

3.2.6 Flexibility in Occupational Perceptions

There was no main effect of gender (F(1.70)=0.07, p=.796, #>=.001) and condition
(F(1.70)=.000, p=.985, #?=.000) for flexibility in occupational perceptions.
Furthermore, there was no interaction effect (F(1.70)=2.38, p=.127, #%=.033)
between gender and condition. The results suggest that males and females in two

different conditions did not differ for flexibility in occupational perceptions.

23



Table 2. Means and standard deviations of variables

Male Female
M (SD) M (SD)
Experimental Control Total Experimental  Control Total
Pre GASC 22.88 (6.47) 2152 (5.76) 44.40 (12.23) 2213 (3.37)  20.18(3.50)  42.31(6.87)
Post GASC 18.31 (7.50) 17.86 (7.40) 36.17 (14.90) 20.09 (3.02)  18.12(3.53)  38.21(6.55)
MasculineGirlPeer  3.88 (1.20) 4.00 (1.22)  7.88 (2.42) 3.27 (1.42) 4.06 (1.30) 7.33(2.72)
FeminineBoyPeer  1.88 (0.96) 2.19 (1.47)  4.07 (2.43) 2.14 (1.04) 2.18 (1.29) 4.32 (2.33)
FeminineToy 2.61 (1.28) 2.32(0.76)  4.93 (2.04) 4.35 (0.52) 3.76 (1.05) 8.11 (1.57)
MaculineToy 4.26 (0.78) 4.06 (0.91)  8.32 (1.69) 2.36 (0.70) 2.72 (1.16) 5.08 (1.86)
Flex.Occup.Percep. 16.31 (6.07) 16.05 (6.43)  32.36 (12.50) 15.68 (3.54) 19 (4.24) 34.68 (7.78)
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Chapter 4

DISCUSSION

This research aimed to investigate the effects of stories about women superheroes on
the perception of children’s traditional gender roles by analyzing children’s
stereotyped attitudes, gender flexibility in occupation as well as peer and toy
preference. To the researcher’s knowledge, there has been no research which has
looked at the effects of female superheroes and its effects on gender stereotyping,
therefore this study attempted to fill this void in the literature. It was hypothesized that
children who listened to female superhero stories would show reduced gender bias and

traditional gender role typing at the post-test phase.

According to results a large percentage of children did not name their favorite
superhero as female at the pre-test phase. After the experimental manipulation of
storytelling, children reported a significantly more number of female superheroes as
their favorite than before the intervention. Representation of counter-stereotypic
example was effective for their favorite preference. Moreover related to this result,
Scherer (1970) stated that the media was a strong source for stereotyping and counter-
stereotyping decreases the negative evolution for targeted category which is why
representation of such counter stereotypical representations of women is so important.
Aubrey and Harrison (2004) stated that female characters were less than male
characters on TV programs which may result with the thought that men are more

important than women or children may think men are more capable than women.
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Moreover, this also, may affect children’s preference or perspective greatly. In the way
of representing male or female may affect children’s perspective. Thompson and
Zerbinos (1995) reported that females, were represented as sentimental, affectionate,
romantic, warm in contrast males were responsible, independent, athletic and
important and also, male characters appeared the most, they did everything.
Furthermore, more children naming their favorite superheroes as female, also, may
affect the expectations from female characters positively. In the study by Covert and
Dixon (2008), they stated that counter-stereotypical descriptions about women of

color, increased the occupational expectations of them.

The current research aimed to find a difference between conditions whereby the
experimental group was read female superhero stories and the control group was read
animal stories. Findings showed that there was no difference between conditions for
gender stereotyped attitudes after storytelling. This result wasn’t consistent with
literature (e.g. Asgari, Dasgupta, & Cote, 2010; Goctowska, Crisp & Labuschagne,
2013; Blair, Ma & Lenton, 2001; Asby & Wittmaier, 1978; Dasgupta & Asgari, 2004;
Plant et.al.,, 2009; Scherer, 1970; Spinner, Cameron & Calogero, 2017). This
inconsistency may have many reasons, however, in the current study experimenter bias
might have affected children’s perspective on gender. The same female researcher read
stories to children in both condition. This may have affected the control group and
resulted in the lack of a difference between groups. In the review by Bigler (1999), she
discussed the reasons why intervention studies might fail. She argued that when the
experimenter is from the community as a counter-stereotypical character which is in
the story of a particular intervention this could have an effect leading to a lack of

difference between conditions such that the intervention might not affect or even
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increase the child’s stereotyped beliefs. Moreover, it also been stated that interventions
might not be successful because of the time that study takes. Since, the current study

took five weeks for each participant this might have affected the results.

The current study found a positive correlation between age and gender flexibility in
occupational perceptions, therefore, children with higher age showed higher flexibility
in occupational perceptions. This finding was consistent with the longitudinal study of
Trautner et al. (2005) which reported that children reached highest rigidity at age 5-6
years, however after age 2 children became significantly more flexible in their gender
stereotyping. Also, they reported that rigidity decreases in older ages, could be
connected also other aspects of gender development such as preferences or behaviors.
Also, cultural aspects might be important for the effectiveness of the intervention on
flexibility. The Turkish culture has strong cultural norms about men and women which
children begin to learn at a very early age. According to Sunar and Figek (2005), the
Turkish culture has sharp differences between men and women which include
families’ expectation for their children’s subordination and children expected to accept
their authority, where also, children must accept gender roles and identify themselves
with these gender roles. Relatedly, Williams and Best (1990) stated that men and
women in traditional cultures underline and give emphasis to gender role differences,
but, those in modern cultures minimize gender role differences. Furthermore, there are
some studies which show that parents endorse children’s prejudice, stereotyping and
beliefs on certain subjects (Aboud & Doyle, 1996; Branch & Newcombe, 1986). In
the light of these studies, it might help to explain why the intervention in the current

study was not enough strong to make difference a between conditions.
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Furthermore, the current study found that gender had a significant effect for gender
stereotyped attitudes. Female children showed more stereotyped attitudes for daily
activities. This finding was inconsistent with the research of Signorella and Liben
(1985), in which they found girls showed less stereotyped attitude than boys. The
reason of the inconsistency could be that children don’t simply prefer gender-
stereotypes accurately that related to their own gender, when they found connection
with their own sex they are more capable and willing to learn stereotypes to support
their positive gender identity (Serbin et al., 1993). Also, the female researcher might
have been less effective for gender related behavior, therefore, Katz and Walsh (1991)
reported that children are influenced more by male experimenter than female

experimenters in terms of increasing flexibility in children’s gender related behavior.

When one turns to the non-significant finding for preference of non-conforming peer
it was found that boys or girls did not prefer the peer that was depicted as non-
conforming (e.g., girl playing football, boy playing with doll). It might be due to a
reliable finding in the literature in which children are consistently found to prefer
same-sex more than opposite sex peers (Martin & Little, 1990). Also, this might be
result of children might seek the same gender peers as conclusion of cognitive-
developmental phenomena where children label themselves male or female when they
find categories corresponding to related-gender, thus, children are motivated to learn
more about their gender by seeking out their peers that resemble them (Sebin et
al.,1994). Sebin et al. (1993) stated that children don’t simply prefer their own sex,
they view it favorably. Additionally, preferring same-sex peers explained by Martin et
al. (2011) that play types (rough-and-tumble play or imaginative play) plays a

significant effect on gender-segregation in younger years where children prefer peers
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of the same level of activity in play hence choosing the same gender. Another reason
might be simply that children’s liking is greater for their own gender. In the study of
Bukowski, Gauze, Hoza and Newcomb (1993) with older children it was found that
preferring same-sex peers is mostly related with liking, whereby all participants
demonstrated greater liking for same-sex rather than the opposite-sex. However, lastly,
the manipulation of the current study might have not been strong enough to influence

the very sound finding of same-sex peer preference.

Relatedly, results showed that boys highly preferred masculine toys, and girls highly
preferred feminine toys. These findings were consistent with the literature (e.g.,
Shaffer, 1996; Martin & Little, 1990). Moreover, Leaper and Friedman (2007) stated
that children’s gender based toy preference might be the result of parents’ transference
of their own gender beliefs indirectly. Beside parents’ influence also, sex-typed
environment might support the sex-typed toys preference. Fagot, Leinbach and Hagan
(1986) stated that strongly sex-typed environment and knowledge about gender labels
may strengthen the children’s sex typed toys choices may lessen their tendency to
prefer opposite sex toys and activities. Environmental influences however were not

examined in the current study but might be an important predictor for future research.
4.1 Limitations

Current study investigated the factors of gender stereotyping in children, however, as
in all other studies, this study has some limitations.

One of these limitations, children were taken into post-test after one week, even some
children who did not come at the week that they should take the post-test, took the test
after 2 weeks, following the last storytelling session. This situation might have affected

the results of current study and intervention could not be effective at this point.
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One of the weaknesses of this study was female researcher might have affected the
children’s perfective on gender in both conditions, thus, no difference was found
between conditions whereas difference was anticipated. Hence, future study may
include both two of the genders, male and female, while research is being conducted,
therefore, children’s perspective may be affected minimum level in order to take more

solid results.

Another limitation was that the research was conducted in study schools and children
have come to study centers after school and immediately start their homework,
therefore, they were taken into meetings for research mostly after they finished their
homework when they supposed to be in playground instead. Since, study was taken 5
weeks for each child and being prevented from playing might cause boredom for
children and they might not give valid answers for scales in order to finish the meeting

faster.

Moreover, another limitation was the small sample size of the research. The study was
conducted with 76 participants where each condition included 38 participants. This
might affect the results of the study and future studies should extent the sample size in
order to obtain more solid results.

4.2 Implications

Studies have shown that women superheroes are much less than male superheroes
(Signorielli, 1990, 2001). The current study used female superhero stories as counter-
stereotypical representation for the experimental group, although we did not find a
significant difference for gender stereotyped attitudes, storytelling was effective on

awareness of women’s addition to the superhero world. Making children aware that
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female superheroes are as heroic as male superheroes, may change their perspective
on female heroes. Therefore, as an implication, increasing the representation of women
characters in the media (television, books, films etc.) might help towards children’s
realization that women are capable of going much more further than gender-
stereotypes suggest. Kortenhaus and Demarest (1993), stated that male characters
outnumbered female characters which means children see more male character than
female character helping them to develop a perspective of gender inequality.
Representing more females and less stereotyped characters in fields of media may

significantly affect people’s perspectives, mostly children (Basow, 1980).

Furthermore, this study found that older children showed more flexibility than those
who are younger which is consistent with the longitudinal study of Trautner et al.
(2005). They found that children’s gender rigidity was highest at the age of 5-6, but
after two years -at age of 7-8- their gender flexibility increased. Therefore, when
children with older age exposed to more counter-stereotypical representation may be
more effective on gender flexibility.

To conclude, despite some non-significant findings, the study showed that male
dominance in the world of superheroes can be changed by the use of female
superheroes- whether based on gender, race, ethnicity or sexual orientation-

representation matters.
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Appendix A: Television viewing

SORU KAGIDI

ACIKLAMA

Asagida ¢ocuklarin kavram gelisimleriyle ilgili bazi sorular verilmistir. Herbir boliimdeki
sorular cocuklara Gelisim Psikolojisi Master Programi 6grencisi Gézde Ozdemir
tarafindan okunacaktir. Bu sorulara, cocuklarin iclerinden geldigi gibi yanit vermeleri
beklenmektedir. Bu arastirmada toplanacak veriler bir biitiin olarak degerlendirilecegi icin
cocuklarin kimlikleriyle ilgili bilgi verilmesi gerekmemektedir.

Bu bir test veya sinav degildir.

Katkilariniz icin simdiden tesekkiir ederiz.
Dog. Dr. Senel Hisntt Raman

Kisisel Bilgiler
Yas: | ] number |, ]
Dogum tarihi: ..../..../.... Cinsiyet:  erkek [1] kiz [2]

Yas Grubu [1= 7y] [2=9y] [3=11y] [4=13y]
Anket tarihi: ..../..../...

I - BOLUM TV Kullanimi
Q1: Gunltk hayatinda ne siklikla TV izliyorsun?

[1] Hig izlemiyorum [2] Izlemiyorum [3] Ne cok ne de az izliyorum [4] Izliyorum
[5] Cok izliyorum [6] (diger):

Q2: Gunluk hayatinda sence kag saat TV izliyorsun?
[1] 0-2 saat [2] 3-4 saat [3] 5 saat [4] (diger):

Q3: En sevdigin siiperkahraman kimdir? (filter Q)

Q4: Bana 5 tane stiperkahraman sayabilir misin?

Q5. Gunluk hayatinda ne siklikla stiperkahramant olan programlar izliyorsun?

[1] Hig izlemiyorum [2] Tzlemiyorum [3] Ne cok ne de az izliyorum [4] Izliyorum
[5] Cok izliyorum [6] (diger):
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Appendix B: Gender Stereoyped Attitude Scale for Children (GASC)
(Signorella & Liben, 1985)
Cocuklar icin Cinsiyete Dayalt Tutum Olcegi

"Burada bir faaliyet listesi var ve bana bunlarin erkek, kadin veya hem erkek hem de kadinlar
tarafindan yapilabilecegini sdylemeni istiyorum. Birkag tane pratik yapalim. Bana hangisinin baba
ya da anne olabilecegini gosterebilir misin?’

Cevap vermeleri i¢in, ¢ocuklara bir karton Uzerine yerlestirilmis figtirlerin G¢ ¢izgi ¢iziminden
birine isaret etmeleri séylenir: iki erkek, iki kadin, bir erkek ve bir kadin. Ug grup olacak olan
figtirlerin pozisyonlart her ¢cocuk i¢in farkh olacaktir. Cocuklara 35 maddeden her birine "Bana
kimin ...... olabilecegini gdsterebilir misin?" sorusu sorulmus olacaktir. Her 6genin sirast her
cocuk icin rastgele secilecektir.

E K E&K
Plaja gitmeyi sevmek E K E&K
Insanlara cok sarlmak E K E&K
Ucagt ugurmak E K E&K
Bale danst yapmak E K E&K
Kart oynamak E K E&K
Kamyon sturmek E K E&K
Kek yapmak E K E&K
Ogretmen E K E&K
Copleri toplamak E K E&K
Mutfakta yemek yapmak E K E&K
Futbol oynamak E K E&K
Digarida bir seyler yapmayt sevmek E K E&K
Dikis makinast kullanmak E K E&K
Bir restoranda yemek yapmak E K E&K
Cimleti bicmek E K E&K
Masayt kurmak E K E&K
Sapka yapmak E K E&K
Hakem olmak E K E&K
Evi temizlemek E K E&K
Balik tutmak E K E&K
Hemsire E K E&K
Bisiklete binmek E K E&K
Lavaboyu tamik etmek E K E&K
Doktor E K E&K
Cocuklara bakmak E K E&K
Araba yaristirmak E K E&K
Tiyatro yapmak E K E&K
Kendi bavullarini tagimak E K E&K
Zor bir bulmaca ¢c6zmek E K E&K
Bulastk ytkamak E K E&K
Kar kiireklemek E K E&K
Sekreter E K E&K
Sinemaya gitmeyi sevmek E K E&K
Arabay1 tamir etmek E K E&K
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Appendix C: Peer Preference/ Toy Preference (Martin & Little, 1990)
Akran tercihi. - Cocuklara tek tek, ¢ erkek cocuk fotografi (biri erkeksi bir oyuncakla, bir
disi oyuncakla ve bir oyuncagi olmayan) ve ti¢ kiz fotografi (biri erkeksi bir oyuncakla, biri
kadinsi1 bir oyuncakla ve oyuncaksiz biriyle) gosterilecektir. Her ¢ocuga, her erkek veya kiz
ile ne kadar oynamak istedikleri sorulup, giilen yiizler 6lceginden gostermeleri istenecektir.
Her cocuk i¢in resimlerin sirasi rasgele secilecektir

1 2 3 4 5

Maskulen kiz
Feminen kiz
Notr kiz
Maskulen erkek
Feminen erkek
Notr erkek

Onunla birlikte oynamak ister miydin?
cok isterdim [1] isterdim [2] ne isterdim, ne istemezdim [3] istemezdim [4]
hi¢ istemezdim [5] bilmiyorum [6] diger [7] (belitleyin):

Opyuncak tercihi. Her ¢ocuga, her erkek veya kiz ile ne kadar oynamak istedikleri sorulup,
gilen ytizler 6lceginden gostermeleri istenecektir. Her ¢ocuk icin resimlerin sirasi rasgele
secilecektir

1 2 3 4 5

Sihirli Degnek
Cay seti

Pony

Bebek

Araba
Kamyon
Tamir Aletleri Seti
Jet

Lego

Playdoe
Scooter
Teleskop

Opyuncakla birlikte oynamak ister miydin?
cok isterdim [1] isterdim [2] ne isterdim, ne istemezdim [3] istemezdim [4]
hi¢ istemezdim [5] bilmiyorum [6] diger [7] (belitleyin):
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Appendix D: Job Check List (Ashby & Wittmaier, 1978)

Cocuklara ‘Agagidaki hangi meslekler kadinlar, erkeler yada iki cinsiyet tarafindan yapilabilir?” seklinde
sorulacaktir.

E K E&K
Ordu Subay1 E K E&K
Sanatct E K E&K
Atlet E K E&K
Marangoz E K E&K
Kolej Profesor E K E&K
Dansct E K E&K
Disci E K E&K
Fabrika Iscisi E K E&K
Itfaiyeci E K E&K
Petrol Istasyonunu Calisant E K E&K
Ev Hanimi E K E&K
Hakim E K E&K
Avukat E K E&K
Kitiiphaneci E K E&K
Postact E K E&K
Tamirci E K E&K
Film Yildiz1 E K E&K
Miizisyen E K E&K
Gazeteci E K E&K
Ebeveyn E K E&K
Pilot E K E&K
Tesisatct E K E&K
Polis Memuru E K E&K
Okul Muduara E K E&K
Restoran Calisant E K E&K
Satis Elemant E K E&K
Bilim Insan E K E&K
Film Yonetmeni E K E&K
Veteriner hekim E K E&K
Yazar E K E&K

Peki bu mesleklerden hangisini ileride yapmak istiyorsun? Bu listede olmayan meslekleri
de secebilirsin!
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Appendix E: Stories of Supergirl

Hikaye 1

Supergirl alisveristen dontyordu. Giines 1sittyordu, hava harikaydi. Supergirl bir yandan
agir agir yiiriiyordu bir yandan da kuslarin sesini dinliyordu. I¢inden ‘ne kadar giizel bir
giin’ diye gegirirken aniden birinin bagirdigini duydu. Sasirmisty, etrafta bir hareket yoktu
ancak bir yerlerden bagirma sesi geldigine emindi. Ellerindeki posetleri bir kenara
birakan Stipergirl, sesi rahat duyabilmek yiikseldi. Binalarin arasinda u¢maya baslayan
Stipergirl sese giderek yaklasmistt. Bu arada bagiran sesin bir erkek sesi oldugunu anlad:
ve sesten adamin korkmus olabilecegini tahmin etti. Ses binalarin arasindan, iceriden
geliyordu. Bu ¢igliklarin geldigini apartmant bulmasina az kalmisti. Bir stiire daha etrafina
bakarak uctu. Hangi apartman oldugunu bulabilmek i¢in sesin geldigi yont izlemeye
basladi. Giderek yaklasiyordu. Her binanin icine bakiyordu, tek tek kontrol ediyordu.
Korkan adamin sesi daha da yakin ve yiiksek gelmeye basladi. Sonunda Stupegirl hangi
bina ve ev oldugunu buldu. Hemen igeriye girerek olaya mudahale etmeye karar verdi.
Iceri girdiginde gérdiigi bir adamin kartal bogustuguydu. Kartal yolunu kaybetmisti ve
farkinda olmadan bir eve girmisti. Evinde uyuyan adam bir sesle uyanmis ve odasindan
ctktiginda kartali gérmiis buytik bir panikle bagirmaya baglamisti. Adam caresizce kartalt
disartya ¢ikarmaya ¢alistyordu. Stupergirl eve geldi ve adama sakin olmasini ve ona
yardim edecegini sOyledi. Kartala yavasca yaklasan Stupergirl sakinlestirici giicti ile kartalt
pencereye dogru yonlendirmeye ¢alist. Kartal da panik olmustur. Sadece yolunu
kaybetmistir. Kartal sakinlesir ve Stipergir]l baglanti kurmustur. Yavasca pencereye dogru
yonelir. Kartal ve Stipergirl birbirlerine bakarlar. Stupergirl giiliimser ve kartalin bagint
oksar ve kartal gider. Artik yolunu bulmustur ve 6zgiirce ugar. Stipergirl, panik olan
adama bir bardak su verir. Her sey yoluna girmistir. Supergirl kartali disar1 ¢ikararak

yolunu bulmasina yardimei olmus, adaminda zarar gérmeden kurtulmasint saglamistir.
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Adam Stpergirl’e tim yardimlarindan dolayr tesekkiir eder, ¢ok korkmustu fakat artik
rahat oldugunu aktarir.

Hikaye 2

Disarida hava bulutluydu. Stipergit] kendine kahve yaptt ve evde kitap okumaya basladi.
Sessizligi ve sakinligi seviyordu. Kendine zaman ayirmustt o giin. Disardan bir ses duydu.
Cocuklar oyun oynuyor herhalde diye diisiindii ve kitabint okumaya devam etti. Sesler
daha fazla gelmeye basladi. Kontrol etmek i¢in disariya cikti. Penceren bakiyordu ancak
herhangi bir sey géremedi. Tekrar igeri gecti ve okumaya koyuldu. Ama ici rahat degildi.
Bir kulagi gelen seslerdeydi. Stipergirltin sesleri daha iyi duyma yetenegi vardt. Sonunda
sesi tekrar duydu. Bu sefer kontrol etmek i¢in asagtya inmeye karar verdi. Sokaga
ciktiginda herhangi bir sey gérmedi. Yirtimeye basladi. 10 dakika sonra, duydugu
seslerin ve hislerinin yanlis olmadigina karar verdi. G6l kenarinda ki agaglardan birinde
bir cocuk sesi geliyordu. G6l kenarina daha yaklasti. G6l cok sakindi. Etrafinda bir siird,
cesit cesit agaclar vardi. Agaclarin birinde bir ¢ocuk ve kedi gérdii. Cocugun
dismesinden korkan Stipergirl, hizlica yerden yiikselerek ¢cocugu tuttu ve asagiya indirdi.
Cocuk parmag ile kediyi isaret etti. Stipergitl tekrar yitkseldi ve yavasca kediyi
sakinlestirdi ve indirdi. Sipergirl cocuga neler oldugunu sordu.

Cocuk:

--Gol kenarinda, kedi ile oynarken kedi korktu ve agaca tirmandi. Bende kediyi
kurtarmak icin agaca ¢tkmaya ¢alistim, ancak yart yolda nasil tirmanacagini bilemedim,
hem asagiya da inemedim, demis. Cocuk konusmaya devam etmis:

--Bir siire sonra, ¢ok ylksek oldugunu dusiindiim. Korktum, yardim edin diye bagirmaya
basladim, bir yandan kedi ile konusarak inmesi i¢in ikna etmeye ¢alistim, demis.
Korkmus olan ¢ocukla konusan Stupergitl, ona bu sekil agaca tirmanmamasi gerektigini
disebilecegini ve caninin yanacagini anlatti. Cocuk Stpergirl’i dikkatlice dinledi ve bir

daha agaca tirmanmayacagint soyledi. Sonra ¢ocuk Siipergirl’e sarildi. Tamamen
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sakinlestikten ve korkusu gectikten sonra ve onu agactan indirdigi i¢in tesekkir etti.
Stipergirl hem kediyt hem de ¢ocugu rahatlatti. Daha sonra evine dénen Supergirl, ici
rahat bir sekilde kitabin1 okumaya devam etti.

Hikaye 3

Stipergirl evde otururken arkadaslart aradi ve deniz kenarinda bulusacaklarint séylediler.
Hava giinesli ve ¢ok giizeldi. hafif riizgar vardi. Deniz kenarinin eglenceli olacagini
distinen Supergirl arkadaslarina gelecegini soyledi. Hazirlandi, arabasina atladi ve yola
koyuldu. Kirmiz1 1sikta beklerken lunaparkin 6niinden gegen Stipergirl, cocuklart
eglendiren bir palyaco gérdi. Yesil yandiginda hareket eden Stipergirl, miizigin sesini agtt
ve sarkiya eslik ederek yoluna devam etti. Deniz kenarina vardiginda arabasini park
alanina park etti. Arkadaslarinin yanina vard: ve oturdular. Arkadaslart top getirmisti,
herkes oynamak istedi. Siipergir]l ‘hadi oynayalim’ dedi ve kumlara gidip top oynamaya
basladilar. Karsilikli top oynarlarken, hisleri kuvvetli olan Stipergirl bir seylerin ters
gittigini diisiindii. Iskelede duran birinin denize diisiip bagirdigint duyan Siipergirl top
oynamay1 biraktl. Hemen yiikseldi ve iskeleye dogru ugmaya basladt. Iskeleye vardiginda
denizin i¢inde cirpinan yash kadini gérdi. Hemen denize atladt kadini tutup kaldirdi ve
ucarak deniz kiyisina kumlarin tizerine birakti. Kadinin nefes almakta zorlandigini géren
Stipergir] ona ilk yardim yapmaya basladi. Kadinin suni solunum yolu ile nefes almasint
saglamaya calisti. Biraz sonra kadin Skstirerek uyandi. Korkuyla etrafina bakarak ne
oldugunu anlamaya ¢alistt. Kadinla oturan Stupergirl onu sakinlestirmeye calisip,
korkusunun ge¢mesini sagladi. Kadin Stupergirl’e ne kadar minnettar oldugunu sdyledi.
Stipergirl bir insanin hayatini kurtarmis oldu. Herkes onu alkislayarak kutladi. Daha
sonra yash kadin Stpergirl’e sarilarak tesekkir etti. Ailesi gelen yasl kadin hayatinin
kurtaricisina tesekkiir ederek oradan ayrildi Stipergir]l kadinin iyi ve mutlu olduguna
sevinerek arkadaglarinin yanina geri dondu. Arkadaslart da Stipergirl’i tebrik ettiler.

Daha sonra Stpergirl ve arkadaslart kumlarin Gzerinde top oynamaya devam ettiler.
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