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ABSTRACT

Oskamp, S. (1991) explains that the cause of a person’s behavior toward another
person or an object could be regarded as attitude. Attitudes have usually been
considered as either mental readiness or implicit predispositions applying some
general and constant effect on a quite large class of evaluative answers (Rossner,
1988). Morgan, King, Weisz & Schopler (1986) suggest that one of the main human
behaviors is attitudes and the importance of attitudes is because of the thought of
guiding behaviors. They add that individuals’ attitudes have vital effects in their

likes, dislikes and behaviors, for behavior, attitudes may have significant results.

Zimbardo, Ebbesen & Maslach (1977) mention that satisfactions and dissatisfactions,
likes and dislikes comprise of attitudes. Teachers’ attitudes towards a profession is a
vital factor influencing his/her success and effectiveness towards a profession
(Giineyli & Aslan, 2009). One of the most important factors relates to students’
knowledge, skills and attitudes towards teaching profession is professional

development courses (Yiiksel, 2009).

The aim of this study is to investigate the attitudes of the students studying at the
Faculty of Education towards professional development courses through Attitude
Inventory and Needs Scale. The population consist 491 students studying at the
Faculty of Education in Eastern Mediterranean University. In order to fulfill this aim,

the following questions will be discussed:

1. How are the attitudes of students at Faculty of Education towards professional

development courses?



2. Do the attitudes of the students towards professional development courses

significantly vary according to their grades (i.e. 1%, 2™, 3", 4™ year)?

3. Do the attitudes of the students towards professional development courses

significantly vary according to their departments?

4. Is there a significant relation between the attitudes of the students towards

professional development courses and the way of choosing their departments?

5. Is there a significant relation between the students’ overall CGPA and their

attitudes towards professional development courses?

6. Is there a significant relation between the students’ attitudes towards professional
development courses and their viewpoints about the need of the professional

development courses for their teaching careers?

The results revealed that almost half of the teachers candidates have negative
attitudes, and almost half of them have positive attitudes. According to the results,
while the percentages of negative attitudes decreases year by year, the percentages of
positive attitudes increases year by year. Also, students of Turkish Language Teaching,
English Language Teaching, Primary Mathematics Teaching, and Social Science Teaching
have positive attitudes towards professional development courses. Computer and
Instructional Technology Teaching Education students and Music Teaching students have
negative attitudes towards professional development courses. The students who chose their
programs willingly have more positive attitudes than the others. there is no significant
relation in students’ attitudes towards professional development courses and their CGPA.

Students gave high points for professional development courses in Needs Scale.

Keywords: Students’ attitudes, professional development courses.
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Tutum, kisinin bir bagka kisiye ya da bir objeye karsi olan davranisin sebebidir
(Oskamp, 1991). Tutumlar genellikle degerlendirilebilir cevaplara uygulanan bazi
genel ve gecici etkilere ruhsal hazir bulunusluk, tistii kapali egilimler olarak addedilir
(Rossner, 1988). Ana davranislardan biri tutumlardir ve tutumlar davraniglari
yonlendirdigi i¢in Onemlidir. Tutumlar, hoslantilarin, hosnutsuzlugun ve
davraniglarin iizerinde Onemli bir etkisi vardir ve davraniglar igin tutumlarin

kaydadeger sonuglar1 vardir (Morgan, King, Weisz & Schopler, 1986).

Ogretmenlerin meslegine karsi olan tutumlar1 basarisim ve verimliligini etkileyen
onemli bir faktdrdiir (Giineyli & Aslan, 2009). Ogrencilerin 6gretmenlik meslegine
kars1 bilgisine, becerilerine ve tutumlarina bagl olan en 6nemli faktorlerden biri

ogretmenlik meslek bilgisi dersleridir (Yiiksel, 2009).

Bu arasgtirmanin amact egitim fakiiltesi 6grencilerinin 6gretmenlik meslek bilgisi
derslerine kars1 olan tutumlarmi Tutum Olgegi ve Gereklilik Skalasi ile dlgmektir.
Calismanim &rneklemini Dogu Akdeniz Universitesi, Egitim Fakiiltesi’nde okuyan
491 o6grenci olsturmaktadir. Arastirmanin amacini yerine getirmek i¢in asagidaki

sorular tartigilmistir:

1. Egitim fakiiltesi 6grencilerinin dgretmenlik meslek bilgisi derslerine karsi

olan genel tutumlari nelerdir?

2. Ogrencilerin siniflartyla 6gretmenlik meslek bilgisi derslerine yonelik

tutumlar1 arasinda anlamli bir iligki var midir?



3. Ogrencilerin béliimleriyle 6gretmenlik meslek bilgisi derslerine yonelik

tutumlari arasinda anlamli bir iligki var midir?

4. Ogrencilerin boliimlerini isteyerek ya da istemeyerek segmeleriyle
ogretmenlik meslek bilgisi derslerine yonelik tutumlar1 arasinda anlamli bir

iligki var midir?

5. Ogrencilerin genel not ortalamalariyla dgretmenlik meslek bilgisi derslerine

yonelik tutumlar arasinda anlamli bir iligki var midir?

6. Ogrencilerin gretmenlik meslek bilgisi derslerine verdikleri gereklilik

puanlari nasildir?

Sonuglar, 6grencilerin genel olarak yaklasik olarak yarisinin 6gretmenlik meslek
bilgisi derslerine yonelik olumsuz tutumlara sahip oldugunu, yaklasik olarak diger
yarisinin  ise olumlu tutumlara sahip oldugunu vurgulamaktadir. Yiizdelik
sonuglarina gore, 6grencilerin yil gegtikce tutumlar: olumlu yonde ilerlemektedir.
Tiirkge 6gretmenligi, ingilizce dgretmenligi, Sosyal Bilgiler 6gretmenligi, {lkdgretim
olumlu tutumlara sahipken, Bilgisayar ve Ogretim Teknolojileri 6gretmenligi ve
Miizik Ogretmenligi Ogrencileri Ogretmenlik meslek bilgisi derslerine yonelik
olumsuz yonde tutumlara sahiptir. Boliimlerini isteyerek secen &grencilerin
tutumlari, istemeyerek segen Ogrencilerin tutumlarindan daha olumludur.
Ogrencilerin genel not ortalamalariyla gretmenlik meslek bilgisi derslerine yonelik

tutumlari arasinda anlaml bir fark bulunamamustir. Ogrenciler Gereklilik Skalasinda,

Vi



ogretmenlik meslek bilgisi dersleri i¢in mesleki kariyerlerinde gerekli olmalar

bakimindan yiiksek puanlar vermislerdir.

Anahtar Sézciikler: Ogrencilerin tutumlari, 3gretmenlik meslek bilgisi dersleri
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Chapter 1

INTRODUCTION

Zimbardo, Ebbesen & Maslach (1977) mention that satisfactions and
dissatisfactions, likes and dislikes comprise of attitudes. Teachers’ attitudes
towards a profession is a vital factor influencing his/her success and effectiveness
towards a profession (Giineyli & Aslan, 2009). One of the most important factors
related to students’ knowledge, skills and attitudes towards teaching profession is

professional development courses (Yiiksel, 2009).

This chapter presents the background of the study, statement of the problem,

research questions, significance and limitations of the study.
1.1 Background of the Study

Oskamp (1991) explains that the cause of a person’s behavior toward another
person or an object could be regarded as attitude. He gives the example “She has
a very good attitude toward her work.’’ By this example, he explains the common

usage of attitude concept.

“Attitudes are very important in their own right, regardless of their relation to a person’s
behavior. Your attitudes toward various individuals, institutions, and social issues (e.g., a
political party, the church, capital punishment, the President of the United States) reflect the
way you perceive the world around you, and they are worth studying for their own sake.”
(Oskamp, S. 1991, p. 3).

Attitudes have usually been considered as either mental readiness or implicit

predispositions applying some general and constant effect on a quite large class



of evaluative answers (Rossner, 1988). Morgan, King, Weisz & Schopler (1986)
suggest that one of the main human behaviors is attitudes and the importance of
attitudes is because of the thought of guiding behaviors. They add that
individuals’ attitudes have vital effects in their likes, dislikes and behaviors, for

behavior, attitudes may have significant results.

According to Kavcar (1999) a qualified teacher should be sufficient enough in
having general knowledge, subject knowledge and teaching profession
knowledge. Subject knowledge cannot be taught without knowing the subject;
teaching profession knowledge cannot be taught by any person who knows the
subject. Professional development courses should be included in teacher training
programs to maintain awareness for teacher candidates about how to teach to
whom to teach, why to teach, where to teach (Cetin, 2009). Tufan and Giidek
(2008) stated that not only field knowledge, but also values and behaviors that
teachers have are vital since behaviors and attitudes affect their students and the

teaching practice.

According to Yiiksel (2009), except the point of views about the need of
professional development courses for teachers, there are significant differences
between students’ departments and their point of views about professional
development courses for teachers, and in our research, the relationship between
students’ departments and their attitudes towards professional development

courses for teachers will be explored.

Anderson, Bangozzi, & Burnkrant (as cited in Yiksel, 2004) indicate that in



individuals learning, attitudes are important in cognitive, emotional and affective
dimensions. However, Ataiinal & Hacioglu (as cited in Yiiksel, 2004) mention
that in the current education system, although the emotional dimensions such as
attitudes, interest, and desire have importance, they are generally ignored while
teacher candidates are being chosen to the programs. However, for good and

qualified teachers, good and qualified candidates are needed (Kavcar, 2002).

Kavcar (2002) claims that teacher candidates should be prominent, should know
they would become teachers while entering universities, should have a long
preparation period and should have a teacher spirit. He indicates that being a
teacher is not a profession for the ones who doesn’t want to become a teacher,
who haven’t taken any professional development courses, or who have only
commercial aims for getting a teaching certificate. Kavcar (1999) adds that

teacher candidates should be enthusiastic.

It is argued that academic success is related to various direct and indirect factors;
and that one of the factors could be handled as emotional dispositions. Therefore,
it can be considered that emotional dispositions such as attitudes, self-efficacy,
motivation, anxiety, etc., affect factors primarily in students’ willingness and
interests towards courses and this might be assumed as an important effect in
students’ performances and academic success (Kan & Akbas, 2005). It is believed
that perceptions about success (and approval) lead students to have more positive
attitudes; perceptions about failure (and rejection) lead students to have more

negative attitudes (Bloom, 1995).



The correlation between emotional aspects that are related to courses and success
could change both from one course to another one and from one level to another
one and also to some extend from one country to another one (Bloom, 1995).
Hence, in our research, it is asked that whether there is a significant relation

between success and attitudes.

Yiiksel (2009) indicates that there are some opinions claiming that professional
development courses for teachers are not given effectively, they are unnecessary,
they should be abandoned, etc. Those ideas negatively affect both instructors’ and

students’ professional development.
1.2 Problem Statement

Most of the studies available for this study were conducted to explore students’
attitudes towards teaching profession in general or towards a single course. These
studies are: The relation between the (class teacher) students' attitudes towards
teaching profession and the level of teaching competency with reference to
various variables (Dabat, 2010); Middle school students’ attitudes toward
physical education (Subramaniam & Silverman, 2007); Students profile based on
attitude towards statistics (Judi, Sahari, Mohamed & Wook, 2010); Teacher
candidates’ attitudes towards teaching profession in terms of several variables
(Ozder, Konedrali, & Zeki, 2010); The effect of Pedagogy program on students’
attitudes towards teaching profession (Yiiksel, 2004); Freshman and senior pre-
service Mathematics teachers’ attitudes toward teaching profession (Kogce,
Aydin, & Yildiz, 2010); Evaluation of Turkish prospective teachers’ attitudes
towards teaching profession (Glineyli & Aslan, 2009); Pre-service teachers’

attitudes towards teaching profession in elementary education (Taskin &



Haciomeroglu, 2010); Education faculty students’ attitudes toward teaching
occupation (Pehlivan, 1994); Educational Sciences students’ attitudes towards
professional development courses (Cetin, 2009); Evaluation of teacher
candidates’ attitudes towards professional development courses and their learning
styles (Ekici, 2008); Teacher candidates’ attitudes towards teaching certificate
courses (Erden, 1995); Evaluation of Pre-Service Music Teachers’ Attitudes
towards Piano Classes (Cevik & Giiven, 2011); Elementary school teacher
candidates’ attitudes towards science teaching in terms of some variables (Geng,
Denis & Demirkaya, 2010). According to the literature reviewed, it is not
possible to remark on how the attitudes of the students studying at the Faculty of
Education towards professional development courses are in Northern Cyprus.
Thus, this study aims to investigate attitudes of students study at the Faculty of
Education towards professional development courses in terms of their years of the
study, programs, the way of choosing their programs, overall CGPA and their
viewpoints about the need of the professional development courses.

1. 3 Research Questions

To achieve the aim of this research, the following questions are formulated:

1. How are the attitudes of the students study at the Faculty of Education towards
professional development courses?

2. Do the attitudes of the students towards professional development courses
significantly vary according to their grades (i.e. 1%, 2™, 3", 4™ year)?

3. Do the attitudes of the students towards professional development courses
significantly vary according to their departments?

4. Is there a significant relation between the attitudes of the students towards

professional development courses and the way of choosing their departments?



5. Is there a significant relation between the students’ overall CGPA and their
attitudes towards professional development courses?

6. Is there a significant relation between the students’ attitudes towards
professional development courses and their viewpoints about the need of the

professional development courses for their teaching careers?
1. 4 Significance of the Study

A variety of studies concerning attitudes have been conducted all around the
world. However, as it is mentioned above, studies exploring students’ attitudes
towards professional development courses have not considered whether attitudes
in this respect change as students move to higher grades (Kogce, Aydin, &
Yildiz, 2010). Generally, the reviewed literature shows that students’ attitudes
towards teaching profession and senior students’ attitudes towards professional
development courses for teachers have been studied. According to Yiiksel (2009)
last year students are preferred for those studies since they have taken all the field
courses and professional development courses. However, in order to see whether
there is a significant difference about the attitudes of students towards
professional development courses between all class levels, further studies need to

be done. Therefore, this research is an attempt to explore these issues.

Also, this study might provide further evidence to other researchers interested in
this topic.
1.2 Limitations of the Study

This study is limited to a single higher institution, Eastern Mediterranean

University. Therefore, generalization of findings to cover all education faculties



is not possible yet. The present study will suffice to draw conclusions derived

from the sample as it is.



Chapter 2

LITERATURE REVIEW

In this chapter, related literature is summarized. Definitions of attitude, basic
components of attitude, background of teacher training in Turkey, and related
studies in attitudes towards professional development courses for teachers are
reviewed, respectively.

2.1 Definition of Attitude

Oskamp (1991) states that attitudes could be defined with kinds of words, various
tones, and several intensity degrees. In this part, various explanations of attitude

in literature will be indicated.

Pehlivan (1994) declares that attitudes are the learned tendencies towards certain
objects, situations, institutions or other people. Individual’s attitudes towards the

material to be learned, towards a teacher, and subject field affect school success.

How much we like or dislike numerous objects are the simple expressions of
attitudes. Our evaluations and preferences toward different kinds of attitude
objects are represented by attitudes. Terms such as liking-disliking, pro-anti,
favoring-not favoring, and positive-negative define evaluations, which are the
feeling tones of attitude objects. They are information based. For example, the
death penalty supporters usually consider it as dissuasion to crime and only a

punishment. However, the ones opposing death penalty usually consider it as a



barbarian habit that doesn’t discourage crime. We cannot know all the existing
information of any specific attitude object. Our attitudes are permanently
susceptible to alteration. Life has full of occasions for our attitudes to alter.
Advertisements purposed to raise our availability towards numerous products,
new information about the others that we regularly get, upcoming election time,
the information about political candidates are bombarded us. Attitudes are
assumed to guide behavior and this is one of the reasons that they are vital.

(Morgan, King, Weisz & Schopler, 1986)

“An attitude is a hypothetical construct that represents an individual's degree of
like or dislike for something. Attitudes are generally positive or negative views
of a person, place, thing, or event— this is often referred to as the attitude
object. People can also be conflicted or ambivalent toward an object, meaning
that they simultaneously possess both positive and negative attitudes toward
the item in question. Attitudes are judgments. Most attitudes are the result of
either direct experience or observational learning from the environment.”
(Wikipedia, n.d.)
Attitudes comprise of satisfactions and dissatisfaction. The core of our likes or
dislikes for some people, groups, circumstances, objects, and moral ideas are
attitudes. Attitudes are constant, ‘learned predispositions’ instead of inborn.

Therefore, although attitudes are not temporary, they are available to alter

(Zimbardo, Ebbesen & Maslach, 1977).

Oskamp (1991) claims that since attitudes cannot be monitored directly unlike
habits or other responses, they are described as comprising a readiness for a
reaction. He adds that because an attitude could cause a variety of actions,

attitude is the constancy of a person’s behavior.



2.2 Basic Components of Attitude

Tri-componential viewpoint holds attitude as a sole entity with three aspects or
components; Cognitive component, Affective (Emotional) component and
Behavioral component (Oskamp, 1991).

2.2.1. Cognitive Component

Education and school learning is established through certain pre-learning that is
the dominant way of cognitive quality. Cognitive feature as knowledge, skill, and
adequacy is a need to learn the target subject. Cognitive feature is also a product
of interests and attitudes towards target subject, school and learning in school
(Bloom, 1995). The cognitive component of attitude comprises the ideas and
beliefs that the attitude-holder has about attitude object (Oskamp, 1991).
Zimbardo, Ebbesen & Maslach (1977) claim that individual’s beliefs about, or
factual knowledge of, an object or a person has been theorized as the cognitive
component.

2.2.2 Affective (Emotional) Component

The affective (emotional) component mentions the feelings and emotions that a
person has towards an object (Oskamp, 1991). Zimbardo, Ebbesen & Maslach
(1977) mention that individual’s evaluation and liking of, or emotional reaction

toward an object or a person is formed in the affective component

The correlation between affective features and success related to a course changes
from one course to another, from one level to another, and to some extend, from
one country to another. There is a relation between affective features of a course

and success (Bloom, 1995).

10



Bloom (1995) states that affective features related to a course can be defined as
subjective resulting from individual’s likes, desires, opinions, attitudes and
longings. Also, affective features related to a course can be defined as behavioral.
In case of leaving a person alone, his/her attempt to learn that course willingly or
not is related to behavior. Affective features are the whole characteristics that are
composed of individual’s supposed attitudes, interests that establish the resource
of efforts in this process and beliefs and reliance in the success in this process,
while s/he is entering a learning process (Bloom, 1995).

2.2.3 Behavioral Component

The behavioral component of attitude is composed of a person’s action tendencies
towards an object (Oskamp, 1991). A person’s obvious behavior directed toward
an object or a person is included in behavioral component (Zimbardo, Ebbesen &
Maslach, 1977).

2.3 Background of Teacher Training in Turkey

Bloom (1995) indicates that education is the process that creates permanent
changes on person’s behaviors to a certain extend by his/her own lifestyle to the

desired direction.

Teacher education is a multifunctional subject. Teacher is the most important
component of education system. In Turkey, in Republican Period, until 1982,
basic institutions that are training branch teachers were teacher training
institutions, higher teacher training schools and universities. Only universities
have been training branch teachers since 1982. In 1997, education faculties have

been restructured by YOK (The Council of Higher Education) (Kavcar, 2002).

11



The profession of a teacher is a special master of profession and it has been
decided that each teacher candidate should study in higher education. Related to
teacher training programs, it was mentioned that those programs should include
general knowledge, special field education and pedagogical profession courses

called professional development courses for teachers (Yiiksel, 2009).

One of the hardest and significant factors in administering programs that have
success and effectiveness for teachers’ preparation is to create criteria having
clarity for selecting teacher candidates (Rossner, 1988). However, in Turkey and
in Turkish Republic of Northern Cyprus (TRNC), students are not chosen for
teacher training programs, but they choose those programs according to their

university entrance exam results (OSYS) Student Selection and Placement Exam.

Teaching is a profession in which vital learning occurs on the job (McLaughin,
Pfeifer, Swanson-Owens and Yee, n.d.). Jackson (1968) claims that the
prerequisite for teachers is formal training in pedagogy. Formal instruction in
pedagogy is constrained to students’ training to become elementary or secondary
school teachers. Those students take professional development courses in their
related fields. They are educated, related to their academic departments, about

how they teach the topic which they are specializing.

Teacher training is a matter that has multi dimensions and scope. In this teacher

training notion, there are elected teacher candidates, pre-service education and

internship program and observation-evaluation tasks (Kavcar, 2002).

12



Qualified teachers makes education qualified as the most important component of
the education system is teacher. Therefore, it can be said, “A school is as good as

its teachers.” (Kavcar, 1999).

A teacher should have two main characteristics: professional and personal.
Professional features are general culture, field knowledge, and professional
knowledge of teaching. A person’s tendency to the profession and his/her being a

role model as a teacher are personal traits (Kavcar, 2002).

Giving professional development courses for teachers effectively and efficiently
is vital. Because of this, students’ attitudes towards professional development
courses for teachers is a prerequisite. However, there isn’t any encountered
research about students’ attitudes towards professional development courses for

teachers (Yiiksel, 2009).

Kavcar (2002) claims that for the sake of the country’s future, we should put
emphasis on teachers and teaching profession since qualified teachers make
qualified education and teaching. Thus, teachers should be trained with special
teaching methods and professional development courses for teaching should be
prioritized. Yiiksel (2009) indicates that a teacher candidate who hasn’t taken any
professional development courses for teachers undoubtedly has difficulties in the
process of teaching field knowledge. He adds that the important point is to give
professional development courses for teachers effectively and efficiently in order
to make students gain teaching knowledge and skills and make them gain positive

attitudes towards their profession for working willingly and enthusiastically.
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2.4 Related Studies in Attitudes toward Professional Development

Courses for Teachers

The studies are generally conducted about students’ attitudes towards various
courses, or teacher candidates’ attitudes towards teaching profession. For
example, in a research concerning attitudes of middle school students towards
physical education in terms of genders and grades conducted by Subramaniam &
Silverman (2007) with 995 middle school students, the results showed that
students’ attitudes towards physical educatoin are high in terms of genders.
Students study in eight grade scored significally lower than the ones study in

seventh grade.

In another research concerning teaching competency of students study in Class
Teacher Education related to their attitudes towards the teaching profession
conducted by Dabat (2010) with 122 students, the results revealed that positive
attitudes towards teaching profession regards to the total and not vary in terms of
the variables, gender and age and the impact of the students' attitudes towards

teaching competency was positive and vary regarding to the variables.

Furthermore, in a study concerning the distinguished trait of students having a
positive or negative attitude towards statistics and different demographic profiles,
which was conducted by Judi, Sahari, Mohamed & Wook (2010) with 180
students in a statistics course, the results revealed that attitude components
distinguish students into three groups: positive, neutral, and negative attitudes
towards statistics but demographic factors do not contribute to the profile of the

students.
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Moreover, there is a research about the attitudes of the students studying at
Educational Sciences towards their programs carried out by Pehlivan (1994) with
246 students studying at the Department of Educational Sciences. The findings of
the study reveal that there isn’t a statistically significant difference between
freshman and senior of both Educational Programs and Teaching Program and
Measuring and Evaluations in Education Program. However, there is a
statistically significance difference between first and fourth grades of
Psychological Services in Education Program and for all sub-scales. Also, there is
a statistically significant difference between freshman and senior year students
studying at Education Management, Investigating, Planning and Economy

Program related to attitudes towards the courses sub-scale.

In a research about teacher candidates’ attitudes towards professional
development courses which was conducted by Erden (1995) with 174 students
studying in History, Turkish Language and Literature at the Science Education
Department of the Educational Faculty, the results indicated that attitudes of the
students didn’t alter in terms of gender, educational level of their parents but their

attitudes were affected by becoming teacher desires and their subject fields.

In another research related to non-thesis master’s program students’ attitudes
towards the teaching profession which was carried out by Yiiksel (2004) with 103
non-thesis master’s program students, the results showed that while entering non-

thesis master’s program, students’ attitudes towards teaching profession is very
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high and this program doesn’t have a significant effect on students’ attitudes

towards teaching profession.

Another research related to teacher candidates’ attitudes towards professional
development courses for teachers was the evaluation of teacher candidates’
attitudes towards professional development courses for teachers and their learning
modalities carried out by Ekici (2008) with 420 teacher candidates studying in the
Technical Education Faculty. The findings of the study showed that teacher
candidates’ attitudes towards professional development courses for teachers were
high and they mostly preferred to use of visual, auditory and individualistic
learning modalities. As a result, it is critical that while arranging educational
activities, teacher candidates’ attitudes and learning modalities should be taken

into consideration in order to train qualified teachers.

One of the rare studies related to education faculty students’ attitudes towards
professional development courses for teachers was conducted by Cetin (2009)
with 150 last year students studying at several departments of Commerce and
Tourism Education Faculty. The results of this study revealed that students’
attitudes towards professional development courses for teachers are partly

positive and attitude scores show differences in variables.

Furthermore, in a research related to prospective teachers’ attitudes towards

teaching profession which was carried out by Giineyli & Aslan (2009) with 117

students studying in Turkish Language Teaching, the results declared that no
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significant difference was found in terms of class level and socio-economic level.

They chose teaching as they love the profession.

In addition, in a research about prospective primary school teachers’ attitudes
towards science teaching lesson which was carried out by Geng, Denis &
Demirkaya (2010) with 140 students studying in Primary School Teaching, the
findings showed that prospective teachers’ attitudes towards science teaching
lesson doesn’t have a significant difference in terms of their gender, high school

type, in the high school field they graduated.

Likewise, in a study related to pre-service mathematics teachers’ attitudes toward
teaching profession which was conducted by Kogce, Aydin & Yildiz (2010) with
212 pre-service teachers (141 freshmen, 71 seniors) studying in the Faculty of
Education, the results indicated that the attitudes of freshmen and seniors towards
teaching profession were statistically and significantly different in terms of the
variable about attitude difference according to year. The study resulted that
seniors have more positive attitudes towards teaching profession than freshmen.
According to this result, it was concluded that pre-service teachers gain positive

attitudes towards teaching profession when they take more courses.

Additionally, in a study relating to pre-service teachers’ attitudes towards
teaching profession, which was conducted by Taskin & Haciomeroglu (2010)
with 223 last year students studying at Elementary Education, the findings
indicated that there were significant differences in terms of students’ attitudes

towards teaching profession and their programs. The results showed that
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professional development courses positively affect pre-service teachers’ attitudes

towards teaching profession.

Besides, in a study concerning the evaluation of pre-service music teachers’
attitudes towards piano classes conducted by Cevik & Giiven (2011) with 93
students studying in Fine Arts Education Department, the results indicated that
students’ attitudes towards piano classes are weak. According to these findings,
there is a significant difference between students’ attitudes towards Piano classes
and their genders, whether they have taken private Piano courses before or not,
and whether they fail or succeed in Piano class. Also, there isn’t any significant
difference between students’ attitudes towards Piano classes and class levels and

age variables.

In addition, in a study concerning teacher candidates’ attitudes towards teaching
profession conducted by Ozder, Konedrali & Zeki (2010) with 208 teacher
candidates, the results revealed that teacher candidates’ attitude scores towards
teaching profession are high. However, there isn’t a significant relation in these
scores and academic success scores. There isn’t significant correlation in teacher
candidates’ attitudes toward teaching profession in terms of gender and class
variables, but there is a significant correlation in terms of program and reasons of

choosing teaching profession.

As it is mentioned, in literature, there are studies in terms of attitudes of students
towards a single course, teaching profession or other programs. This study will

investigate attitudes of students in terms of professional development course.
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Chapter 3

METHODOLOGY

The aim of this study is to investigate the attitude of the students towards
Professional Development Courses at the Faculty of Education. In this regard, an
inventory including attitude statements about professional development courses
and a scale about the need of those courses for the students’ future teaching

careers were used.

In this chapter, the research design, population and sampling, instrumentation,

data collection procedures, the method and the techniques will be explained.
3.1 Research Design

Descriptive research design was used in this study. Descriptive research tries to
describe and explain facts and problems (Yiiksel, 2004). “Descriptive research
describes what is, describing, recording, analyzing, and interpreting conditions
that exist. It involves some type of comparison or contrast and attempts to
discover relationships between existing non-manipulated variables (Best & Kahn,
1986, p.23).”

3.2 Population and Sampling

Table 1 and Table 2 show the participants’ number in terms of their departments
and grades. Since the questionnaires were applied to the participants in the last
two weeks of the term, the existing students in the chosen programs filled in

questionnaires. In order to choose participants, convenience sampling method
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was used. A group of individuals who conveniently are available for study is a

convenience sample (Frenkel & Wallen, 2005).

Ekici (2008) mentions that Attitude Inventory towards the Professional
Development Courses can be used for each year of the study of students. Students
who are freshmen, sophomores, juniors and seniors studying in the Faculty of
Education, Eastern Mediterranean University, TRNC were taken as the
population of the study and using convenience sampling, the sample of the study

was selected as described in Table 1 and Table 2.

Table 1: Percentages of students according to their program types

Program N Percentages %
Turkish Language Teaching 115 23.4
English Language Teaching 88 17.9
Computer and Instructional Technology 74 15.1

Teacher Education

Music Teacher Education 98 20.0
Primary School Mathematics Teacher 45 9.2
Education

Social Science Teacher Education 71 14.5
Total 491 100.0

20



Table 2: Percentages of students according to their class levels

Class Levels N Percentages %
1* year students (freshmen) 71 14.5

ond year students (sophomores) 113 23.0

3" year students (juniors) 174 35.4

4™ year students (seniors) 133 27.1

Total 491 100.0

3.3 Instrumentation

A variety of sophisticated quantifying and scaling methods for attitudes have
been developed by attitude measures (Oskamp, 1991). In this study, two
instruments were used so as to gather the data. First one is Attitude Inventory (see
Appendix A), prepared by Assoc. Prof. Dr. Giilay Ekici (Ekici, 2008). Also,
Needs Scale (see Appendix B) about the need of the Professional Development

Courses for students’ teaching careers was devised to support the inventory.

Oscamp (1991) claims that questionnaires as close-ended questions are objective
in a relative manner. Besides, he adds that the most widespread attitude
measurement is to combine some items on the same topic in order to form a scale

and to calculate just one score for all the participants.

The inventory used for this study (Ekici, 2008) contains a set of positive and
negative statements concerning positive and negative attitudes towards
Professional Development Courses for Teachers. In the inventory, there are seven

positive, three negative statements.
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In this present research, the inventory includes 10 statements on a 5-point Likert
scale ranging from “Strongly Disagree, Disagree, No Option, Agree, Strongly
Agree”. “Likert’s method was the first approach which measured the extend or
intensity of the respondent’s agreement with each item, rather than simply

obtaining a ‘yes-no’ response.” Oskamp (1991, p. 54).

The validity of the study was conducted by calculating the Cronbach Alfa
coefficient of the inventory and the coefficient of the single factoral inventory

with 10 items was calculated as 0.80 (Ekici, 2008).

The highest and the lowest scores that could be obtained from the inventory are
50 to 0. Selecting ‘No Option’ is ‘0’ point. The highest and the lowest scores that

could be acquired from the scale are 77 to 11.

In Needs Scale, 11 Professional Development Courses for Teachers were written
from the negative statement to the positive one. Each factor ascends one by one.
That is, the first one (1 point) is the most negative, and the last one (7 point) is the

most positive one. That is, 7-point scale called ‘Semantic Differential” was used.

“Semantic differential is a type of a rating scale designed to measure the
connotative meaning of objects, events, and concepts. The connotations are
used to derive the attitude towards the given object, event or concept. Charles
E. Osgood's Semantic differential was designed to measure the connotative
meaning of concepts. The respondent is asked to choose where his or her
position lies, on a scale between two bipolar adjectives (for example:
"Adequate-Inadequate”, "Good-Evil" or "Valuable-Worthless"). Semantic
differentials can be used to describe not only persons, but also the
connotative meaning of abstract concepts. The semantic differential is today
one of the most widely used scales used in the measurement of attitudes. One
of the reasons is the versatility of the items. The bipolar adjective pairs can
be used for a wide variety of subjects.” (Wikipedia, n.d.).
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Oskamp (1991) indicates that the Semantic Differential doesn’t comprise opinion
statements about the attitude object, unlike the other main attitude scaling

methods. This measurement uses 7-point scales with two opposite adjectives.

3.4 Data Collection

Data were gathered from 6 different education faculty programs in the spring
semester of 2010-2011 school year. The researcher requested for permission from
the Dean of the Faculty to apply Attitude Inventory towards Professional

Development Courses for Teachers and the scale before collecting data.

First, the researcher informed the students about the inventory and the aim of the
study, and tried to clarify any ambiguities about the response format. Then, the
first inventory was distributed. After collecting them, the scale was distributed in
order not to get students affected negatively or positively by the inventory. And
then, the researcher had two sets of surveys completed by education faculty

students.

The time taken for the participants to respond the inventory and the scale was 15
minutes. 515 instruments were handed out during the study. However, 491 of
them were returned (95.34%). Data collection procedure took two weeks to be
completed in May 2011.

3.5 Analyses of Data

Responses of the students were converted to quantitative data by giving each item

a numeric value. That is to say, the researcher first coded the inventory items
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having positive meanings as Strongly Disagree 1 point, Disagree 2 points, No
Option 0 points, Agree 4 points, Strongly Agree 5 points. Secondly, the items
having negative meanings were coded as Strongly Disagree 5 points, Disagree 4
points, No Option 0 points, Agree 2 points, Strongly Agree 1 point. Then,
numeric codes were given to demographical information of the participants. And
then, all the data were transferred into SPSS 15.0 (Statistical Package for the

Social Sciences) to be analyzed.

The transferred data were analyzed according to the research questions. Each
participant’s attitude scores were separately computed. Responses to items were

summed up and missing data were eliminated.

Hence, this study is based on quantitative analysis. The basic feature of this
approach is observing cases from viewpoints of people in a study (Atkinson &
Bouma, 1995). It is a numerical method that explains objects or characters

observations (Best & Kahn, 1986 p.145).
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Chapter 4

RESULTS

This chapter presents the results of the statistical analysis and their interpretations
to find answers for each research questions. The results and their interpretations

are given in the order of the six research questions.

4.1 Students’ Attitudes towards Professional Development

Courses in General

In the first research question, education faculty students’ attitudes towards
professional development courses in general were investigated. In this respect,

raw scores were converted into z scores. The results are given in Table 3.

Table 3: Students’ Attitudes towards Professional Development Courses in
General

Very Negative Neutral Positive Very Total
Negative Positive
N 76 165 11 155 84 491
% 1547 33.6 2.24 31.56 17.20 100

In Table 3, there are percentages of each options starting from very negative, to
very positive. According to the percentages, it is indicated that %15,47 of the
students have very negative attitudes towards professional development courses,
% 33,6 of the students have negative attitudes towards professional development

courses, %2.24 of the students are neutral towards professional development
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courses, %31.56 of the students have positive attitudes towards professional
development courses, %17.20 of the students have very positive attitudes towards

professional development courses.

4.2 Students’ Attitudes towards Professional Development

Courses for Teachers and Their Class Levels

In the second research question, the difference in students’ attitudes towards
professional development courses and their class levels was found out. In this
respect, One-way ANOVA was conducted to calculate the participants’ attitudes
scores according to their class levels. Then, the frequency, the means, the
standard deviations of the students’ attitudes towards professional development
courses for teachers and their class levels were calculated. The results are given

in Table 4.

Table 4: Students’ attitude scores according to their class levels

N Mean SD df F p
Freshman 71 26.01 9.67
Sophomore 113 27.87 12.02
Junior 174 30.06 10.62 3 5.05 0.002
Senior 133 31.75 11.82
Total 491 29.43 11.30

P <0.05

According to Table 4, freshmen have (Mean: 26.01, SD: 9.67), sophomores have
(Mean: 27.87, SD: 9.67), Juniors have (Mean: 30.06, SD: 10.62), and seniors

have (Mean: 31.75, SD: 11:82) and ANOVA test is significant F(3,487)=5.05,
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p=0.002 < 0.01. The results indicated that there was a significant difference in

students’ attitudes with respect to their year of the study.

To examine the differences between the responses of the class levels, a Post hoc-
LSD test was conducted since according to the ANOVA results, there is a

significant difference between the class levels. The results are given in Table 5.

Table 5: LSD test results for differences in attitudes of students towards
professional development courses and their class levels

Class Level Class Level Mean Difference Std. Error p

1 2 -2.2706 1.22851 065
3 -2.7904 1.14240 015
4 -4.0050 1.19233 .001

2 1 2.2706 1.22851 065
3 5198 .98009 596
4 -1.7344 1.03786 095

3 1 2.7904 1.14240 015
2 5198 .98009 596
4 -1.2145 93434 194

4 1 4.0050 1.19233 .001
2 1.7344 1.03786 095
3 1.2145 93434 194

P <0.05 Significant differences are presented in bold face

Based on the results of Post hoc-LSD analysis, there is a significant difference

between the responses of the students study in freshman and sophomore (Mean
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Difference= -4.00, p= .001). Also, there is a significant difference between the
responses of the students study in freshman and junior (Mean Difference= 2.790,
p=.015). On the contrary, the responses of the students study in freshman are not
significally different from the responses of the students study in sophomore
(Mean Difference= -2.2706, p= 0.65). Also, the responses of the students study in
sophomore are not significantly different from the responses of the students study
in junior and senior (Mean Differences= -.5198, -1.7344). The responses of the
students study in junior also are not significantly different from the responses of

the students study in senior (Mean Difference= -1.2145).

Furthermore, in order to investigate whether the frequency distribution between
grades according to attitude z scores is significantly different or not, chi-square
independence test was performed. The distribution of these cells is significantly
different. The results are in Table 6.

Table 6: Frequency distribution of dimensions of students’ attitudes in terms of

their grades
Very negative Negative Neutral Positive Very Positve  Total

Freshmen 13 32 3 17 6 71
% 18.31 45.07 4.23 23.94 8.45 100
Sophomore 23 38 0 34 18 113
% 20.35 33.63 - 30.09 15.93 100
Junior 21 58 5 62 28 174
% 12.07 33.33 2.87 35.63 16.09 100
Senior 19 37 3 42 32 133
% 14.29 27.82 2.26 31.58 24.06 100
Total 76 165 11 155 84 491
% 15.48 33.60 2.24 31.57 17.11 100

df =12 $=21.091 p<0.05
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According to the results, freshman has 18.31% very negative, 45,07% negative,
4.23% neutral, 23.94% positive, 8.45% very positive attitudes towards
professional development courses. Sophomore has 20.35% very negative, 33.63%
negative, 30.09% positive, 15.83% very positive attitudes towards professional
development couses. Junior has 12.07% very negative, 33.33% negative, 2.87%
neutral, 35.63% positive, 16.09% very positive attitudes towards professional
development courses. Senior has 14.29% very negative, 27.82% negative, 2.26%
neutral, 31.58% positive, 24.06% very positive attitudes towards professional

development courses. Chi-square results are significant, y*(12)=21.091.

The percentages of the options very negative and negative; very positive and

positive were combined. The results are in Figure 1.
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Figure 1: Percent distribution of attitude scores in relation to grade differences
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According to Figure 1, while negative attitudes decreases year by year, positive

attitudes increases year by year.

4. 3 Students’ Attitudes towards Professional Development

Courses and Their Departments

In the third research question, whether there were any differences between

students’ attitudes towards professional development courses according to their

departments were investigated. For this purpose, one-way ANOVA was

implemented to specify the differences. The results are given in Table 7.

Table 7: Students’ attitude scores according to their programs

N Mean SD df F p

Turkish Language 115 31.48 10.696

Teaching
English Language 88 32.20 10.706

Teaching

Computer and 74 25.53 12.036 5 5.85 .000
Instructional

Technology

Teaching Educ.

Social Science 98 29.81 11.893
Teaching
Music Teaching 45 24.13 9.846
Primary 71 29.56 10.352
Mathematics
Teaching
Total 491 29.43 11.307
P <0.05

The results revealed that Turkish Language Students have (Mean: 31.48, SD:
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10.696), English Language Teaching students have (Mean: 32.20, SD: 10.706),
Computer and Instructional Technology Teaching Education students have
(Mean: 25.53, SD: 12.036), Social Science Teaching (Mean: 29.81, SD: 11.893),
Music Teaching students have (Mean: 24.13, SD: 9.846), Primary Mathematics
Teaching students have Mean: 29.56, SD: 10.352). The results are very

significant F(5,485)= 6.85, p=.000p < 0.01.

To examine the differences between the responses of the prorams, a Post hoc-
LSD test was conducted since according to the ANOVA results, there is a

significant difference between the class levels. The results are given in Table 8.

Table &: LSD test results for differences in attitudes of students towards
professional development courses and their programs

Program Program Mean Difference Std. Error p

TLT ELT -.9572 1.12581 396
CITE 3.6303 1.18460 .002
SST 4781 1.09278 662
MT 6.0976 1.39769 .000
PMT .6002 1.19973 617

ELT TLT 9572 1.12581 396
CITE 4.5875 1.25373 .000
SST 1.4353 1.16737 219
MT 7.0548 1.45675 .000
PMT 1.5575 1.26804 220
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Table &: LSD test results for differences in attitudes of students towards
professional development courses and their programs (Cont.)

Program Program Mean Difference Std. Error p
CITE TLT -3.6303 1.18460 .002
ELT -4.5875 1.25373 .000
SST -3.1522 1.22417 010
MT 2.4673 1.50265 101
PMT -3.0301 1.32052 022
SST TLT -4781 1.09278 662
ELT -1.4353 1.16737 219
CITE 3.1522 1.22417 010
MT 5.6195 1.43138 .000
PMT 1222 1.23882 921
MT TLT -6.0976 1.39769 .000
ELT -7.0548 1.45675 .000
CITE -2.4673 1.50265 101
SST -5.6195 1.43138 .000
PMT -5.4973 1.51460 .000
PMT TLT -.6002 1.19973 617
ELT -1.5575 1.26804 220
CITE 3.0301 1.32052 022
SST -.1222 1.23882 921
MT 5.4973 1.51460 .000

P <0.05 Significant differences are presented in bold face
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Based on the results of Post hoc-LSD analysis, there is a significant difference
between the responses of the students study in Turkish Language Teaching (TLT)
and Computer and Instructional Technology Teacher Education (CITE) (Mean
Difference= 3.6303). Also, there is a significant difference between the responses
of the students study in Turkish Language Teaching (TLT) and Music Teching

(MT) (Mean Difference= 6.0976).

There is a significant difference between the responses of the students study in
English Language Teaching (ELT) and Computer and Instructional Technology
Teacher Education (CITE) (Mean Difference= 4.5875). There is also a significant
difference between the responses of the students study in English Language

Teaching (ELT) and Music Teching (MT) (Mean Difference= 7.0548).

In addition, there is a significant difference between the responses of the students
study in Computer and Instructional Technology Teacher Education (CITE) and
Social Science Teaching (SST) (Mean Difference= 3.1522). There is a significant
difference between the responses of the students study in Computer and
Instructional Technology Teacher Education (CITE) and Primary Mathematics

Teaching (PMT) (Mean Difference= 3.0301).

Furthermore, there is a significant difference between the responses of the
students study in Primary Mathematics Teaching (PMT) and Music Teaching
(MT) (Mean Difference= 5.4973). Also, there is a significant difference between
the responses of the students study in Social Science Teaching (SST) and Music

Teaching (MT) (Mean Difference= 5.6195).
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On the contrary, the responses of the students study in Turkish Language
Teaching (TLT) are not significally different from the responses of the students
study in English Language Teaching (ELT), Social Science Teaching (SST) and
Primary Mathematics Teaching (PMT) (Mean Differences= -.9572, .478I1,

.6002).

Also, the responses of the students study in English Language Teaching (ELT)
are not significantly different from the responses of the students study in Social
Science Teaching (SST) and Primary Mathematics Teaching (PMT) (Mean

Differences= 1.4353, 1.5575).

The responses of the students study in Computer and Instructional Technology
Teacher Education (CITE) also are not significantly different from the responses

of the students study in Music Teaching (MT) (Mean Difference= 2.4673).

Also, the responses of the students study in Social Science Teaching (SST) are
not significantly different from the responses of the students study in Primary

Mathematics Teaching (PMT) (Mean Difference=.1222).

In order to investigate whether the frequency distribution between programs
according to attitude z scores is significantly different or not, chi-square
independence test is performed according to the percentages. The distribution of

these cells is significantly different. The results are in Table 9.
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Table 9: Frequency distribution of students’ in relation to their attitudes according

to their departments

Computer
and
Instructional
Turkish English Technology Social Primary
Lang. Lang. Teacher Science Music Mathematics
Teach. Teach. Educ. Teaching Teaching Teaching
Very Negative 10 9 19 15 13 10
% 8.69 10.23 25.68 15.31 28.89 14.08
Negative 41 23 30 31 19 21
% 35.65 26.14 40.54 31.63 42.22 29.58
Neutral 1 3 0 2 3 2
% 0.86 3.4l 0.00 2.04 6.67 2.82
Positive 39 34 12 31 8 31
% 33.91 38.64 16.22 31.63 17.78 43.66
Very Positive 24 19 13 19 2 7
% 20.86 21.59 17.57 19.39 4.44 9.86
Total 115 88 74 98 45 71
% 15.48 33.60 2.24 31.57 17.11 100
df =20 ¥*=48416 p<0.05

These results revealed that Turkish Language Students have 8.69% very negative,

35.65% negative, 0.86% neutral, 33.91% positive, 20.86% very positive attitudes

towards professional development courses. English Language Teaching students

have 10.23% very negative, 26.14% negative, 3.41% neutral, 38.64% positive,

21.59% very positive attitudes towards professional development courses.

Computer and Instructional Technology Teaching Education students have
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25.68% very negative, 40.54% negative, 16.22% positive, 17.57% very positive
attitudes towards professional development courses. Social Science Teaching
have 15.31% very negative, 31.63% negative, 2.04% neutral, 31.63% positive,
19.39% very positive attitudes towards professional development courses. Music
Teaching students have 28.8%9 very negative, 42.22% negative, 6.67% neutral,
17.78% positive, 4.44% very positive attitudes towards professional development
courses. Primary Mathematics Teaching students have 14.08% very negative,
29.58% negative, 2.82% neutral, 43.66% positive, 9.86% very positive attitudes
towards professional development courses. Chi-square 48.416 and the results are

significant p < 0.05.

The percentages of the options very negative and negative; very positive and

positive were combined. The results are in Figure 2.
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Figure 2: Percent distribution of attitude scores in relation to programs
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According to Figure 2, Turkish Language Teaching students, English Language
Teaching students and Primary Mathematics Teaching students have positive
attitudes towards professional development courses. Social Science Teaching
students have partly positive attitudes towards professional development courses.
Computer and Instructional Technology Teaching Education students and Music

Teaching students have negative attitudes.

4.4 Differences between Students’ Attitude Scores and Their
Choices of Their Programs in Terms of Willingness or

Unwillingness

In the fourth research question, whether there were any differences between
students’ attitudes towards professional development courses according to their
choices of their programs willingly or unwillingly was investigated. For this
purpose, independent samples t-test was implemented to specify the differences.

The results are given in Table 10.

Table 10: Independent samples t-test for differences between the way of choosing
students’ departments and their attitude scores

Levene’s Test t-test
F Sig df t p
Way of .009 924 489 5.419 .000

choosing

P <0.05 Significant differences are presented in bold face

Levene’s Test for Equality of Variance indicates that variances of the attitudes of
group of students formed with respect to for the way of choosing their
departments cat be assumed equal (p= .924> .05). According to the results of

independent samples t-test, there is a significant difference between students’
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attitudes with respect to the way of choosing their departments (p=.000).

4.5 Relationship between Students’ Attitude Scores and Their

CGPA

In the fifth research question, whether there were any relations between students’
attitudes towards professional development courses and their CGPA was
investigated. For this purpose, correlation was implemented to specify the

relationships.

According to the results of Pearson correlation analysis (r= .103, p= .23 > .05),

there is no significant relationship between CGPA and attitude scores.
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Figure 3: The difference between attitude scores and CGPA

This can also be seen from the scattered plot in Figure 3.
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4.6 Students’ Ranking for the Professional Development Courses

In the last research question, students’ ranking for the professional development
courses were investigated on a seven-point differential scale (Needs Scale). For

this purpose, the frequency distributions were found out. The results are in Figure

4a to 4k.

Introduction to Educational Sciences

150 7]

H
o
o

|

Frequency

50 7]

0 I I I I I I I
1,00 2,00 3,00 4,00 5,00 6,00 7,00

Introduction to Educational Sciences
Figure 4a: Frequency distribution of students’ ranking for the Introduction to

Educational Sciences course on a seven-point semantic differential scale

As it can be seen from Figure 4a, students gave higher points for the Introduction
to Educational Sciences course in favor the usefulness for their teaching careers

(1=This course will never be useful for my teaching career; 7= This course will
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be extremely useful for my teaching career.)

Educational Psychology

200 7]

150 7]

Frequency
1

50 7]

Educational Psychology

Figure 4b: Frequency distribution of students’ ranking for the Introduction to

Educational Psychology course on a seven-point semantic differential scale

As it can be seen from Figure 4b, students gave higher points for the Educational
Psychology course in favor the extreme usefulness for their teaching careers
(1=This course will never be useful for my teaching career; 7= This course will

be extremely useful for my teaching career).
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Principles and Methods of Instruction
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Figure 4c: Frequency distribution of students’ ranking for the Principles and

Methods of Instruction course on a seven-point semantic differential scale

As it can be seen from Figure 4c, students gave higher points for the Principles
and Methods of Instruction course in favor the extreme usefulness for their
teaching careers (1= This course will never be useful for my teaching career; 7=

This course will be extremely useful for my teaching career.)

41



Instructional Technology and Materials Design
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Figure 4d: Frequency distribution of students’ ranking for the Instructional
Technology and Materials Design course on a seven-point semantic differential

scale

As it can be seen from Figure 4d, students gave high points for the Instructional
Technology and Materials Design course in favor the extreme usefulness for their
teaching careers (1=This course will never be useful for my teaching career; 7=

This course will be extremely useful for my teaching career.).
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Special Teaching Methods
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Special Teaching Methods

Figure 4e: Frequency distribution of students’ ranking for the Special Teaching

Methods course on a seven-point semantic differential scale

As it can be seen from Figure 4e, students gave high points for the Special
Teaching Methods course in favor the extreme usefulness for their teaching
careers (1=This course will never be useful for my teaching career; 7= This

course will be extremely useful for my teaching career.).
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Classroom Management
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Figure 4f: Frequency distribution of students’ ranking for the Special Teaching

Methods course on a seven-point semantic differential scale

As it can be seen from Figure 4e, most of the students gave the highest points for
the Classroom Management course in favor the extreme usefulness for their
teaching careers (1=This course will never be useful for my teaching career; 7=

This course will be extremely useful for my teaching career.).
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Measurement and Evaluation
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Figure 4g: Frequency distribution of students’ ranking for the Measurement and

Evaluation course on a seven-point semantic differential scale

As it can be seen from Figure 4g, while many of students mainly gave higher
points for the Measurement and Evaluation course in favor the extreme
usefulness for their teaching careers, some of them gave points above the average
(1=This course will never be useful for my teaching career; 7= This course will

be extremely useful for my teaching career.).
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School Experience
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Figure 4h: Frequency distribution of students’ ranking for the School Experience

course on a seven-point semantic differential scale

As it can be seen from Figure 4h, most of the students gave the highest points for
the School Experience course in favor the extreme usefulness for their teaching
careers (1=This course will never be useful for my teaching career; 7= This

course will be extremely useful for my teaching career.)
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Counselling
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Figure 4i: Frequency distribution of students’ ranking for the Counseling course

on a seven-point semantic differential scale

As it can be seen from Figure 4i, while many of students mainly gave higher
points for the Counseling course in favor the extreme usefulness for their
teaching careers, some of them gave points above the average (1=This course will
never be useful for my teaching career; 7= This course will be extremely useful

for my teaching career.).
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Turkish Education System and School Administration
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Figure 4j: Frequency distribution of students’ ranking for the Turkish Education
System and School Administration course on a seven-point semantic differential

scale

As it can be seen from Figure 4j, although some of the students gave lower points
to the Turkish Education System and School Administration course, most of them
gave higher points in favor the usefulness for their teaching careers (1=This
course will never be useful for my teaching career; 7= This course will be

extremely useful for my teaching career.).
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Teaching Practice
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Figure 4k: Frequency distribution of student’s ranking for the Teaching Practice

course on a seven-point semantic differential scale

As it can be seen from Figure 4k, most of the students gave the highest points for
the Teaching Practice course in favor the extreme usefulness for their teaching
careers (1=This course will never be useful for my teaching career; 7= This

course will be extremely useful for my teaching career.).
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Chapter 5

DISCUSSION, CONCLUSION AND

RECOMMENDATIONS

In this chapter, results of the study are discussed and recommendations are

provided.

5.1 Summary of the Study

The main purpose of this study was to investigate teacher candidates’ attitudes
towards professional development courses. Attitude Scale (Ekici, 2008) and
Needs Scale were used to gather the data. The study took place with 491 students
studying in six programs, which were Turkish Language Teaching, English
Language Teaching, Computer and Instruction Technology Teacher Education,
Social Science Teaching, Music Teaching, and Primary Mathematics Teaching in
the Faculty of Education, Eastern Mediterranean University.

5.2 Discussion and Conclusion

The first aim of this study was to investigate the teacher candidates’ attitudes
towards professional development courses in general. For this purpose, raw
scores were converted into z scores. It was indicated that almost half of the
teacher candidates have negative attitudes towards professional development
courses and almost half of them have positive attitudes. Likewise, when literature
was reviewed, the findings of literature revealed that students’ attitudes towards

professional development courses for teachers are partially positive and attitude
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scores show differences in variables such as students’ gender, perception of
success, finding professional development courses important or not (Cetin, 2009).
However, in the study by Ekici, (2008) it was found that teacher candidates’
attitudes towards professional development courses were high. The difference is
possibly because of the dissimilar variables in the studies. As subjects in the
present study were drawn from all grades, it is possible that this factor influenced

students’ responses.

The second purpose of this research was to investigate teacher candidates’
attitudes towards professional development courses in relation to their grade
differences. In this respect, One-way ANOVA was conducted to calculate the
participants’ attitude scores according to their class levels. Then, in order to
investigate whether the frequency distribution between grades according to
attitude z scores is significantly different or not, chi-square independence test was
performed according to the frequency distribution in each group. According to the
results, while the frequency distribution of negative attitudes decrease year by
year, the frequency distribution of positive attitudes increase year by year.
Likewise, Kogce, Aydin & Yildiz (2010) reported that seniors have more positive
attitudes towards teaching profession than freshmen. According to this result, it
was concluded that pre-service teachers gain positive attitudes towards teaching
profession when they take more courses. While our findings support Kogee,
Aydin & Yildiz (2010), in this respect, there are some conflicting findings
(Ozder, Konedrali & Zeki, 2010). They argue that the study failed to demonstrate
a significant correlation between teacher candidates’ attitudes toward teaching

profession and their grades. These conflicting observations may once again show
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how difficult it is to reach a consensus when attitudes towards professional

courses are in question.

The third aim of this study was to investigate the teacher candidates’ attitudes
towards professional development courses in relation to their subject fields. In
this respect, One-way ANOVA was conducted to calculate the participants’
attitudes scores according to their field subjects. Then, in order to investigate
whether the frequency distribution between grades according to attitude z scores
is significantly different or not, chi-square independence test was performed.
According to the results, Turkish Language Teaching students, English Language
Teaching students and Primary Mathematics Teaching students indicated positive
attitudes towards professional development courses. Social Science Teaching
students have partly positive attitudes towards professional development courses.
On the other hand, Computer and Instructional Technology Teaching Education
students and Music Teaching students indicated negative attitudes. These findings
suggest that there are differences between students’ attitude scores and their field
subjects. These results support the findings in literature which state that there is a
significant correlation in teacher candidates’ attitude scores towards teaching
profession in terms of their field subjects (Ozder, Konedrali & Zeki, 2010; Taskin

& Haciomeroglu, 2010; Erden, 1995).

One other aim of this study was to investigate whether there were any difference
between students’ attitudes towards professional development courses and their
choices of their programs willingly or unwillingly. For this purpose, one-way

ANOVA was implemented to specify the differences. The results revealed that
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there were students who chose their programs willingly more than the ones who
chose their programs unwillingly. The students who chose their programs
willingly have more positive attitudes towards professional development courses
than the others. These findings imply that many of the students want to become
teachers and this may the reason why they indicate positive attitudes. On the other
hand, the ones who chose their programs unwillingly have negative attitudes
since they don’t want to become teachers. In this respect, our finding support the
findings of the study conducted by Ozder, Konedrali & Zeki (2010). Hence,
willingness might be a contributing factor towards developing a positive attitude

towards professional development courses in the curriculum.

The present study also aimed to investigate whether there were any difference
between students’ attitudes towards professional development courses and their
CGPA scores. For this purpose, correlation was implemented to specify the
differences. However, the study failed to demonstrate such a relationship.
Similarly, Ozder, Konedrali1 & Zeki (2010) found that there isn’t a significant
relation in attitude scores and academic success scores. These findings indicate
that there may be differences between students’ attitudes towards professional
development courses and their academic achievements. In other words, high
attitude scores may not refer to high grades and low attitudes might not refer to

high attitudes scores.

The last aim of this study was to investigate whether there is a significant relation
between students’ attitudes towards professional development courses and their

viewpoints about the need of the professional development courses for their
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teaching careers. For this aim, frequency distributions were found out. The results
revealed that students gave higher points for Introduction to Educational
Sciences, Educational Psychology, Principles and Methods of Instruction,
Instructional Technology and Materials Design, Special Teaching Methods,
Classroom Management, Measurement and Evaluation, School Experience,
Counseling, Teaching Practice courses in favor the usefulness for their teaching
careers. Some students gave lower points but most of them gave higher points for
Turkish Education System and School Administration course. Although the
attitudes scores are partially high, participants gave high ranks for the needs scale
for almost every professional development courses. These findings indicate that
teacher candidates’ responses to Introduction to Educational Sciences is high.
That is, for students it can be important to gain positive attitudes starting from the
first professional development course. Also, their ranks in Educational
Psychology, Principles and Methods of Instruction, Instructional Technology and
Materials Design, Measurement and Evaluation, Counseling are high. Hence,
these findings imply that there is a need for this course for students’ teaching
careers. On the other hand, high ranks of Special Teaching Methods, Classroom
Management, and School Experience and Teaching Practice courses indicate that
they are the most needed courses for education faculty students’ teaching careers.
However, negative responses in relation to Turkish Education System and School
Management course may indicate that participants do not consider this course
important as much as the others. Figures 4a-k demonstrate why course-by-course
analysis is important. Some courses show a right-hand skewness indicating higher
important rates (e.g. Figure 4k — Teaching Practice). On the other hand, some

courses do not show a similar tendency and show a somewhat even distribution
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(e.g. Figure 4j — Turkish Education System and School Administration). Even
though competence in Teaching Practice may require how the particular
education system works, the students seem to fail to see the relevance between
these two courses. These two figures alone might be an indicator that students
cannot transfer information among different courses.

5.3 Recommendations

According to the results of this study, future studies can be conducted in order to
get more detailed results by using qualitative methods. The quantitative methods:
such as, an attitude inventory and needs scale which were applied in this study
may not be sufficient. Therefore, interviews with teacher candidates might be
beneficial to get more comprehensive information. Especially, the items of needs
scale could be asked one by one by asking the reasons. Also, this study can be

used as a reference for further studies.

Moreover, in order to generalize more, number of participants can be increased
in further studies although the number of participants used in this study was

much more than the other studies.

Furthermore, in this study, seven teaching programs - Turkish Language
Teaching, English Language Teaching, Computer and Instructional Technology
Teacher Education, Music Teacher Education, Primary School Mathematics
Teacher Education, Social Science Teacher Education programs - were included.

Other teaching programs at the Faculty can be investigated in further studies.
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In addition, teacher factors are vital in student attitudes. The reason why a student
indicates negative attitudes may be as a result of a teacher. A student’s antipathy
towards a teacher, or a teacher’s antipathy towards a student may indicate
negative attitudes of the students. In the present study, there aren’t any items
about the role of the teacher. As a result, for further studies, the role of the teacher

may be added to obtain more detailed information.
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APPENDIX C Rumuz:

Ogretmenlik Meslek Bilgisi Derslerinin Geneline Yonelik Tutum Olgegi

Aciklama
Degerli Ogrenciler;

Programimizda yer alan Egitim Bilimine Giris, Egitim Psikolojisi, Ogretim Ilke ve Yéntemleri, Ogretim Teknolojileri ve Materyal
Tasarnimi, Ozel Ogretim Yontemleri, Sinif Yénetimi, Olcme ve Degerlendirme, Okul Deneyimi, Rehberlik, Tiirk Egitim Sistemi ve
Okul Yénetimi, Ogretmenlik Uygulamasi dersleri “Ogretmenlik Meslek Bilgisi Dersleri (Professional Development Courses for
Teachers” olarak adlandiriimaktadir. Bu ¢aligmanin amaci, Dogu Akdeniz Universitesi, Egitim Fakiiltesi 6grencilerinin Ogretmenlik
Meslek Bilgisi Derslerine yonelik tutumlarini belirlemektir. Litfen olgekteki maddeler igin bir “X” isareti koyunuz. Bu galismaya
katkida bulunmaniz igin her bir soruyu samimiyetle yanitlamaniz beklenmektedir. Vereceginiz bilgiler kesinlikle gizli tutulacak ve
kendi galismamla sinirli kalacaktir. Simdiden degerli katkilariniz igin tesekkir ederim.

Arastirma Gorevlisi Gllsah lbrik
Dogu Akdeniz Universitesi

Egitim Fakultesi
Egitim Bilimleri
Yiiksek Lisans Ogrencisi

Bolim:
Sinif:
CGPA:

Boliimiizii isteyerek mi yoksa istemeyerek mi sectiniz? isteyerek |:| istemeyerek |:|

(LUtfen birini isaretleyiniz)

Liitfen asagidaki derslerden almis oldugunuz derslerin yanina bir “X” isareti koyunuz.

|:| Egitim Bilimine Giris

Egitim Psikolojisi

Ogretim ilke ve Yéntemleri

Ogretim Teknolojileri ve Materyal Tasarimi
Ozel Ogretim Yéntemleri

Sinif Yonetimi

Olgme ve Degerlendirme

Okul Deneyimi

Rehberlik

Tiirk Egitim Sistemi ve Okul Yonetimi

OO don

Ogretmenlik Uygulamasi
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Liitfen asagidaki ifadelere hangi derecede katildigimiz isaretleyiniz.

Katilmiyorum

Asla

Katilmiyorum

Kararsizim

Katiliyorum

Tamamen
Katiliyorum

1. Ogretmenlik Meslek Bilgisi dersleri zevk aldigim derslerdir.

2. Ogretmenlik Meslek Bilgisi derslerine ¢alisirken ¢ok sikilirim.

3. Ogretmenlik Meslek Bilgisi derslerine diger derslere gére daha
az dnem veririm.

4. Ogretmenlik Meslek Bilgisi dersleri ¢ok eglenceli derslerdir.

5. Ogretmenlik Meslek Bilgisi dersleri beni tedirgin eder.

6. Ogretmenlik Meslek Bilgisi derslerine ayrilan ders saatlerinin
arttiritlmasini isterim.

7. Ogretmenlik Meslek Bilgisi derslerindeki konular ¢ok ilgimi
ceker.

8. Ogretmenlik Meslek Bilgisi dersleri cok sevdigim derslerdir.

9. Ogretmenlik Meslek Bilgisi dersleri segmeli dersler bile olsa
yine segerim.

10. Ogretmenlik Meslek Bilgisi derslerini ¢alisirken kendimi ok
caresiz hissederim.
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APPENDIX D

Rumuz:

iizerinde bir puan veriniz. Liitfen 6rnekte oldugu gibi rakamlardan birini daire icine aliniz.

ORNEK:
1 2 3

Bilim Tarihi I I |

© .

|
Meslek hayatimda
hi¢ gerekli olmayacaktir.

1 2 3

Egitim Bilimine Giris I I |

[ I
Meslek hayatimda
¢ok gerekli olacaktir.

6 7
I |

Meslek hayatimda
hi¢ gerekli olmayacaktir.

1 2 3

Egitim Psikolojisi I I |

[ I
Meslek hayatimda
¢ok gerekli olacaktir.

6 7
| |

I ! !
Meslek hayatimda
hi¢ gerekli olmayacaktir.

) 1 2 3
Ogretim lke ve
Yontemleri | | |

| I
Meslek hayatimda
¢ok gerekli olacaktir.

6 7

| ! I
Meslek hayatimda
hi¢ gerekli olmayacaktir.

) 1 2 3
Ogretim Teknolojileri
ve Materyal Tasarimi, | | |

| I
Meslek hayatimda
¢ok gerekli olacaktir.

6 7
| |

I ! !
Meslek hayatimda
hi¢ gerekli olmayacaktir.

1 2 3

| I
Meslek hayatimda
¢ok gerekli olacaktir.

6 7

Ozel Ogretim Yontemleri | | |

Meslek hayatimda
hi¢ gerekli olmayacaktir.
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| I
Meslek hayatimda
¢ok gerekli olacaktir.



Sinif Yonetimi

|
Meslek hayatimda
hi¢ gerekli olmayacaktir.

Olgme ve Degerlendirme

Meslek hayatimda
hi¢ gerekli olmayacaktir.

1
Okul Deneyimi |
Meslek hayatimda
hi¢ gerekli olmayacaktir.
1
Rehberlik I
Meslek hayatimda
hi¢ gerekli olmayacaktir.
1
Tiirk Egitim Sistemi
ve Okul Yonetimi |
Meslek hayatimda

hi¢ gerekli olmayacaktir.

Ogretmenlik Uygulamas: |

Meslek hayatimda
hi¢ gerekli olmayacaktir.

1

6 7
| |

1

[ I
Meslek hayatimda
¢ok gerekli olacaktir.

6 7
| |

[ I
Meslek hayatimda
¢ok gerekli olacaktir.

6 7
| |

[ I
Meslek hayatimda
¢ok gerekli olacaktir.

6 7
| |

[ I
Meslek hayatimda
¢ok gerekli olacaktir.

6 7
| |

1

[ I
Meslek hayatimda
cok gerekli olacaktir.

6 7
| |
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APPENDIX C Rumuz:

Ogretmenlik Meslek Bilgisi Derslerinin Geneline Yonelik Tutum Olgegi

Aciklama
Degerli Ogrenciler;

Programimizda yer alan Egitim Bilimine Giris, Egitim Psikolojisi, Ogretim Ilke ve Yéntemleri, Ogretim Teknolojileri ve Materyal
Tasarnimi, Ozel Ogretim Yontemleri, Sinif Yénetimi, Olcme ve Degerlendirme, Okul Deneyimi, Rehberlik, Tiirk Egitim Sistemi ve
Okul Yénetimi, Ogretmenlik Uygulamasi dersleri “Ogretmenlik Meslek Bilgisi Dersleri (Professional Development Courses for
Teachers” olarak adlandiriimaktadir. Bu ¢aligmanin amaci, Dogu Akdeniz Universitesi, Egitim Fakiiltesi 6grencilerinin Ogretmenlik
Meslek Bilgisi Derslerine yonelik tutumlarini belirlemektir. Litfen olgekteki maddeler igin bir “X” isareti koyunuz. Bu galismaya
katkida bulunmaniz igin her bir soruyu samimiyetle yanitlamaniz beklenmektedir. Vereceginiz bilgiler kesinlikle gizli tutulacak ve
kendi galismamla sinirli kalacaktir. Simdiden degerli katkilariniz igin tesekkir ederim.

Arastirma Gorevlisi Gllsah lbrik
Dogu Akdeniz Universitesi

Egitim Fakultesi
Egitim Bilimleri
Yiiksek Lisans Ogrencisi

Bolim:
Sinif:
CGPA:

Boliimiizii isteyerek mi yoksa istemeyerek mi sectiniz? isteyerek |:| istemeyerek |:|

(LUtfen birini isaretleyiniz)

Liitfen asagidaki derslerden almis oldugunuz derslerin yanina bir “X” isareti koyunuz.

|:| Egitim Bilimine Giris

Egitim Psikolojisi

Ogretim ilke ve Yéntemleri

Ogretim Teknolojileri ve Materyal Tasarimi
Ozel Ogretim Yéntemleri

Sinif Yonetimi

Olgme ve Degerlendirme

Okul Deneyimi

Rehberlik

Tiirk Egitim Sistemi ve Okul Yonetimi

OO don

Ogretmenlik Uygulamasi
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Liitfen asagidaki ifadelere hangi derecede katildigimiz isaretleyiniz.

Katilmiyorum

Asla

Katilmiyorum

Kararsizim

Katiliyorum

Tamamen
Katiliyorum

1. Ogretmenlik Meslek Bilgisi dersleri zevk aldigim derslerdir.

2. Ogretmenlik Meslek Bilgisi derslerine ¢alisirken ¢ok sikilirim.

3. Ogretmenlik Meslek Bilgisi derslerine diger derslere gére daha
az dnem veririm.

4. Ogretmenlik Meslek Bilgisi dersleri ¢ok eglenceli derslerdir.

5. Ogretmenlik Meslek Bilgisi dersleri beni tedirgin eder.

6. Ogretmenlik Meslek Bilgisi derslerine ayrilan ders saatlerinin
arttiritlmasini isterim.

7. Ogretmenlik Meslek Bilgisi derslerindeki konular ¢ok ilgimi
ceker.

8. Ogretmenlik Meslek Bilgisi dersleri cok sevdigim derslerdir.

9. Ogretmenlik Meslek Bilgisi dersleri segmeli dersler bile olsa
yine segerim.

10. Ogretmenlik Meslek Bilgisi derslerini ¢alisirken kendimi ok
caresiz hissederim.
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APPENDIX D

Rumuz:

iizerinde bir puan veriniz. Liitfen 6rnekte oldugu gibi rakamlardan birini daire icine aliniz.

ORNEK:
1 2 3

Bilim Tarihi I I |

© .

|
Meslek hayatimda
hi¢ gerekli olmayacaktir.

1 2 3

Egitim Bilimine Giris I I |

[ I
Meslek hayatimda
¢ok gerekli olacaktir.

6 7
I |

Meslek hayatimda
hi¢ gerekli olmayacaktir.

1 2 3

Egitim Psikolojisi I I |

[ I
Meslek hayatimda
¢ok gerekli olacaktir.

6 7
| |

I ! !
Meslek hayatimda
hi¢ gerekli olmayacaktir.

) 1 2 3
Ogretim lke ve
Yontemleri | | |

| I
Meslek hayatimda
¢ok gerekli olacaktir.

6 7

| ! I
Meslek hayatimda
hi¢ gerekli olmayacaktir.

) 1 2 3
Ogretim Teknolojileri
ve Materyal Tasarimi, | | |

| I
Meslek hayatimda
¢ok gerekli olacaktir.

6 7
| |

I ! !
Meslek hayatimda
hi¢ gerekli olmayacaktir.

1 2 3

| I
Meslek hayatimda
¢ok gerekli olacaktir.

6 7

Ozel Ogretim Yontemleri | | |

Meslek hayatimda
hi¢ gerekli olmayacaktir.

72

| I
Meslek hayatimda
¢ok gerekli olacaktir.



Sinif Yonetimi

|
Meslek hayatimda
hi¢ gerekli olmayacaktir.

Olgme ve Degerlendirme

Meslek hayatimda
hi¢ gerekli olmayacaktir.

1
Okul Deneyimi |
Meslek hayatimda
hi¢ gerekli olmayacaktir.
1
Rehberlik I
Meslek hayatimda
hi¢ gerekli olmayacaktir.
1
Tiirk Egitim Sistemi
ve Okul Yonetimi |
Meslek hayatimda

hi¢ gerekli olmayacaktir.

Ogretmenlik Uygulamas: |

Meslek hayatimda
hi¢ gerekli olmayacaktir.

1

6 7
| |

1

[ I
Meslek hayatimda
¢ok gerekli olacaktir.

6 7
| |

[ I
Meslek hayatimda
¢ok gerekli olacaktir.

6 7
| |

[ I
Meslek hayatimda
¢ok gerekli olacaktir.

6 7
| |

[ I
Meslek hayatimda
¢ok gerekli olacaktir.

6 7
| |

1

[ I
Meslek hayatimda
cok gerekli olacaktir.

6 7
| |
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[ I
Meslek hayatimda
¢ok gerekli olacaktir.
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