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ABSTRACT

The technology in our lives is changing rapidly every day. In the field of technology,
our life changes after every step taken by humanity and education cannot be excluded.
In addition to traditional, face-to-face education, we have different learning models
today. This study was carried out in Eastern Mediterranean University, “Hukuk i¢in
Bilgisayar” (ITEC190) and “Bilgisayara Giris” (ITEC115) courses in the 2019-2020
Spring semester. These courses were given as blended learning and students'
perceptions about the use of blended learning were examined. The data were collected

using a modified questionnaire prepared by Gedik (2010).

Findings showed that students' perceptions about the application of blended learning
were positive in these lessons. In addition, students' views on the classroom
atmosphere can be positively defined. However, due to the covid-19 outbreak, students
had chance to attend classes physically for only 4 weeks. As a result, some students
declared that they felt lonely. As a result, some students declared that they felt lonely.
Moreover, the results revealed that there was a statistically significant difference in
participants' perceptions according to their gender. However, findings show that there
is no significant difference between the perceptions of the participants according to the

number of blended courses they have taken before.

Keywords: Blended Learning, Skype For Business, Moodle, Students’ Perception.
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Teknoloji her gegen giin hizla biiyiiyor. Insanligin teknoloji alaninda attigi her
adimdan sonra hayatimiz degisiyor, egitim de dyle. Geleneksel yiiz yiize egitimden,
bugiin farkli 6grenme modellerine sahibiz. Bu ¢aligma 2019-2020 Bahar déneminde
Dogu Akdeniz Universitesi, Hukuk i¢in Bilgisayar (ITEC190) ve Bilgisayara Giris

(ITEC115) derslerinde yiiriitiilmiistiir. Bu dersler karma 6grenme seklinde verilmistir.

Bu c¢alismada o6grencilerin bilgisayar okuryazarligi derslerinde karma 6grenmenin
kullanimina iliskin algilar1 incelenmistir. Bu ¢calismanin arastirma sorularini incelemek

i¢in betimsel arastirma bilesenleri kullanilmistir (Gedik, 2010).

Bulgular, 6grencilerin bu derslerde harmanlanmis 6grenmenin uygulanmasina iligkin
algilarmin  olumlu oldugunu gostermistir. Ayrica, Ogrencilerin smif atmosferi
hakkindaki goriisleri verimli bir sekilde iyi olarak tanimlanabilir. Ancak, covid-19
salgin1 nedeniyle, 6grencilerin donem basindan kisa bir siire sonra fiziksel olarak
derslere girme sanslart olmadi. Bunun sonucu olarak, baz1 6grenciler kendilerini yalniz
hissettiklerini beyan ettiler. Ogrenciler harmanlanmis 6grenmenin bilesenlerini
kullanirken bazi teknik sorunlarla karsi karsiya kalmistir. Ayrica, sonuclar
katilimcilarin cinsiyetlerine gore algilarinda istatistiksel olarak anlamli bir fark
oldugunu ortaya koymustur. ANOVA test bulgulari, katilimcilarin daha 6nce aldiklar
harmanlanmis derslerin sayisina gore algilar1 arasinda anlamli bir fark olmadigim

gostermektedir.

Anahtar Kelimeler: Harmanlanmis Ogrenme, Skype Kurumsal, Moodle,

Ogrencilerin Algisi.
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Chapter 1

INTRODUCTION

Technology is rapidly growing every day. Everything that is used in daily life is being
shaped according to technological changes. These changes are being done to make our
life easier. Technology brings lots of benefits. Invention of things like computers and
phones are always being tried to implement to education system. Accessing to
education is not always possible for everyone. Some individuals cannot get education
for some difficulties like lack of time. In such situations, bringing students, teachers
and school together is not possible. In order to provide education in these kinds of
circumstances, distance education is there to help. Distance education offers learning
without forcing learners to physically attend the classes. The major reasons why
distance education exist is because of the ease of usage, low costs, easy to distribute
and easy to access. Those things helped distance education became more popular. The
first examples of distance education were with correspondence, TV and radio (Kiling,

2015).

After internet became available for public, it affected distance education as well.
Internet is what makes computers capable of almost anything. Internet is useful for
education regarding the communication and interaction aspects. These aspects make
internet great tool for education. Internet allows us to have education anywhere and
anytime. Invention of computer and internet contributed education a lot. Because of

the internet, distance education rapidly grown and became more efficient. Now anyone



can get education in anywhere and anytime. There are no limits anymore. Since the
late 1960s, technology play role in education. The discussion has evolved from “does

technology have benefits in education?” into “how can this be used in the best way

possible?” (Crawford, 2009).

Another important issue is “how this technology can be used where most of the
teachers are still practicing 19th century model of teaching?” (Crawford, 2009). In
order to get most benefits from technological developments, they need to be used
efficiently and carefully. Preparing teachers for such innovation can be hard. Just like
students, teachers are individuals too and there might be teachers who likes traditional

ways more. Therefore, training teachers is essential.

Interactive collaborative websites emerged after invention of Web 2.0 tools. Web 2.0
tools changed internet forever. Web 2.0 focuses on interaction, cooperation and
sharing. Therefore, it brought new platforms to internet. Examples of these platforms
can be microblogs, content sharing sites, learning platforms (e.g. Moodle) and social

media networks (Argin, 2013).

With developments of information technologies and easy access of internet made
online learning essential part of education. When face-to-face education is integrated
with online learning, a whole new teaching method called “blended learning” emerged.
Blended Learning (BL) focuses on: (1) Enabling accessibility and adaptability, (2)
strengthening existing learning and teaching methods, and (3) converting people's

learning (Bonk & Graham, 2012).



In order to meet new society needs, today’s education systems need to be developed.
BL is used by a lot of higher education institution, exclusively ones which already use
distance education and other e-learning methods (Mortera-Gutiérrez, 2006).
According to Sloman, the idea of integrating different teaching methods (traditional
and online) to make learning more effective is a long-standing idea. For this purpose,
teachers use different integrated teaching strategies in classroom. This “integration”
which enhanced with technology and got significant achievement in 2001 is called
blended learning. BL is not a new term and its potential was noticed with the “e-

learning” (Dag, 2011).

Blended learning brought several different kinds of teaching methods. Some of them
was successful but some of them was failure that give frustrations to teachers,
instructors and students. The most used elements of BL are as follow:

« The classroom or lab settings that are traditional.

* Reading tasks.

+ Optical discs such as CDs and DVDs.

+ Tool to support performance.

+ Teleconference.

» Web-based teaching and learning (online classroom).

« Asynchronous web-based instruction (e.g. LMS).

» Web-based synchronous training (e.g. Skype For Business) (Kerres & De Witt,

2003).

One of the most important advantages of blended learning is that blended learning can
provide a community that gives conditions of free dialogue and critical thinking

(Garrison & Kanuka, 2004). According to Gedik, Kiraz and Ozden’s (2013) study,
3



instructors and teaching assistants found that students’ perceptions about BL are
mostly positive. One of the teaching assistants states that instructors are able to gain
maximum attention because of the BL environment. The facility of contacting with

instructor in face-to-face and online environment is a major plus for students.

Ozdan (2018) conducted a research called “The use of technology by teachers in
education”. He declared that, the purpose of the study is to explain how the use of
technology occurred in the education sector by literature review and conducting
survey. This study conducted within 76 female and 24 male teachers. His research
reveals that teachers' perception scores about the access of technology are mostly
high. Also, he stated there aren’t significant differences between different age groups
or different fields of teachers. However, study shows that technology suitability

perceptions have decreased as teachers use more technology.

Demir (2016) carried a research called “The attitudes of prospective social science
teachers to the internet access and their self-efficacy confidence in educational
internet use”. He defines the aim of the study as investigating the self-efficacy beliefs
and attitudes towards the Internet of prospective science teachers towards educational
Internet use. He conducted this study within 337 teacher candidate students from
Giresun University. 148 of them are females and 189 of them are male students. This
study has been done in “Computer-I” and “Computer-I1I" courses. Study shows that
social science teacher candidates’ perception regarding the internet is medium level.
Moreover, findings indicate that there is a significant difference among genders. Demir
states that there were less differences between genders according to studies but

nowadays differences are getting significant. Furthermore, this study reveals that



perceptions regarding the internet changes according to the whether student have

his/her own computer or not.

Aim of this study to investigate the perceptions of students about the use of blended
learning in computer literacy courses. Blended learning is still developing learning
system and there are different types of implementation techniques. There is a specific
technique that has been used in Eastern Mediterranean which needs to be investigated
in the terms of student perspective. The background and the purpose of the study,
research questions, the significance of the study, and the definition of terms are

presented in this chapter.
1.1 Purpose of the Study

The purpose of this study is to investigate the perceptions of learners regarding the
blended learning settings that is used in EMU. This perception will be examined in the
terms of the specific settings that has been used in EMU courses. Potential advantages,
and disadvantages of Blended Learning will be researched through the perceptions of
learners. Specifically, the research questions specified for this study are as follows:
1.1.1 Research Questions
I. What are the learners’ perceptions regarding the blended learning in terms of (1)
the implementation and the content of the courses, (2) online participation
through Skype for Business, (3) face-to-face courses?
Il. What are the learners’ perceptions regarding the blended learning in terms of (1)
classroom atmosphere, (2) advantages, (3) disadvantages?
I1l. Are there significant differences in the learners 'perception about blended

learning based on their gender?



IV. Are there significant differences in the learners’ perception based on (1) the type
of high-school they graduated, (2) the number of blended courses they took

before?
1.2 Significance of the Study

This study will examine the advantages and challenges students may face regarding
the blended course. Furthermore, this study will explore whether the gender
differences effect perception or not. Additionally, this study will investigate perception
of the learners based on the high-school they graduated and the number of blended

courses they took previously.

This study is conducted on Eastern Mediterranean University. This study will help
improving distance education within the university. It will find the reasons behind the

problems regarding the BL courses and help solving or minimizing those problems.
1.3 Limitations

This study has some limitations regarding the several reasons. In order to reduce those
limitations special effort has been done. One of the limitations is that this study is
conducted in the 2019-2020 spring semester. Which makes this study focus on only a
specific time duration. Another limitation is the tool used on the course. This course
uses Skype for Business and Moodle as instructional tool. Results could vary regarding

the tool being used.

Furthermore, the participants are another limitation of this study. This study is limited
to 102 students who are taking ITEC115 and ITEC190 courses. Besides, there are only
10 participants who declared that they graduated from vocational high-school among

the 102 participants. Therefore, results are produced on these participants.



The most important limitation of this study is the Covid-19 pandemic. Approximately
one month after the beginning of the classes, Eastern Mediterranean University has
decided to cancel classes for a week because of the emerging of the covid-19 cases in
the country. It was hoped that a one-week cancellation would be enough for
overcoming the situation. However, it wasn’t enough and the cancellation lasted till
the end of the semester. Therefore, the university senate decided to give the rest of the
educational activities for this semester through distance education. Consequently,
students were only able to join their lab sessions of the course for the first 3-4 weeks

of this semester.
1.4 Definition of Terms

In this part, the definitions of the terms that has been used in this study are presented.

Blended Learning: The combination of traditional face-to-face learning and online

learning facilities (Reay, 2001).

Distance Education: Distance Education means educational model in which students
and instructors are separated. Learning is conducted by e-mail, letters, internet etc.

(King, Young, Drivere-Richmond, & Schrader, 2001).



Chapter 2

LITERATURE REVIEW

In this chapter, definitions and previous studies regarding each definition will be
examine and discussed. The literature review begins by discussing the detailed
explanation of technology usage in education. Internet usage in education follows this.
Then it continues with the discussion BL usage. And the last part is reviewing related
studies.

2.1 Technology Usage in Education

Internet and technology rapidly grow and being used in almost every field. One of
these fields is education. After involving technology in education, new models
emerged. Because technology made education more efficient and different. This

contributes made technology a necessity in education (Giilbahar, 2005).

In order to educate students who are familiar with needs of changing world and capable
of understanding usage of technology, we need to integrate technology in classrooms
(Tanik Onal & Golgeli Séndiir, 2017). According to Aslantas (2014), the reasons why
technology should be used in education can be listed as below:

e Increasing access to education,

e Making quality of education better,

e Decreasing cost of education,

e Providing cost effectiveness in education,

e Responding to the necessity of technological change,



e Providing skills that students will need in their work and private life by using

technology.

2.2 Distance Education

Moore and Kearsley (2011) defines distance education as providing education to the
learners which doesn't have to attend classes by using combination of special teaching

materials and teaching methods with including instructions technologies.

Distance education is provided in mostly all around the world for the kind people who
can’t or don’t want to attend classes physically. There are a lot of universities that are
providing distance education programs. Those universities are presenting printed
and/or recorded courses. Students sometimes get face-to-face class sessions too.
Distance education gives chance students to learn at their own pace. Also, there are
some universities called dual-mode organization, they serve both face-to-face

programs and distance education programs (Holmberg, 2005).
2.3 Internet Usage in Education

Internet is the network that connects all computers to each other. As reported by Boldt,
Gustafson and Johnson (1995), internet is a great tool for enriching learning habits and
experiences. Most important goal for using this tool is to introduce internet to students

and help them being a part of this World Wide Web.

According to Wilson and Marsh 11 (1995), there are important benefits of internet; one
of the benefits is that students can use internet for communicating, researching,
accessing knowledge and sharing. Another benefit is accessing internet removes all
borders including school’s walls. Students can access internet from anywhere and

anytime.



Making researching on internet can teach students that there are multiple ways for
solving problems. This can lead students to examine other’s opinions about things. In
this process, students will gain higher order thinking skills and also analyzing &
synthesize skills.

2.4 Online Learning

Online learning is one of technology 's biggest growing developments in educational
uses. With the emergence of the Internet, the possibilities to access to the learners all
around the world has significantly increased. Also, online learning provides a great
amount of educational resources in various mediums and the ability to encourage
interaction between educators and students as well as between different learners.

(Means, Toyama, Murphy, Bakia, & Jones, 2010).

Online learning has turned into widely known because of its capability to include more
adaptable access to material and learning at anytime, anyplace (Means et al., 2010).
Providing highly efficient assessment while ensuring learners attention and
willingness is a struggle for online learning (Anderson, 2008).

2.5 Blended Learning

BL basically means integrating face-to-face instruction with computer enhanced
medium. The term “blended learning” was used to describe combining to teaching
methods together (Bonk & Graham, 2012). However, development and benefits of

internet made distributed learning essential part of BL.

According to Dag (2011), BL highlights the advantages of both traditional classroom
teaching and e-learning in most efficient way. BL removes the boundaries of time and

place. Furthermore, it provides student-centered learning that enables students to

10



control their learning without teacher’s guides. Another advantage of BL is that it gives
opportunity to have pre-learning phase online so that face-to-face sessions can be used
more efficiently.

2.6 Related Studies

Gedik (2010) undertook a research titled “A design based research on the use of a
blended learning environment”. She explains the aim of this study is to investigate and
define learner and educator understanding and perceptions of the setup of the course
and to define important factors related to the practice of a blended learning settings. In
this research, a design based research design was used and data was collected from
third grade university students and qualitative approaches were used. The blended
learning environment has increased the motivation of students, has given the
opportunity to communication and express their ideas freely. Also, it provided an
environment that reinforces learning. The challenges encountered is described as an

increase in workload, cultural and technical issues.

Kocaman Karoglu (2009) conducted a research called “Students’ perceptions and
motivations of a blended course guided by good practice principles and motivation”.
She defines her aim as investigating the perceptions of learners in the blended course
relative to the use of Seven Principles for Good Practice in Undergraduate Education.
Results of this study shows that students are satisfied with the interaction that blended
course provides. Students also thinks that blended course is suitable for their learning.
Since it’s a combination of face-to-face and online learning, they liked the flexibility
of blended course. Being able to access the course documents made students think
blended course was helpful for them. Students were satisfied with the course’s website

that serves everything they need for the course. However, results revealed that students

11



didn’t attend volunteer online discussions. It might show that students don’t want to

attend such kind of discussion if they are not required to.

Ersoy (2009) conducted a research called “The preservice teachers' perceptions about
online communication in blended learning: A case study”. This study was conducted
on a course that use web-based environment. This website has lecture notes, resources,
announcements, homework submissions, discussion boards, download page, video
broadcast of the lectures. In this study, instructors of the course were active user of the
website so students didn’t feel alone on the website. The reasons why students entered

website can be listed as:

To reach to lecture notes

To learn scores

» To reach to course material
» To get and send assignments
* To watch lecture videos

* To look at the forum

« To get news

« To follow the schedule

Yapici (2019) carried out a study called “Students' and instructors' perceptions on
blended learning in an English preparatory program”. She describes the aim of the
study as investigating the perceptions and perspectives of learners and instructors
towards blended learning. The study was conducted by collecting perceptions of 120
English preparatory program students with a questionnaire. In addition, 5 instructors
were interviewed to investigate their opinions. The collected data showed that students'

perceptions of blended language teaching are generally neutral. However, it showed

12



that the face-to-face and online part is rated higher. Besides, according to the results,

teachers' attitudes towards blended learning are more positive than students.

13



Chapter 3

METHODOLOGY

This chapter presents information about the design of the study, information regarding
the course, sampling procedure and information about participants, data collection
instruments, analysis of the data and quality of the research.

3.1 Design of The Study

This study conducted on Eastern Mediterranean University (EMU) computer literacy
courses with codes of ITEC190 and ITEC115. These courses are given with blended
learning. Blended learning consists of combining online learning and face-to-face
learning. Students are given opportunity to attend classes anywhere they want via
Skype for Business. Students can follow lessons online, synchronized and with the
chance of communicating with instructor. The researcher’s aim in this study is to

investigate the perceptions of students regarding blended learning.

This study utilizes the components of descriptive study. Descriptive study is intended
to describe features of a phenomenon. Descriptive studies offer information that
identifies variables, illustrates connections, and helps to our comprehension of the
argument being made. The main objective is to describe a social phenomenon where

it is comparably recent or simply required to be defined (Thyer, 2001).

As summary, the aim of the study is to investigate perceptions of students about the

use of blended learning in computer literacy courses. Furthermore, we will be able to

14



understand the perception of students while having a course with blended learning
settings. In order to answers research questions, this study was conducted on ITEC115
and ITEC190 course.

3.2 Information About the Courses

The names of the courses are “ITEC190-Computer for Law” and “ITEC115-
Introduction to Computer”. These courses aimed to provide the student with the basic
knowledge and skills required to introduce the basic hardware units and operating
systems of the computer, to give information about the use of the internet and to
prepare documents, spreadsheets and presentations on the computer using office
programs. As the course outline (Appendix A) says, students who have successfully
completed the course will gain the qualifications listed below:

e Using the basic concepts of information technology,

e To know basic computer hardware,

e To have information about operating systems,

e Creating documents with the help of word processing program,

e Creating spreadsheets with the help of spreadsheet program,

e Preparing effective presentations with the presentation program.

These courses are offered in blended learning. This is an integration project between
Microsoft Office365 (Skype For Business) and Moodle (Learning Management
System) working together in a single sign on manner. The reason why Moodle was
used is that it’s a popular LMS system that easy to use for students. Moreover, Skype
for Business was used because the university had license that allows it to use Microsoft
products, therefore Skype for Business was selected for this setting. Students access to

that Moodle of the course by using their student email address and password.

15



Username and passwords are synchronized with universities databases and Office 365.
In addition to that, students can send messages to their instructor trough skype for
business. There was still chance for students to attend classes physically if they liked
to. Attendances were being recorded by MS Skype for business and OneNote
automatically. Skype for Business application available for almost every platform (e.g.
windows, android, 10S etc.). And also, Moodle is a web-application and can be
accessed through almost every device that has internet connection. Students can take

advantage of attendance ease and easy access of information with blended learning.

An email invitation was sent to students for weekly Skype for business lectures. When
it’s close to class hour, students can open skype for business and attended online
classes. Each course was being given for 4 hours weekly. 2 hours of the course were
for theoretical part. And the other 2 hours were for practical application part of the
course. Students attended theoretical sessions physically or via Skype for business.
Practical sessions were taking place in computer laboratories where students had
chance to try out the content that they learnt in theoretical part with the help of

instructor’s presence.

The interface of the Skype for business when they are in “meeting” contains the video
of the instructor and the lecture notes/slides that instructor is using in class. Moreover,
these lessons were being recorded every week and edited videos are placed on course’s
Moodle site for on-demand watching purposes. Besides videos, lectures notes were
being shared on Moodle site and students were also submitting their practical

applications assignments to the Moodle site.
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3.3 Participants

Aim of this study is to investigate the perception of students who are taking ITEC115
and the ITEC190 courses. Questionnaires were placed in the Moodle website of each

course and students were asked to participate after the midterm examination period.

Totally, 102 students have filled the questionnaire. Demographic information of the

participants is shown below in Table 3.1.

Table 3.1: Students' Demographic Information Frequencies

Gender F %
Male 41 40,2
Female 61 59,8
The Type of High School That Graduated From F %
Normal / Anatolian / Science High School etc. 92 90,2
Vocational / Technical High School etc. 10 9,8
The Number of Blended Courses Taken Previously F %
None 43 42,2
1 41 40,2
2 2 2,0
3 or more 16 15,7
Internet Access F %
No 4 3,9
Yes 98 96,1

As it is shown in Table 3.1, 40,2% of the participants were male and 59,8% of them
were female. Only 9,8% of the participants were graduated from a technical /

vocational high school where they have computer literacy curricula. 95,1% of the
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participants have their own computer or smartphone, and 96,1% of them have access
to internet. 4,9% of the participants did not own a computer or a smartphone.

3.3.1 Preference of Participants’ Regarding the Ways of Accessing Website of the
Course

Participants were asked the ways they use to access to the course website in order to
understand what kind of medium they use the most to access course’s website. As it is
shown in Table 3.2, by far the most preferred medium was “smartphones”. Participant
ranked “personal computers” at second most preferred medium that they use to access
course website. “Department computer laboratories” and “other” options has same

mean, and least used medium is “dormitory computer laboratories”

Table 3.2: The ways to access to the course website

Frequency Order
Medium Most Often Rarely Never
often
Smartphone 58 33 9 2
Personal Computer 39 36 14 13
Dormitory Computer 2 2 23 75

Laboratories

Department Computer 4 3 19 76
Laboratories

Other 4 3 19 76

3.5 Data Collection Instruments

As declared in earlier in this chapters, this study utilizes the components of descriptive
study. In order to fulfill the inquiry on the research questions, quantitative data were

collected by using a questionnaire (Appendix B). This questionnaire was originally
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prepared by Gedik, Ozden and Kiraz in 2010 and it was used as data collecting tool. It
was developed and used in PhD thesis titled "A Design Based Research on the Use of

Mixed Learning Environment".

The original questionnaire was designed to collect data regarding the students’
perception about the experiences they gained in the blended settings. Questionnaire
contains Likert-type scale components and it includes open-ended type questions. It
was used for the same purpose, collecting data from students about their use of blended

learning in computer literacy courses.

Table 3.3: Research Questions and Data Collection Instruments

Research Questions

Sections of the Students’
Perceptions Questionnaire
(Appendix B)

What are the learners’ perceptions
regarding the blended learning in terms
of;
i. the implementation and the content
of courses,
ii. online participation through Skype
for Business,
iii. face-to-face courses?

i. Itemsin the Part B and the part C.
of the questionnaire.
ii. The seventh item of the part A. of
the gquestionnaire
iii. The eighth item of the Part A of
the questionnaire.

What are the learners’ perceptions
regarding the blended learning in terms
of;

i. classroom atmosphere,

ii. advantages,
iii. disadvantages?

i. Items in the Part B and the Part
C. of the questionnaire.
ii. The first item of the Part D. of the
guestionnaire.
iii. The second item of the Part D of
the questionnaire.

Avre there significant differences in the
learners 'perception about blended
learning based on their gender?

The first item of the Part A, fifth and
tenth item of the part D of the
questionnaire

Avre there significant differences in the
learners’ perception based on;
i. the type of high-school they
graduated,
ii. the number of blended courses they
took before?

i. The second, fifth and tenth items
of the Part A. of the questionnaire

ii. The ninth and tenth items of the
Part A. of the questionnaire.

19



There were four parts in the questionnaire. Part A consists of 10 questions regarding
the personal information such as gender, how many blended learning courses did they
take etc. Both Part B and Part C included components that were evaluated on a Likert-
type scale. In this scale, 1 indicates “Strongly Disagree” to 5 indicates “Strongly
Agree”. The Part B covered 23 components for the possible positive aspects of the
blended learning settings and the Part C covered 18 components for the possible
negative aspects of the blended learning settings. The final part of questionnaire is
“Opinions” part which consist of 6 questions, where learners are expected to declare

their opinions regarding the blended learning.

The questionnaire was examined by the supervisor and made some minor changes to
make it more suitable for this research. For instance, the third question of the Part A
was changed from “Do you have a computer where you live (home, dormitory, etc.)?”
to “Do you have your own computer / smartphone that you can use Skype for
Business?”. Another example, the seventh question of the Part A was changed from
"How do you evaluate your participation in the web environment of the course?” to
"How do you evaluate your participation in the Skype environment of the course?".
After making these minor changes, the questionnaire was sent to EMU's Scientific
Research and Publication Ethics Board (BAYEK) with the Research Ethics Eligibility
General Application Form to get ethical approval. BAYEK approved the request on

April 3, 2020 (Appendix C).

This questionnaire was delivered to students by using Google Forms. Google Forms
links was added to the Moodle. Students were requested to participate the survey in

the end of the lessons.
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3.6 Analysis of Data

Quantitative data analysis was included of descriptive statistics for determining
standard deviations, frequencies, means and percentages using Statistical Package for
Social Science (SPSS, Version 26). The main objective was to answer the question
regarding the perception of the students about the blended learning with a focal point

on positive and negative aspects of it to the learning settings.

It is important to bear in mind that due to the language of the course being Turkish, all
of data and questionnaire itself were in Turkish language. The direct quotations

translated from Turkish to English and the original data presented in Appendix D.
3.7 Reliability and Validity

The questionnaire that is used in this study was examined in the terms of validity and
reliability with the data collected. The substance of the questionnaire was maintained
from discussions with instructors, and from the researcher’s past knowledge in the
utilization of blended model in instructing and learning, from some literature analysis

on blended learning and accuracy of learning (Gedik, 2010).

The term reliability relates to the consistency of the criteria (Bryman & Cramer, 1997).
A pilot test with 102 learners was operated by Gedik (2006). After professional and
peer recommendations, alterations were made with respect to the substance and
language of the components. After a factor inquiry, the 55 components in the Part B of
the questionnaire was decreased to 23 and the Part C was decreased from 41 to 18. The
last reliability coefficient (Cronbach's Alpha coefficient) was seen as ,96 (Gedik,

2010).
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The value of reliability of this research's instrument is measured by Cronbach’s alpha
within the two section of the instrument which are consist of the Part B and Part C.
Part C of the questionnaire includes possible negative aspects of the blended learning
environment. Therefore, values are converted into reverse values via using SPSS (The
Open University, n.d.). Cronbach’s alpha result of 41 items of these two sections is

,986 which is satisfactory reliability.
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Chapter 4

FINDINGS

In this chapter, findings of this study will be presented. Data of the study was
collected from students by a questionnaire. Information of this questionnaire was
already presented in methodology chapter (Chapter 3). Findings of the perceptions of
the learners regarding the blended learning will be presented in order to respond the
research questions of this study. Findings will be shown by starting with the results
that respond to the research questions mentioned in previous chapters. Then, a

summary of the findings is presented in the end of this chapter.

4.1 Perception of the Students About the Implementation and The
Content of The Courses, Online Participation Through Skype For

Business and Face-To-Face Courses

As the first research question inquires, “What are the learners’ perceptions regarding
the blended learning in terms of (1) the implementation and the content of the courses,
(2) online participation through Skype for Business, (3) face-to-face courses?”, results
of this question will be shown respectively under this section.

4.1.1 Implementation and the Content of the Courses

Table 4.1 below shows the means and the frequencies on the learner’s perception
regarding the implementation and the content of the courses. Students were asked to
rate these items in the Part B and the Part C of the questionnaire which were called

“Possible Positive Aspects of the Blended Environment” and “Possible Negative
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Aspects of the Blended Environment” respectively. Results of the items that can

respond to first part of the first research question shown in Table 4.1 below.

Table 4.1: Learners’ Perceptions Regarding the Implementation and Content of
Courses

> D <5} — >
52 9 @ s B9
Statements § § § E 5 § 5 M SD
da o =2 < g«
Resources and materials in F 2 6 13 40 41 410 97
the lesson were rich. % 20 59 12,7 39,2 402 ’

A rich communication and E 4 5 16 38 39

interaction environment were % 39 49 157 373 382 401 1,05

provided.

It was possible to repeat what

| learned in face-to-face F 3 6 14 38 41 406 102
lessons in the Web % 29 59 13,7 373 402 ’

environment.

It was possible to repeat what ¢ 3 7 13 47 32

| learned on the web in face- % 29 69 127 461 314 3,96 99
to-face lessons.

Assessment in face-to-face E 3 6 15 39 39

and Web environments % 29 59 147 382 382 403 1,02

supported each other.

The instructor was using F o2 6 12 3B 44 417 99
blended environment well. % 20 59 118 343 46,1 ’
_Commu_nicati_on and E 1 8 12 39 42

interaction with the lecturer 411 96

. % 10 78 118 38,2 41,2
were efficient.

| had technical problems F 34 41 15 8 4

while using the web page of % 333 402 147 78 3.9 2,09 1,07
the course. ' ' ' : :

Adequate technical support E 39 37 18 5 3
was not provided for using % 382 363 176 49 29 1,98 1,01
the web page of the course. ' ' ' ’ ’

When face to face and Web F 37 39 17 7 2

enwronmentwere_together, % 363 382 167 69 20 2,00 1,00
there was a lot of time loss.

Blended learning F 40 a1 16 4 1
environment was not suitable 1,87 .89

for the content of this course. % 392 402 157 39 1,0
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The activities and materials F 40 41 15 4 2

in the lesson were not rich. % 39,2 402 147 39 20 189 .93
There was an incompatibility

/ disconnection between the F 41 39 16 4 2 189 94
web environment and the % 40,2 382 157 39 20 ’ ’
face-to-face environment.

The face-to-face activities

(discussion, guest F 43 37 16 4 2 187 95

presentations, group events % 42,2 36,3 157 39 20

etc.) were insufficient.

Having both web

environment and face-to-face F 38 37 16 7 4 501 108
course activities increased the % 37,3 36,3 157 69 39 ’
course load.

Assessment in face-to-face F 40 43 14 2 3

and Web environments did % 392 422 137 20 29 1,87 93
not support each other.

The instructor could not use F 47 36 13 2 4

blended environment well. % 46,1 353 12,7 20 39 182 1,00
| did not .haV.e efficient F 53 32 13 2 2
_commu_nlcatlpn and % 520 314 127 20 20 1,71 91
interaction with the lecturer.

| did not interact efficiently

with the course content F 38 42 16 5 1 191 90
(presentations, document, % 37,3 412 157 49 10 ’
etc.).

The general perception of the learners regarding the implementation and the content
of the course is shown in Table 4.1. Means of each item shows that learners are mostly
satisfied with the implementation and the content of the course. When students were
asked to rate “The instructor was using blended environment well.” item, the mean of
this item (M=4,17) shows that most of them think blended environment was
implemented good in the course.

4.1.2 Online Participation Through Skype for Business

In order to fulfill the second part of the first research question, participants were asked

“How do you evaluate your participation in the Skype environment of the course?”’.
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This question was the seventh item of the Part A of the questionnaire. Findings of this
question are shown in Table 4.2 below. 69,6% of the students said they were
participating skype sessions very actively and 23,5% of them were active sometimes
in Skype sessions. Only 6,9% of the participants declared that they weren’t active in

skype at all.

Students were asked to explain their answer and majority of the explanations were
positive like “It’s an easier way to attend classes”, “It helps about using time
efficiently”. However, some of them declared that they attended skype because they
had to attend. Furthermore, there were some students that complained about not having

proper internet connection or device at the moment of live skype sessions.

Table 4.2: Participation of Students to Skype Sessions of the Course

Gender Not at all S ACt'.Ve Very Active
ometimes

F
Male 4 8 29

% 9,8 19,5 70,7
Female F 3 16 42

% 4,9 26,2 68,9

F 7 24 71
Total % 6,9 235 69,6

4.1.3 Face-to-Face Participation

Participants were asked “How do you evaluate your participation in the face-to-face
environment of the course?”. They answered this question in the eighth item of the
Part A of the questionnaire. Table 4.3 below shows that, 36,3% of participants said
that they didn’t attend face to face sessions at all. 53,9% were active sometimes and

9,8% of them were very active in face to face sessions.
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When they were asked about the reason behind their answer, some of them said that
they didn’t attend face to face sessions anymore because they learned that they can use
Skype for Business to attend classes. Some of the students said that there is no need to
go to classes when they can attend through skype. One of the students explains the
reason behind why he/she weren’t very active with saying “instead of getting ready,
having breakfast and walk to faculty, | chose to use this good skype advantage. | only
went to classes for lab sessions”. Some of them said that they liked joining face to face

sessions but they couldn’t attend due to Covid-19 outbreak.

Table 4.3: Participation of Students to Face-to-Face Sessions of the Course

Gender Not at all ACt'.Ve Very Active
Sometimes

F 18 21 2
Male % 43.9 512 49
Female F 19 34 8

% 31,1 55,7 13,1

F 37 55 10
Total % 36,3 53,9 9,8

4.2 Perception of the Students About the Classroom Atmosphere,

Advantages and Disadvantages

Second research question of the study inquires “What are the learners’ perceptions
regarding the blended learning in terms of (1) classroom atmosphere, (2) advantages,
(3) disadvantages?”. Therefore, findings that respond to this question will be shown
respectively in this section.

4.2.1 Classroom Atmosphere

As Table 4.4 shows, the means and the frequencies of the learner’s perception
regarding the classroom atmosphere of the blended learning environment are

presented. Items that can reveal the perception of the students regarding the classroom
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atmosphere are listed in Table 4.4 below. These items were placed in the Part B and

the Part C of the questionnaire which were called “Possible Positive Aspects of the

Blended Environment” and “Possible Negative Aspects of the Blended Environment

respectively.

Table 4.4: Learners’ Perceptions Regarding the Classroom Atmosphere

bl

58 € B 3 B3
Statements sg g % =4 S S M sD
ga o =z < g«
A rich c_ommur)ication and E 4 5 16 38 39
mtergctlon environment were % 39 49 157 373 382 401 1,05
provided.
| could actively participatein  F 3 8 12 42 37 400 103
the course. % 29 78 118 412 363 ’
It was good to have
discussions bothonthe Web F 2 8 13 44 34 399 98
and in face-to-face % 20 79 129 436 337 ’
environments.
| was given the opportunityto F 4 6 18 40 34 392 105
learn from my classmates. % 39 59 176 392 333 '
My participation in the
course was supported by
using various teaching F 3 8 14 42 3 306 103
methods (question-answer, % 29 78 13,7 412 343 '
collaborative learning,
discussion in the forum, etc.).
Interaction and
communication with other F 3 1 14 41 33 388 107
friends in the classroom were % 2,9 10,8 13,7 40,2 324 ’
efficient.
With blended learning, an
environment was provided
where | could use my own F 2 10 12 44 34 396 101
learning methods (reading, % 20 98 118 431 333 ’
listening, telling, practicing,
discussion, etc.).
The face-to-face activities
(discussion, guest F 43 37 16 4 2 187 05
presentations, group events % 42,2 363 157 39 20 '

etc.) were insufficient.
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| did not have efficient

communication and F 3 40 17 7 3 905 103
interaction with other friends % 34,3 39,2 16,7 69 29 ’ ’
in the class.

| did not interact efficiently

with the course content F 38 42 16 5 1 101 90
(presentations, document, % 37,3 412 157 49 10 ’
etc.).

The overall perception of the participants regarding the classroom atmosphere is
summarized in Table 4.4. Means of item that presented above indicate that participants
found classroom atmosphere effective for their learning. When students were asked to
rate “The face-to-face activities (discussion, guest presentations, group events etc.)
were insufficient.” item, the mean of it (M=1,87) shows that most of them think that
face to face activities are not insufficient. Also, students were asked to rate the item
“A rich communication and interaction environment were provided” and the mean of
the item was 4,01 which indicates that most of students think interaction and
communication in the classroom was rich. However, participants rated this
“Interaction and communication with other friends in the classroom were efficient.”
(M=3,88) item slightly lower than the other items shown above.

4.2.2 Advantages of Blended Learning Environment

Students opinions regarding the blended learning environment were asked in first item
of the Part D of the questionnaire. In order to understand their perception on the
advantages of blended learning environment, students were asked to express their
opinions by asking them “Based on your experience in ITEC115 / ITEC190 course,
would you please explain the issues that you think blended learning environments
contribute most in learning lesson topics?”. Students have different perceptions
regarding the advantages of the environment. The most repeated and similar responses

are listed below:
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It is useful to learn theoretical parts of the lesson in skype sessions and
practice what we learn in lab sessions.

It is useful in the matter of lastingness.

To learn the topics that I didn’t understand with the help of PowerPoint
slides and videos on the Moodle.

I was able to both follow lesson and do the practice applications at the
same time.

It's nice to take the computer and listen to the lesson in a quiet place.
Having mock exams on Moodle and watching the lesson records.

To be able to watch the lessons later on video.

| focus more easily when | attend classes at home.

I learned to use the technological tools we use every day more efficiently.
I learned about online lessons.

It helped me with the reducing the busyness of the daily routine.

It reduced the tiring and tension of the days. I think it is very comforting

to attend the next lesson online after going through an intensive course.

Students’ responses show that there are many advantages of blended learning in the

perspective of the learners, those advantages helped them learning their lesson topics

4.2.3 Disadvantages of Blended Learning Environment

In order to understand learners’ perception on the disadvantages of blended learning

environment, students were asked to state their opinions by asking them “Based on

your experience in ITEC115 / ITEC190 course, can you explain the challenges of

blended learning environments? (Can you talk about the difficulties arising from the
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blended environment in learning the lesson?)”. This was the second item of the Part D

of the questionnaire. The most repeated and similar answers are listed below:

Internet problems, | am occasionally disconnected from online classes. (18
other students also complained about internet problems.)

1-Not enough resources (computer). 2-The Internet is slow and financially
inadequate. 3-Homeworks are not suitable for everyone. 4- Disconnection
during the lesson. 5-Not everyone knows how to use the resources
properly. 6-Most importantly, the problem we have in exams.

Since this is not a learning method that | am used to, I could not figure out
how to take notes, how to study. However, when | used online education
during the epidemic period, the lesson did not struggle me as much as |
thought.

Sometimes | have focus problems when the environment is not suitable.
Sometimes it can be a little more difficult on the website because we ask
questions more easily in face-to-face lessons and get more effective
answers.

Obligation to attend the course.

Focusing problems and feeling of loneliness.

There are students who believe that blended learning brought them some difficulties

such as listed above. These are mostly related to issues like internet speed, software

(Skype For Business) that being used for the lessons, inadequate environment

problems etc.
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4.3 Learners' Perceptions on Blended Learning Based on Their

Gender

Third research question seek to answer “Are there significant differences in the
learners 'perception about blended learning based on their gender?” question.
Participants’ gender data were obtained from the first item of the Part A of the
questionnaire. One of the ways to fulfill this question was the cross-tabulation analysis
that was conducted within participants’ gender and their preference on learning
environment. Participants were asked “If you had a choice, which environment would
you prefer for this course?” in the tenth item of the Part A of the questionnaire. The

cross-tabulation analyses results are shown in Table 4.5.

Table 4.5: Participants’ preferences regarding the learning model for this course based
on their gender

Face to Online Blended

Gender face Learning Learning M SD P
F 3 12 26
Male % 73 29,3 63,4 2,56 63 -
Female - 10 21 19 2,13 81 |
% 26,2 34,4 39,3 ’ '

As it’s shown in the table above, 63,4% of male participants prefer blended learning
and only 7,3% of them prefers face to face model. However, only 39,3% of female
students said that they would prefer blended learning and 34,4% of them said they
would prefer online learning for this course. An independent t-test was conducted on
the participants’ preferences regarding the learning model for this course in order to
understand whether there is difference among male and female students' perceptions.
Therefore, there is a statistically significant difference regarding the preferences of

learners on learning model for male and female since p value found ,005 and smaller
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than ,01. In the next item of the questionnaire they were asked to explain why.
Responses of those who chose online learning were mostly about the content of the
course. One of them said “Face to face model is too much theoretical for this course
and makes it easy to forget what we learn. However online learning is kind of practical

for this course.”.

Another way to respond the third research question was the cross tabulation that was
conducted between participants’ gender and the responds of the participants to “As the
professionals of the future, can you write your thoughts on whether or not you are
using blended environment in the institutions you will be working?” question. This
question was asked in the fifth item of the Part D of the questionnaire. Results of this

cross-tabulation analyses shown in Table 4.6 below.

Table 4.6: Participants' preference regarding the using blended learning as instructors
based on their gender

Gender I wouldn’t I would M SD p
F 9 32

Male % 220 78.0 1,78 42 0

Female - 23 38 1,62 49 |
% 37,7 62,3 ’ '

As itis shown in Table 4.6, male students responded slightly more positively compared
to female students. An independent t-test was performed on the participants’
preferences regarding the using blended learning as instructors in order to understand
whether there is difference among male and female students' perceptions. There is a
marginally significant difference on the preferences of learners regarding the using
blended learning as instructors for male and female since p value found to be ,09 and

that is smaller than ,10.
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4.4 Perception of the Students Based on Type of High School They

Graduated from, and Number of Blended Courses They Took Before

Fourth research question of the study inquires “Are there significant differences in the
learners’ perception based on (1) the type of high-school they graduated, (2) the
number of blended courses they took before?”. Following sections will present the
findings that can respond these questions.

4.4.1 Type of High-school They Graduated

In this section, findings that respond to the first part of the fourth research question
which is “(1) the type of high-school they graduated” will be presented. A cross-
tabulation analyses and an independent t-test was conducted on the findings of the type
of high-school they graduated and participants’ preferences regarding the learning
model for this course. The results were gathered from the second and tenth items of

the Part A of the questionnaire. Findings are shown in Table 4.7 below.

Table 4.7: Participants’ preferences regarding the learning model for this course based
on the high-school they graduated
Face to Online  Blended

High-school type Face Learning Learning M SD P
Non-Vocational ~ F 18 32 42 206 77

High School % 19,6 34,8 457 09
Vocational High  F 1 1 8 270 68 ’
School % 10,0 10,0 80,0 ’ '

As it’s presented in table above, 8 of the participants who graduated from vocational
high-school said that they would prefer blended learning, 1 of them chose online
learning and 1 of them chose face to face environment. 42 of the participants who
graduated from non-vocational type of high-school said that they would prefer blended

learning, 32 of them chose online learning and 18 of them chose face to face
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environment. In an independent t-test, the p-value is found to be equal to ,09 which
means there is marginally significant difference on the learners’ preferences about

learning model based on the high-school they graduated.

Furthermore, another cross-tabulation analyses and independent t-test was conducted
on the results of the type of high-school they graduated and their preferences regarding
the using blended learning as instructors. These results were obtained from the second

and fifth items of the Part A of the questionnaire. Results are shown in Table 4.8 below.

Table 4.8: Participants' preference regarding the using blended learning as instructors
based on the high-school they graduated

High-school type I wouldn’t I would M SD p
Non-Vocational F 28 64

High School % 30,4 69,6 17046 £4
Vocational High ~ F 4 6 160 52 ’
School % 40,0 60,0 ’ '

Results that shown in Table 4.8 shows that 4 of the participants who graduated from
vocational high-school said that they wouldn’t prefer to use blended learning as an
instructor where 6 of them said they would. Moreover, 28 of the participants who
graduated from non-vocational type of high-school said that they wouldn’t prefer to
use blended learning as an instructor. However, 64 of them said they would prefer to
use blended learning as an instructor. Result of independent t-test shows that, p value
is equal to ,54 which means there is no significant differences on the participants'
preference regarding the using blended learning as instructors based on the high-school

they graduated from.
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4.4.2 Number of Blended Courses They Took Before

In this part, results that fulfill to the second part of the fourth research question which
is “(2) the number of blended courses they took before” will be presented. Students
were asked “If you had a choice, which environment would you prefer for this
course?”. Then, a comparison of mean was conducted within data of the number of
blended courses they took before and their preferences regarding the learning model
for this course. These data were collected from the ninth and tenth items of the Part A

of the questionnaire.

Findings of the comparison are shown in Table 4.9 below (findings are shown with
mean values where 1 indicating face to face, 2 indicating online learning and 3

indicating blended learning.):

Table 4.9: Participants’ preferences regarding the learning model for this course based
on the number of blended courses they took before

The number of blended Face to Online Blended

. . SD
courses taken before Face Learning Learning
None 7 17 19 2,28 73
1 8 8 25 2,41 81
2 0 2 0 2,00 ,00
3 or more 4 6 6 2,12 81

Findings shows that, participants who took 1 blended course before has higher mean
(M=2,41) about preferences regarding the learning model for this course than the other
groups. 61,0% of the participants who took 1 blended course before favored blended
learning model for this course. However, those who has more than 2 experiences about
blended learning has lower means than those who has less or none experiences at all.

Out of 18 students who has 2 or more experiences regarding the blended courses, 8 of
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them preferred online learning, where only 6 of them chose blended learning. Face-to-
Face learning has the biggest percentage by those who has 2 or more experiences

among those groups.

Furthermore, The One-Way ANOVA test was conducted within the number of blended
courses they took before and their preference regarding the learning model for this
course. ANOVA test result shows that there are no significant differences since the p
value found to be ,56.

4.5 Summary

This part consists of a summary of the research in terms of the research questions

investigated. The summary of the results is shown below.

Research Question 1: What are the learners’ perceptions regarding the blended
learning in terms of (1) the implementation and the content of the courses, (2) online
participation through Skype for Business, (3) face-to-face courses?
i.  What are the learners’ perceptions regarding blended learning in terms of the
implementation and content of courses?
e Participants were strongly agreed or agreed with the items listed below:
o “The instructor was using blended environment well.” (80,4%,
M=4,17)
o “Communication and interaction with the lecturer were efficient.”
(79,4%, M=4,11)
o "Resources and materials in the lesson were rich." (79,4%,

M=4,10)
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o "A rich communication and interaction environment were
provided." (75,5%, M=4,01)
ii.  What are the learners’ perceptions regarding blended learning in terms of online
participation through Skype for Business?
e When participants were asked “How do you evaluate your participation in
the Skype environment of the course?”, 23,5% of the participants chose
“Active Sometimes” and 69,6% of them chose “Very Active”.
iii.  What are the learners’ perceptions regarding blended learning in terms of face-to-
face courses?
e When participants were asked “How do you evaluate your participation in
the face-to-face environment of the course?”, 36,3 % of the participants

chose “Not at all” and 53,9 % of them chose “Active Sometimes”.

Research Question 2: What are the learners’ perceptions regarding the blended
learning in terms of (1) classroom atmosphere, (2) advantages, (3) disadvantages?
i.  What are the learners’ perceptions regarding the blended learning in terms of the
classroom atmosphere?
e Participants were strongly agreed or agreed with the items listed below:
o "A rich communication and interaction environment were
provided." (75,5%, 4,01)
o "l could actively participate in the course." (77,5%, M=4,00)
o "It was good to have discussions both on the Web and in face-to-
face environments." (77,3%, M=3,99)
o "lwas given the opportunity to learn from my classmates."” (72,5%,

M=3,92)
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o "Interaction and communication with other friends in the
classroom were efficient.” (72,6%, M=3,88)

ii.  What are the learners’ perceptions regarding the blended learning in terms of the
advantages?

e Students were asked “Based on your experience in ITEC115 / ITEC190
course, would you please explain the issues that you think blended learning
environments contribute most in learning lesson topics?”” and some of the
most repeated and similar responses are listed below:

o Itis useful to learn theoretically and reinforce in practice lessons.

o |l was able to both follow lesson and do the practice applications at
the same time.

o Having mock exams on Moodle and watching the lesson records.

o | learned about online lessons.

o It helped me with the reducing the busyness of the daily routine.

iii.  What are the learners’ perceptions regarding the blended learning in terms of the
disadvantages?

e Students were asked “Based on your experience in ITEC115 / ITEC190
course, can you explain the challenges of blended learning environments?
(Can you talk about the difficulties arising from the blended environment
in learning the lesson?)”

o Internet problems, I am occasionally disconnected from online
classes. (18 other students also complained about internet
problems.)

o 1-Not enough resources (computer). 2-The Internet is slow and

financially inadequate. 3-Homework is not suitable for everyone.
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4- Disconnection during the lesson. 5-Not everyone knows how to
use the resources properly. 6-Most importantly, the problem we
have in exams.

o Sometimes it can be a little more difficult on the website because
we ask questions more easily in face-to-face lessons and get more
effective answers.

o Compulsion of attendance.

o Focusing problems and feeling solitude.

Research Question 3: Are there significant differences in the learners 'perception

about blended learning based on their gender?

There is a statistically significant difference regarding the preferences of
learners on learning model (Face-to-Face, Online, Blended Learning) for
male and female since p value found ,005 and smaller than ,01.
When participants were asked “If you had a choice, which environment
would you prefer for this course?” and findings are shown below:
o 63,4% of the male participants chose Blended Learning and 29,3%
of them said they would prefer Online Learning.
o 39,3% of the participants declared that they would choose Blended
Learning and 34.4% of them chose Online Learning.
o Itseems that male participants liked blended learning slightly more
than female participants. Some of the female students still prefer

the face to face environment.
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Research Question 4: Are there significant differences in the learners’ perception

based on (1) the type of high-school they graduated, (2) the number of blended courses

they took before?

I.  Are there significant differences in the learners 'perception based on the type of
high-school they graduated from?

e In an independent t-test, the p-value is found to be equal to ,09 which
means there is marginally significant difference on the learners’
preferences about learning model based on the high-school they graduated.

e Participants were asked “If you had a choice, which environment would
you prefer for this course?”. Then, a crosstabulation analysis conducted
with the type of high-school they graduated from, and findings are shown
below:

o 8 of the participants who graduated from vocational high-school
said that they would prefer blended learning, 1 of them chose
online learning and 1 of them chose face to face environment.

o 42 of the participants who graduated from non-vocational type of
high-school said that they would prefer blended learning, 32 of
them chose online learning and 18 of them chose face to face
environment.

ii.  Are there significant differences in the learners ‘perception based on the number
of blended courses they took before?

e The One-Way ANOVA test result shows that there are no significant
differences since the p value found to be ,56.

e Participants were asked “If you had a choice, which environment would

you prefer for this course?”. Then, a comparison of mean was conducted
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with the number of blended courses they took before, and findings are
shown below:
o Result for 43 students who didn’t take any blended course before
Is M=2,28 and SD=0,73.
o Result for 41 students who took only 1 blended course before is
M=2,41 and SD=0,81.
o Result for 18 students who took 2 or more blended course before

is M=2,11 and SD=0,74.

42



Chapter 5

DISCUSSIONS AND CONCLUSIONS

In this chapter the results discussions and conclusion of the study will be presented.

Discussions will be presented first and then conclusions will be presented.
5.1 Discussions

Aim of this study is to investigate the perceptions of students about the use of blended
learning in computer literacy courses. This study conducted in the spring term of 2019-
2020 Academic year at Eastern Mediterranean University (EMU). A descriptive
research design was used in this study because researcher wanted to understand the

participants’ perceptions about blended learning environment.

A modified form of questionnaire that created by Nuray Gedik, Muhammet Yasar
Ozden and Ercan Kiraz in 2010 was used in this study. This questionnaire was
originally designed to collect data regarding the students’ perception about the
experiences they gained in the blended settings. After making minor changes on the
questionnaire, it was distributed to the students of ITEC115 and ITEC190 courses in

EMU to gather data for this study.

Findings show that in terms of Implementation and The Content of The Courses,
Online Participation Through Skype For Business and Face-To-Face Courses,
majority of the participants find nontraditional learning models (online learning &

blended learning) more efficient for their computer literacy courses. Out of 102
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participants, the number of participants who said they would prefer nontraditional
learning models is 83 (81.4% of them).

5.1.1 Perception of the Students About the Implementation and The Content of
The Courses, Online Participation Through Skype For Business and Face-To-
Face Courses

5.1.1.1 Implementation and the Content of the Courses

Most of the students seem to be satisfied with the efficiency of the implementation and
the content of the course. Participants were asked to rate “The instructor was using
blended environment well.” in the Part B of the questionnaire, and the results shows
that (M=4,17) learners’ perception regarding the implementation and the content of
the courses is highly positive. Literature supports the findings of this study regarding
the implementation and the content of the course (So & Brush, 2008).

5.1.1.2 Online Participation Through Skype for Business

93,1% of the participants evaluated their participation in the Skype environment of the
course as “Very Active” or “Active Sometimes”. Findings shows that students were
attending Skype sessions because they liked attending class wherever they like. They
think it is more practical and easier. However, some students said that they attend
because they have to. Covid-19 pandemic might have effect on these results but it can

be said that students liked online participation opportunity.

Majority of the students are quite satisfied with the Skype for Business. Results of the
study conducted by Cloonan (2018) are similar. In her study, when students were asked
to explain whether they felt isolated or not during online lesson, only 15% of them
reported that they felt isolated. 68% of them disagreed or strongly disagreed with this

item.

44



5.1.1.3 Face-to-Face Participation

When participants were asked “How do you evaluate your participation in the face-to-
face environment of the course?”, 36,3% of the participants evaluated their
participation in the face-to-face environment as “Not at all” and 53,9 % of them said
“Active Sometimes”. Results shows that this can be consequence of covid-19

pandemic.

Cetiz (2006) found that some students believe that face to face classes improved their
motivation for studying online. They think that they should attend face to face classes
so that they can keep up with the lessons better.

5.1.2 Perception of the Students About the Classroom Atmosphere, Advantages
and Disadvantages

5.1.2.1 Classroom Atmosphere

According to So and Brush (2008), combining computer-based elements with face-to-
face learning can give more chances for learners to engage with learning material,
classmates, and educators. Perception of the participants about the classroom
atmosphere in terms of blended learning is quite positive. Most of the students rated
following items as either “strongly agree” or ‘“agree”; "A rich communication and
interaction environment were provided.” (75,5%, 4,01). "I could actively participate in
the course." (77,5%, M=4,00). It was good to have discussions both on the Web and
in face-to-face environments.” (77,3%, M=3,99). It seems like students had efficient
classroom atmosphere.

5.1.2.2 Advantages of Blended Learning Environment

Students declared their opinions about the things that Blended Learning helped them

learn their subjects the most. Their opinions indicated that there are so many
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advantages that blended learning provided them with learning lesson. Features of
Moodle such as sharing lecture notes, mock exam are helping students with learning
their lesson topics. Also, advantage of being able to watch recorded lesson videos
whenever they want was highlighted by students strongly. Results of Cetiz (2006)’s
study indicates that students think opportunities like online assignments, and
announcement were helpful, and also being able to repeat the course content was
advantages of blended learning.

5.1.2.3 Disadvantages of Blended Learning Environment

Moreover, participants’ perception regarding the disadvantages of the blended
learning environment is mostly about technical issues and the problems that can be
caused by the reason that it’s their first time taking a blended learning style course.
Students were complaining about the fact that they didn’t get enough instruction on
how to use resources. Moreover, students think that obligation to attend the classes is
unnecessary because they think they can watch recorded lesson videos later.
Furthermore, few students said that they felt lonely during lesson because they were
attending online through Skype For Business. However, literature argue that. So and
Brush (2018) declared that blended learning environment can be useful for minimizing
psychological distance and enhance student satisfaction. This might be result of covid-
19 pandemic which made it impossible for students to attend lessons physically.
Therefore, students didn’t even have chance to attend practical parts of the lessons.
5.1.3 Learners' Perceptions on Blended Learning Based on Their Gender

An independent t-test was used to assess on the participants’ preferences regarding the
learning model for this course based on their gender. Results of independent t-test
shows that p value was ,005. Since p value is smaller than ,01, then it can be said that

there is a statistically significant difference regarding the preferences of learners on
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learning model based on their gender. Findings shows that male students favored

blended learning more than female students did.

According to Dang, Zhang, Ravindran, and Osmonbekov (2016), findings of their
study show that biggest difference among the mean data between male and female
students was about computer self-efficacy (M=5.54 for males and M=5.13 for
females). Furthermore, male students enjoyed the course they took which was
Technology-Supported and in Blended Learning settings. However, results reveal that
satisfaction of both male and female students is close to each other (M= 5.01 for males
and M= 5.01 for females).

5.1.4 Perception of the Students Based on Type of High School They Graduated
from, and Number of Blended Courses They Took Before

5.1.4.1 Type of High-school They Graduated

Findings of fourth research question indicates that there is marginally significant
difference on the participants’ preferences about learning model based on the type of
high school they graduated. 45,7% of the participants who graduated from non-
vocational high school chose blended learning for this course where only 19,6% of
them chose face to face learning. Moreover, 80% of the participants who graduated
from vocational high school preferred blended learning and 10% of them chose face
to face learning. However, there was only 10 students who graduated from vocational
high school. Therefore, results could vary with more equal group size of participants.
5.1.4.2 Number of Blended Courses They Took Before

Impressions of students who didn’t take any blended learning course before still
positive about blended learning model. Those participants have the mean (M=2,28)

which shows that after their first impression on blended learning, when they were
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asked about their preference for this course, most preferred options were online
learning or blended learning. However, participants who has 1 blended learning
experiences before has higher mean (M=2,41) than other students. 61% of them chose
blended learning.

5.2 Conclusions

Blended learning has become much more important after the covid-19 pandemic
period. In order to decrease the size of the classes, blended learning brings an important
advantage. This advantage is that blended learning allows students to attend their
lessons at their home or dormitory for the parts of the lesson which doesn’t require any
physical attendance. Theoretical parts of the lessons can be done in this way.
Consequently, lab sessions and practical parts of the class can be conducted in much

less class sizes.

This study shows the perceptions of the students regarding the blended learning in
computer literacy courses. Findings that respond the research questions of this study

will be presented in this section.

The questionnaire revealed the results of the first research question which was “What
are the learners’ perceptions regarding the blended learning in terms of (1) the
implementation and the content of the courses, (2) online participation through Skype
for Business, (3) face-to-face courses?” as followings:

e Perception of the participants regarding the implementation and content of

courses was positive.
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¢ Slightly more than every 9 students out of 10 said that they are attending skype
sessions and majority of them declared that they find online participation easier
and more flexible.

e 53,9% of the students said they were “Active sometimes” where 36,3% of them

said “Not at all”. Result could vary due to covid-19 pandemic.

Results of the second research question which was “What are the learners’ perceptions
regarding the blended learning in terms of (1) classroom atmosphere, (2) advantages,
(3) disadvantages?” presented below:
e Perception of learners regarding the classroom atmosphere can be said as
efficiently good.
e Findings show that blended learning provided many advantages such as
sharing lecture notes, mock exam and recorded lessons.
e Students declared that technical issues and being new to blended learning were

some of the disadvantages they faced.

Outcomes that fulfil third research question which was “Are there significant
differences in the learners 'perception about blended learning based on their gender?”
shown below:

e There is a significant difference regarding the participants perceptions.

Findings of the fourth research question which was “Are there significant differences
in the learners’ perception based on (1) the type of high-school they graduated, (2) the
number of blended courses they took before?” presented below:

e There is marginally significant difference on the learners’ preferences about

learning model based on the high-school they graduated.
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e Since the ANOVA test result shows that p value is ,56, no significant difference

was found within the groups of the number of blended courses they took before.
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Appendix A: Course Outline

DOGU AKDENiZ UNIVERSITESI
BiLGISAYAR VE TEKNOLOJi YUKSEKOKULU
BiLGISAYAR TEKNOLOIJiSi VE BiLiSiM SiSTEMLERI
DERS iZLEME PROGRAMI

Ders Kodu ITEC115 | Dénem | Giiz / Bahar Kredi (2,2,0)3
Ders Adi Bilgisayara Girig ECTS Kredi 5
Ders Sitesi http:// emuonline.emu.edu.tr/disedcss Onkosul -

Ogretim Elemanlari

Ogretim Elemani Ofis No. | e-posta

Esen Ertunga Koordinator CT 210 esen.ertunga@emu.edu.tr

Zafer Yuca CT 208 zafer.yuca@emu.edu.tr

Pinar Kumyahl CT 123E | pinar.sahin@emu.edu.tr

Cihan Unal CT 123F | cihan.unal@emu.edu.tr
Ders Tanimi

Bu derste Ogrenciye, bilgisayarin temel donanim birimlerinin ve isletim sistemlerinin tanitilmasi, internet
kullanimi hakkinda bilgi verilmesi ve ofis programlarini kullanarak bilgisayarda dokiiman, elektronik tablo ve
sunum hazirlamak igin gerekli olan temel bilgi ve becerilerin kazandiriimasi amaglanmaktadir.

Ogrenme Ciktilar

Dersi bagari ile tamamlamis 6grenciler
= Bilgi teknolojisinin temel kavramlarini kullanma,
= Temel seviyede bilgisayar donanimlarini bilme,
= [sletim sistemleri hakkinda bilgi sahibi olma,
= Kelime islem programi yardimi ile dokiiman olusturma,
= Hesap cizelge programi yardimi ile elektronik tablo olusturma,
= Sunum programi ile etkili sunum hazirlama,
* internetikullanma,
yeterliliklerini kazanacaklardir.

Ogretim Yéntem ve Teknikleri

= Ders teorik anlatim ve bilgisayar uygulamalan seklinde yapilacaktir.
= Dersialan 6grenciler verilen gérevleri yerine getirmekle sorumludur.

= Dersle ilgili tim bilgiler (ders materyalleri, duyurular vb.) dersin sitesinde bulunacaktir.
(http://emuonline.emu.edu.tr/disedcss)

Ders Materyalleri

Ders Kitabi:

= (. Bagcl, Yeni Baslayanlara Bilgisayarin B’si, Seckin Yayincilik, 1. Baski, 2010.
Yardima Kitaplar:

= [.5ar, O. Bagcl, Bilgisayar 1, Seckin Yayincilik, 2. Baski, 2007.

= N.U. inan, Bilgisayar Okuryazariig§i, Morpa Kiiltiir Yayinlari, 1. Baski, 2004.

= Q. Ademir, Pratik Bilgisayar Kullanma Kilavuzu, Yakamoz Yayinlari, 1. Baski, 2006.
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Haftalik Ders Plani

Ders igerigi ve Web Sayfasi Tanitimi: Ogrencilere, ders planlamasi hakkinda bilgi

Lot verilir, web sayfasi tanitilir ve 6grenim materyalleri dagitilir.
2. Hafta Ders Takip Sistemi Uygulamasi: Teorik derslerin takibi i¢in kullanilacak uygulamalar
! tanitilir ve 6grencilere dagitilir.
Bilgisayara Giris: Bilgisayarin tanimi, sayi sistemleri, bilgisayarin tarihi, bilgisayarlarin
3. Hafta temel kullanim alanlar, bilgisayar donanim ve yazilimlari, temel bilgisayar tirleri,
bilgisayar aglari, bulut bilisim konulari hakkinda bilgi sahibi olunur.
Bilgisayar Donanimi: Sistem Unitesi, sistem Unitesindeki temel birimler, depolama
4. Hafta birimleri, bellekler, iletisim birimleri, giris ve ¢ikis birimleri konulari hakkinda bilgi
sahibi olunur.
isletim Sistemleri Ve Uygulama Yazihimlari: isletim sistemleri, isletim sistemi tirleri ve
5. Hafta I
uygulama yazilimlari konulari hakkinda bilgi sahibi olunur.
Bilgisayar Aglari Ve internet: Bilgisayar aglari, kablosuz aglar, internet, web tarayicilari,
6. Hafta arama motorlari, elektronik posta hizmeti ve internetin calisma prensibi konulari
hakkinda bilgi sahibi olunur.
Bilisim Teknolojileri: Bilisim sistemlerinde glivenlik, zararl yaziimlar, korunma
7. Hafta yéntemleri, bilgisayar ve saglk iliskisi, bilgisayar ve gevre iliskisi, bilisim teknolojilerinde
etik ve gelisen teknolojiler konular hakkinda bilgi sahibi olunur.
8. Hafta Ara Sinav Haftasi
9. Hafta Ara Sinav Haftasi
10. Hafta Kelime islemciler 1: Kelime islemciler, kelime islemci rnekleri, dosya islemleri, metin
: bicimlendirme ve paragraf bicimlendirme konulari hakkinda bilgi sahibi olunur.
11. Hafta Kelime islemciler 2: Kelime islemcilerde tablolar ile calisma, belgeye eklenti yapma,
’ sayfa yapisi diizenleme ve belge yazdirma konulari hakkinda bilgi sahibi olunur.
islem Tablolari 1: islem tablolar, islem tablosu &rnekleri, dosya islemleri, bilgi girisi
12. Hafta yapma, formiil ile hesaplama ve fonksiyonlarin kullanimi konulan hakkinda bilgi sahibi
olunur.
islem Tablolari 2: islem tablolarinda hiicre bicimlendirme, sayfa yapisi dizenleme,
13. Hafta listeler ile calisma, alt toplam hesaplamalari yapma, grafik olusturma konulari hakkinda
bilgi sahibi olunur.
Sunum Programlari: Sunum programlari, sunum programi érnekleri, dosya islemleri,
14. Hafta slayt olusturma, tema uygulama, gegis efekti uygulama, animasyon uygulama, eklenti
yapma, aslil slayt kullanimi ve slayt gosterisi konulari hakkinda bilgi sahibi olunur.
15. Hafta D&nem Sonu Sinav Haftasi
16. Hafta Doénem Sonu Sinav Haftasi
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Dersin Zorunluluklari

= Teorik olarak verilen bilginin, 6grenciler ile etkilesim halinde bilgisayarli laboratuvar ortaminda
uygulanmasi zorunlu oldugundan dolayi ders saatlerine katiimin yaninda tiim laboratuvar saatlerine de
katilim mecburidir.
= QOgrenciler, katilamadiklar sinavlar icin telafi sinavi alma haklar mevcuttur, Telafi sinavlari, kagirilan
sinavdan en geg iki hafta sonra web sitesinde duyurulan saat ve yerde gergeklestirilir. Ogrencilerin,
kacirilan sinavdan itibaren en geg Ug is glinli icerisinde saglik raporu sunma yikimluligi mevcuttur.
= (grenciler, dénem sonunda biitiinleme sinavi alma hakkina sahiptirler. Ogrenciler, biitinleme sinavina
Universitenin belirledigi ydonetmelik dahilinde 6grenci portal lizerinden bagvuru yaparlar.
= (Ogrencilerin, sinav sonuglari agiklandiktan sonra bir hafta icersinde aldiklari nota itiraz etme haklari
vardir. Bu slire sonunda herhangi bir itiraz dikkate alinmayacaktir.
= Tim 6grenciler, dersin web sitesini ve bu sitede yapilacak olan duyurular takip etmekle yikimlidar.
Web sitesi takip edilmedigi takdirde yasanacak kayiplar 6grencilerin sorumlulugundadir.
Uzaktan egitim modelleri kullanilarak servis edilen derslerin takibinde, agsagidaki kriterlerin herhangi biri
en az %50 oraninda uygulandig) takdirde 6grencilere NG (devamsizlik) notu verilmez.
= Derslerin sinif ortaminda takibinde,
= Derslerin laboratuvar uygulamalarinda,
= Canliyayinlarin, tekrar izle yayinlarinin ve ders notlarinin uzaktan erigsiminde,
= (Qdev, proje vb. tesliminde.
Uzaktan egitim modelleri kullanilarak servis edilen derslerin takibinde, yukaridaki kriterlerin herhangi biri
%50 oraninda uygulanmadigi takdirde ise 6grencilere NG (devamsizlik) notu verilebilir.

Degerlendirme Yontemi

Degerlendirme Uygulamalar Yoklama Ara Sinav D6nem Sonu Sinawvi
Yizdelik %20 %5 %35 %40
Harf Sistemi
A A- B+ B B- C+ C C- D+ D D- F
90-100 | 85-89 | 80-84 | 75-79|70-74 | 65-69 | 60-64 | 56-59 | 53-55|50-52 | 40-49 | 0-39
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Appendix B: Students’ Perceptions Questionnaire

OGRENCILERIN BILGISAYAR OKURYAZARLIGI
DERSLERINDE HARMANLANMIS OGRENME KULLANIMI
HAKKINDAKI ALGILARI ANKETI

Bu anket, yliz yiize ve cevrimigi (online) ortamlarin birlikte kullamldigr derste yagamig
oldugunuz deneyimlere yonelik digiincelerinizi 6grenmek amaciyla hazirlanmigtir, Kimlik bilgilerinizi
yazmak zorunlulugu olmadigi igin verece@iniz yamtlar sakli tutulacak ve herhangi bir sekilde sizin
degerlendirilmeniz amagh kullamlmayacaktir. Bu ¢alismaya vereceginiz igten ve samimi yanitlariniz
i¢in simdiden tesekkiir ederiz.

Orijinal ¢alisma Nuray Gedik, Muhammet Yasar Ozden ve Ercan Kiraz tarafindan 2010 yilinda
hazirlanmig ve "Karma Ogrenme Ortanit Kullanimi Uzerine Tasarim Tabanli Bir Arastirma” baslikli
doktora tezinde geligtirilip kullamlmgtir.

Arg. Gor. Mevliit Elmas

Prof, Dr. M. Yasar OZDEN

A. KiSISEL BILGILER

1. Cinsiyetiniz: [J Erkek [J Kadm
2. Bilgisayar-elektronik miifredatl bir okuldan mi mezun oldunuz?
[J Evet (Meslek/Teknik lise, vb.) [ Hayr (Genel Lise, Anadolu/Fen/Ogretmen Lisesi, vb.)
3. Kendinize ait, Skype Kurumsal’1 kullanabileceginiz bilgisayar/akilli telefonunuz var mi?
O var Yok
3.1 Eger varsa, yasadiginiz yerde (ev, yurt vs..) internet baglantiniz var ni?
COvar OYok

4. Dersin WEB sitesine en ¢ok baglandigimz iig¢ ortami siralayimiz. (1-en sik, 2-orta siklikta, 3-nadiren, 4-hig)

__ Cep telefonu

_ Kigisel bilgisayar

_ Yurt laboratuvarlari

__ Baliim bilgisayar laboratuvarlar

__ Diger: liitfen belirtiniz : ..o
5. Dersin Web sayfasini hangi siklikta ziyaret ettiniz?

O Hig [ Haftada 1-2 [J Haftada 3-4 [J Haftada her giin
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6. Bu derste yasamis oldugunuz deneyimi tek bir sézciik ile nasil ifade ederdiniz?

Nedenini agiklar misimiz?

7. Dersin Skype ortamindaki katilhimimzi nasil degerlendiriyorsunuz?

[J Hig aktif degildim [] Bazen aktiftim [ Cok aktiftim

QTIEREET. ..ot ettt ettt ettt £t e E e e 2t et e e E et e ettt ettt e e e e

8. Dersin yiiz yiize ortamindaki katthminizi nasil degerlendiriyorsunuz?
[J Hig aktif degildim [] Bazen aktiftim [ Cok aktiftim

9. Simdiye kadar kag tane karma (yiiz yiize ve WEB ortam birlikte) ders aldimz?
O Hig 01 02 [J 3 veya daha fazla
10. Segme sansiniz olsaydi, bu ders i¢in hangi ortami tercih ederdiniz?
O Yiz yiize
[J Internet ortamu((Office 365 (Skype) ve Moodle)
[ Karma (Yiiz yiize ve Office 365 (Skype) ve Moodle)
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B. KARMA ORTAMIN OLASI (MUHTEMEL) OLUMLU OZELLIiKLERI

Asagida karma Ogrenme ortaminin bazi 6zellikleri siralanmistir. ITEC 115 dersindeki karma
ogrenme ortamim diisiinerek asagidaki ifadelerden size en uygun olanini isaretleyiniz ( )

Kesinlikle
Katilmiyorum
Katilmiyorum

Karasizim

Katihyorum

Kesinlikle

1. Derse karsi motivasyonum yiiksekti.

2. Dersteki kaynak ve materyaller zengindi.

3. Zengin bir iletisim ve etkilesim ortami saglaniyordu.

4. Derse (Web ya da yiiz yiize ortamlarda) aktif olarak
katilabiliyordum.

5. Tartigmalarin hem Web hem de yiiz yiize ortamlarda
olmasi iyiydi.

6. Dersin islenisinde benim isteklerim ve beklentilerim goz
oniine aliniyordu.

7. Yiiz yiize ortam ile Web ortamindaki etkinlikler birbirini
destekliyordu.

8. Siif arkadaglarimdan (Web ya da yiiz yiize ortamlarda) bir
seyler 6grenme olanagi saglamyordu.

9. Derslerde 6grendiklerimi/diisiincelerimi (Web ya da yiiz
yiize ortamlarda) ifade edebilme olanagi saglaniyordu.

10. Zamaninda doniit (feedback) alabiliyordum.

11. Farkl ders konular (egitim, psikoloji, teknoloji vs..) ile de
ilgilenme olanag saglaniyordu.

12. Yiiz yiize derslerde 6grendiklerimi Web ortaminda tekrar
etme olanag saglaniyordu.

13. Web ortaminda 6grendiklerimi yiiz yiize derslerde tekrar
etme olanag: saglantyordu.

14. Cesitli ogretim yontemlerinin (soru-cevap, isbirlik¢i
ogrenme, forumda tartigma vs..) kullamlmasiyla derse
katilmim destekleniyordu.

15. Dersteki etkinliklere (6devler) kendimden bir seyler katma
olanag: saglantyordu.

16. Yiiz yiize ve Web ortamlarindaki degerlendirme birbirini
destekliyordu.
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17. Verilen odevleri yapabilmek icin cesitli kaynaklar
incelemek yoluyla farkl perspektifler geligtirebiliyordum.

18. Derste dgrendigim bilgileri gesitli aktivitelerle (6dev, vb..)
uygulama sansi buluyordum.

193 Yaptigim aktivitelerde gergek hayatta
kargilagabileceklerime yonelik déniitler alabiliyordum.

20. Ogretim elemani karma ortami iyi kullamyordu.

21, Ogretim elemaniyla (Web ya da yiiz yiize ortamlarda)
iletigim ve etkilesimim verimliydi.

22. Simftaki diger arkadaglarla (Web ya da yiiz yiize
ortamlarda) etkilesim ve iletigimim verimliydi.

23, Karma dgrenme ile kendi 6grenme yéntemlerimi (okuma,
dinleme, anlatma, uygulama, tartigma, vs..) kullanabilecegim
bir ortam saglaniyordu.

C. KARMA ORTAMIN OLASI (MUHTEMEL) OLUMSUZ OZELLIKLERI

Asagida karma Ogrenme ortaminin bazi ozellikleri siralanmigtir. ITEC 115 dersindeki karma
ogrenme ortamim diisiinerek asagidaki ifadelerden size en uygun olanini isaretleyiniz ( &)

Karasizim
Katiliyorum
Kesinlikle
Katihyorum

Kesinlikle
Katilmiyorum
Katilmiyorum

1. Ders igin yeterli motivasyonum yoktu.

2. Karma ortam dgrenme yontemlerime (okuma, dinleme,
anlatma, uygulama, tartisma, vs..) uygun degildi.

3. Dersin Web sayfasini kullanirken teknik sorunlar yagadim.

4. Dersin Web sayfasini kullanma konusunda yeterli teknik
destek saglanmiyordu.

5. Yiiz yiize ve Web ortanu birlikte olunca gok zaman
kaybi/sorunu oluyordu.

6. Karma 6grenme ortami bu dersin igerigine uygun degildi.

7. Dersteki etkinlikler ve materyaller zengin degildi.

8. Web ortamn ile yiiz vyiize ortam arasinda
uyumsuzluk/kopukluk vardi.
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9. Yiiz yiize ortamdaki etkinlikler (tartisma, konuk sunumlari,
grup etkinlikleri vs.) yetersizdi.

10. Web ortamindaki etkinlikler (tartigma, aragtirma,
duyurular, dokiimanlar vs.) yetersizdi.

11. Hem Web ortami hem de yiiz yiize ders aktivitelerinin
olmas ders yiikiinii artinyordu,

12. Yiiz yiize ve Web ortamlarindaki degerlendirme birbirini
desteklemiyordu.

13. Yeterli miktarda doniit (feedback) alamiyordum.

14. Zamaninda doniit alamiyordum.

15. Ogretim elemam karma ortam iyi kullanamiyordu.

16. Ogretim elemaniyla (Web va da yiiz yiize ortamlarda)
verimli iletisgim ve etkilesimim olmadi.

17. Smmftaki diger arkadaslarla (Web ya da yiiz yiize
ortamlarda) verimli iletisim ve etkilesimim olmadi.

18. Ders igerigi (Web ya da yiiz yiize ortamlardaki sunumlar,
dokiimanlar, kaynaklar vs..) ile verimli etkilesimim olmadi.

D. GORUSLER

1. ITEC 115 dersindeki deneyimlerinizden yola gikarak, karma 6grenme ortamlarinin ders konularini
ogrenmenizde en ¢ok katkis: oldugunu diigiindiigiiniiz hususlarini agiklar misimz?

2. Yine deneyimlerinizden yola gikarak, karma 6grenme ortamlarinin zorluklarin agiklar misimiz? (Dersi
dgrenmede karma ortamdan kaynaklanan zorluklardan bahsedebilir misiniz?)

3. Dersteki karma d@renme ortamimin daha etkili hale getirilmesi igin 6nemli olduguna inandigimz
onerilerinizden fi¢ tanesini gerekgeleriyle yazar misimz?
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4. Bundaki sonraki derslerinizde karma ortam kullanilmasini ister misiniz? Neden?

5. Gelecegin meslek sahipleri olarak, gideceginiz okullarda karma ortamda ders verip-vermeme konusundaki
diisiincelerinizi yazar misimiz?

O Verirdim. Ciinkii,

[J Vermezdim. Ciinki,

6. Karma ortam kullanilmast igin sizce hangi kosullarin olmasi gerekir?
1.

p A

Aragtirmaya katihmimz igin ¢ok tesekkiir ederiz ©
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Appendix C: Ethics Committee Approval

= : EaSt-e rn 99628, Gazimagusa, KUZEY KIBRIS /

(pleI¢[TWL (e [-yIF A Mediterranean a0 TORKEY

DAL CCIESI University Pkl 1301292 630 2919
raer ql, Gelisim E-mail: bayek@emu.edu.tr

Etik Kurulu / Ethics Committee

Reference No: ETK00-2020-0117 03.04.2020
Subject: Your application for ethical approval.
Re: Mevliit Elmas

Faculty of Education.

EMU’s Scientific Research and Publication Ethics Board (BAYEK) has approved the decision
of the Ethics Board of Education (date: 27.03.2020, issue: 2020/67) granting Mevliit Elmas
from the Faculty of Education to pursue with his MA thesis work titled “Perceptions of
Students’ About the Use of Blended Learning in Computer Literacy Courses” supervised

by Prof. Dr. Muhammet Yasar Ozden.

At

1
Prof. Dr, Yiicel Vural

Chair, Board of Scientific Research and Publication Ethics - EMU

YV/ns.

www.emu.edu.tr
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Appendix D: Participants’ Original Responses in Turkish

Some of the responses of participants regarding the online participation through Skype

for Business:

o  “Katilim kolay saglaniyor”

o  “Evden katilim ¢ok rahat”

e  “Pratik oldugu icgin her derse katildim”

e  “Ben daha etkin kullanabiliyorum”™

e “Ciinkii boyle ders dinlemek daha kolay”

o “Zamani verimli kullanan bir yontem kullanilarak islendi dersler”
o “Hem katilim zorunluydu, hem de skypetan dinlemek daha kolay”
e “Ciinkii derslere katiliyyorum”

o  “Dersleri buradan takip edebiliyoruz, ¢iinkii evden ¢ikamiyoruz”
o “Katilim zorunlu ve okular kapali”

e "Bazen bilgisayar bulamryorum"

e "Bazen internet yiiziinden baglanamadim"

e "Bazen internetim yok ve katilamayabilirim"

Some of the responses of participants regarding the Face-to-Face Participation:

o "Derslere ilk baslarda geldim ama sistemi 6grendikten sonra gelmedim."
o "[lk basta geldim, sistemi égrenince gelmedim hem okullar kapalr"
e "Internet varken yiiz yiize gereksiz"

o "Cluinkii internetten yararlaniyorum"
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o "Online katilmak daha pratik"

e "Uzaktan takip etmek daha kolay."

o '"Skype oldugu icin"

e "Dersimize sanal ortamdan katilabilecegimizi soyledikleri zamandan itibaren
internetten katiliyyorum. Evkenden kalkip hazirlanmak, kahvalti edip fakiilteye
yiiriimek yerine(o kadar kosusturmaya girmek yerine) hocalarimin sundugu bu
avantaji kullandim. Sadece lab derslerine katildim yapamadigim bir sey olursa
hocamin yardimina basvurabilmek igindi."”

o "Arada gidiyordum ama Tiirkiye de oldugum i¢in hi¢ gitmiyorum artik"

o "Clinkii arada soru sormam gerektigi i¢in giderdim ama okullar kapandi"

o "Ciinkii korona hastaligindan dolay: yiiz yiize egitim goremiyoruz"

e "Okullar kapanmasa gelirdim derslere"

e "Sorulan sorulara yanit vermeyi ve konugmay seviyorum."

o "Viriisten dolay yiiz yiize derslere ¢cok az katilabildim"

Some of the responses of participants regarding the Advantages of Blended Learning

Environment:

o "Internetten izledikten sonra égrendiklerimizi uygulamak”

e "Pratik bir sekilde ogrenme ve uygulama"

o "Teoride gordiiklerimizi pekistirmek adina faydaliydt"

o "Aymi zamanda hem dersi takip edip hem de uygulamasini yapabiliyordum"
e "Deneme sinavlart"

e "Moodle'daki videolar"

e "Deneme sinavlari ve ders kayitlarini izleyebilmek"

o "Tekrar izleyebildigim videolar"
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o "Tekrar dinleme firsatim oldu"

o "Tekrardan videolar: izleyip sinava hazirlanmak giizel oluyor"

e "Internet ortaminda online ders yapmay: 6grendim."

o  "Yogunlugumuz kosusturmamiz gerginligimiz azalacak. Bir fakiilteden ¢ikip
kostura kostura yetismek, sabahtan kalkip ag¢ bir sekilde derslere kosmatk,
bazen hastayken ya da ruhen ¢okiikken bu yogunlugu gerceklestirmek yerine
bir dersten ¢ikip sonraki derse online olarak katilmak ¢ok rahatlatict olur
bence. Ornegin SBF'nde dersten ¢ikip bahgede bir seyler atistirirken ITEC115
dersine katilip Ders bitiminde tekrar SBF'deki dersimize gelmek biraz nefes
almamizi saglayabilir"

Some of the responses of participants regarding the Disadvantages of Blended

Learning Environment:

o "Ara sira sistemden diisebiliyorum"

o "Bazen ses net gelmiyor ve hocayt duyamiyorum. Tekrar videoyu izlemek
zorunda kalyyorum"

e "Internet baglantimizda bazen sorunlar olabiliyor”

e "Internet kopuyor, hocayi dogru diizgiin anlayamiyorum. Not almak zor.
Hocaya bir sey sormak zor."

e "1-Yeterli kaynak (Bilgisayar)yok. 2-internet yavas ve maddi agidan yeterli
degil. 3-Verilen 6devler herkese uygun degil 4- Derslerde sistemden diismemiz
S5-Herkes tam kaynaklar: kullanmayr bilmiyor. 6-En onemlisi sinaviarda
yvasadigimiz sikintt"

e "Bazen yiiz yiize egitimde aklimiza takilani daha kolay sorup yanit olarak daha

etkili yanit aldigimiz i¢in web sitesinde bu biraz daha zor olabilir"
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"Katilim zorunlulugu bazen sikict olabiliyor”

"Devam zorunlulugu"

"[nternet ortami olunca odaklanma sorunu yasiyorum bazen"

"Moral motivasyon istek ders ¢alisma istegi odaklanma yok"

"Odaklanma sorunlari ve kendini yalniz hissedip sikilma"

"Alistigim bir ogrenim bicimi olmadigindan oncelikle nasil not ¢ikaracagimi
nasil derse ¢alismam gerektigini ¢ézememistim ama bulundugumuz salgin
doneminde online egitime gegince aslinda dersin diistindiigiim kadar beni
zorlamayacagim edindigim deneyimler ve bilgisayari daha verimli nasil
kullanacagumi ogrendikcge anladim.”

"Bazen dikkatim dagilabiliyor"”

"Bazen odaklanma sorunu yagiyorum bu da etkiliyor dersleri”

"Bazen ortam miisait olamayabiliyor odaklanma problemi yasanabiliyor”
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