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ABSTRACT

It has been proven that certain language exponents in a foreign language are more
difficult than others. This is especially obvious when we deal with such language
exponents as idiomatic expressions or formulaic language in which the meaning of
the whole expression is not the entire meaning of each part making them. It would be
interesting in this regard to define the role of the learners’ native language transfer in
acquiring idiomatic or formulaic expressions. It would also be interesting to find out
whether there exists any relationship between the learners’ levels of proficiency.
Thus, the study purports to focus on both native language transfer and the
relationship between the learners’ proficiency level and their acquisition of the target

language's figures of speech.

To achieve the purpose of the study, the research methodology chosen is based on
quantitative and qualitative methods. The research design consists of a multiple
choice test and a translation task based on McCarthy and Carter’s (2004)

categorization of hyperbole and other expression taken from various sources.

The study involvedparticipants of two different native languages. The data were
collected from the departments of English in both the University of Mosul and the
University of Duhok where the Arabic and Kurdish languages are spoken

respectively by the EFL learners.

It has been found out that learners understand metaphorical expressions which have

identical or very similar Arabic and Kurdish correspondents more frequently. It has



also been found out that the language transfer occurs when respondents are unsure of
the metaphorical meaning. Thus, when respondents do not understand an expression,
this occurs due to native language intervene along with other factors such as
semantic transparency and linguistic structure of the items given, linguistic and

pragmatic proficiency, and the context.

Data analysis has also verified the hypothesis that the acquisition of idiomatic
expressions is directly dependent on the learners’ level of foreign language

proficiency.

Keywords: hyperbole expressions, formulaic language, foreign language, Arabic and

Kurdish, language transfer
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Yabanci dile ait degisik unsurlar dikkate alindig1 zaman bazilarinin digerlerinden
daha zor oldugu kanitlanmistir. Ayri ayr1 kiimelerden olusan ve bu kiimelerin
anlamlarinin bir araya gelmesi ile anlam biitiinliigli saglamayamayan deyimsel ve
kaliplasmis dil unsurlar1 ile ugrasirken, bu zorluk acgik¢a goriilmektedir. Bu
baglamda, 6grencinin deyimsel ve kaliplasmis dil unsurlarini 6grenirken yaptig1 ana
dil aktarimlarin1 tanimlamak ilging olacaktir. Daha da ilginci, yapilan bu aktarimlarla
ogrencinin yabanci dil seviyesi arasinda herhangi bir baglanti bulunup bulunmadigin
saplamak olacaktir. Dolayist ile bu ¢alisma hem yapilan dil aktarimlarina hem de
ogrencinin dil seviyesi 1ile deyimsel edinimler arasindaki iliski {izerine

odaklanacaktir.

Calismanin amacina erismek ig¢in, nicel ve nitel aragtirma yontemleri secilmistir.
Arastirma modeli ¢oktan segmeli test, Mcarthy ile Carter’e (2004) ait abart1 dil
kategorilerine baglt ¢eviri testi, ve farkli kaynaklardan alinan deyimlerden

olusmaktadir.

Calismaya iki farkli ana dili konusan katilimcilar istirak etmistir. Istenilen bilgiler
Arapca ve Kiirtgenin konusuldugu Musul ve Duhok iiniversitelerindeki Ingilizce

boliimlerinde okuyan 6grencilerden saglanmistir.

Arapca ve Kiirtce dillerinde benzer karsiliklar: bulunan mecazi deyimlerin ogrenciler
tarafindan daha kolay anlasildigi saptanmistir. Katilimcilarin mecazi anlamlarin

¢ikariminda emin olmadiklart durumlarda dil tasimalari yaptiklar1 da ortaya

\



cikmistir. Baska bir deyisle, ana dilin etkisi ile beraber anlamsal belirsizlikler,
deyimsel sozciiklerin dil yapisi, 6grencinin dilsel ve pratik diizeyi, ve de ortam gibi

etmenler deyimlerin anlagilamamasina neden olmaktadir.

Bilgi analizleri, deyimsel ifadelerin edinimi ile Ogrencinin yabanci dil seviyesi

arasindaki dogrudan bagint1 tezini de dogrulamis bulunmaktadir.

Anahtar kelimeler: Abartili deyimler, kaliplasmis sozler, yabanci dil, Arapga ve

Kiirtee, dil tagimasi

Vi
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Chapter 1

INTRODUCTION

This chapter is composed of several sections. The first section provides background
information of the study. The second section focuses on the importance of the study.
The third section presents the assumption which the study is based on. Finally the

last section provides the definition of the terms used throughout the study.
1.1 Background of the Study

It has been assumed that learning certain exponents in a foreign language is
moredifficult than others (lrujo, 1986, Cooper, 1999, Boers, & Demecheleer. 2001).
This is especially obvious when we deal with such language constructions as
idiomatic phrases or formulaic expressions in which the meaning of the whole
expressions is not the sum of the meaning of the each part making them (Irujo, 1986,
Cooper, 1999). Among these formulaic expressions, the hyperbolic expressions will
be the focus of this study.

1.1.1 Introducing Formulaic Language and the Hyperbole

The formulaic, nonliteral language has become recently of interest to scholars’
research. For example, Wray (2005) considered the formulaic expressions as
formulaic sequences, language chunks or phrasal units that contribute to language

use and learning.



With regard to the figurative language theories, great attention has been given to
metaphor and irony (Cooper, 1999, Coulson, 2006). Nevertheless, hyperbolic

expressions have almost been neglected or avoided either by scholars or teachers.

Preliminary literature shows that, as an expression of exaggeration, hyperbole was
used in old and classical writings to deal with the figures of overstatement. For
instance, hyperbole referred to as exaggeration or overstatement has been studied in
rhetoric and in literary contexts (McCarthy & Carter, 2004). They focus on rhetoric
and literacy contexts, especially in the boarder context of exaggerated assertions for

variety types of interpersonal meaning (p.151).

The use of hyperboles has also been of interest to critical discourse analysis (Van
Dijik, 1995, 2005). From a collection of expression used by right-wing British
newspapers, Van Dijk (1995) showed how rhetorical hyperboles played a prominent
role in the formulation of opinion. Additionally, upon analysing speeches in Spanish
Parliament with a critical discourse analysis approach, he found that semantic
polarization can be emphasized by hyperboles (Van Dijk, 2005).

1.1.2 The Native Language and the Acquisition of the Foreign Language
Throughout the research, we have noticed that no comparative studies have been
conducted to investigate two genealogically and typologically different languages in
learning English as a foreign language. Thus, the purpose of this study is to find out
the effect of the mother tongue in acquiring the foreign language among other factors
like; linguistic structure, semantic transparency and the context. This study is
concerned with students of two different background cultures; Arabic as one of the

Semitic languages and Kurdish as one of the Indo-Iranian languages.



Arabic language belongs to Semitic languages (Bussmann, 1998). The language is
written from write to left to compose a sentence or a phrase. Generally, the
gramatical structure of a sentence in arabic consist of subject and verb or a subject,
verb and object. Sometime the verb precede the subject and vise versa. The parts of
speech in Arabic include; noun, verb, pereposition, adjective and adverbs. The
adjective modifies a noun and the adverb modifies a verb. This language is highly
inflected in its syntactic structure especially when using tenses since the forms of
verbs and adjectives depend on the gender of the subject. For example, when we say
"5 /kotoba/ is a past tense for a masculine verb while the present tense is inflected
by adding «/ j/ sound and become S / joktubu/. As for feminine we add < /t/

before the verb in present and after the verb in the past (Abu charka 2007).

Kurmanji Kurdish language is the language spoken in Northern Iraq and it belongs to
the Indo-European languages (Strazny, 2005). Kurmanji Kurdish and Persian
languagesare close to each other since they originate from the same branch which is
Indo-Iranian (Thackston, 2006). Kurmanji language has many dialects, among
which, Badini dialect (a standard language in Bahdinan Region of Iragi Kurdistan)
which will be considered in our study. Although Kurmanji Kurdish language uses
Latin scripts (Thackston, 2006; Shephered, 2009), in Iraq Arabic scripts are used at

present in most formal aspects of correspondences and education.

We may notice the difference between the two languages in the word order
(Haywood & Nahmad, 1965:20; Thackston, 2006:18) in the example “Ahmed is
writing a letter” (subject+ verb+ object) in the English language for both languages

shown as follows:



:\JL»J &_\.\S.\ daalf g_::\m;x.u.u éa}fﬂs Mand

Arabic Kurdish
2aal iy ) Mandi L So el Chnid
S. V. O. S. 0. V.

ohmad joktubu risaloton  ohmoad kagozoki t'nivisi:t

This study aims to prove that although Arabic and Kurdish languages are
genealogically and typologically different, language transfer will take place in the

acquisition of English as a foreign language.

The data collection will be both quantitative since it investigates whether the learners
comprehend these expressions and qualitative one since it investigates whether the
proficiency level affects the awareness, comprehension, and the interpretation of the

English hyperbolic expressions in their native languages.

With regard to the native language, the mother tongue may affect the learning of
vocabulary of the forgein language when the EFL learners try to remember the use of
formulaic expressions. The learners seem to compensate in their translation because
they lack the knowledge of some difficult or unfamiliar expressions to compose
complex lexical units (Swan, 1997). The knowledge of mother tongue may affect
positively or negatively in understanding and interpreting such figures of speech as
(Azuma, 2009) claims that they might be useful but risky. Together, the lack of
knowledge and the mother tongue influence may result to language transfer. The

transfer might simply occur when learner doesn’t understand the relevant property in



the target language and will only use the native language knowledge (Kellerman and

Sharwood, 1986).

1.2 Aim of the Study

The aim of this study is to inquire whether the acquisition of English as a foreign
language is dependent on the proficiency level of the learners. In other words, our
aim is to see the role of the students' native language in acquiring the target
language's figures of speech of which the hyperbole will be the focus of the study.
The study assumes that the acquisition of English hyperbolic expressions will be
higher in the advanced levels depending on the students' proficiency and awareness
of the pragmatic figures of speech such as hyperbole in both the first language and
the target language.

1.3 Problem of the Statement

The acquisition or learning hyperbolic expressions has not been engrossed or even
avoided by foreign language teaching community. Kreuz et al. (1996) mentioned the
importance of hyperbole in language use. These expressions are used in everyday life
but neglected in the teaching of the foreign language despite their cultural
significance on English Language teaching as a foreign language. The existence of
keywords or preconstruted word combinations shows significant cultural benefits in

language learning.

To our knowledge, most of the studies conducted have been on the comprehension of
idiomatic expressions and the role of the mother tongue on learning Englishas a
second language (lrujo, 1986), second language figurative proficiency between
English and Malay (Black, 2002), the acquisition of metaphorical expressions,

idioms, and proverbs by Chinese learners of English language (Fuyin, 2002),
5



orientation toward metaphor and metonymy by English and Malay phraseology
(Black, 2003), Yu’s (2009) study on metaphorical expression in English and

Chinese, and (Nazal,2014) on the difficulties.

This study will focus on the figures of speech regarding the hyperbolic expressions.
The EFL learners use such expressions in their everyday life, but face problems
when using them in foreign language due to the lack of pragmatic proficiency and
awareness of the pragmatic figures of speech such as hyperbole in both first and

target language.

For nearly a century, the role of the native language in the acquisition of a second
language has been a highly adversarial issue. Most, if not all, theoretical suppositions
of second language acquisition (SLA), from syntactical to generative theories,
assume some role for a learner’s first language (L1) in acquiring a second language
(L2), see for example (Gass, 1988; Schmitt, McCarthy, 1997, Azuma, 2009). They
attributed transfer and learners' general difficulties in acquiring a foreign language to

the differences between the target language and native language.
1.4 Hypotheses

In assuming that the mother tongue, among other factors, affects the acquisition of
the foreign language and the advanced levels of proficiency would be using the
native language positively in comprehension and production of the formulaic
expressions, the following hypothesis have been formulated:

1. There is a direct relationship between learners’ acquisition of the foreign

language and their use of the mother tongue.



2. The proficiency level affects the comprehension and production when learning

the figures of speech in the field of the second language acquisition.
1.5 Research Questions

1. Doesthe native language impact the students’ comprehension of the formulaic
language in their study?

2. Does the proficiency level have a role in the awareness, comprehension and the
interpretation of the hyperbolic expressions into the native languages?

1.6 Definition of Terms

In the present study, we will deal with some keywords along the whole chapters of

the research.

Formulaic Language: it refers to formulaic sequences in which the meaning of the
whole expression is not the sum of the meaning of the each part and which contribute

to language use and learning (Wray, 2005).

Hyperbole: It is a figure of speech that refers to the amount or worth, of a neutral
fact that is personally overestimated or underestimated in varying degrees but always

to have a notion of excess (Mora, 2006).

Language Transfer: it refers to the process of transferring the first language L1
when producing the second language when learner doesn’t understand the relevant
property in the target language and will only use the L1 knowledge (Kellerman &

Sharwood (1986).



1.7 Summary

This brief review shows that the acquisition or learning hyperbolic expression has
not been focused on by foreign language teaching community, nor has it been
consideredfrom the perspective of native language transfer. Moreover, no research
has been carried out in which one could see the relationship between learners’ levels
of proficiency and the acquisition of idiomatic or formulaic expressions. Therefore,
this study focuses on the acquisition of hyperbolic expressions by learners and
assumes that learners with different cultural backgrounds seem to acquire or
comprehend the idiomatic expressions at the later stage of their learning process. In
fact, as with other language events, there seems to take place pragmatic transfer
implying that learner face two problems due to pragmatic transfer; learners do not

know what expressions to use and when to use them.



Chapter 2

LITERATURE REVIEW

This chapter consists of several sections; first it will introduce formulaic language.
Second, it will present the hyperbole and its characteristics and forms. Third, it will
present some perspectives on teaching and avoiding the using of formulaic language
and the idiomatic expressions. Finally, it will mention the effect of mother tongue

and the language transfer from different perspectives.
2.1 Introducing Formulaic Language

In the field of second language acquisition (SLA), the formulaic, or figurative
language and idiomatic expressions in which the meaning of the whole expressions is
not the sum of the meaning of the each part making them have recently attracted the
scholars’ attentions. For example, Coulson (2006), Pawley and Syder (1983) regard
formulaic or lexicalized units as ‘sentence stem’ which depend on the linguistic
knowledge and cultural perception, and the mastery of them will lead to efficient

outcome.

An idiom is a multi-word conventional expression, whose meaning cannot always be
readily resulting from the common meaning of each word (lrujo, 1986, Cooper,
1999). Thus, formulaic expressions may act as an access to meanings and functions
due to the widespread of their referential, forthcoming, and stylistic roles in

discourse (Martinez & Schmitt, 2012).



Wray (2005) considers the formulaic expressions as formulaic sequences, language
chunks or phrasal units that contribute to language use and learning. Moreover,
Wray (2012) argues that as a relevant phenomenon, stored in our lexicon, one
doesn’t know how various parts or structures related to formulaic unit suit each
other. On the other hand, Wray (2011) claims that formulaic language might limit the

interaction in some situations with people suffering from language disorder.

Wood (2002:1) states that formulaic language units, the ready-made chunks and
sequences of words stored in the memory play a significant part in language
acquisition and facilitate fluent production. The use and perception of formulaic
language in SLA rely on the nature of the target language and its development as
idiomaticity in L2, and the learners' use of target and interlanguage formulas and
their role in L2 language use and development, mostly of target rules (Weinert,
1995). These elements cannot always be separated although they often appear
independently (p.184).

2.1.1 Literal and Non-literal Meaning

For the second language learners, it is hard to tell from the literal meaning of the
individual words. For example, “hit the ceiling or blow your stack” means “to get
very angry” because figurative meaning is unpredictable, and presents a special

language learning problem to master these expressions (Cooper, 1999, Irujo, 1986).

Literal meaning is referred to as a straightforward Lakoff, (1986), meaningfulness
talk or salient meaning, while non-literal meaning is considered as indirectness,
exaggerated, overstated and interpretative metaphor (Giora,1999). To understand the

idiomatic expression, one should distinguish between their literal meaning (what
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speaker means to say), and non-literal usage (what speaker means), (Winner;
Windmueller, Rosenblatt, Bosco, Best, & Gardner, 1987).

2.1.2 Perspectives on the Idiomatic Expressions

Research on the idiomatic language has drawn scholars’ attention not only in literary
studies but also in other fields of research such as linguistics, pragmatics and
psycholinguistics or cognitive psychology. For example, Gibbs (1994:290-141)
states that speakers’ tacit knowledge and familiarity with idioms help and motivate
them understands these expressions over literal phrases. Furthermore, Boers, &
Demecheleer (2001:255) claim that apparent idioms are figures of speech whose
meanings are easy to guess than of those ambiguous ones. Moreover, Spottl and
McCarthy (2004) found that learner could successfully select the proper formulaic
expressions for the context. Additionally, Boers, Eyckmans & Stengers, (2007)
argued that second language learners can just rely on contextual constituents to

interpret idiomatic expressions due to the arbitrary nature of the meaning of idioms.

Recently formulaic language such as metaphor and irony had a lot of interest in
research, yet hyperbole had been received less attention or ignored in research
(McCarthy & Carter, 2004; Mora, 2004), or recognized as a rhetoric device to
exaggerate a statement by minimization or magnification (Leech, 1969).
Furthermore, after conducting a study on the occurrence of figurative language in
literature, Kreuz et al. (1996) underlined the significance of hyperbole. From their
findings, hyperbole had been noticed to be involved in 80% of the interactional cases

of co-occurrence among other tropes (p.92).
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2.2 The Hyperbole

Literature research shows that little interest has been given to hyperbole due to
intensive investigation conducted on other tropes such as metaphor and irony.
Hyperbole, on the other hand, has been nearly ignored or examined within the master

tropes or equated to them.

With regard to hyperbolic types, Smith (1657) distinguishes two kinds of hyperboles:
auxesis as a kind of overstatement and meiosis as a kind of understatement. The first
one is an extreme intensification and expanding of an entity, and the second as an

extreme reduction or attenuation of an entity.

The term hyperbole has a long history in classical rhetoric since Aristotle (McCarthy;
2004, Mora, 2004, Norrick, 2004, Herrero, 2009, Mora, 2009). Additionally, some
scholars regard hyperbole as a dead trope due to its conventionality. For example,
Gibbs, (1994) claimed that many idiomatic expressions might be considered as dead
or matters of convention stirred by figurative organizations. On the other hand, Gibbs
(1994:25) argues that the meanings referred by hyperbole should be taken non-
literary in the sturdiest acceptable way. Furthermore, Leech (1969) regards hyperbole
as an incredible fictional device when twist by saying too much considering honest,

deception, truth and falsehood issues in poetry with regard to hyperbole.

Mora (2004) also, considers hyperbole as a form of extremity, bold exaggeration that
either magnifies or minimizes some real form of matters. Furthermore, Mora (2006)
argues that hyperbole is an overgeneralized exaggeration by which something is

represented as much greater or less, better or worse. Accordingly, hyperbole can be
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outlined as “a figure of speech by which the amount or worth, of a neutral fact is
personally overestimated or underestimated in varying degrees but always to have a

notion of excess” (p.103).

Overstatement may also lie at the base of implicated cohort, (Herrero, 2009). The
example of the heavy suitcase according to which the source expression is ‘This
suitcase weighs a ton” and the objective meaning could be seen in terms of a request

that can be paraphrased as ‘Help me”, (p. 226)

The importance of the formulaic expressions attracted many scholars’ attention. For
example, Robert, & Kreuz (1994) conducted a study on various figures of speech to
determine the discourse goals of using the figurative language. They found out that
these figures accomplish certain communicative goals among which the hyperbolic
expressions were found out to be used for humour and emphasis.

2.2.1 Perspectives on the Hyperbole

Some scholars associate the hyperbole as extreme formulae with verbal irony (Kreuz
& Roberts, 1995, Gibbs, 2000). They claim that these two terms share a number of
important discourse objectives like humour, emphasis and clarification. If we
ironically say; “that was simply the most incredible dining experience in my entire
life”, we present an extreme statement in a completely straight-faced way (Gibbs,
2000:24), i.e., overstating the utterance and reality. Gibbs (2000) subsumes
hyperbole under irony and associates it with humour stating that people use
hyperbole where speakers expressed their nonliteral meaning by exaggerating the

reality of the situation (Gibbs, 2000:12).
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On the other hand, other scholars, for example, Colston & Keller (1998: pp.499-500)
state that hyperbole is quite different mechanisms from irony when expressing
surprise. Moreover, the authors claimed that verbal irony and hyperbole perform
different pragmatic accomplishments; verbal irony uses contrast of kind because
positive remarks are made toward negative occurrence, while hyperbole uses contrast
of magnitude since the negative comments are made about moderately negative

situations (Colston & O’Brien, 2000: pp.179-181).

Exaggeration is not simply a valuable rhetorical figure, but also a conventional
feature of everyday language use and a pattern of conversational implicature which
became a normal way of talking. Thus, to say one has not seen someone ‘for ages’
simply means ‘for a long time” does not mean exaggerating a simple truth and a verb
such as ‘die to’ (e.g. ‘dying to meet someone’) may barely be perceived as
exaggerated or overstated, although it is simply far from the truth (McCarthy &

Carter, 2004:151).

McCarthy and Carter (2004) focus on rhetoric and literacy contexts, especially in the
boarder context of exaggerated assertions for variety types of interpersonal meaning.
They argue that “examination of hyperbole in interactive contexts also underlines the
expressive and interpersonal meanings foregrounded in its use: intensifying, humour
and interpersonal meanings antipathy, informality and intimacy, along with
evaluative and persuasive goals, are all recurrent feature, (pp.149-150). Moreover,
they set a frame work and criteria depending on the corpus for what is regarded as a

hyperbole, (ibid:151)
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Following McCarthy & Carter (2004), some scholars and researchers conducted their
research on hyperbole in semantic and conversational analysis. For example, Mora
(2004) focused on the role of conversational interactivity in constructing hyperbole
as a joint device between speaker and listener and how listener reacts to hyperbole
(pp.13-17). Additionally, Mora (2009) made an attempt to analyse the form of
hyperbole characteristics in the fields of informal, leisure, educational, business and
institutional conversation cases depending on the British Council Corpus (BNC)

taking into consideration the criteria set by McCarthy (2004).

On the other hand, Norric (2004) considers the extreme case formulation in English
asa subcategory of hyperbole that asserts a statement in the most extreme way.
Additionally, Norric (2004:1728) differentiates between hyperbole as a figure of bold
exaggeration and overstatement as an excessive statement of augmentation to express
emotion.

2.2.2 Hyperbole and Discourse Analysis

The use of hyperboles has also been of interest to critical discourse analysis. For
example, (Van Dijik, 1995) showed how rhetorical hyperboles played a prominent
role in the formulation of opinion. Additionally, upon analysing speeches in Spanish
Parliament with a critical discourse analysis approach, he found that semantic
polarization can be emphasized by hyperboles(Van Dijk, 2005:66).

2.2.3 Characteristics of Hyperbole

Claridge (2011) highlighted some significance aspects of hyperbole depending on

different corpora on the study of exaggeration in English language as follows;
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2.2.3.1 Gradability and Intensification

The notion of degree is basic to hyperbole when the expression goes beyond the
reasonable limits of the fact in the given context. This will lead to different scales of
distinction between the fact given in the context and exaggerated one. For example,
if we ask a singer of about the years he had been singing a particular song and his
answer would have been, for example, 30 years. Giving the fact that his age is no
more than 25 years old at the time of speaking, this would be an exaggerated
statement as the time extent expressed is much longer than can be factually true and
then can consequently be literally meant by the speaker (Claridge, 2011:4). This
contrast in quantity will lead to a linguistic distinction between what is acceptable to
the extra-linguistic) and the creative exaggerated expression on the basis of the gap
between the meaning of two and a linguistic contrast within the lexicon as shown in

the figure below;

Literal Expression Hyperbolic Expression

Agrees with the extra-linguistic facts in Exceeds the (credible) limits of fact in

the given context the given context
Contains semantic attribute expressing Contains attribute “more of x’, i.e., ‘more
“X” of the same’

Figurel: Hyperbole; Gradability

There are also other differences that can be pragmatically relevant in a discrete
example of overstatement. This seems to depend on speaker assumption and
expectations about a situation which will lead to the creation of a different scale in

the given context (ibid:23). For example, if a speaker describe a garden in a house as
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a jungle referring to the large amount of plants in it giving the notion of jungle

environment to justify the utterance.

There is another type of scale which relies on the position of argumentative power.
That is when a speaker uses an utterance of strength to support his or her argument to
a different degree. For example when we say “it is freezing ” by putting thick clothes
and a coat, wearing scarf and gloves is more convincing rather than merely saying it
is cold. The examples given above shows that hyperbole is a phenomenon of
intensification. Intensification or intensifier is concerned with the semantic category
of degree, a predictable point of intensity which may be high or low (Quirk et al,
1985:589). We may assume that jungle or freezing occur in highest or lowest end of
the scale, but we can’t say so to the 30 years or even referring to the time in the
example; | will be ready in a second rather than shortlyor soon because numerical or
time scale is open-ended one. Thus, the degree scale will have a role in interpreting
the hyperbolic. Furthermore, it will have an effect on emotion when saying famished
or starving rather than very hungry. Accordingly, hyperbole is regarded here as an
intensification in the emotional sense which does not rely on the degree scale, yet an
emphatically one (Kreuez & Robert, 1994) and involves emotional and social truth of
the statement (Claridge, 2011).

2.2.3.2 A Contextually Intentional Phenomenon

There are some factors comprise the notion of context here which are; (i) the extra-
linguistic, primarily physical setting of the speech and the situations and the things
mentioned in, (ii) the qualities of the participants of the conversation including their
psychological states, (iii) the relationships of the interlocutors, as well as, (iv) the
shared knowledge of the participants about the subjects given in the context.
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As for the (i), the extra-linguistic facts, it involves the chosen of the intensive
vocabulary that are commonly used hyperbolically. Take for example a situation
described in a place where an earthquake took place as disastrous or very dramatic,
would be plainly fitting to describe the danger it represents. Also, when speakers
overstate a number or a situation or event giving it a big deal of importance that do
not deserve it, yet not considered as a lie, the hypothetically hyperbolic expression is
understood in counterfactual terms and thus disconnected from reality (McCarthy &
Carter, 2004:151). For example, if a speaker says: “if someone had offered me a
million dollars, I would have achieved the task within a week”, it cannot be accepted
as a hyperbolic force (although it of course adds emphasis, (Claridge, 2011:28).
Therefore, it will depend on the speaker and the hearer, if the expressions are
understood, contextualized or interpreted as hyperbolic ones or not depending on the
contextual knowledge by the two (ibid:29-30). An example is given hereto illustrate
the situation;“she got a bath and left every door in the house open”. Normally taking

a bath will have the bath door shut.

Another contextual matter is the appropriateness of a statement or the way of
expression where overstatement is possible. For example, if a speaker tries to make
the others believe what s/he is saying is honest not a fun and saying “honestly, I

swear it” rather than saying “it is really true” (ibid: 100)

The relationship between context and the hyperbolic expressions are concerned with
another two features which are (i) distinguishing between fact and falsehood
(McCarthy and Carter, 2004), and (ii) the problem of genuine truth vs. expressive

truth. Leech (1969) claimed that there should be a distinction between fact from the
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truth and also between truth from the falsehood with regards to hyperbole, litotes and
irony because they give a wrong image of the truth and an indication of the factual
and emotional sense to achieve their effects.

2.2.3.3 Literal and Non-literal Device

The literal/non-literal distinction is important for the hyperbolic expression.
Hyperbole may have a literal meaning which is not proposed to be understood in the
context. For example, someone comments on a car size as a “white elephant’in ‘my

white elephant costs a lot of petrol’.

Some figures of speech including hyperbole have become established and
conventionalized (Gibbs; 1994, Giora, 1999, McCarthy & Carter, 2004) and
consequently lost the literal effect or meaning they intend to imply. For example, the
terms terrific, ages. As for terrific it has no longer the sense of terror but only great
or excellent, and for the term age/s, indicating a very/ overly long time span, does not
usually have an exaggerated force any longer, yet Claridge (2011:197) claims that

the term“ages” in certain instances does have its exaggerated sense but weakened.

According to Giora (1999), literal is salient and determent by its conventionality (that
is there are degrees of conventionality), familiarity, frequency or given-ness status in
a linguistic or non-linguistic context and as that affect the figurative/ literal
distinction as both types of meaning can be (equally) salient. The example of jungle
previously mentioned in (2.2.3.1) can be entirely conventional, highly familiar and
frequent; besides, the criterion of given-ness in context also means that figurative

meaning will usually be the most salient one.
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2.2.3.4 Ambiguity and Hyperbolic Explanation

Ambiguity of lexical item has an important role in interpreting some situations of
hyperbole. If we take the word huge, linguistically put in the size scale and its
definition in most dictionaries “extremely large in size or amount, great in degree”.
That is to say it is situated in upper level of the scale and fit the use of the hyperbole,
but where as to compare with other terms like enormous, vast, immense, gigantic,
and giant found in the same area of the scale?. According to Herrero (2009), the
interpretation of such expression lies in the listener’s response and the given context
with regard to misunderstanding that may occur when using hyperbole in such
situations.

2.2.4 Hyperbolic Forms

One may realize hyperbolic expression with the given context principally in one

word only of an utterance or in phrases and clauses in the given context.

In their study on hyperbole in interaction, McCarthy & Carter (2004)rely on the data
drawn upon from 5-million word corpus of spoken English CANCODE corpora
(Cambridge and Nottingham Corpus of Discourse in English). Additionally, they set
a framework of hyperbolic categories within lexical items such as number, time,
quantity, modifiers such as adjective describing amount or quantity, and size and

degree.
2.3 On the Teaching of the Formulaic Language

The field of English language teaching and learning has drawn the attention of
scholars to how language is perceived and produced by L1 and L2 (Littlemore, 2001,
Wood, 2002, Ellis, 2002, Swan, 2006, Gibbs and Colstone, 2012, Dickinson, 2012,

Martinez and Schmitt 2012, Schmitt and Alali, 2012). For example, Littlemore,
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(2001) emphasized that personal characteristics of which, a metaphorical
intelligence, contributes to successful comprehension of metaphorical expressions

and language learning process.

Furthermore, Ellis (1996) claims that the comprehension of language discourse
involves the sequencing of lexical units, phrases and collocation (p.93). Moreover
the learning, understanding and producing vocabulary comprise its sequence of
phonological, morphological, syntactic and semantic structures, where the input

frequency affects language processing (Ellis, 2002:143).

Other scholar concentrated on multiword and chunks. For instance, Wood (2002) and
Swan (2006) emphasized on teaching multiword and chunks in the classroom since it
has a great role in language comprehension and production and contributes to saving
time, to come close to the native-like mastery of language in learning as Swan (2006)
stated. Furthermore, Wood (2002) indicates that while these figures of speech are
inspired by the input and would be stored in the memory, fluency would require
competent mental effort. In addition, conceptual patterns and lexical items of
language can be motivated by the input or the context which leads to the generation
of the speech fluency (Wood, 2002:6). Dickinson (2012) also claims that learning
formulaic language accurately and properly enhances the quality of the learners’

presentation and improves their speech fluency.

Dong (2004) focuses on how to teach metaphorical language to non-native English
speakers. Dong argued that metaphorical language is considered as a problematic

issue in language teaching and that English teachers of second-language learners who
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are bilingual or non-native English speaking should include both conventional
metaphors and imaginative or poetic metaphors in the teaching process to improve
second language and learning skills (Dong, 2004:30). Furthermore, Dong claims that
the talk about metaphor and comparing the cross cultural conventions behind
metaphors, evolution of conventional metaphor and using metaphors in context are

crucial to teaching and learning process (ibid:31).

The importance of formulaic language and its function and attribution to meaning
comprehension motivated scholars to teaching approaches of formulaic language.
For example, Gibbs and Colstone (2012), focus on how figurative language is
comprehended and produced by different people arguing that it requires more

cognitive effort since tropes vary in their meaning, functions and objectives.

Martinez and Schmitt (2012) focused on the phrasal expressions, presenting a list of
the 505 most frequent non-transparent multiword expressions in English, intended
especially for receptive use. They argued that it needs to be a part of language
syllabuses and consequently will have a prominent place in language teaching
textbooks and materials as well as for language achievement and proficiency. They
hoped that this work will have an important role in EFL/ESL language teaching
textbooks which currently lack such expressions in classroom learning, a guide for
language learners and teachers to consider formulaic sequences in their learning and
teaching, especially for comprehensible purposes, a means of including formulaic
sequences in tests that measure receptive L2 knowledge and receptive skills and an
aid in observing vocabulary acquisition process. Moreover, the authors stated that

textbook writers, test developers and teachers require a more ethical manner of

22



recognizing and classifying formulaic sequences and proposed that a list of recurrent
or important formulaic sequences is an apparent solution to language teaching and
learning. Schmitt (2012) also compared the learning of idioms and the word centred
learning and claimed that they are acquired incidentally from language input and
need to be taught explicitly. Schmitt and Alali (2012) attempt to clarify the teaching
of formulaic sequences by directly comparing individual word learning with
formulaic sequence learning based on a number of different teaching treatments.
Prior to methodological step, the researchers used translations and idiom multiple
choice tests to examine both receptive and productive knowledge of meanings and
forms of target words and idioms. The teaching single words and teaching idioms
processes in the project were elaborated within five stages using the same
methodologies (p.157).

2.3.1 Teaching the Formulaic Language and Language Transfer

With regard to language transfer, Azuma (2009) implied that it is necessary to
include the literal/figurative or metaphorical expressions in language lessons,
especially with certain expressions that have particular meanings and a comparison
of similarities and differences in meaning between the mother tongue and the target
language. Azuma argues that the more students are exposed to figurative language,
the more competent they become in the target language which enable

miscommunication (Azuma, 2009:167).
2.4 Avoidance of Using and Teaching Hyperbole

Literature research shows that little interest has been given to hyperbole due to either
intensive investigation conducted on other tropes such as metaphor and irony or

avoided by some scholars.
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As a result, hyperbole has been nearly ignored or examined within the master tropes
or equated to them. Aristotle, for example, claimed that hyperbole doesn’t suit the
elderly people and is used by the young because it expresses vehemence of character.
Moreover, the Harper Handbook of College Composition (1981, cited in Baiyi and
Aili, 1995) considers exaggeration as dishonest and absurd and consequently advises
readers to avoid them. However, Baiyi and Aili (1995) argued that hyperbole and lie
might be similar in their outcome, yet they are different language phenomena. They
argued that people, when speaking, use hyperbole to convey personal emotion and to
gain in return positive response from the hearers, while using lie has other certain
objectives such as falseness or deception (p.16)

2.4.1 Hyperbole and Grice Maxims

Leech (1983) claims that hyperbole (overstatement) is one of two ways that violate
the Cooperative Principle of Grice’s (1975:47) Maxims depending on the judgement
of it as a degree in the scale. When we exaggerate a statement, we are simply not
differentiating between truthfulness and falsehood rather than describing it more
emphatically than it is accounted for. For example; “it made my blood boiling”,
violates the degree of quality of the Grice Maxims and,“that wasn 't such a bad meal
that you cooked ”, an impoliteness as a compliment (p.146). Exaggeration, therefore,
deals with the ‘clarification of expertise, and with the comprehension and,
particularly, the analysis of it, i.e., the personal imperativeness to oneself and it
consequently has an extremely paramount affective element. In contrast, Gibbs
(2000) suggests that irony, hyperbole and understatements do not necessarily violate
the maxims of truthfulness since the speakers make sense of the conversational

statements and motivated by the need of them (p.394).
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2.4.2 Avoidance of Using Formulaic Expressionsby ESL Learners

From learner perspective, Laufer, & Eliasson (1993) assumed that inherent semantic
difficulty of second language forms is the main factor, among other factors (cross-
linguistic difference, (b) cross-linguistic similarity, and (c) intrinsic complexity of
the second language features avoided), contributes to the avoidance behaviour as
well as favouring idiomatic phrasal verbs to one-word form support their assumption
that avoidance and non-avoidance depends to extent on the similarities or
differences between the first language and target one. lrujo (1986) states that while
learning a second language, learners face difficulty in using idioms. She attributed
this difficulty to the confusion part of an idiom they have learned but not mastered
and to transferring part of an idiom in their first language to the target language (p.

287).

In a study conducted by Fukuya & Liao (2004) the researchers tried to investigate the
avoidance of phrasal verbs with regard to their proficiency levels (advanced and
intermediate), phrasal verbs types (figurative, literal), and test type (multiple-choice)
and a translation task. The researchers aimed to provide an evidence for avoidance in
the context of structural differences between L1 and L2 as well as innate semantic
complexity of the target form. The findings showed that the low-level learners tend
to avoid using phrasal verbs and both levels produce less figurative than literal
phrasal verbs in the translation task. They attributed such avoidance to the exhibition
of the first language development and to the semantic nature of the phrasal verbs that

tends to interact with the translation test.
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Another study was conducted by Ghabanchi & Goudarzi (2012) where figurative and
literal phrasal verbs were investigated on MA (advanced) and BA (intermediate)
students of English using multiple- choice, translation and recall tests. The results
showed that phrasal verb type had an effect on learners’ avoidance of phrasal verbs.
The researchers attributed this avoidance to the differences between first language
and second language structure, the lack of knowledge with regard to idiomatic
meaning and the semantic complexity of phrasal verbs (pp.43-44).

2.5 Language Transfer and the Effect of Mother Tongue

The present study assumes that the learners though different in their cultural
backgrounds will show a language transfer in their interpretations of the formaliac
expressions. EFL learners have little exposure to English language in daily life than
those who learn it as an ESL, therefore, their experience in the language itself and

especially with figurative expressions are infrequent (Azuma, 2009:166).

According to, Kellerman & Sharwood (1986) language transfer might simply occur
when learner doesn’t understand the relevant property in the target language and will
only use the L1 knowledge. Kellerman & Sharwood (1986:22) argue that, transfer is
not the same thing as cross-linguistic influence; while transfer denotes to those
linguistic behaviours assimilated from L1 without capturing other interlingual
effects, cross-linguistic influence, on the other hand, refers to those L1 effects such
as avoidance, L1 constraints on L2 learning and performance, and different
directionality of interlingual effects. Additionally, Schachter (1983) considers
transfer as evidence of a constraint which both facilitates and limits the learners’

hypothesis testing process but not in and of itself a process.
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The knowledge of mother tongue according to some scholars, may affect positively
or negatively in understanding and interpreting such figures of speech when learner
acquires new vocabulary or tries to build up a complex word or expression that has
not already been learnt as a unit or to bridge the gap in his or her knowledge (Swan,
1997). Swan attributed these problems to the cross-cultural differences between the
different languages. Different languages have different ways in encoding the world
through lexical items. Languages may have proper translation equivalents for words
when these are used in their fundamental senses, but not when they are used in more
peripheral or metaphorical ways.

2.5.1 Language Transfer and Pragmatic Transfer

While Pennington and Zegarac (2000) agree that linguistic transfer may occur, they
claim that is not the case with the pragmatic transfer, i.e., pragmatic transfer in
intercultural communication. They attributed their claim to the independency of
pragmatic knowledge from linguistic knowledge, and they argued that the pragmatic

transfer might occur also in homogeneous but culturally heterogeneous community

(p. 16).

In a previous study, Dogancay-Aktuna & Kamish (1997) investigated pragmatic
differences of Turkish and American English in the speech act of chastisement, to
identify the occurrence of pragmatic transfer in the interlanguage of native Turkish
speakers learning English as a Second Language (ESL). Using DCT (discourse
completion tests consisted of a written role-play). The results showed the existence
of similarities as well as differences between Americans and Turks in their strategies

when dealing with the same speech act in interacting with a status unequal person.
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Their implication indicated that similarities were found to lead to positive pragmatic
transfer in the target language performance of Turkish EFL learners, sociolinguistic
dependence seemed to lead to negative transfer (interference) in some situations.
Results showed that EFL learners also developed an interlanguage of speech act use
with regard to chastisement. Their findings also indicated that the advanced learners
could diverge more from the target language norms due to the lack in sociolinguistic
competence in the target language.

2.5.2 Language Transfer and the Cross-cultural Differences

Irujo (1986:288) states that transfer is based on belief that earlier learning affects
successive learning. In other words, the forms and patterns of the first language are
enforced on the second language. Irujo claims that when the patterns and forms are
identical in the two languages, positive transfer arise, while trying to use the native
language in producing and interpreting the equivalents of different or unfamiliar
patterns will cause negative transfer, in other words, interferences errors would be
made by the students. Furthermore, Irujo (1986) argues that comparison of two
languages would help to investigate the transfer occurred from one language to
another because transfer and contrastive analysis between languages are interrelated
(p.289). She conducted a study on Venezuelan advanced learners of English to
investigate the use of the mother tongue by the second language learners to
comprehend and produce the idiomatic expressions in the target language. In other
words, to investigate whether the first language idioms that are very similar to their
equivalents in the second language would cause more interference than idioms that
are different (ibid:288). The researcher subjected 45 English idioms; some identical
in form and meaning to their Spanish equivalents, and others different from the

Spanish idioms using multiple choice test and a definition test. In the production
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process, the same idioms were tested with a discourse-completion test and a
translation test. Results showed identical idioms were easy to comprehend and
produce. Similar idioms were comprehended rather well but displayed interference
from Spanish. Idioms different from the corresponding Spanish were difficult to
comprehend and produce but showed less interference than similar idioms. In their
interpretation, the students used inter- and intralingual tactics to produce the
unfamiliar idioms (lrujo, 1986:287). Languages having identical idioms, the transfer
would lead to the correct interpretation of the idioms. Irujo concludes that since
many idioms are conventionalized, the metaphorical comprehension and

interpretation would be the same whether it is familiar or unfamiliar (ibid).

Furthermore, in an attempt to promote the language proficiency and examining the
figurative knowledge of Japanese EFL students, Azuma (2009) investigated the
similarities and differences when subjects with different mother tongues (Japanese
and English) interpret the metaphorical expressions with regard to cultural and
cognitive aspects of interpretations affected by two different groups. Azuma
conducted a survey of the word “anger” to examine the Japanese learners’
knowledge of these figurative expressions and how many expressions they know of
“anger”. The findings showed that the average number of 'anger' expressions in the
mother tongue vs. English was (3: to 1.3 per student), i.e., more in the mother tongue

than in English (p.166).

Finally, in accordance to cultural backgrounds, Swan (1997) argues that people with
different cultures seem to categorize the abstract concepts so differently that it

becomes very difficult to construct cross-linguistic equivalences at all (p.4). As for
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the related languages, Swan claims that even if the words “mean the same” in two
related languages in their central sense, they might fail to support in the constructing
of the grammatical context perspective or collocation (ibid:6).

2.6 Summary

In this chapter, we tried to highlight some insights about the formulaic language and
the non-literal meaning that affect the comprehension and production when learning
English as a foreign language. Then we introduce the hyperbolic expression as one of
the formulaic language being the focus of the study; different perspectives on
hyperbole, characteristics and forms of hyperbole. Then we mentioned some
attempts on theteaching of formulaic and idiomatic expressions and the avoidance of
teaching and using them from some scholars and from learners’ perspectives. Finally
we focus on the language transfer since we assume that the mother tongue might

affect the acquisition of the formulaic language.

Although the Arabic and Kurdish languages are spoken in close boundaries in Iraq,
the research in the literaturerevealed that no comparative studies, being conducted,
could be found on the both languages with regard to the acquisition of formulaic
language, the effect of mother tongue and the impact of proficiency level on the
acquisition of English as a foreign language.lIt is hoped that this study may contribute

to theory and practice to certain extent.
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Chapter 3

METHODOLOGY

This chapter will include; firstly the research design, secondly, the contexts where
the data have been collected. Secondly, the students participated in the research.
Third, the procedure proceeded in collecting the data. Finally, it presents the
questionnaire and the instruments used in gathering the information from the

participants.
3.1 Research Design

The aim of this study is to inquire whether the acquisition of English as a foreign
language is dependent on the proficiency level of the learners. Additionally, our aim
is to see the role of the students' native language in acquiring the target language's

figures of speech.

To achieve the purpose of the study, the investigation will be conducted through
qualitative and quantitative analyses. Griffin (2004) argued that qualitative method
lead to in-depth analysis and provides a comprehensive understanding of the
participants’ perspectives. Moreover, qualitative research methods will fit to certain
type of research that convey detail output and answering questions of meaning of

why and what factor are involved (Nicolles, 2011).

Thus, this research is a case study which requires comparison between the

proficiency levels of the undergraduate students within the four stages in one part
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and a comparison between two different background languages on other part.
Accordingly, both quantitative and qualitative analyses are required to achieve the
purpose of the investigation.

3.2 Context

The study was conducted in an EFL context in the second semester of the academic
year between June and July 2014 in the departments of English Language in the
Colleges of Arts of the universities of Mosul and Duhok in both Mosul and Duhok

governorates in the north of Irag.

The Department of English language in Mosul University was established in 1969.
Its objective is to prepare and graduate student qualified in the field of English
language and English literature. The Department offers bachelor's degrees and
master's degrees in English and linguistics, as well as a master's degree in English
literature. The students are admitted to the department after passing the General Final
exam of preparatory schools and distributed on the colleges and departments by the
Ministry of Education taking into consideration the average of their degrees in both

English and Arabic Languages.

The Department of English language in Duhok was established in 1994. Its objective
is to prepare and graduate student qualified in the field of English language and
English literature. The Department offers bachelor's degrees in English language and
literature. The students are admitted to the department after passing the General Final
exam of preparatory schools and then distributed on the colleges and departments by
the Ministry of Education taking into consideration the average of their degrees in
both English and Kurdish Languages.
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In both departments, the students within each year of the study should pass the two
semesters’ courses examinations and the final examinations be admitted to the upper
stage. Those examinations are set by departments to determine the student’s

qualification and efficiency in the foreign language learning process.
3.3 Participants

A total of 192 students participated in the investigation of this study. From the
department of English language in the University of Mosul, a total of 89 students
participated in the investigation within the all stages as follows; 25 students of stage
one of age between 18 to 19, 23 students from second stage of age between 19 to 20,
21 students from the third stage of age between 20 and 21 and 20 students of age
between 20 and 22. All the students in both departments reported that they have

taken English as a foreign language between 11 and 12 years of age.

As for the participants from the University of Duhok; a total of 103 participants have
been engaged in this investigation as follows; 39 students from stage one of age
between 18 to 19, 21 students from second stage of age between 19 to 20, 24
students from the third stage of age between 20 and 21 and 19 students from stage 4
of age between 20 to 22. Almost all the Kurdish students reported that they know
Arabic language and that is due to the fact that Arabic Language is the second

language in the Kurdish society.

In both universities, the students in the very departments take courses of English
language grammar, English literature, linguistics, conversation, and translation. The

figure below summarizes the participants engaged in the study.
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# | University Native Number of | Knowledge of
Language | the students | other language
1 Mosul Arabic 89 0
2 Duhok Kurdish 103 Arabic
Total 192

Figure 2: Participants in the study

3.4 Data Collection and Method

3.4.1 Procedures

Prior to collecting data, the first procedure was to ask the departments’ permission to
make our inquiries in gathering information from the students of the all stages. Next,
enquiries were sent to the departments on May, 2014. The information gathered was
confidentially secured as the researcher was the only one to access them. The design
of the enquiry included a consent letter which includes information about
background and English language ability. Background information included name,
stage, mother tongue, the years of learning English language, age when English
language instruction began, and languages they know other than their mother tongue

(see appendix A).

To avoid the subjectivity from the researcher’s side, the enquiries were submitted to
the teachers of the translation sections in both Mosul and Duhok universities who
volunteer to participate in the study and to seek their judgments on the design of the
multiple choice items. The contextual situations translations have been gained from
Arabic and Kurdish native speakers (see, Appendix C). The questionnaire has been
distributed among the participants later and consists of two parts; multiple choice and

translation task.
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3.5 Questionnaire

The study assumed that there is a relationship between the native language and
proficiency level and the acquisition of the foreign language certain exponents. Such
assumption arise the questions like whether the mother tongue impacts the
acquisition of the foreign language and whether proficiency has a role in the
comprehension and production of the formulaic language. To answer these questions,
a questionnaire was adopted to collect the data and gather information to achieve this
purpose. The questionnaire consists of two instruments; multiple choice-test and
translation task based on figurative language comprehension. It adapts McCarthy and
Carter’s (2004) categorization of hyperbole.The Other expressions have been from
various resources and dictionaries like Cambridge learner dictionary (2007) Oxford
Wordpower dictionary (2000), and the Online Longman Dictionary of Contemporary

English.

Throughout our research on hyperbole studies, we found out that most studies on
hyperbole relied partially or entirely on McCarthy and Carter’s (2004) labelling this
figure of speech such as Mora (2004, 2006), Sert (2008), Claridge, (2011) and Sorea
(2011). This investigation is no exception in adapting McCarthy’s approach since it
concerns the very subject matter.

3.5.1 Multiple-choice Test (MCT)

To answer the first question of the study “whether the native language affects the
awareness and the comprehension of the hyperbolic expression,firstly, a multiple
choice test based on contextual contexts has been designed with four alternatives for
each item (see appendix A). The MCT comprises of twelve expressions as a whole

where literal distracters included. The multiple choice test might draw forth the
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knowledge of the target sequences, Spotll and McCarthy (2004). We preferred to use
this test because it requires little linguistic demands on the learners. It may also
activate learner receptive vocabulary and develop a better understanding of such
figures of speech. We may also find out the similarities and differences in the data
from the students’ responses. A multiple choice exercise also would correspond to
reliability since the output will be constant among learners because questions and
answers are fixed. This type of exercise also meets criteria for validity since it
measures figurative language comprehension, the influence of literal distracters and

linguistic structure.

Secondly, a consent letter has been attached to the questionnaire with instruction of
how to respond to this part by choosing the correct answer that better describe and
correspond to the given context (see, Appendix A). Our concern was that the
situational context would allow the students to recognize the meaning of the
expressions given throughout the context since they are figurative or metaphorical

which may contain a single word, multi-words or phrases.

When designing the MCT, we established the contextual meaning of the figurative
expressions from their usages in the sentences by consulting the teachers and
professors in the English departments of both Mosul and Duhok universities and
compared them to the basic meanings found in the dictionaries. The dictionaries used
for this task were; Cambridge Learner dictionary, Marriam-Webster’s 11" Collegiate
dictionary and Oxford Wordpower Dictionary. To our belief, these dictionaries are
reliable, consistent and contain a good storage of corpus of millions words that

enable us to identify these expressions in context rather than relying on the
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assumptions and instincts. For example, the word ages (in plural) described by

Marriam Webster dictionary in numbers 1, 2, 3.b; as we can see the first two were

referred to the singular form of “age” and in the third item were referred to as plural

and gave an example expressing the figurative sense.

3.5.1.1 MCT on McCarthy and Carter’s Categories

As mentioned in (3.5), this study adapts McCarthy and Carter’s (2004) labelling of

hyperbole. McCarthy and Carter examined the occurrence of hyperbole in a five

million world corpus depending on (CANCODE corpus). In their study they

examined this trope in the broader context of exaggerated assertions for different

types of interpersonal meaning. They concentrate on the interactive nature of

hyperbole, the importance of listener reaction to its understanding, listeners’

acceptance of extreme formulations, the creation of impossible worlds and its

manifest counter-factuality. The categories adopted from McCarthy and Carter’s

study were identified as shown below:

1. Numerical expressions (hundreds, thousands, millions, and so...)

2. Amount or quantity + of: (plenty, loads, masses, heaps and so...)

3. Adjective + nouns + of).

4. Expressions that indicate time and duration (hours, centuries, years, and the
plural form of the word ages, etc.).

5. Size, Degree + nouns (huge, enormous, endless, gigantic, etc.).

3.5.1.2 MCT on Other Expressions

In addition to McCarthy and Carter’s categories of hyperbolic expressions, other

expressions we believe that have hyperbolic sense, were selected from different

resources mentioned in (3.5). These expressions were given in conversational
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situation and modified to short conversations and included in the questionnaire.
These expressions might consist of a single word, multi-word, phrases and sentences.
3.5.1.3 Literal Distracters

In the Multiple-choice test, literal distracters seem to influence the comprehension of
the expressions given drawing the learners’ attention form the correct alternative that

corresponds to the meaning of the expression in the context.

In the present study, we assumed that the mother tongue, among other factors, might
affect the comprehension of hyperbolic expressions. Previous research proved that
there are some factors that affect the comprehension of the formulaic language and
idiomatic expression. These factors are related to the semantic transparency,
linguistic structure and the context.

3.5.2 Translation Task

The second instrument in the questionnaire form was a translation task for some of
the McCarthy’s categories and expressions we identified as “Other expressions”.
This procedure was conducted to gain the answer for the second question of the
study whether the proficiency level intervenes in the comprehension and
interpretation of the hyperbolic expressions to the native languages. Irujo (1986)
investigated the effect of the mother tongue in comprehending and producing idioms
and found out that the English idioms identical to their Spanish equivalents were the
easiest to comprehend and produce. The translation task was also adopted by Spotll
and McCarthy (2004) in comparing knowledge of formulaic sequences across L1,
L2, L3, and L4. Spotll and McCarthy (2004) concluded that language proficiency
influence memory demonstration within groups and individual participants. This
procedure was also adopted by Cooper (1999) who investigated the processing of
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idioms by non-native speakers of English. The participants were asked to give the
meanings of selected common idioms in a written context. For the sake of scoring'
reliability in Idiom Recognition Test (IRT), Cooper (1999:44) trained an experienced
foreign language teacher, to score the IRT by going over examples of correct,
partially correct, and incorrect IRT responses. In the present study, instruction was
given to the students of how to respond to this part and to give their interpretations of
the meanings of the expressions we defined as “other expressions” in the multiple-

choice test (see, appendix A).
3.6 Data Processing

To put the investigation of the study into function, the information gathered, was
processed by using the Microsoft Excel (2010) which we believe is a reliable
programme to make the calculations, summations and rates; tables were made
concerning the data from the questionnaire (see, appendix B)that enquires the

participant’s background, Multiple-choice test items, and the translation task items.
3.7 Summary

This chapter presented the method and instruments used in collecting the data and
explained the reason behind choosing the multiple-choice test for comprehension and
translation task for production in the questionnaire. It has also presented the
procedures of gathering the information; data collection, data processing and the

reason behind selecting the Microsoft excel programme in the present investigation.
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Chapter 4

DATA ANALYSIS

This chapter shows the findings provided by the respondents to the investigation of
the study;the first part shows the results gained for the MCT from the two groupsthe
second parts present the results for the Translation Task. Finally, it presents the

analysis of the findings to this investigation

4.1 Research Question 1: Does the native language affect the
participants’ comprehension of hyperbolic expressions in their
study?

The question represented above is based on our assumption that the knowledge and
awareness of this figure of speech depends on the proficiency levels of the
participants and the effect of the mother tongue on their recognition of items given.
In other words, the advanced learners will be more able to recognize these figures
than the beginner participants using their mother tongue positively, while language
transfer occurs in the lower levels.

4.1.1 Results of (MCT) on McCarthy and Carter’s Categories

The MCT part of the questionnaire was divided to two parts. The first part is based
on McCarthy and Carter’s categorization of hyperbolic expression. The second part
is referred to as Other Expressions taken from different resources and dictionaries.
The alternatives given may affect the recognition of the target expressions depending

on their semantic transparency, linguistic structure and the context.
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4.1.1.1 Results from Arabic Participants

The tables below show the results gained from the whole stages within each

category;

a. Expressions of Number

Table 4.1.1.1.a: Results of Expressions of Number (Arabic participants)

hundreds of papers
. 1st. 2nd. 3rd. 4th.
Alternatives Year Year Year Year Total
a. Few papers 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%
b. Small amount of papers 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%
c. a lot of papers 22 21 20 19 82
88.00% | 91.30% | 95.24% | 95.00% | 92.13%
d. several papers 3 2 1 1 7
12.00% | 8.70% 4.76% 5.00% 7.87%
Total 100.00% | 100.00% | 100.00% | 100.00% | 100.00%
120.00%
100.00%
m a. Few papers
80.00% —
60.00% ___ mb. Small amount of
papers
40.00% [ c. a lot of papers
20.00% —
0.00% I N - m d.several papers
1st. year |2nd. year|3rd. year|4th. year
hundreds of papers

With regard to this category; 22 participants out of 25 from the first the first year
(88%), 21 participants out of 23 from the second year (91.30%), 20 participants out
of 21 from the third year (95.24%) and 19 participants out of 20 from the fourth year

(95%) selected the correct answer.
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b. Amount or Quantity + of

Table 4.1.1.1.b: Results of “Amounts or quantity of” (Arabic participants)

loads of people
. 1st. 2nd. 3rd. 4th.
Alternatives Year Year Year Year Total
a. small amount of people 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%
b. lots of people 20 20 18 19 77
80.00% | 85.96% | 90.48% | 95.00% | 86.52%
c. several people 3 2 2 1 8
12.00% | 8.70% 9.52% 5.00% 8.99%
d. few people 2 1 1 0 4
8.00% 4.35% 4.76% 0.00% 4.49%
Total 100.00% | 100.00% | 100.00% | 100.00% | 100.00%
100.00%
90.00%
80.00% - M a. small amount of
70.00% - people
60.00% -
50.00% - M b. lots of people
40.00% -
30.00% - c. several people
20.00% -
1888://: : B d. few people
1st. year | 2nd. year| 3rd.year | 4th. year
loads of people

As for the second category; 20 participants out of 25 from the first year (80%), 20
participants out of 23 from the second year (85.960%), 18 participants out of 21 from
the third year (90.48%) and 19 participants out of 20 (95%) selected the correct

answer.
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c. Adjectives+Amount of

Table 4.1.1.1.c: Results of “adjectives +amounts of” (Arabic participants

huge amount of work
. 1st. 2nd. 3rd. 4th.
Alternatives Year Year Year Year Total
a. difficult 6 3 1 1 11
24.00% | 13.04% | 4.76% 5.00% | 12.36%
b. enormous 16 17 18 18 69
64.00% | 73.91% | 85.71% | 90.00% | 77.53%
c. interesting 3 3 2 1 9
12.00% | 13.04% | 9.52% 5.00% | 10.11%
d. little 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%
Total 100.00% | 100.00% | 100.00% | 100.00% | 100.00%
100.00%
80.00%
60.00% - M a. difficult
40.00% - B b. enormous
c. interesting
20.00% -~
H d.very little
0.00% -
1st. year |2nd. year| 3rd.year |4th. year|
huge amount of work

With regard to this category; 16 participants out of 25 from the first year (64.00%),
17 participants out of 23 from the second year (73.91%), 18 participants out of 21
from the third year (85.71%) and 18 participants out of 20 from the fourth year

(90%) selected the correct answer.
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d. Expressions of Time

Table 4.1.1.1.d: Results of “Expressions of Time*“(Arabic participants)

ages
) 1st. 2nd. 3rd. 4th.
Alternatives Year Year Year Year Total
a. a lifetime 8 5 2 1 16
32.00% | 21.74% 9.52% 5.00% 17.98%
b. a long time 14 16 18 18 66
56.00% | 69.57% | 85.71% | 90.00% | 74.16%
c. a little time 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%
d. a decade 3 2 1 1 7
12.00% 8.70% 4,761 5.00% 7.87%
Total 100.00% | 100.00% | 100.00% | 100.00% | 100.00%
100.00%
90.00%
ggggzﬁ’ M a. a short period of
60.00% time
50.00% - B b. along time
40.00% -
30.00% -
20.00% - c. little time
10.00% -
0.00% -

1st. year [2nd. year| 3rd.year |4th. year ®d. adecade

ages

As for this category; 14 participants out of 25 from the first year (56%), 16
participants out of 23 from the second year (69.57%), 18 participants out of 21 from
the third year (85.71%) and 18 participants out of 20 from the fourth year (90%),

selected the correct answer.
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e. Size and Degree

Table 4.1.1.1.e: Results of “Size & degree” (Arabic participants)

Oriental Pearl Tower is enormous
. 1st. 2nd. 3rd. 4th.
Alternatives Year Year Year Year Total
a. huge 17 17 18 18 70
68.00% | 73.91% | 85.71% | 95.00% | 78.65%
b. new 4 2 1 0 7
16.00% 8.97% 4.76% 0.00% 6.74%
c. small 0 0 0 0 0
0.00% | 0.00% | 0.00% | 0.00% | 0.00%
d. old 4 2 2 2 10
16.00% | 8.97% | 9.52% | 10.00% | 11.24%
Total 100.00% | 100.00% | 100.00% | 100.00% | 100.00%
100.00%
90.00%
80.00%
70.00%
60.00% - ® a.huge
50.00% -
40.00% - H b.new
30.00% - c. small
20.00% 4 m d.old
10.00% -
0.00% -
1st. year 2nd. year 3rd.year 4th. year
The Oriental Pearl Tower is enormous |

With regard to this category; 17 participants out of 25 from the first year (68.00%),
17 participants out of 23 from the second year (73.91%), 18 participants out of 21
from the third year (85.71%) and 18 participants from the fourth year out of 20

(90%), selected the correct answer.
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4.1.1.2 Results from Kurdish Participants.

The tables below show the results gained from the whole stages within each

category;

a. Expressions of Number

Table 4.1.1.2.a: Results of Expressions of Number (Kurdish participants)

hundreds of papers
: 1st. 2nd. 3rd. 4th.
Alternatives Year Year Year Year Total
a. Few papers 1 0 0 0 1
2.56% 0.00% 0.00% 0.00% 0.97%
b. Small amount of papers 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%
c. a lot of papers 33 19 22 18 92
84.62% | 90.48% | 91.67% | 94.74% | 89.32%
d. several papers 5 2 2 1 10
12.82% | 9.52% 8.33% 5.26% 9.71%
Total 100.00% | 100.00% | 100.00% | 100.00% | 100.00%
100.00%
90.00% —
80.00% ~ Ma. Few papers
70.00% —
60.00% —
50.00% ___ Eb.Small amount of
40.00% —  papers
30.00% — c. a lot of papers
20.00% —
10.00% —
0.00% I I ] M d.several papers
1st. year|2nd. year| 3rd.year|4th. ye.a:‘
hundreds of papers |

With regard to the first category; “hundreds of papers”; 33 participants out of 39
from the first year (84.62%), 19 participants out of 21 from the second year
(90.48%), 22 participants out of 24 from the third year (91.67%) and 18 participants

out of 19 (94.74%), selected the correct answer.
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b. Amount or Quantity + of

Table 4.1.1.2.b: Results of “Amount or quantity of” (Kurdishparticipants)

loads of people
: 1st. 2nd. 3rd. 4th.
Alternatives Year Year Year Year Total
a. small amount of people 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%
b. lots of people 31 18 22 18 89
79.49% | 85.71% | 91.67% | 94.74% | 86.41%
c. several people 5 2 2 1 10
12.82% | 9.52% 8.33% 5.26% 9.71%
d. few people 3 1 0 0 4
7.69% 4.76% 0.00% 0.00% 3.88%
Total 100.00% | 100.00% | 100.00% | 100.00% | 100.00%
100.00%
90.00%
80.00% + ® a. small amount of
70.00% - people
60.00% -
50.00% - B b. lots of people
40.00% -
30.00% - c. several people
20.00% -
10.00% - m d. few people
0.00% -
1st. year|2nd year 3rd. year|4th year
loads of people

With regard to the second category “loads of people”; 31 participants out of 39 from
the first year (79.49%), 18 participants out of 21 from the second year (85.71%), 22
participants out of 24 from the third year (91.67%) and 18 participants out of 19

(94.74%) selected the correct answer.
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c. Adjectives+ Amount of

Table 4.1.1.2.c: Results of “adjectives +amounts of” (Kurdishparticipants

huge amount of work
. 1st. 2nd. 3rd. 4th.
Alternatives Year Year Year Year Total
a. difficult 4 2 1 0 7
10.26% 9.52% 4.17% 0.00% 6.80%
b. enormous 28 17 21 17 83
71.79% | 80.95% | 87.50% | 89.47% | 80.58%
C. interesting 7 2 2 2 13
17.95% 9.52% 8.33% 10.53% | 12.62%
d. little 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%
Total 100.00% | 100.00% | 100.00% | 100.00% | 100.00%
100.00%
90.00%
80.00%
70.00%
60.00% | a. difficult
50.00%
40.00% B b. enormous
30.00% C. interesting
20.00% | d.little
10.00%
0.00%
1st. year |2nd year| 3rd.year |4th year
huge amount of work
As for this “huge amount of” category; 28 participants out of 39 from the first

year(71.79%), 17 participants out of 21 from the second year (80.95%), 21
participants out of 24 from the third year (87.50%) and 17 participants out of 19

(89.47%), selected the correct answer.
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d. Expressions of Time

Table 4.1.1.2.d: Results of “Expressions of time*(Kurdishparticipants)

ages
. 1st. 2nd. 3rd. 4th.
Alternatives Year Year Year Year Total
a. a lifetime 9 3 0 0 12
23.08% | 14.29% | 0.00% 0.00% | 11.65%
b. a long time 26 16 21 17 80
66.67% | 76.19% | 87.50% | 89.47% | 77.67%
c. a little time 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%
d. a decade 4 2 3 2 11
10.26% | 9.52% | 12.50% | 10.53% | 10.68%
Total 100.00% | 100.00% | 100.00% | 100.00% | 100.00%

100.00%
90.00%
80.00%
70.00%
60.00% -
50.00% -
40.00% -
30.00% -
20.00% -
10.00% -

0.00% -

M a. a lifetime

H b. along time

c.a little time

B d. a decade

1st. year |2nd. year| 3rd.year | 4th. year

ages

With regard to this category; 26 participants out of 39 from the first year (66.67%),
16 participants out of 21 from the second year (76.19%), 21 participants out of 24
from the third year (87.50%) and 17 participants out of 19 (89.47%) selected the

correct answer.
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e. Size and Degree

Table 4.1.1.2.e: Results of “Size & degree” (Kurdish participants)

Oriental Pearl Tower is enormous
. 1st. 2nd. 3rd. 4th.
Alternatives Year Year Year Year Total
a. huge 28 18 21 17 84
71.79% 85.71% 87.50% 89.47% | 81.55%
b. new 3 0 0 0 3
7.69% 0.00% 0.00% 0.00% 2.91%
c. small 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%
d. old 8 3 3 2 16
20.51% 14.29% 12.50% 10.53% | 15.53%
Total 100.00% | 100.00% | 100.00% | 100.00% | 100.00%

100.00%
90.00%
80.00%
70.00%
60.00%
50.00%
40.00%
30.00%
20.00%
10.00%

0.00%

M a.huge

H b.new

c. small

md.old

1st. year | 2nd. year | 3rd.year | 4th.year

The Oriental Pearl Tower is enormous

With regard to this category; 28 participants out of 39 from the first year (71.79%),
18 participants out of 21 from the second year (85.71%), 21 participants out of 24
from the third year (87.50%) and 17 participants out of 19 (89.47%), selected the

correct answer.
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4.1.2 Results of MCT on Other Expressions

In addition to McCarthy and Carter’s categories of hyperbolic expressions, and as we
mentioned in the previous chapter (see,3. 5), other expressions that we believe have
hyperbolic sense or reactions to the exaggerated expressions were selected from the
BBC English learning; the English we speak and from other resources mentioned in
(3.2). These expressions might consist of a single word, multi-word, phrases and
sentences. These expressions are; a heavy lecture, haven't slept a wink, a thunder
face, such a dragon, stuffed, a storm in a cup of tea, a heavy sigh and ages. We
noticed that some participants didn’t answer some items and eventually, an (x) mark
was labelled for unanswered items in the tables. The unanswered items might be
attributed to not knowing the exact and proper alternative which corresponds to the
item given within the context.

4.1.2.1 Results of Other Expressions from Arabic Participants

The tables below show the results gained from the whole years within each category;

a. That was a heavy lecture

Table 4.1.2.1.a: Results of “a heavy lecture” (Arabic participants)

A heavy lecture
. 1st. 2nd. 3rd. 4th.
Alternatives Year Year Year Year Total
a. weighing a lot 9 5 1 0 15
36.00% | 21.74% | 4.76% 0.00% | 16.85%
b. easy 0 0 0 0 0
0.00% | 0.00% | 0.00% 0.00% 0.00%
c. difficult 15 17 18 19 69
60.00% | 73.91% | 85.71% | 95.00% | 77.53%
d. serious 0 0 0 0 0
0.00% | 0.00% | 0.00% 0.00% 2.25%
X 1 1 2 1 5
4.00% | 4.35% | 9.52% 5.00% 5.62%
Total 100% 100% 100% 100% 100%
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a heavy lecture

With regard to this expression; 15 participants out of 25 from the first year (60.00%),
17 participants out of 23 from the second year (73.91%), 18 participants out of 21
from the third year (85.71%) and 19 participants out of 20 (95%), selected the correct
answer. Comparing the rates of the results, we can see that the advanced levels
recognize this item as “difficult” better than the lowest levels. This might be
attributed to their tacit knowledge of the source language, proficiency and the
exposure to the source language since they are exposed to more literature items, so
this item become familiar to them along their study. On the other hand, the
participants from the lower levels; 9 from the first year (36%), 5 participants from
the second year (21.74%) and one participant from the third year seem to transfer
their first language in recognizing and interpreting the item by choosing the

alternative “weighing a lot” which means in Arabic language “4L&“/goqr:la/.
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b. Haven’t slept a wink

Table 4.1.2.1 .b: Results of “haven’t slept a wink” (Arabic participants)

haven’t slept a wink
. 1st. 2nd. 3rd. 4th.
Alternatives Year Year Year Year Total
a. slept fitfully 4 2 0 0 6
16.00% | 8.70% | 0.00% | 0.00% | 6.74%
b. didn't sleep at all 17 18 18 18 71
68.00% | 78.26% | 85.71% | 90.00% | 79.78%
c. slept soundly 0 0 0 0 0
0.00% | 0.00% | 0.00% | 0.00% | 0.00%
d. had a nice sleep 0 0 0 0 0
0.00% | 0.00% | 0.00% | 0.00% | 0.00%
X 4 3 3 2 12
16.00% | 13.04% | 14.29% | 10.00% | 13.48%
Total 100% 100% 100% 100% 100%
100.00%
80.00%
60.00% - ® a. slept fitfully
40.00% 1 B b. didn't sleep at all
20.00% - c. slept soundly
0.00% - = d. had a ni |
1st. year| 2nd. |3rd.year/4th. yea - hadaa nice sleep
year
haven't slept a wink |

With regard to this expression; 17 participants out of 25 from the first year (68.00%),
18 participants out of 23 from the second year (78.62%), 18 participants out of 21
from the third year (85.71%) and 18 participants out of 20 (90%), selected the correct
answer. Although awareness has been noticed of this category within the all stages,
the advanced levels recognize this item as “didn’t sleep at all” better than the lower
levels due to their linguistic and pragmatic competence that affect the recognition of

such items within the context. On the other hand, 4 participants from the first year
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(16%) and 2 from the second year (8.70%) select the first alternative “slept fitfully”
which means ahiie <& /bifoklin mutaqati' / (\xa &3l &) / in Arabic “didn’t sleep well”.

c. A thunder face

Table 4.1.2.1.c: Results of “a thunder face” (Arabic participants)

a thunder face
. 1st. 2nd. 3rd. 4th.
Alternatives Year Year Year Year Total
a. has an ugly face 6 4 3 1 14
24.00% | 17.39% | 14.29% | 5.00% | 15.73%
b. friendly 0 0 0 0 0
0.00% | 0.00% | 0.00% | 0.00% | 0.00%
c. has a very kind face 0 0 0 0 0
0.00% | 0.00% | 0.00% | 0.00% | 0.00%
d. rude and very angry 16 16 17 17 66
64.00% | 69.57% | 80.95% | 85.00% | 74.16%
X 3 3 1 2 9
12.00% | 13.04% | 4.76% | 10.00% | 10.11%
Total 100% | 100% | 100% 100% | 100%
90.00%
80.00%
70.00% M a. has an ugly face
60.00%
50.00% mb. friendly
40.00%
30.00% c. has a very kind face
20.00% -
10.00% -
0.00% - B d. rude and very angry
1st. year |2nd. year| 3rd.year |4th. year person
a thunder face

With regard to this expression; 16 participants out of 25 from the first year (64%), 16
participants out of 23 from the second year (69.57%), 17participants out of 21 from
the third year (80.95%) and 17 participants out of 20 (85%), selected the correct

answer. Comparing the rates of the results, we can see that the advanced level in the
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fourth year recognize this item as “rude and very angry” better than the lower level in
the first year for example. This might be attributed to their tacit knowledge of the
source language, proficiency and the exposure to the source language since they are
exposed to more literature items. On the other hand, the participants; 6 from the first
year (24%) and 4 from the second year (17.39%), 3 from the third year (14.29%),
and one participant from the fourth year chose the first alternative “has an ugly face”
which means (& 4> 5) /wadzhunbafi'/, or in their translation they interpret the item as
(2= 4 4a5) /woadzhun jofbou alrro'd/because thunder means /olrro'd/"2=_ 1 "in
Arabic language transferring their first language knowledge in recognizing and
interpreting the item.

d. Such a dragon

Table 4.1.2.1.d: Results of “such a dragon” (Arabic participants)

such a dragon
. 1st. 2nd. 4th.
alternatives Year Year 3rd. Year Year Total

a. easy-going 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%

b. unfriendly 14 16 17 17 64
56.00% | 69.57% | 80.95% | 85.00% | 71.91%

c. kind 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%

d. ugly 8 5 3 3 19
32.00% | 21.74% | 14.29% | 15.00% | 21.35%

X 3 2 1 0 6
12.00% | 8.70% 4.76% 0.00% 6.74%
Total 100% 100% 100% 100% 100%
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With regard to this expression, 14 participants out of 25 from the first year (56%), 16
participants out of 23 from the second year (69.57%), 17 participants out of 21 from
the third year (80.95%) and 17 participants out of 20 (85.00%), selected the correct
answer. Comparing the rates of the results, we can see that the advanced level in the
fourth year recognize this item as “unfriendly” better than the lowest level in the first
year, for example. This might be attributed to their tacit knowledge of the source
language, proficiency, exposure. Familiarity of this expression beside the factors
mentioned above seem affect also the recognition of this expression aswe notice
someparticipants; 8 from the first year ( 32%), 2 from the second year (8.70%), and
one participant from the third year (4.76%) chose the last alternative “ugly” which
means (&) /bafi’/, transferring their cultural perspective on the dragon as an ugly

creature.
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e. Stuffed

Table 4.1.2.1.e: Results of “Stuffed” (Arabic participants)

As for this item; 18 participants out of 25 from the first year (72.00%), 19
participants out of 23 from the second year (73.91%), 18 participants out of 21 from
the third year (85.71%) and 19 participants out of 20 (95%), selected the correct
answer. The results reveal that most of participants are familiar with this category in
addition, this category has its metaphorical correspondent in Arabic since most of the

participants chose the correct answer and also translated it literary as (1S <isi)

stuffed
] 1st. 2nd. 3rd. 4th.
Alternatives Year Year Year Year Total
a. hungry 0 0 0 0 0
0.00% | 0.00% 0.00% 0.00% | 0.00%
b. ate a lot 18 19 18 19 74
72.00% | 73.91% | 85.71% | 95.00% | 83.15%
c. ate little 0 0 0 0 0
0.00% | 0.00% 0.00% 0.00% | 0.00%
d. too fat 5 3 2 1 11
20.00% | 13.04% | 9.52% 5.00% | 12.36%
X 2 1 1 0 4
8.00% | 4.35% 4.76% 0.00% | 4.49%
Total 100% 100% 100% 100% 100%
100.00%
90.00%
80.00%
70.00%
60.00% M a. hungry
50.00%
40.00% H b. ate a lot
30.00% c. ate little
20.00%
10.00% m d. too fat
0.00%
stuffed
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/okaltukaBi:ron/ “ate a lot” or non-literary (328 4ai3 (sal) /lodoijo tuxmotun fadi:da/.

Few of the participants from the first and the second years chose the last alternative

“too fat” which means (2> () /somi:nun dzidon/ either by getting confused with

the meaning of the word “stuffed” or might transferring their native language

knowledge concluding that person get fat from eating too much food.

f. A storm in a cup of tea

Table 4.1.2.1.f: Results of “a storm in a cup of tea” (Arabic participants)

A storm in a cup of tea
. 1st. 2nd. 3rd. 4th.
Alternatives Year Year Year Year Total
a. arguing _about something 16 17 18 19 70
that is not important
64.00% | 73.91% | 85.71% | 95.00% | 74.16%
b. tea with an awful taste 7 4 1 1 3
28.00% | 17.39% | 4.77% 5.00% | 3.37%
C. persuasive argument 0 0 0 0 0
0.00% | 0.00% 0.00% 0.00% | 0.00%
d. strong tea 2 2 2 0 10
8.00% | 8.70% 9.52% 0.00% | 11.24%
Total 100% 100% 100% 100% 100%
100.00% .
90.00% M a. arguing about
80.00% something that is not
70.00% important
60.00% M b. tea with an awful
50.00% taste
40.00%
30.00% )
20.00% C. persuasive argument
10.00%
0.00%
3rd.year{4th. yea M d. strong tea
a stormin a cup of tea
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With regard to this expression; 16 participants out of 25 from the first year (64.00%),
17 participants out of 23 from the second year (73.91%), 18 participants out of 21
from the third year (85.71%) and 19 participants out of 20 (95%) selected the correct
answer. Although this category is a cultural specific in Arabic, some participants in
the lower levels couldn’t fathom the meaning of it within the context. In contrast,
most of the advanced participants select the right answer and translated it as ( 4iale
Ll @S 3) /acifofi kubialfai/ which correspond exactly to “a storm in a cup of tea”.
On the other hand, some participants in the lower levels seem to be unfamiliar of this
expression even in their native language and select the second alternative “tea with
an awful test”. The semantic transparency may affect their choices or the

unfamiliarity of this item in their first language may also affect their answers.

g. That was a heavy sigh

Table 4.1.2.1.9: Results of “That was a heavy sigh” (Arabic participants)

That was a heavy sigh
. 1st. 2nd. 3rd. 4th.
Alternatives Year Year Year Year Total
a. sing softly 8 5 2 1 16
32.00% | 21.74% | 9.52% | 5.00% | 17.98%
b. let out a deep breath 13 15 17 17 62
52.00% | 65.22% | 80.95% | 85.00% | 69.66%
c. to cough 0 0 0 0 0
0.00% | 0.00% | 0.00% | 0.00% | 0.00%
d. to whisper 4 3 2 1 10
16.00% | 13.04% | 9.52% | 5.00% | 11.24%
X 0 0 0 1 1
0.00% | 0.00% | 0.00% | 5.00% | 1.12%
Total 100% 100% 100% 100% 100%
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With regard to this item; 13 participants out of 25 from the first year (52%), 15
participants out of 23 participants from the second year (65.22%). 17 participants out
of 21 from the third year (80.95%) and 17 participants out of 20 (85%) selected the
correct answer. This expression seems to be less familiar to the participants as the
numbers and the rates indicate from the low percentage gained from the participants
especially from the first year. Additionally, although some participants from the
advanced levels chose the correct answer, the percentage is less as to compare with
the other categories. Finally, some participants were confused between the words
“sigh, sing, and whisper” and selected the wrong alternatives like “sing softly” or “to
whisper”. Most of the participants learning English as a foreign language confuse
between the lexical items*sing, sigh and sign”, due to the identical morphemes that
form these threelexical items.

4.1.2.2. Results of Other Expressions from Kurdish Participants

The following table shows the results gained for this item from all the stages of the

Kurdish participants;
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a. A heavy lecture

Table 4.1.2.2.a: Results of “A heavy lecture” (Kurdish participants)

With regard to this expression; 25 participants out of 39 from the first year (64.10%),
16 participants out of 21 from the second year (76.19%), 19 participants out of 24
from the third year (79.17%) and 17 participants out of 19 from the fourth year
(89.47%), selected the correct answer. Comparing the rates of the results, we can see
that the advanced levels recognize this item as “difficult” better than the lowest

levels. This might be attributed to their tacit knowledge of the source language,

A heavy lecture
. 1st. 2nd. 3rd. 4th.
Alternatives Year Year Year Year Total
a. weighing a lot 9 3 1 0 13
23.08% | 14.29% | 4.17% | 0.00% | 12.62%
b. easy 0 0 0 0 0
0.00% | 0.00% | 0.00% | 0.00% | 0.00%
c. difficult 25 16 19 17 77
64.10% | 76.19% | 79.17% | 89.47% | 74.76%
d. serious 1 0 2 0 3
2.56% | 0.00% | 8.33% | 0.00% | 2.91%
X 4 2 2 2 10
10.26% | 9.52% | 8.33% | 10.53% | 9.71%
Total 100% | 100% | 100% | 100% | 100%
100.00%
90.00%
80.00% —
70.00% —
60.00% ——  Ma. weighing alot
50.00% |
40.00% | Wb.easy
30.00% — c. difficult
iggng ] B M d. serious
0.00% - m S
1st. year 2nd.year| 3rd.year |4th.year|
a heavy lecture
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proficiency and the exposure to the source language since they are exposed to more
literature items, and consequently, this item has become transparent to them along
their study. On the other hand, the participants from the lower levels; 9 participants
from the first year (23.08%), 3 participants from the second year (14.29%) and one
participant from the third year seem to transfer their first language in recognizing and

interpreting the item choosing the alternative “weighing a lot” which means in

Kurdish language “43_&“/grana/.

b. Haven’t slept a wink

Table 4.1.2.2.b: Results of “haven’t slept a wink” (Kurdish participants)

haven't slept a wink
. 1st. 2nd. 3rd. 4th.
Alternatives Year Year Year Year Total
a. he slept fitfully 6 3 1 0 10
15.38% | 14.29% 4.17% 0.00% | 9.71%
b. he didn't sleep at all 28 17 21 17 83
71.79% | 80.95% 87.50% | 89.47% | 80.58%
c. he slept soundly 2 1 0 0 3
5.13% 4.76% 0.00% 0.00% | 2.91%
d. he had a nice sleep 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% | 0.00%
X 3 0 2 2 7
7.69% 0.00% 8.33% 10.53% | 5.83%
Total 100% 100% 100% 100% 100%
100.00%
80.00%
60.00% H a. he slept fitfully
40.00% - B b. he didn't sleep at all
20.00% c. he slept soundly
0.00% 1 B d. he had a nice sleep
1st.year] 2nd. (3rd.year| 4th.
year year
haven't slept a wink
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With regard to this item; 28 participants out of 39 from the first year (71.79%), 17
participants out of 21 from the second year (80.95%), 21 participants out of 24 from
the third year (87.50%) and 17 participants out of 19 (89.47%), selected the correct
answer. Although we notice the awareness of this category within the wholestages,
the advanced levels recognize this item as “didn’t sleep at all” better than the lowest
levels. On one hand the proficiency and exposure play roles with regard to this item,
on the other hand, some participants as we notice; 6 from the first year (15.38%) and

3 from the second year (14.29%) select the first alternative “slept fitfully” which

means (4aiiuss 43 (S 45) /oz baf no nivsti:ma/ “didn’tsleep well”.

c. A thunder face

Table 4.1.2.2.c: Results of “a thunder face” (Kurdish participants)

a thunder face
. 1st. 2nd. 3rd. 4th.
Alternatives Year Year Year Year Total
a. has an ugly face 5 2 1 2 10
12.82% | 9.52% | 0.00% | 10.53% | 9.71%
b. friendly 0 0 0 0 0
0.00% | 0.00% | 0.00% | 0.00% | 0.00%
c. has a very kind face 0 0 0 0 0
0.00% | 0.00% | 0.00% | 0.00% | 0.00%
d. rude and very angry 30 17 21 17 85
76.92% | 80.95% | 87.50% | 89.47% | 82.52%
X 4 2 2 0 8
10.26% | 9.52% | 8.70% | 0.00% | 7.77%
Total 100% 100% 100% 100% 100%
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With regard to this expression; 30 participants out of 39 from the first year (76.92%),
17 participants out of 21 from the second year (80.95%), 21 participants out of 24
from the third year (87.50%) and 17 participants from the fourth year out of 19
(89.47%), selected the correct answer. Comparing the rates of the results, we can see
that the advanced level in the fourth year recognize this item as “rude and very
angry” better than the lowest level in the first year for example. This might be
attributed to their tacit knowledge of the source language, proficiency and the
exposure to the source language since they are exposed to more literature items. On
the other hand, the participants from the lower levels; 5 from the first year (12.82%)
and 2 from the second year (9.52%), one participant from the third year (4.35%), and
two participants from the fourth year (10.53%) chose the first alternative “has an
ugly face” which means (4i_S) /sorutfaven Kiret/ or (sarutfaven waki birisi:na) using
their first language knowledge of the words/face sorutfaven and thunder /birisi/ or in
their translation they interpret the item as (b <SlasAw) a “frightening face”

transferring their cultural norm that the thunder is a scary phenomenon.
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d. Such a dragon:

Table 4.1.2.2.d: Results of “Such a dragon” (Kurdish participants)

such a dragon
: 1st. 2nd. rd. 4th.
Alternatives Y:;r Yegr 38?1!‘ Ytear Total
a. easy-going 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%
b. unfriendly 24 15 21 17 77
61.54% | 71.43% | 87.50% | 89.47% | 75.73%
c. kind 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%
d. ugly 10 4 2 2 18
25.64% | 19.05% | 8.33% | 10.53% | 16.50%
X ) 2 1 0 8
12.82% | 9.52% 4.17% 0.00% 1.77%
Total 100% 100% 100% 100% 100%
100.00%
80.00%
60.00% - M a.easygoing
40.00% - H b. unfriendly
20.00% - c. kind
0.00% - md. ugly
1st. year |2nd. year| 3rd.year | 4th. year
such a dragon

With regard to this expression; 24 participants out of 39 from the first year (61.64%),
15 participants out of 21 from the second year (71.43%), 21 participants out of 24
from the third year (87.50%) and 17 participants out of 19 (87.47%), selected the
correct answer. Comparing the rates of the results, we can see that the advanced
levels recognize this item as “unfriendly” better than the lowest levels. This might be

attributed to their tacit knowledge of the source language, proficiency and the
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exposure to the source language since they are exposed to more literature items. On
the other hand, the participants from the lower levels; 10 from the first year
(25.64%), 4 participants from the second year (19.05%%) and one participant from
the third year (4.17%) seem to be unfamiliar with such expression choosing the last
alternative “ugly” which means (<) /kirét/ also using their first L1 knowledge
regarding the lexical item” dragon” as an ugly creature.

e. Stuffed:

Table 4.1.2.2.e: Results of “stuffed” (Kurdish participants)

Stuffed
i 1st. 2nd. 3rd. 4th.
Alternatives Year Year Year Year Total

a. hungry 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%

b. ate a lot 30 18 22 18 88
76.92% | 85.71% | 91.67% | 94.74% | 85.44%

c. ate little 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%

d. too fat 4 2 1 1 8
10.26% | 9.52% 4.17% 5.26% 7.77%

X 5 1 1 0 7
12.82% | 4.76% 4.17% 0.00% 6.80%
Total 100% 100% 100% 100% 100%

100.00%

80.00%
60.00% - ® a. hungry
40.00% - Eb. atealot
20.00% - c. ate little
0.00% - m d. too fat
h. year
|

1st. year |2nd. year| 3rd.year | 4t

stuffed
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As for this item; 30 participants out of 39 from the first year (76.92%), 18
participants out of 21 from the second year (85.71%), 22 participants out of 24 from
the third year (91.67%) and 18 participants out of 19 (94.74%), selected the correct
answer. We may also notice that most of participants are familiar with this category.
Additionally, this category has its metaphorical correspondent in Kurdish since most
of the participants chose the correct answer and also translated it literary as (<S44% o
&) /min golok xar/“ate a lot” or (ps 4wds 343) /oz homarbu:m/. On the other hand,

few participants from the first and the second years chose the last alternative “too

fat” which means (o544 S4k8) /golok qolowal.

f. A stormin a cup of tea;

Table 4.1.2.2.f: Results of “A storm in a cup of tea” (Kurdish participants)

a storm in a cup of tea
. 1st. 2nd. 3rd. 4th.
Alternatives Year Year Year Year Total
a. arguing about
something that is not 24 15 21 17 77
important
61.54% | 71.43% | 87.50% | 89.47% | 74.76%
b. tea with an awful taste 8 4 0 1 13
20.51% | 19.05% | 0.00% | 5.26% | 12.62%
C. persuasive argument 0 0 0 0 0
0.00% | 0.00% | 0.00% | 0.00% | 0.00%
d. strong tea 4 1 1 0 6
10.26% | 4.76% | 4.17% | 0.00% | 5.83%
X 3 1 2 1 7
7.69% | 4.76% | 8.33% | 5.26% | 6.80%
Total 100% 100% 100% 100% 100%
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With regards to this expression; 24 participants out of 39 from the first year
(61.54%), 15 participants out of 21 from the second year (71.43%), 21 participants
out of 24 from the third year (85.50%) and 18 participants out of 19 (94.74%),
selected the correct answer. Some participants seem to be unable to relate this
expression within the given context. This might be attributed to the unfamiliarity of

this category to them or the exposure to such context in the foreign language might

be less than in the advanced levels.

g. That was a heavy sigh

Table 4.1.2.2.9: Results of “that was a heavy sigh” (Kurdish participants)

that was a heavy sigh

alternatives st 2nd. 3rd. ath. Total
Year Year Year Year

a. sing softly 4 1 1 0 5
10.26% | 4.76% | 4.17% | 0.00% | 4.85%

b. let out a deep breath 24 17 22 18 85
61.54% | 80.95% | 91.67% | 94.74% | 82.52%

c. to cough 2 1 0 0 3
513% | 4.76% | 0.00% | 0.00% | 2.91%

d. to whisper 6 2 0 0 6
15.38% | 9.52% | 0.00% | 0.00% | 5.83%

X 3 0 1 1 4
7.70% | 0.00% | 4.17% | 5.26% | 3.88%
Total 100% 100% 100% 100% 100%
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that was a heavy sigh

With regard to this expression; 24 participants out of 39 from the first year (61.54%),
17 participants out of 21 from the second year (80.95%), 22 participants out of 24
from the third year (91,67%) and 18 participants out of 19 (94.74%), selected the
correct answer. The number and rates show that most of the participants could
fathom the literal meaning of this expression. Another thing to notice is that some
participants in the lower levelseem to be confused in selecting the right answer. In
addition, few participants also from the lower level select similar choices as to
compare with their peers from Arabic participants: 6 participants from the first year
(15.38%) chose the alternative “to whisper” and 4 participants chose the alternative
“to sing softly” (10.26%). Hence, they were unable to relate this expression within
the given context. This might be attributed to the unfamiliarity of this category to
them or the exposure to such contexts in the foreign language might be less than in

the advanced levels.

4.2Research Question 2: Does the proficiency level have a role in the
comprehension and interpretation the expressions into the native

languages?

69



In order to answer this question, a translation task was given to participants to
investigate their production with regard to items given. We assumed that the
advanced levels will be more able to use the equivalent hyperbolic expressions of
their language using their native language knowledge positively in this regard. In
addition, a language transfer seems to take place especially in the lower levels of
proficiency.

4.2.1 Results of Translation Task from Arabic Participants

The categories referred to as “other expressions” were devoted to the translation task.
These expressions were a heavy lecture, haven’t slept a wink, a thunder face, such a
dragon, stuffed, a storm in a cup of tea, a heavy sigh, and the plural form of the word
“ages”

a. That was a heavy lecture

Table 4.2.1a: Translations of “a heavy lecture” (Arabic participants)
Translations Lst 2nd. 3rd. ath. Total
Year Year Year Year
alis 3 poalae CuilS
N 9 6 2 1 18
It was a heavy lecture
36.00% | 26.09% | 9.52% 5.00% | 20.22%
2> Gman B plae 28 16 17 19 19 71
it was a very difficult lecture
64.00% | 73.91% | 90.48% | 95.00% | 79.78%
| Don't Know 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%
Total 100.00% | 100.00% | 100.00% | 100.00% | 100.00%
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100.00%
90.00% =
80.00%

70.00%
60.00%
50.00% B s Lma s pualae CiilS
40.00% it was a very difficult
30.00% - lecture
20.00% -
10.00% i I Don't Know

0.00% -

1st. year|2nd. Year|3rd. year| 4th year

Myﬂ 3)...'@\.;.« il
It was a heavy lecture

that was a heavy lecture

The findings show that 15 participants out of 25 from the first year (60%), 17
participants out of 23 from the second year ( 73.91%, 18 out of 21 ( 85.71%), and 19
out of 20 from the fourth year(95%) could give the literal meaning of this item ( <xils

las duia 5 palas) /kanot muhadhors so'iba dgidon/ which means “difficult” while 9

participants from the first year (36%), 5 from the second year (21.74%) and one
participant from the third year (4.76%) interpret the item as “weighing a lot”,
Choosing this alternative means the participant couldn’t relate this expression within
the context and relied on their first language knowledge of the meaning of item to
their first language (4l & palae «ilS) / kanot muhadhoara 6aqi:lo/. The lexical item

“heavy” means (A1) /faqi:lo/ in Arabic.
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b. Haven’t slept a wink

Table 4.2.1.b: Translations of “haven’t slept a wink” (Arabic participants)

Haven’t slept a wink

. 1st. 2nd. 3rd. 4th.
Translations Year Year Year Year Total
e JS il o
I didn’t sleep well 8 ° 2 0 15
32.00% | 21.74% | 9.52% 0.00% | 16.85%
(i (aery ol
| didn't close my 4 3 4 6 17
eyes
16.00% | 13.04% | 19.05% | 30.00% | 19.10%
ddasl ol
| didn't sleep for a 13 15 15 14 57
moment
52.00% | 65.22% | 71.43% | 70.00% | 64.04%
I Don’t Know 0 0 0 0 0
0.00%. 0.00% 0.00% 0.00% 0.00%
Total 100.00% | 100.00% | 100.00% | 100.00% | 100.00%
80.00%
70.00% B sl
60.00% | | didn't sleep well
50.00% — . .
40.00% — " | didn't Z)Isgsfr:;:;ei
30.00% —

20.00% -
10.00% - :i
0.00% -

1

1st. year|2nd. Year|3rd. year| 4th year|

haven't selpt a wink

Me—"‘el

| didn't sleep for a

moment

H | Don't Know
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For the second item “ haven’t slept a wink”, 4 participants from the first year (16%),
3 participants from the second year (13.04%), 4 participants from the third year
(19.05%) and 6 participants from the fourth year (30%) interpret the item to its
nonliteral correspondent (0és (! i al) /lom jogmud li dzofn/ which means “haven’t

slept a wink” or literary “didn’t sleep at all”, while 13 participants from the first year




(52%), 15 from the second year (62.22%), 15 from the third year (71.43%), and 14
from the fourth year (70%) interpret the item literary to (sl a3l A1) /lom onom lohdde/
which means literary “didn’t sleep at all”. Other literal translation was found from
participants; 8 from the first year (32%), 5 from the second year (21.74%), and 2
participants from the third year (9.52%) interpret the item to (‘x> &l ) which
correspond to “I didn’t sleep well”

c¢. A thunder face

Table 4.2.1.c: Translations of “a thunder face” (Arabic participants)

A thunder face
. 1st. 2nd. 3rd. 4th.
Translations Year Year Year Year Total
Gl 5 e HIS an
a face like a thunder or 13 10 2 1 26
lightning
52.00% | 43.48% 9.52% 5.00% 29.21%
an angry or irritable 10 13 16 16 55
person
40.00% | 56.52% | 76.19% | 80.00% | 61.80%
. N 0 3 3 6
a Serious person
0.00% 0.00% 14.29% | 15.00% 6.74%
I Don’t Know 2 0 0 0 2
8.00% 0.00% 0.00% 0.00% 2.25%
Total 100.00% | 100.00% | 100.00% | 100.00% | 100.00%
100.00%
] 5l ol ae S aa
80.00% a facde)ﬁk: a tﬁundeﬁ
60.00% or lightning
40.00% - J B rac 5 il (adld
20.00% - an angry or irritable
person
0.00% - .
1st.year| 2nd. [3rd. year‘4th year e
Year a Serious person
a thunder face |
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With regard to this expression; 10 participants from the first year (40%), 3
participants from the second year (56.52%), 16 from the third year (76.19%), 16
from the fourth year( 80%) translated the item to (euacs caunle (ail)
/faxssun ghadib au a'ssobi/ which literary means” very angry” rather than ( _iah lega s

1L_4) /wadzhuha jotaijoru foraron/ which means “ her face shot sparks of contempt”

used be said about a person who is extremely angry and correspond non-literary to
“she has a thunder face”. Some participants; 3 from the third year (14.29%), and 3
from the fourth year (15%) interpret the item to (s> u=3s) /foxgun dziddi/ which
correspond to literal meaning of “a serious person” in English. On the other hand 13
participants from the first year (2%), 10 from the second year (43.48%), 2 from the
third year (9.52%), and one participant from the fourth year (5%) used a word for
word translation interpreting the item to (2= 4a5) / wadshun kelrro’d/ transferring
their first language knowledge of the word thunder which means “x= */ra'd/ in
Arabic language.

d. Such a dragon

Table 4.2.1.d: Translations of “such a dragon” (Arabic participants)

Such a dragon
Translations st 2nd. 3rd. 4th Total
year Year year year
Unfriendly 2505 e 6 4 5 4 19
24.00% | 17.39% | 23.81% | 20.00% | 21.35%
Dragon O 11 8 0 0 19
44.00% | 34.78% | 0.00% 0.00% | 21.35%
g Y Ll § 4dia 5ia
a barbarian and has a 8 11 16 16 51
sharp tongue
32.00% | 47.83% | 76.19% | 80.00% | 57.30%
I Don’t Know 0 0 0 0 0
0.00% 0.00% | 0.00% 0.00% 0.00%
Total 100.00% 10(?/(') 00 100.00% | 100.00% | 100.00%
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90.00%
80.00%
70.00%
60.00%
50.00%
40.00%
30.00%
20.00%
10.00%

0.00%

i

1st. year |2nd. Year| 3rd. year| 4th year |

such a dragon

B 3y e
unfriendly

u O
dragon

&Y gl 5 L sia
a barbarian and has a
sharp tongue

m DK

As for this item: 6 participants from the first year (24%), 4 from the second year
(17.39%), 5 from the third year (23.81%) and 4 from the fourth year (20%) translate
the item literary to (2525 ) /gheir wodu:d/ which literary corresponds to the
“unfriendly”. Other participants; 8 from the first year (32%), 11 participants from the
second year (47.83%), 16 from the third year (76.19%) and 16 from the fourth year
(80%) interpret the item to (g3¥ L&lul s 48a 5ia) / mutowshifo wa lisanuho 1adi’/ which
corresponds non-literary to “unfriendly”. On the other hand, 11 participants from the
first year (44%), 8 from the second year (34.78%) interpret the item to (o) /tinni:n/

which means “dragon” transferring their first language in giving the meaning of the

item.
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e. Stuffed

Table 4.2.1.e: Translations of “Stuffed” (Arabic participants)

Stuffed
. 1st. 2nd. 3rd. 4th.
Translations Year Year Year Year Total
deadll asd ST
he stuffed himself with 9 10 15 17 51
food
36.00% | 43.48% | 71.43% | 85.00% | 57.30%
) S I
he ate a lot 11 ! 6 3 27
44.00% | 30.43% | 28.57% | 15.00% | 30.34%
sala
a stuff 5 6 0 0 11
20.00% | 26.09% 0.00% 0.00% 12.36%
| Don't Know 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%
Total 100.00% | 100.00% | 100.00% | 100.00% | 100.00%
90.00%
80.00% ] Geddl) sl JSI
70.00% he stuffed himself with
60.00% food
st . s
30.00% - he ate a lot
20.00% -
10.00% - 3ala
0.00% - a stuff
1st.year| 2nd. [3rd.year|4th year
Year
H | Don't Know
stuffed |

With regards to this item; 9 participants from the first year (36%), 10 from the
second year (43.48%), 15 from the third year (71.43%), and 17 participants from the

fourth year (85%), translate the item non-literary to (Aeadl a1 (KI)

/akala lihad sltuxmoa/. Other participants; 11 from the first year (44%), 7 from the
second year (30.43%), 6 from the third year (28.57%) and 3 from the fourth year
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(15%) translate the item literary to (\,£S JSI) / okolo koBi:ron/ which means “ate a

lot” in English. On the other hand, language transfer has been noticed in the first and
the second year; 5 participants from the first year; (20%), 6 from the second year
(26%) translating the item to (33). The lexical item (33%) /madds/ in Arabic means a
“stuff” referring to a substance in English language.

f. A storm in a cup of tea

Table 4.2.1.f: Translations of “a storm in a cup of tea” (Arabic participants)

A storm in a cup of tea
. 1st. 2nd. 3rd. 4th.
Translations Year Year Year Year Total
Gl oS dddale
a storm in a cup of 13 14 16 16 59
tea
52.00% | 60.87% 76.19% | 80.00% | 66.29%
tea with an awful 5 3 1 0 9
test
20.00% 13.04% 4.76% 0.00% | 10.11%
HJ‘: /4313 c«‘;& R
il
something silly and ! 6 4 4 21
unimportant
28.00% | 26.09% 19.05% | 20.00% | 23.60%
| Don't Know 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%
Total 100.00% | 100.00% | 100.00% | 100.00% | 100.00%
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90.00%

80.00% ™ sl QS Sddale

70.00% a stormin a cup of tea

60.00%

50.00% - ™ o B 53 gl

40.00% - tea with an awful test

30.00% -

20.00% - Laa Yl ane [4dl ¢ o5 3 o

10.00% - something silly and
0.00% - unimportant

1st. year|2nd Yea 3rd. year|4th year

H | Don't Know

a stormin a cup of tea

This item has been given as a reaction to the exaggeration of arguing about a silly
thing or not important thing. This category is also a cultural specific in Arabic
language. A high awareness of this category has been noticed in the findings for; 13
participants from the first year (52%), 14 from the second year (60.87%), 16 from the

third year (76.19%) and 16 from the fourth year (80%) interpret the item non-literary
to (Wl S A ddale) [ acifs fi ku:bi olfaji/. Other participants; 7 from the first year
(28%), 6 from the second year (26.09%), 4 from the third year (19.05%) and 4 from
the fourth year (20%) translated the item literary to(Rima¥! aie/ 4di (5)

/fei'un tafih ow o'di:mu alohommijo/ On the other hand, some participants; 5 from the

first year (20%), 3 from the second year (13.04%) and one participant from the third
year (4.76%) interpret the item to (s~ 31 52 L) /faijundu modagin seiji'/which
means “tea with an awful” test depending on their recognition of alternative item

given in the MCT.
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g. That was a heavy sigh

Table 4.2.1.9: Translations of “that was a heavy sigh” (Arabic participants)

L Gl Gons 6 Rasly (B oo

that was a heavy sigh
. 1st. 2nd. 3rd. 4th.
Translations Year Year Year Year Total
ENE
let out a deep breath 8 > 6 4 23
32.00% | 21.74% | 28.57% | 20.00% | 25.84%
i BT 14 15 16 56
have a heavy sigh
44.00% | 60.87% | 71.43% | 80.00% | 62.92%
. eeReR g 2 0 0 6
sings softly
16.00% 8.70% 0.00% 0.00% 6.74%
. e 2 2 0 0 4
to whisper
8.00% 8.70% 0.00% 0.00% 4.49%
0 0 0 0 0
Total 100.00% | 100.00% | 100.00% | 100.00% | 100.00%
90.00%
80.00%
70.00%
60.00% B that was a heavy sigh
50.00% 1st. year
40.00% M that was a heavy sigh
30.00% 2nd. Year
20.00%
10.00% that was a heavy sigh
0.00% 3rd. year

M that was a heavy sigh

Wee  puabic sings to 4th year
letouta havea softly whisper
deep heavy
breath sigh

With regard to this expression; 8 participants from the first year (32%), 5 from the
second year (21.74), 6 from the third year (28.57%), and 4 from the fourth year
(20%) interpret the item literary to (Wwe Lusi sty fjuttliqu nofon o'mi:qon/ which

literary means “let out a deep breath” in English. We also noticed a high awareness
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of this item as (Awe 335 5l 3 S 3 5us) /hosrotun kobi:ro ou tonohudoe o'mi:qo/ in the
participants’ responses; 11 participants from the first year (44%), 14 from the second
year (60.87%), 15 from the third year 71.43%) and 16 from the fourth year (80%)
interpret the item non-literary which correspond to “a heavy sigh” in English
language. On the other hand; 4 participants from the first year (16%), 2 from the
second year (8.70%) translate the item to (s Sa) /jugonni bi nu:’m o/ which
means literary “sing softly” and 2 participants from the first year (8%) and 2
participants from year (8.70%) interpret the item to (u4) /johmus/ which means “to
whisper” depending on their recognition of the alternatives given in the MCT.
Confusion occurred here in the spelling of lexical item sigh and sing to some
participants and in the meaning of the lexical “sigh” as “to whisper” with other
participants.

0. Ages

Table 4.2.1.h: Translations of “ages (Arabic participants)

Ages
Translations 1st. 2nd. 3rd. 4th. 1st.
Year Year Year Year Year
el
periods of living; a 8 8 2 0 18
lifetime
32.00% | 34.78% | 9.52% 0.00% | 20.22%
Jish iy S dlf
| haven't seen you 14 12 14 15 55
for a long time
56.00% | 52.17% | 66.67% | 75.00% | 61.80%
Os A8 e ol
I haven't seen you 3 3 5 5 16
for centuries
12.00% | 13.04% | 23.81% | 25.00% | 17.98%
| Don't Know 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%
Total 100.00% | 100.00% | 100.00% | 100.00% | 100.00%
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80.00% )
70.00% LI kel
60.00% periods of living; a
50.00% - lifetime
40.00% - - Jish g Nia el ol
30.00% - I haven't seen you for a
20.00% - — long time
10.00:6 . — O3 diedl ) Al
0.00% 1 | haven't seen you for
1st.year| 2nd. |(3rd.year|4th year centuries
Year
M | Don't Know
ages

With regards to this item; 3 participants from the first year (12%), 3 from the second
year (13.04%), 5 from the third year (23.81%), and 5 from the fourth year (25%)
interpret this item non-literary to (0s_8 3 <li 1) /lom arake mindu quru:n/, a frequent
exaggeration of duration in formal Arabic and eventually corresponds to “I haven’t
seen you for ages”. Other participants; 14 from the first year (56%), 12 from the
second year (52.17%), 14 from the third year (66.67%), and 15 from the fourth year
(75%) translate the item to (Jish <y e &Ji ) /lom aroke Mindu waqtin ttowi:l/
which literary mean “ I haven’t seen you for a long time”. On the other hand a
language transfer has been noticed with 8 participants from the first year (32%), 8
from the second year (34.78%) and 2 participants from the third year (9.52%)
translating the item to (Ulecf) /o'ma:r/ since the lexical item “age” in singular form
means (<< ) /Jumur/ in Arabic language and the plural form is (<) to correspond

with the lexical in the situational context given “ages”.
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4.2.2 Results of the Translation Task from Kurdish Participants

a. That was a heavy lecture

Table 4.2.2.a: Translations of “that was a heavy lecture” (Kurdish participants)

that was a heavy lecture
Translations 1st. 2nd. 3rd. 4th. 1st.
Year Year Year Year Year
el S5 | g 15 21 17 79
very difficult lecture
66.67% | 71.43% | 87.50% | 89.47% | 76.70%
43 K 1K) g 485
. 13 6 3 2 24
it was a heavy lecture
33.33% | 2857% | 12.50% | 10.53% | 23.30%
| Don't Know 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%
Total 100.00% | 100.00% | 100.00% | 100.00% | 100.00%
100.00%
80.00%
60.00% - | Aidass Sl 4
a very difficult lecture
40.00% - . R 1815 455
20.00% - it was a heavy lecture
0.00% - I Don't Know
1st.year| 2nd. [3rd.year|4th year
Year
that was a heavy lecture |

With regard to this item; 26 participants from the first year (66.67%), 15 from the
second year (71.43%), 21 from the third year (87.50%), and 17 from the fourth year
(89.4%) translated the item literary to (434esey \S4il5) /wanoka bzohmato/ which
corresponds to a “difficult lecture”. Other participants; 13 from the first year
(33.33%), 6 from the second year (28.57%), 5 from the third year (12.50%) and 2

from the fourth year (10.53%) translated the item to (S S4l5) /wanoko girano/
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transferring their native language knowledge of the meaning of the lexical item
“heavy”which means (o)) /giran/ in Kurdish language.

b. Haven’t slept a wink

Table 4.2.2.b: Translations of “haven’t slept a wink” (Kurdish participants)

haven’t slept a wink
Translations 1st. 2nd. 3rd. 4th. 1st.
Year Year Year Year Year
i 4 S A | 11 13 10 54
| didn't sleep at
51.28% | 52.38% | 54.17% | 52.63% | 52.43%
S o ATMSAS e il
AW ABI Qe OBy | g 8 11 9 41
haven't slept a wink
33.33% | 38.10% | 45.83% | 47.37% | 39.81%
i Sy S
| had little sleep 6 2 0 0 8
15.38% | 9.52% 0.00% 0.00% 1.77%
I Don't Know 0 0 0 0 0
Total 100.00% | 100.00% | 100.00% | 100.00% | 100.00%
60.00%

B Aol 4 o Saigh 53 a0
| didn't sleep at

haven't slept a wink

il Saa
| had little sleep

50.00% -
40.00% -
30.00% -
20.00% -
10.00% -
0.00% -

1st. year|2nd Year|3rd year|4th year

H | Don't Know

that was a heavy lecture

As for this expression; 3 participants from the first year (33.33%), 8 from the second
year (38.10%), 11 from the third year (45.83%), and 9 from the fourth year (47.37%)
interpret the item non-literary to (<S5 tw 434843 o (la) /tfa:vén min nokotno sor ék/
which correspond to “haven’t slept a wink” and means “didn’t close my eyes” in

Kurdish language.
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Some participant; 20 from the first year (50.28%), 11from the second year (52.38%),
13 from the third year (54.17%), and 10 from the fourth year (52.63%) translated the
item literary to (4efivdi 4 Saieh & 45) /oz XU behnoki no nivisti:ma/ which means
“didn’t sleep at all”. Another literal interpretation has been noticed from the rest of
the participants; 6 from the first year (15.38%), 3 from the second year (9.52%)

translated the item to (xiusi S4sw 15 /oz pi:tfok nivistim/ which means “I had little

sleep”.

c¢. A thunder face

Table 4.2.2.c: Translations of “a thunder face” (Kurdish participants)

a thunder face
Translations 1st. 2nd. 3rd. 4th. 1st.
Year Year Year Year Year
°Q}3 Sal&
) 22 12 17 13 64
she is very angry
56.41% | 57.14% | 66.67% | 47.37% | 62.15%
4 e 2 (So s il 5 A
a face like lightning 8 4 0 0 12
20.51% | 19.05% 0.00% 0.00% 11.65%
18 (g 5 CulaBlyy - Shun
she has a thunder face 6 5 ! 6 24
15.38% | 19.05% | 29.17% | 31.%58 | 23.30%
I Don't Know 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%
Total 100.00% | 100.00% | 100.00% | 100.00% | 100.00%
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80.00% ) P
70.00% - : 058 S
: she is very angry
60.00%
50.00% -
40.00% - .Mwﬁéb}d\%j‘fh&
30.00% - a fece like lightning
20.00% -
10.00% -
0.00% - 5y Culilailyy o Shas
1st.year] 2nd. | 3rd. |4thyear sl
Year year she has a thunder
face
a thunder face

With regard to this expression; 9 participants from the first year (23.08%), 6 from the
second year (28.57%), 8 from the third year (33.33%) and 10 from the fourth year
interpret  the  item  non-literary to  (sled s il S
/di:pifké bnavtfavetwe vadai/. Other participants; 22 from the first year (56.41%), 11
from the second year (52.38%), 16 from the third year (66.67%) and 9 from the
fourth year (47.37%) interpret the item to (o5 <S4k%) /golok tora/ which literary
correspond to “very angry” in English language. On the other hand, a word for word
translation was found from some participants’ responses; 8 from the first year
(20.51%) and 4 from the second year (19.05%) interpreting the item to ( Ses il 5 yu
4 o ) /sor U tfav woki birisi:na/ transferring their L1 knowledge of the item face

(<S5 4) and lightning (= _»).
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d. Such a dragon

Table 4.2.2.d: Translations of “‘such a dragon” (Kurdish participants)

Such a dragon

Translations 1st. 2nd. 3rd. 4th. 1st.
Year Year Year Year Year
Lasa 4
SR 25 15 17 17 74
such a dragon
64.10% | 71.43% | 70.83% | 89.47% | 71.84%
4By S48 5 50
a tough and unfriendly 1 6 ! 2 26
28.21% | 28.57% | 29.17% | 10.53% | 25.24%
4 K
oSl g 0 0 0 3
dragon
7.69% 0.00% 0.00% 0.00% 2.91%
| Don't Know 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%
Total 100.00% | 100.00% | 100.00% | 100.00% | 100.00%
100.00%
90.00%
80.00% Laos s
70.00% - el
60.00% - such a dragon
50.00% - [ 4B ) (S48 g 5
40.00% - a tough and unfriendly
30.00% - .
20.00% - 011
10.00% - dragon
0.00% - H | Don't Know
1st.year| 2nd. |3rd.year|4th year
Year
such a dragon |

As for this item; 25 participants form the first year (64.10), 15 from the second year
(71.43%), 17 from the third year (70.83%), and 17 from the fourth year (89.47)
translated the item non-literary to (Ls234%) /a’3dohara/ which corresponds to “such a
dragon”. Other participants; 11 from the first year (28.21%), 6 from the second year

(28.57%), 7 from the third year (29.17%), and 2 from the fourth year (10.53%)
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translated the item literary to (4% S485 %) /miru:vokir'qqe/ which correspond to
“unfriendly person”. On the other hand 3 participants from the first year translated
the item to (0.1 /dragon/ borrowing from the English language and being used by

some people instead of saying («&=0s) /wohfo/; a frequent borrowed usage from

Arabic language by the Kurds and lexically means a “beast” in English.

e. Stuffed

Table 4.2.2.e: Translations of “Stuffed” (Kurdish participants)

Stuffed

1st. year|2nd Year|3rd year|4th year

feeling hungry

H | Don't Know

Stuffed
. 1st. 2nd. 3rd. 4th.
Translations Year Year Year Year Tot
AR E T PLEN
he stuffed himself with 24 15 18 16 73
food
61.54% | 71.43% | 75.00% | 84.21% | 70.87%
Ja s 10 6 6 3 25
he ate a lot
25.64% | 28.57% | 25.00% | 15.79% | 24.27%
he is full and not hungry S 0 0 0 S
12.82% 0.00% 0.00% 0.00% 4.85%
| Don't Know 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%
Total 100.00% | 100.00% | 100.00% | 100.00% | 100.00%
90.00%
80.00% B B e
70.00% he stuffed himself
60.00% - with food
50.00% - RIS
40.00% - he ate a lot
30.00% -
20.00:4 - S
10.00% - heis full and not
0.00% -
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With regard to this item; 24 participants from the first year (61.54%), 15 from the
second year (71.43%), 18 from the third year (75%), and 16 from the fourth year
(84.21%) translated the item non-literary and correspond to “stuffed” to ( s 4« 4>
A 3) /homoarbu 3'xa:rn&/. Other participants; 10 from the first year (25.64%), 6
from the second year (28.57%), 6 from the third year (25%), and 3 from the fourth
year (15.79%), interpret the item to (L S3%) /golok xa:r/ which literary means “ate
a lot”. Finally, 5 participants from the first year (12.82%) interpret the item to (L)
[ter/which simply means “not feeling hungry”.

f. A storm in a cup of tea

Table 4.2.2.f: Translations of “A storm in a cup of tea” (Kurdish participants)

A storm in a cup of tea
. 1st. 2nd. 3rd. 4th.
Translations Year Year Year Year Total
4 Lia o SALE Ledd
b‘)ﬁ%
worrying about 22 12 15 12 61
somethingthat is not
important
56.41% | 57.14% | 62.50% | 63.16% | 59.22%
S BT 7 8 7 32
a storm in a cup of tea
25.64% | 33.33% | 33.33% | 36.84% | 31.07%
dRASE g 0 0 0 5
a strong tea
12.82% | 0.00% 0.00% 0.00% 4.85%
sl 55 Ll Sala
tea with an awful test 2 2 ! 0 >
5.13% 9.52% 4.17% 0.00% 4.85%
| Don't Know 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%
Total 100.00% | 100.00% | 100.00% | 100.00% | 100.00%
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70.00%

60.00% B 4 la g S4EE L
50.00% S
40.00% worrying ab(?ut
: something
30.00% that is not important
20.00% P
°° ] JialS USa e 3
10.00% make a mount out of a
0.00% molehill

a stormin a cup of tea |

As for this expression; 10 participants from the first year (25.64%), 7 participants
from the second year (33.33%), 8 from the third year (33.33%) and 7 from the fourth
year (36.84%) interpret the expression non-literary to (Ui USs (i )
/13fmef dkone ga:mef/ which, as word for word translation means “they make a bull
out of a fly” (indicating that they trouble themselves with something very silly and
not important and consider it a very big problem) and accordingly, corresponds to
“make a mountain out of a molehill”. Majority of participants; 22 from the first year
(56.41%), 12 from the second year (57.14%), 15 from the third year (62.50%), and
12 from the fourth year (63.16%) translated the item literary to ( 4 e oo (S48 Las
s _SJ4a) /xomo tiftoki be mifano holgire/ which means “worrying about something that
is not important”. Some participants; 2 participants from the first year (5.13%), 2

from the second year (9.52%), and one participant from the third year (4.17%)
translated the item to (Uisdsa s WG (Sals) /tfaioki tamwe no xu:fo/ which
corresponds to “tea with an awful test”, other participants from the first year

translated the item to (0)_R S4a) /tfaioki girana/ which corresponds to “strong tea”

depending on their recognition of the alternatives given in the MCT.
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g. That was a heavy sigh

Table 4.2.2.9: Translations of “That was a heavy sigh” (Kurdish participants)

that was a heavy sigh
. 1st. 2nd. 3rd. 4th.
Translations Year Year Year Year Total
S o) S Sauliaa
let out a deep breath 4 2 2 1 ;
10.26% | 9.52% 8.33% 5.26% 8.74%
558 S s
. 20 14 17 15 66
that was a heavy sigh
51.28% | 66.67% | 70.83% | 78.95% | 64.08%
to breath with difficulty | ! 0 0 >
10.26% | 4.76% 0.00% 0.00% 4.85%
S 53 50 Kaig
to take a long breath 1 4 > 3 23
28.21% | 19.05% | 20.83% | 15.79% | 22.33%
Total 100.00% | 100.00% | 100.00% | 100.00% | 100.00%
90.00%
80.00%
70.00% B asdas o) K Kaulina
60.00% let out a deep breath
50.00%
40.00% - S 1S elials
30.00% that was a heavy sigh
20.00%
10.00% B
0.00% S e
to breath with
difficulty

that was a heavy sigh

With regard to this item; 20 participants from the first year (51.28%), 14 from the
second year (66.67%), 17 from the third year (70.83%), and 15 from the fourth year
(78.95%) interpret the item non-literary to (LS & <ual)/arxink ko kver/which
corresponds to “that was a heavy sigh”. A literal translation has been noticed from

some participants; 11 participants from the first year (28.21%), 4 from the second
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year (19.05%), 5 from the third year (20.83%), and 3 from the fourth year (15.79%)
translated the item to (uSd4a 33,0 \S 43¢ /behnoki diré3 holkéfa/, which corresponds
to “take a long breath”. A partially non-literal translation has been given from other
participants; 4 participants (10.26%), 2 from the second year (9.52%), 2 from the
third year (8.33%) translating the item to (&Ska oIS Saulun)
/hanasaka giranholké[a/, which corresponds to “let out a deep breath” in English.
Finally, an incorrect translation has been noticed from some participants; 4 from the
first year (10.26%) and 1 from the second year (4.76%) interpreting the item to ( o&®
Sa43) /behnton/ which means “breathing with difficulty”.

h. Ages

Table 4.2.2.h: Translations of “Ages” (Kurdish participants)

Ages
i 1st. 2nd. 3rd. 4th.
Translations Year Year Year Year Total
G AS (e 0 Jhadi 4B
haven't seen you for a 23 13 14 11 61
long time
58.97% 61.90% | 58.33% | 57.89% | 59.22%
(SR A g (e ASAA 4B
haven't seen you for a 6 4 9 8 27
century
15.38% 19.05% | 37.50% | 42.11% | 26.21%
Al (55
period of living; a 10 4 1 0 15
lifetime
25.64% 19.05% 4.17% 0.00% 14.56%
| Don't Know 0 0 0 0 0
0.00% 0.00% 0.00% 0.00% 0.00%
Total 100.00% | 100.00% | 100.00% | 100.00% | 100.00%
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70.00%

60.00% B 0040 & e o Fiad 4843
. haven't seen you for a
>0.00% 1 long time
40.00% - B i 4 5 (e ASAA a4
30.00% - haven't seen you for a
century
20.00% -
A 85
10.00% - period of living; a
0.00% - lifetime

stage 1 | stage 2 | stage 3 | stage 4 | ® | Don't Know

Ages

The findings in this items show that 6 participants from the first year (15.38%), 4
from the second year (19.05%), 9 from the third year (37.50%), and 8 from the fourth
year (42.11%) translated the item non-literary to (i 4 55 (e 4543 A 4845), Some
participants; 23 participants from the first year (58.97%), 13 from the second year
(61.90%), 14 from the third year (58.33%), and 11 from the fourth year (57.89%)
translated the item literary to (i 4 5 (s o 3ied 4845) which correspond to “I haven’t
seen you for a long time”. On the other hand, some participants; 10 participants from
the first year (25.64%), 4 from the second year (19.05%), and one participant from
the first year translated the item to (sJ5) or ((4«43) which correspond to “lifetime” in

English language transferring their L1 knowledge of the meaning of the word “age”
4.3 Data Analysis

4.3.1 Analysis of the MCT Results

4.3.1.1 Analysis of Results of MCT on McCarthy’s Categories

The numbers and rates show that expressions like “hundreds of papers”, “loads of
people” were easier to recognize and understand as to compare with the other
expressions. This may be attributed to the frequent usage of these expressions in the

native languages. These expressions are frequent usage in both Arabic and Kurdish
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cultures as to say “@ls¥) Sle “ /mi’atolowraq/ in Arabic and 4y 5 Wea 4w/sodoha
spara/ (hundreds of papers) in Kurdish. As for “loads of people”; the word “load” in
singular form, though a borrowed item from English language, is a frequent usage in
these communities since people used to say it in situations expressing “a large
amount or pressure”. Accordingly, these expressions seem to be familiar to the
participants and identical or similar in the source language and in the native
languages. In the following two tables, we may notice the results of the whole

categories with their correspondents from the both groups;

Table 4.3.1.1.a: MCT of McCarthy’s categories with the correspondents (Arabic)

McCarthy and Carter's 1st. 2nd. 3rd. 4th. Total
Categories Year Year Year Year
a. hundreds of papers 22 21 20 19 82
"a lot of papers" 88.00% | 91.30% | 95.24% | 95.00% | 92.13%
b. loads of people 20 20 18 19 77
"lots of people™ 80.00% | 85.96% [ 90.48% [ 95.00% | 86.52%
c. a huge amount of 16 17 18 18 69
"enormous" 64.00% | 73.91% | 85.71% | 90.00% | 77.53%
d. expressions of time "ages" 14 16 18 18 66
" along time" 56.00% | 69.57% [ 85.71% [ 90.00% | 74.16%
e. Size and degree 17 17 18 18 70
" enormous” 68.00% | 73.91% | 85.71% | 90.00% | 78.65%

Table 4.3.1.1.b: MCT of McCarthy’s categories with the correspondents (Kurdish)

McCarthy and Carter's 1st. 2nd. 3rd. 4th. Total
Categories Year Year Year Year

a. hundreds of papers 33 19 22 18 92
"a lot of papers" 84.62% | 90.48% | 91.67% | 94.74% | 89.32%
b. loads of people 31 18 22 18 89
"lots of people” 79.49% | 85.71% | 91.67% | 94.74% | 86.41%
c. a huge amount of 28 17 21 17 83
"enormous” 71.79% | 80.95% | 87.50% | 89.47% | 80.58%
d. expressions of time "ages" 26 16 21 17 80

" a long time" 66.67% | 76.19% | 87.50% | 89.47% | 77.67%
e. Size and degree 28 18 21 17 84

" enormous” 71.79% | 85.71% | 87.50% | 89.47% | 81.55%
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From the tables, the results indicate that the other expressions; “huge amount of”,
“enormous” and ‘““ages” seems to be less transparent or familiar to the participants
especially in the low levels as we concluded in the selection from the MCT and the
interpretation from the translation task. The linguistic structure and the semantic
transparency of these expressions in addition to the L1 knowledge of meanings of
these expressions seem to affect the comprehension within the given context. As for
the word ““ages” the plural form of this item may get the participants confused in
selecting the right answer as we found from the selection of the MCT and translation
task. The participants select the alternative “lifetime” transferring the knowledge of
this item as a period of living and make it plural in their translation as follows; the
singular form of age means_<= /u’mur/ in Arabic and plural form is (Uesl) /o’mar/

while some Kurdish participants, from the lower levels select the alternative
‘lifetime” and translated to s /31/ transferring their first language in recognizing and

interpreting the item.

Comparing the findings from this part of the investigation with McCarthy and
Carter’s findings,we found out that thesecategories present high frequency of
apparently hyperbolic uses. The following figure shows McCarthy’s findings of

hyperbole-proneness;

Item Total  Hyperbolic %(Pgupﬁégg)“c
hundreds of 116 59 51
loads of 792 787 99.4
adj. amount of 181 51 28
years 3346 309 9
size and degree 382 355 93

Figure 3: Hyperbole-proneness (McCarthy & Carter, 2004)
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The findings of McCarthy and Carter’s (2004) study suggest that the major of items’
occurrence was hyperbolic (in the sense of extreme formulation or counter-factuality
as opposed toliteral). This tendency was revealed in items such as hundreds (of),
loads (of), size and degree in everyday conversational contextshave become
conventionalized. The researcherssuggestedthat the degree to which any given item
has become conventional may be mirrored in the proportion of its totaloccurrences as
hyperbolic.Accordingly, from the both findings we may conclude that the high
frequency of the occurrence of the hyperbolic item is dependent on its frequent
usage, taking into considerationthe cultural background where the expressions occur
in everyday conversations.

4.3.1.2 Analysis of MCT on Other Expressions

The categories referred to as “other expressions”have been included in the Multiple-
choice Test. These expressions were; a heavy lecture, haven’t slept a wink, a thunder
face, such a dragon, stuffed, a storm in a cup of tea, a heavy sigh, and the plural form
of the word “ages”. In the following two tables, we may notice the results of the
whole categories with their correspondents and the participants ‘responses from the

both groups; Arabic and Kurdish participants respectively;
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Table 4.3.1.2.a: MCT on “Other Expressions” with the correspondents (Arabic)
Other Expressions Lst. 2nd. 3rd. ath. Total
Year Year Year Year

a. heavy lecture 15 17 18 19 69
"difficult” 60.00% | 73.91% | 85.71% | 95.00% | 77.53%
b. haven't slept a wink 17 18 18 18 71
"didn't sleep at all" 68.00% | 78.26% | 85.71% | 90.00% | 79.78%
c. a thunder face 16 16 17 17 66
"rude and very angry" 64.00% | 69.57% | 80.95% | 85.00% | 74.16%
d. such a dragon 14 16 17 17 64
"unfriendly" 56.00% | 69.57% | 80.95% | 85.00% | 71.91%
e. stuffed 18 19 18 19 74
"ate a lot" 72.00% | 73.91% | 85.71% | 95.00% | 83.15%
f. a storm in a cup of tea 16 17 18 19 70
I:;goﬂ'rngsgﬁgéfo mething that 1 64 0096 | 73.919 | 85.71% | 95.00% | 74.16%
g. a heavy sigh 13 15 17 17 62
"let out a deep breath™ 52.00% | 65.22% | 80.95% | 85.00% | 69.66%

Table 4.3.1.2.b: MCT of “Other Expressions” with the correspondents (Kurdish)

1st. 2nd. 3rd. 4th. Total

Other expressions Year Year Year Year
a. heavy lecture 25 16 19 17 77
"difficult” 64.10% | 76.19% | 79.17% | 89.47% | 74.76%
b. haven't slept a wink 28 17 21 17 83
"didn't sleep at all" 71.79% | 80.95% | 87.50% | 89.47% | 80.58%
c. a thunder face 30 17 21 17 85
"rude and very angry" 76.92% | 80.95% | 91.30% | 89.47% | 82.52%
d. such a dragon 24 15 21 17 77
"unfriendly" 61.54% | 71.43% | 87.50% | 89.47% | 75.73%
e. stuffed 30 18 22 18 88
"ate a lot" 76.92% | 85.71% | 91.67% | 94.74% | 85.44%
f. astorm in a cup of tea 24 15 21 17 77
Ifggoli':‘n%;fg;;tso mething that | &1 5405 | 71.43% | 87.50% | 89.47% | 74.76%
g. a heavy sigh 24 17 22 18 85
"let out a deep breath” 61.54% | 80.95% | 91.67% | 94.74% | 82.52%

In general, the findings in the two tables for the ‘other expressions” indicate that both
groups show awareness and comprehension of these expressions within the contexts

given. Besides, some expressions seem to be less familiar to some participants
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bh 13

especially from the lower levels of proficiency such as “a heavy lecture”, “such a
dragon” and “a heavy sigh” and they selected the alternatives according to their first
language knowledgeof the meanings of the parts of expression given. The following
part may give better insights from the findings inthe translation task which supports
this analysis on each category.

4.3.2 Analysis of the Translation Task from the Two Groups

The categories referred to as “other expressions” included in the MCT, have been
also devoted to the translation task item in the questionnaire. These expressions
were; a heavy lecture, haven’t slept a wink, a thunder face, such a dragon, stuffed, a
storm in a cup of tea, a heavy sigh, and the plural form of the word “ages”. In the
following two tables, we may notice the results of the whole categories with their
translations from participants of the both groups; Arabic and Kurdish participants
respectively. We may notice the language transfer occurrence in some of these items.
Additionally, we will notice the different cross-cultural equivalents from both groups

when the participants translated the item non-literary.

As we may see from the tables (4.3.2.1., 4.3.2.2) that some participants translated
items literary, while others translated non-literary. Another thing to be noticed is the
L1 transfer when the participants couldn’t comprehend the items within the given

situational context.
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Table 4.3.2.1.a: Analysis of translation task (Arabic participants)

Translation task

category a. hee_lvy lecture 1st. 2nd. 3rd. 4th. Total
"difficult” Year Year | Year Year
o s 4883 pmlaa cilS | 0 0 0 0 0
It was a heavy lecture 0.00% | 0.00% | 0.00% | 0.00% | 0.00%
literal las dma b palaa il | 16 17 19 19 71
It was a difficult 64.00 | 73.91 | 90.48 | 95.00 | 79.78
lecture % % % % %
trahifer A3 palae il | 9 6 2 1 18
fo\va?/g? 4 | Aheavy lecture 3?))?0 2(2}?9 9.52% | 5.00% 2?%22
category | haven't slept a wink
Non- i (e ol 4 3 4 6 17
literal haven't slept a wink 16.00 | 13.04 | 19.05 | 30.00 | 19.10
% % % % %
dalailal |13 15 15 14 57
literal | Didn’t sleep for a 52.00 | 65.22 | 71.43 | 70.00 | 64.04
moment % % % % %
L1 X 0 0 0 0 0
transfer 0.00% | 0.00% | 0.00% | 0.00% | 0.00%
Non- a thunder face
literal 1 ety Lega s 0 0 0 0 0
ﬁpafks of contempt | 4 405 | 0.00% | 0.00% | 0.00% | 0.00%
y from her face
s uale (add 10 13 16 16 55
literal A very angry person 40.00 | 56.52 | 76.19 | 80.00 | 61.80
% % % % %
L1 Gl 5l ac HIS an 13 10 2 1 26
A face like thunderor | 52.00 | 43.48 29.21
transfer lightning % % 9.52% | 5.00% %
Non- such a dragon
literal g Y Leilul § Adia gia 8 11 16 16 19
Barbarian and has a 32.00 | 47.83 | 76.19 | 80.00 | 21.35
sharp tongue % % % % %
g3y pe 6 4 5 4 19
literal unfriendly 24.00 | 17.39 | 23.81 | 20.00 | 21.35
% % % % %
L1 O 11 8 0 0 19
transfer | dragon 4‘;?0 3‘},)07 81 0.00% | 0.00% 210):’5
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Table 4.3.2.1.b: Analysis of translation task (Arabic participants)

Translation task

1st.

2nd.

3rd.

4th.

II'\:Oﬂ_I stuffed Year | Year | Year | Year | 'O@
Itera il I ST 9 10 15 17 51
] . 36.00 | 43.48 | 71.43 | 85.00 | 57.30
Stuffed himself with food % % % % %
as s |11 7 6 3 27
literal Ate a lot 4400 | 30.43 | 28,57 | 15.00 | 30.34
% % % % %
L1 [ 5 6 0 0 11
20.00 | 26.09 12.36
t f 0, 0,
ranster | a stuff % % 0.00% | 0.00% %
Non- a storm in a cup of tea
literal Gl oS Gliale | 13 14 16 16 59
A storm in a cup of tea 52.00 | 60.87 | 76.19 | 80.00 | 66.29
P % % % % %
Laa¥lane Ailie B3| 7 6 4 4 21
literal ™o mething silly and not 28.00 | 26.09 | 19.05 | 20.00 | 23.60
important % % % % %
L1 Lo (31 53 gL 5 3 1 0 9
transfer | Tea with an awful test 20 | el 4.76% | 0.00% LA
% % %
Non-
literal 3 0SB s 11 14 15 16 56
A heawv siah 44.00 | 60.87 | 71.43 | 80.00 | 62.92
VY Sig % % % % %
aac L (3llay 8 5 6 4 23
literal 32.00 | 21.74 | 28.57 | 20.00 | 25.84
Let out a deep breath % % % % %
L1 X 0 0 0 0 11024
transfer | A heavy breath 0.00% | 0.00% | 0.00% | 0.00% %
Non- ages
literal O iyl Al 3 3 5 5 16
Haven’t seen you for 12.00 | 13.04 | 23.81 | 25.00 | 17.98
centuries % % % % %
ish g diad ) Al 14 12 14 15 55
literal | Haven’t seen you for along | 56.00 | 52.17 | 66.67 | 75.00 | 61.80
time % % % % %
L1 Jeel| 8 8 2 0 18
transfer | lifetimes 32.00 | 34.78 | g o0y | .000s | 2022

%

%

%
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Table 4.3.2.2.a: Analysis of translation task (Kurdish participants)

Translation task

a. heavy lecture 1st 2nd 3rd 4th
category | .. difficult” Total
ifficult year year year year
Non-
5 )l L) 5 ¢ auals Sl
literal Dol S sl il 0 0 0 0 0
A heavy lecture 0.00% | 0.00% | 0.00% | 0.00% | 0.00%
literal Ao Sl | 26 15 21 17 79
ce 66.67 on | 8750 | 89.47 | 76.70
A difficult lecture % 71.43% % % %
L1 ‘
i € 1S4l « 4
transfer SAs e 13 6 3 2 24
__ 33.33 0 1250 | 10.53 | 23.30
A lecture weighing a lot % 28.57% % % %
category haven't slept a wink
NO- S s 4TSS (e Ly 13 8 11 9 41
: , : 33.33 o. | 45.83 | 47.37 | 39.81
literal | Haven’t slept a wink % 38.10% % % %
Aadingi 43 (Saigh 52 | 20 11 13 10 54
literal | Haven’t slept for a 51.28 52 3806 54.17 | 52.63 | 52.43
moment % % % %
L1 X 0 0 0 0 0
transfer 0.00% | 0.00% | 0.00% | 0.00% | 0.00%
Non- a thunder face
literal 1M (5 5 cullaily S 6 5 7 6 24
15.38 on | 2917 | 31.%5 | 23.30
She has a thunder face % 19.05% % 3 %
sysicSak& | 22 12 17 13 64
literal 56.41 o. | 66.67 | 47.37 | 62.15
Very angry % 57.14% % % %
CmpSesdlas an | 8 4 0 0 12
L1 20.51 11.65
transfer | A face like a lightning ; 19.05% | 0.00% | 0.00% ;
% %
Non- | such a dragon
literal a0y by e b 25 15 17 17 74
64.10 on | 70.83 | 89.47 | 71.84
Such a beast % 71.43% % % %
430) éﬁ})ﬁ 11 6 7 2 26
literal : 28.21 on | 29.17 | 10.53 | 25.24
Unfriendly person % 28.57% % % %
L1 oS | 3 0 0 0 3
transfer | dragon 7.69% | 0.00% | 0.00% | 0.00% | 2.91%
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Table 4.3.2.2.b: Analysis of translation task (Kurdish participants)

Translation task

Non- stuffed
literal A Jsydedan | 24 15 18 16 73
. . 61.54 | 71.43 | 75.00 | 84.21 | 70.87
Stuffed himself with food % % % % %
Ja sk 10 6 6 3 25
literal Ate a lot 25.64 | 28.57 | 25.00 | 15.79 | 24.27
% % % % %
L1 X 0 0 0 0 0
transfer 0.00% | 0.00% | 0.00% | 0.00% | 0.00%
Non- | astorminacup of tea
literal il Sy ke 5| 10 7 8 7 32
Make a mountain out of a 25.64 | 33.33 | 33.33 | 36.84 | 31.07
molehill % % % % %
oS Ma 45 Wa o SaBI Lead | 22 12 15 12 61
literal Arawing about silly th 56.41 | 57.14 | 62.50 | 63.16 | 59.22
guing about silly things % % % % %
L1 il g 5 Lals Sayls 2 2 1 0 5
transfer | Tea with an awful test 5.13% | 9.52% | 4.17% | 0.00% | 4.85%
Non-
literal S S elnals 20 14 17 15 66
A deep sigh 51.28 | 66.67 | 70.83 | 78.95 | 64.08
% % % % %
s dan ) S 1Saliaa 4 2 2 1 9
teral || et out a deep breath 1020 19,5006 | 8.33% | 5.26% | 8.74%
L1 0 0 0 0 0
transfer | x 0.00% | 0.00% | 0.00% | 0.00% | 0.00%
Non- ages
literal A §5 (e ASAA Aa 4B 6 4 9 8 27
Haven’t seen you for a | 15.38 | 19.05 | 37.50 | 42.11 | 26.21
century % % % % %
RO g (eoladials | 23 13 14 11 61
literal | Haven’tseen you for a long | 58.97 | 61.90 | 58.33 | 57.89 | 59.22
time % % % % %
L1 e 5 10 4 1 0 15
transfer | lifetime Z%f“ 1%)(?5 4.17% | 0.00% 1‘},26
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a. A heavy lecture

Both groups didn’t interpret the item non-literary. First, this expressions has no
identical expressions in both Arabic and Kurdish cultures, yet has a rather similar
ones which are frequently and informally used by the participants and correspond
non-literary to the expression given in the English language. Accordingly, most of
the participants interpret it to its literal meaning (fx= 3_salas CilS) in Arabic, and

(4o 3 Sl 5) which means “difficult”.

Although interpreting the item non-literary, the participants could fathom the
meaning of the item in the given context. This might be attributed to understanding
the expression within the given situation, the familiarity of this item to the

participants, and the semantic transparency of the item given.

There were a word- for- word translations in both groups translating the item to ( <ls
4L 3 yalaa) in Arabic, and (43R S 5 434 in Kurdish transferring their knowledge of
the meaning of the word “heavy” to their L1 and a slight differences were found in

the rates for both groups.

Those who interpret the item literary or nonliterally indicate that they have a higher
awareness of this pragmatic feature in the foreign language and thus, used their first
language positively and correspond properly to the expression given in the context.
On the other hand, the participants who couldn’t translate the expression and used
their first language negatively might be unfamiliar with this category, or the item
might be difficult to understand due to its ambiguity since it create a confusion for

them as a” heavy lecture” which means difficult in the given context and the word
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“heavy” as being used as to mean “weighing a lot”. Finally, the advanced levels
developed higher awareness and comprehension and accordingly production than the

lower levels within the group.

b. Haven’t slept a wink

The number and rates in the findings of both groups show that few participants
interpret the item non-literary and the advanced levels produced higher rates within
the group translating the item to their similar expressions in Arabic (0is (o saei o)
and in Kurdish (S 4w 4i4sas (e o8la) which have hyperbolic sense since these
expressions in both Arabic and Kurdish means (I didn’t close my eyelid to sleep) and

thus, correspond non-literary to “haven’t slept a wink”

The rates also show that most of the participants interpret the item to its literal
meaning (sl il &) in Arabic and (4esivii 45 o Saiels 55 43 in Kurdish which means I

didn’t sleep at all”.

From the findings, we also noticed that some participants translated the item
differently; for Arabic participants some participants though few, translate it to ( & A
las) which means “didn’t sleep well”, and as for Kurdish participants, they translated
t0 (aiusi Sasy 13) which means “had little sleep”. We notice here that there is no
exaggeration in their interpretation and thus their translation could be considered as

partially with regard to the given context.

Those who interpret the item literary or nonliterally indicate that they have a higher

awareness of this pragmatic feature in the foreign language and thus, used their first
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language positively and correspond properly to the expression given in the context.
Interpreting the item properly by most of the participants indicate that this item might
be familiar to them, the context might facilitate the comprehension of it, and the
linguistic structure of “I haven’t slept” might give the participant a clue to understand
and produce it properly. Finally, the advanced levels revealed higher awareness and

comprehension and accordingly positive production than the lower levels within the

group.

c. A thunder face
This item has no identical expression in both Arabic and Kurdish languages and is
unfamiliar to many participants, and familiar to some. Thus, we noticed a fluctuation

in the translation within the group and between the two groups.

The number and rates in the findings of both groups show that few participants from
Kurdish group could interpret the item non-literary to ('8 s 5 <uiladly - SCins) which
means “as if a scorpion has bitten his/her face”. This expression is informally spoken
and commonly used in everyday conversation in Kurdish society to indicate that the
person is “very angry” while in informal Arabic language we can only find the
expression (ule=¢) which is close to formal Arabic languagewhile in the formal
Arabic expression it would be better to use (1< _stab) to indicate the exaggeration
in the expression “anger” yet, very rarely used in the informal everyday

conversation.

In both groups some participants show a good comprehension of this item within the

3

given context as “very angry” translating it literary to (easac sl uale (add) in
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Arabic and (o5 <S4%) in Kurdish which indicate that the participant are familiar

with this expression.

Other participants especially in the lower levels used a word for word translation
using their L1 knowledge negatively of the meaning of the word “thunder”
translating it to (G_¥ s 2= S 4a5) in Arabic which means a face like thunder or
lightning and (4 o » Ses <ila 5 ) in Kurdish which means face like lightning and

we can see notice that L1 transfer is similar in both Arabic and Kurdish.

This expression seems to be unfamiliar to some participants for they translated it

differently especially in Arabic group to (g2 u=3s&) which means a “serious person”

d. Such a dragon

Although this item has no identical expression in both Arabic and Kurdish languages,
it seems that the many participants are acquainted with this expression in English
language, and has similar correspondents in both languages. On the other hand some
participants in the lower levels seem to be unfamiliar with expression produced in the
context and thus used only their knowledge of the word “dragon” transferring their

first language to interpret it.

Those who interpret the item literary (2525 »£) in Arabic and (4%_) in Kurdish, or
nonliterally (g2¥ Lluls 4da gis) in Arabic and (UWe234%) in Kurdish indicate that they
have a higher awareness of pragmatic feature of this item in the foreign language
context. Consequently, they used their first language positively and correspond

properly to the expression given in the context. Interpreting the item properly by
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most of the participants indicate that this item might be familiar to them, or the
context might facilitate the comprehension of it in addition to the MCT that might

give them the correct clue in choosing and translating the item properly.

The advanced levels show higher awareness in comprehending and producing this
item since they are exposed to more literature items along their study and their

awareness of their first language might affect positively in interpreting the item.

e. Stuffed

This item has similar correspondents in both Arabic and Kurdish languages, and
seems to be familiar to many participants. On the other hand, it seems to be more
difficult to other participants who couldn’t understand the expression within the
given situation. Some participants were unfamiliar with the word stuff as to collocate
with food so they use their first language knowledge of the meaning of word stuff

translating it to (32k) in Arabic group transferring their first language to interpret it.

Those who interpret the item the item literary (\,<S JST) in Arabic and (Us <S448) in
Kurdish, or nonliterally (ieaill x1 S7) in Arabic and (05 3 s e 43) in Kurdish
indicate that they have a higher awareness of this pragmatic feature in the foreign
language and their first language and correspond properly to the expression given in
the context. The advanced levels show higher awareness in comprehending and
producing this item since they are exposed to more literature items along their study
and their awareness of their first language might affect positively in interpreting the

item.
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f. A stormin a cup of tea
This item has its identical expression in Arabic language and a close expression,

though not identical or similar in Kurdish language.

Many participants in Arabic language translated it properly to its nonliteral meaning
(Wl @S i daale), while few participants from Kurdish group also translated to its
nonliteral meaning to (ii® LS (iie 3) though the rates were not as high as in the

Arabic group.

Many participants form Kurdish group translated literary to ( 4 We oo S5 Las
»_Sa) which means “arguing about something that is not important” which literary
correspond to the given expression, while few participants from Arabic group
interpret it literary to (485 (=& 3 »») which means a silly thing also correspond to the
literal meaning of the expression. This indicate that the identical expressions in
source language and target language are easier to understood and produced while the
different and unfamiliar expression are difficult to comprehend and produced Irujo

(1986).

Some participants seem to be unfamiliar with the expression in both groups and the
semantic ambiguity of the expression as a whole affect their interpretation; some
participants Arabic and Kurdish interpret the item to (i 312 53 LS), (55 Wb Sadla
i s34d) respectively which correspond to “tea with an awful test”. Other participants
seems to be also affected by the alternatives given in the MCT and translate the item

to (0)8 S42) in Kurdish which means “strong tea”
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g. that was a heavy sigh:

This item has its identical expression in both Arabic and Kurdish cultures and thus a
familiar expression to the participants in similar contexts.As a result, some
participants in both groups interpret the item non-literary to (Ui ¢ Bazs 2¢il) in
Arabic and to (uSdaa S IS Swalh) which correspond to “a heavy sigh” showing
their awareness of such expression in the given and identical situations, while
otherparticipants in both group interpret the expression literary to (liwe Lusi (3lky) in
Arabic and (iS4 5350 Saig) or (sdaa o) K Saula) in Kurdish that correspond to
“let out a deep breath” showing their awareness of such expression and using their

L1 knowledge of the literal meaning of this item in the given context.

On the other hand few participants in both group seem to be unfamiliar with this
expression giving incorrect interpretations such as (s ) which means sing

softly, (u=«) in the Arabic language and to (usdaa 5 S 1S Swaly) in Kurdish which

means “breath with difficulty”.

In both group the advanced levels show higher awareness of this item than the other
levels since they are exposed to more literature items in their study and used the L1

positively in their recognition and production.

h. ages
This item has its similar or close expressions in both Arabic and Kurdish cultures,
yet, it seems that some participants are familiar with this item and others are not

within the given context.
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Some participants in Arabic groups interpret the item non-literary to (0s8 e &) A)
which means “I haven’t seen you for centuries” yet, infrequent use in Arabic
language in everyday conversation (informally, the Arabs used to say “I haven’t seen
you for a year, for example, in everyday conversation). As for some Kurdish
participants; they interpret it to (i 43 5 (e 443 x> 4845) which means “I haven’t
seen you for a century”; a frequent expression in everyday conversations in Kurdish
society. Both expressions in both cultures have the sense of exaggeration since it

express the exaggerated period of time for not seeing someone for a long time.

Many participants in both groups also interpret the expression literary to ( 2w &)l Al
Jish < g) in Arabic and (i 45 5 O 0 3 4845) in Kurdish that correspond to “haven’t
seen you for long time” showing their awareness of such expression and using their

L1 knowledge of the literal meaning of this item in the given context.

On the other hand few participants in both group especially in the lower levels seem
to be unfamiliar with this expression giving incorrect interpretations such as “a
lifetime” (J«el) in Arabic language. The word “age” in the single form means (<)
in the Arabic language and the participants here give plural form of it (J«<f) since
the word given was in plural form. As for Kurdish participants; also few of them
translated the item to () or («4d) both means “life time”. The participants in both

groups here use their L1 knowledge of the meaning of the word “age” as a lifetime

and transfer this knowledge in their interpretations.
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In both groups, the advanced levels used their L1 positively in their recognition of
the item in the given context and in interpreting the item properly within the given
situation.

4.4 Discussion

The present study investigates the acquisition of the hyperbolic expressions by the
undergraduate participants along four years of study and also with different
background languages Arabic and Kurdish. The study assumes that the mother
tongue, among other factors, affects the comprehension and the production of the
foreign language. Accordingly, it assumes that the advanced levels will use their L1
knowledge positively while there would to be a language transfer among other
factors in the lower levels that affects negatively in the recognition and production of
the foreign language within the given contexts.

4.4.1 The Findings from the MCT

4.4.1.1 The Findings of McCarthy and Carter’s Categories

The numbers and rates in the findings indicate that some expressions given seem to
be easy to comprehend by the participants since they are identical both in the source
and the target languages. The expressions “hundreds of papers” and “loads of
people” have their identical correspondents as for example, (&Y <lw)
/mi‘atu olowraq/, in Arabic and as (143 Wwexu) /sadoha 3pora/ in Kurdish language
indicating large amount of papers. As for “loads of people”, the word “load” is

commonly used in both cultures indicating the large mount or pressure.

The expressions; “huge amount of”, “ages”, and “enormous”, expressions have their
similar correspondents in the languages in question. Although some participants in

both groups could comprehend their meaning within the given contexts using their
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first languages positively, in contrast, other participants especially in the lower levels
couldn’t understand them. For example, the word “ages” in the context given
indicates the long period of time, yet these participants interpret it as (Je) /o'mar/ in
Arabic and (sJ) in Kurdish which correspond to “lifetime” transferring their firs

language knowledge of the meaning of the lexical item “age®. Easy to comprehend

In her study, lrujo (1986a) found that the identical expressions in both source and
target languages and those of frequently use in ever day conversation are easy to
understood and produced. She also found that the expressions similar or close to the
target language were easy to understand as well as the identical ones, yet language
transfer occurs in the production test. The different idioms in both languages were
difficult to comprehend and produce for the participants. Accordingly, the findings of
the present study support the assumption of first language intervene in the acquisition
of the foreign language.

4.4.1.2 The Findings of the Translation Task on the “Other expressions”

These expressions have their similar equivalents in both target languages. The
numbers and rates in the findings indicate that some expressions given seem to be
familiar to some participants and thus easy to understand especially by the advanced

levels.

The expression “a heavy lecture” indicating a “difficult lecture” has its similar
correspondent in Arabic non-literary as (48l 3 ualas) /muhddors faqqa/ or literary as
(2> dma 3 palas) /muhddors so'iba dziddon/. Some participants response properly by
selecting the correct alternative “difficult”, while others, especially in the lower

levels select the alternative “weighing a lot” transferring their first language
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knowledge of the lexical item * heavy” as (4&) / Oaqi:lo/ in Arabic and («1.5)

/girana/ in Kurdish.

As for the expression “a thunder face”, the advanced levels could understand the
item within the given context and select the correct alternative “very angry” while
other participants in the lower levels select the alternative “has an ugly face” using
their first language knowledge of word ugly in the alternative given which means ( &
=8 4a5) /lohowodshungobich/ or translated it to (= 4k 4ay)
/faxssun gobi:h or wadzhun yafbohu olra'd/ in Arabic . As for Kurdish participants
some participants in the lower levels select the item “has an ugly face” which means
(<X odils 5 4u) /soru tfarven kiret/ in Kurdish or translated to (e » Se s cfila 5 4u)
/soru tfa:ven wakibirisi/ which means lexically a face like a thunder. Accordingly,
both groups transfer their language knowledge of the meaning of the lexical item
‘thunder’ which means (x=_) and () in Arabic and Kurdish respectively in
selecting and interpreting the item.

The expression “such a dragon” seems to have similar correspondent ( el 5 4da sia
g3Y) in Arabic and (U4e234%) in Kurdish. The findings show that some participants in
both groups select the correct alternative “unfriendly” and the advanced levels show
great awareness in this regard. Other participants especially in the lower levels seem
to be unfamiliar with expression produced in the context and thus used only their
knowledge of the word “dragon” transferring their first language to interpret it. For
example, the Arabic group translated it to (¢»%) / tinni:n/ and the Kurdish interpret it
to (0R)2) /dragon/ borrowing from English language which both correspond to

meaning of dragon as “beast”.
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The expression “stuffed myself with food” has identical correspondents literary as
(158 Jsiin Arabic and (L& S4k8)in Kurdish, or nonliterally (el 2l JSi) in Arabic
and ()% O s 4w 4s), Thus, some participants select and translated properly to their
own languages. On the other hand, the expression seems to be more difficult to other
participants who couldn’t understand the expression within the given situation Some
participants were unfamiliar with the word stuff as to collocate with food so they use
their first language knowledge of the meaning of word stuff translating it to (32%) in
Arabic group transferring their first language to interpret it or as (<) which means

to fill something in Kurdish language.

The expression a storm in a cup of tea has its identical expression in Arabic language
and a different expression though similar in meaning in the Kurdish language. Many
participants in Arabic language translated it properly to its nonliteral meaning ( 4s=le
sl S 4), while few participants from Kurdish group also translated to its
nonliteral meaning to (L USs (i 5) though the rates were not as high as in the
Arabic group. Other participants form Kurdish group translated it literary to ( s
o Sa 4 ia oy S4155) which means “arguing or worrying about something that is not
important” which correspond literary to the given expression, while few participants
from Arabic group interpret it literary to (42U (& 2 <) which means a silly thing also

correspond to the literal meaning of the expression.

On the other hand, some participants seem to be unfamiliar with expression in both
groups and the semantic ambiguity of the expression as a whole affect their
interpretation; some participants Arabic and Kurdish interpret the item to ( 3l 53 sl

), (Uhsdad s 9 W (Sals) respectively which correspond to “tea with an awful test”.
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Other participants seems to be also affected by the alternatives given in the MCT and

translate the item to () 2 S4s) in Kurdish which means “strong tea”

The expression “that was a heavy sigh” its identical expression in both Arabic and
Kurdish cultures and thus a familiar expressions to the participants in the given
context. The finding shows that some participants in both groups interpret the item
non-literary to (Lwai ¢ (3ex 2ih) in Arabic and to (isdas p < K S&als) which
correspond to “a heavy sigh” showing their awareness of such expression in the
given and identical situations. As well as many participants in both groups interpret
the expression literary to (lwe Luss 3lhay) in Arabic and (~aSdas 5550 S4igy) or ((Sauliaa
83 o) K) in Kurdish that correspond to “let out a deep breath” showing their
awareness of such expression and using their L1 knowledge of the literal meaning of
this item in thegiven context. On the other hand few participants in both especially in
the lower levels seem to be unfamiliar with this expression giving incorrect
interpretations such as (4esu ) which means sing softly, (o«&) in the Arabic

language and to (S« (%) in Kurdish which means “breath with difficulty”.

Finally the expression “for ages” has its similar or close expressions in both Arabic
and Kurdish cultures. Thus, it seems that some participants are familiar with this item

and others are not within the given context.

Some participants in Arabic groups interpret the item non-literary to ( <5 i &) Al
08 which means “T haven’t seen you for centuries” yet, uncommon use in Arabic
language in everyday conversation (informally, the Arabs used to say “I haven’t seen

you for a year, for example, in everyday conversation). As for some Kurdish
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participants; they interpret it to (i 43 55 (o 4543 _4s 434%) which means “I haven’t
seen you for a century”; a frequent expression used in everyday conversations in
Kurdish society. Both expressions in both cultures have the sense of exaggeration
since it express the exaggerated period of time for not seeing someone for a long

time.

Many participants in both groups also interpret the expression literary to ( e &) Al
Jish < g) in Arabic and (0 45 5 (e 0 e 4845) in Kurdish that correspond to “haven’t
seen you for ages” showing their awareness of such expression and using their L1

knowledge of the literal meaning of this item in the given context.

On the other hand few participants in both group especially in the lower levels seem
to be unfamiliar with this expression giving incorrect interpretations such as “a
lifetime” (Jwel) in Arabic language. The word “age” in the single form means (<)
in the Arabic language and the participants here give plural form of it (J«<f) since
the word given was in plural form. As for Kurdish participants; also few of them
translated the item to (s5) or (c*««d) both means “life time”. The participants here use

their L1 knowledge of the meaning of the word “age” as a lifetime and transfer this

knowledge in their interpretations.

Accordingly, the findings of the investigation indicate the followings:
a) Identical expressions in source language and target language are easier to
understood and produced while the different and unfamiliar expression are difficult

to comprehend and produced.
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b) In addition, the expressions that are frequently used in everyday conversation are
also easy to comprehend and produce.

c) The expressions which are semantically transparent in their literal meanings are
relatively easy to deduce with their correspondents in the target languages, Irujo
(19864a).

d) Language transfer occurs when the participants couldn’t understand or were
unsure of the meanings of the expressions within the context.

e) The advanced levels proved to be more efficient in their responses in both
recognition and production due to their linguistic and pragmatic competence.

4.5 Summary

The chapter has presented the results of the data collected and treated within tables
and the charts attached to them. Each table has included a category in the multiple
choice test for the whole years within the group. Then, tables have been drawn for
the whole categories within the four years for each group showing the participants’
responses and the participants of the lower levels’ choices that indicate the using of
their first language in recognizing the basic meaning of the literal distractors
employed in the questionnaire. The dada has been analysed according to their
understanding of the basic meaning, language transfer semantic transparency,
linguistic structure, proficiency levels, and the situational contexts given in the
questionnaire. As for the translation task each tables has been drawn and charts have
been attached to show each categorywithin the whole stages in the group. Then, a
comparison has been made between the two groupsand analysed according to the
participants’ responses literary, non-literary and the language transfer among other

factors such semantic transparency, context, the identical expression and non-
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identical ones, the similarities and the frequent usages of the expressions in the target

languages.
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Chapter 5

CONCLUSION

This chapter will first present a conclusion on the study being conducted. Second it
will present the limitation of the study and, finally the researcher implication on the

output of this investigation.
5.1 Conclusion

This study is important since it is a comparative one between two languages that are
genealogically and typologically different and the first of its kind conducted in Iraq
and in the Eastern Mediterranean University. Since the study is concerned with two
different cultures, it firstly indicates that different cultures show similarities in
acquiring the foreign language. Secondly, the target culture is an essential element in

learning the foreign language.

The present study is concerned with the acquisition of certain exponents such as
hyperbole in the foreign language by EFL undergraduate students with different
background cultures; Arabic and Kurdish. The study assumes that the mother tongue
affects the acquisition of the foreign language and the acquisition will be higher
according to the learners’ proficiency levels. In other words, the advanced levels will
have higher pragmatic awareness of such expressions and there might be negative

language transfer in the lower in the recognition and production processes.
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To implement the study, a method of two instruments has been conducted to test the
learners’ recognition of hyperbolic expressions by using Multiple-choice test. The
test included McCarthy and Carter’s (2004) categorization of hyperbole and selecting
other expressions which have hyperbolic senses from the various resources and
dictionaries. In the second instrument, a translation task was given to students to
interpret the expressions given in the questionnaire to their first languages. These
instruments were set to investigate the role of the mother tongue in acquiring the

expressions in both recognition and production tests.

The findings shows that there is certain relationship between the first language and
the acquisition of the foreign language since a negative language transfer has been
found with some students in the lower levels. It also shows that the advanced levels
used their first language positively depending on their proficiency, experience and

the tacit knowledge of the hyperbolic expressions.

To sum up, the findings indicate English language learners appear to be

homogeneous as the majority have the same starting point, but find themselves at

different levels of language acquisition which explains the variations in the data. In

the area of formulaic comprehension the findings from this investigation coincide

with the findings from lrujo (1986:289), and Spétll and McCarthy (2004:193);

1. Identical and similar expressions are easier to understand.

2. Expressions that do not have Arabic and Kurdish correspondents are rather
difficult to understand for some participants especially in the lower levels. Thus,

negative language transfer occurs.
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3. Without certain language proficiency, the formulaic expressions seem to present
an obstacle for EFL learners, not only across participants’ population, but also

within individual participants.
5.2 Limitations of the Study

This study would have highly achieved its purpose if it were an on-going or
longitude study since it will observe the students’ progress in learning the formulaic
language and accordingly would have included more expressions than the present

study.

More instruments should be included in such studies such as Think aloud (TA)
protocol and observations to have a direct monitor on the students when they
comprehend and produce such formulaic expressions in their study. These

instruments were impossible due the situations recently occurred in Iraq.
5.3 Implications

Based on the information provided in the learner profile, the findings indicate that
although the Arabic and Kurdish participants have different points of origin, they are
actually, homogenous groups since they have similar starting point in learning

English as a foreign language.

The findings have also shown that some participants from the lower levels couldn’t
interpret the formulaic expressions when they are unsure of the literal senses of
words. Thus, they transfer their first language knowledge of the meaning of the
expressions given. On the other hand, the advanced learner proved to be more
efficient in comprehending and interpreting the hyperbolic expressions using their

native language positively to elicit the proper output.
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Additionally, it was observed that the presence of Arabic and Kurdish correspondent
expressions may play a significant role in the comprehension. This hypothesis is
verified by the results that demonstrate respondents find expressions that have
identical Arabic and Kurdish correspondents to be among the easiest to interpret.
Consequently, respondents find those expressions which do not have the
correspondent to be among the most difficult to interpret. The presence of the
correspondents may also influence the role semantic transparency has on figurative
comprehension.  Semantic transparency most likely influences figurative
comprehension in those cases where there are no Arabic or Kurdish correspondent

expressions.

Based on the findings from this investigation the following hypotheses are drawn:

1. No matter what the language is, language transfer occurs when learners are unsure
of the meaning of the formulaic sense.

2. Expressions that have identical or similar correspondent expressions are easier for
English language learners because they are able to transfer knowledge from their
native language which helps them understand figurative expressions in English. On
the other hand expressions that do not have their correspondents in the target
language are more difficult for English language learners because they are unable to
transfer knowledge from their native language and are thus not provided with a clue
to the metaphorical meaning in English. For these types of expressions factors such
as linguistic and pragmatic competence, knowledge of basic meaning, or degree of
semantic transparency play a significant role in the comprehension and production of

the formulaic language.
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3. Language proficiency plays a significant role in the comprehension and production

of the formulaic expressions within groups and individuals.
5.4 Recommendations

With regard to formulaic or figurative expressions, teachers should include and
emphasize on such expressions in their teaching to draw the students’ attention to

this part of language which is considered as a part of one’s culture.

There has been no research done in Iraq pertaining comparative formulaic language
acquisition in English as a foreign language between the two main languages in Iraqg.
Therefore there is a definite need for research into these areas to fill in the void of
information and to be able to compare EFL learners within the different parts of the

country and to other countries.

Comparative studies should be conducted eventually to raise the students’ awareness
of the foreign figurative language throughout the questionnaires which will motivate
them to search and read more about the foreign language they are learning.
Accordingly, this will help them improve the learning of the foreign language and
recognize the cross-cultural differences existed in the different languages. Finally
more research is recommended in this aspect to be implemented since more Arabs
have immigrated and settled in the Kurdish area since July 2014 to find out how the

two languages affect each other either in the community or in the field of education.
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Appendix A: Questionnaire

Dear student,

I’'m investigating the English Exaggeration Expressions of the undergraduate
students in the English department, University of Duhok. Your cooperation by
responding to the statements below is highly appreciated.

| assure you that your identity and responses will be confidentially secured and the
results will be used only for research purpose. If you agree to participate in this
research, fill in the consent letter below and do the following survey straight away.

Thank you for your cooperation.

Huda Salahuddin Ahmed
M. A Student
Department of English Language Teaching, Faculty of Education, Eastern

Mediterranean University

Consent form

Name and SUrname: .........cooviviiiiieieie i e eieenanas
Student Number: ...
Year of study : 1. First 2. Second 3.Third 4. Fourth

1. Background information

Name

The native language

Age at which you started to learn English

Do you know other language beside your native language?

State which language do you know as required?
a. Arabic b. Kurdish c.Others

133



Continued Appendix A: Questionnaire

2. Please read the statements below and then choose the answer you believe is
correct:

1.
John: please, spare sometime and let me explain the situation to you.

David: well, I don’t have time; I have hundreds of papers to go through

Hundreds of papers:

a. Few papersb. Small amount of papersc. a lot of paper d. several papers

2.
Neil: did you go to the meeting?

Dave: em.. , actually no, I missed it

Jane: oh Dave, loads of people were there.

Loads of people means:

a. small amount of peopleb. lots of people c. several people d. few people

3.
X: there is a huge amount of work still to be done

Y: well, we cannot manage unless we make hurry.

A huge amount of means:
a. difficultb. enormous c. interesting d. very little

4,
Neil: Hi, Sam, I haven’t seen you for ages. Where have you been?

Sam: Oh Neil, I spent extremely bad week solving problems here and there.

Ages means:

a.alifetime b. alongtime c. littletime d.adecade
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Continued Appendix A: Questionnaire

5.

X: ooh, look at these buildings. ... skyscrapers.
Y: ya, and here is an enormous incredible one.Look there.
X:ya, ya, it is called “The Oriental Pearl Tower”.

Enormous means:

a. hugeb. new c.small d.old

6.
Neil: That was a heavy lecture; | had trouble understanding it all.

Helen: A heavy lecture — I've been to a few of them!

A heavy lecture mean;

a.weighing a lot b. easy  c. difficult d. interesting

7.
Ted: oh, Sam, you look awful. What’s the matter?

Sam: well, I stayed up all the night, I haven’t slept a wink.

Haven’t slept a wink means:

a. slept fitfullyb. didn’t sleep at all  c. slept soundly d. had a nice sleep

8.

Li: I am waiting for Jen to arrive in the studio, but she's outside and she's in a really
bad mood, what do you think? Jen's looking really angry. Have a listen Kate

Jen: (Screaming and shouting)

Li: She has a thunder face. She seems very angry.

Kate: ya, she always screams, always angry.
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Continued AppendixA: Questionnaire

a thunder face means s/he is:

a. she has an ugly face
b. she is friendly

c. she is a kind person
d. she is very angry

9.
A: if you want a leave, speak to the manager.

B: well, I can’t speak to him, too scary — he is such a dragon.

Such dragon means:

a. easygoingb. unfriendly c.nice  d. ugly

10.
Bet: you’re still eating, you stuffed yourself with food.

John: Yes, | am completely stuffed, I can barely move.

Stuffed means:

a. hungryb. ate a lot c. ate little  d. too fat

11.
A: what are they doing? They spend hours and hours in talking and arguing about
silly things. I think it is all a storm in a cup of tea.

B: oh yes, they quarrel a lot

a storm in a cup of tea means:

a. worried about something that is not important
b. tea with an awful taste

c. having a persuasive argument

d. strong tea
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Continued Appendix A: Questionnaire

12.

John: Hello Dane. What is the matter?
Jane: (Sighing)

Neil: Oh Helen, that was a heavy sigh.

Jane: A heavy sigh? Well, | have been trying to solve some problems in my
homework but couldn’t manage it all.

A heavy sigh means:
a. Sing softly
b. Letout a deep breath

o

To cough

o

To whisper
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Continued Appendix A: Questionnaire

3. In the situations given in part 2, please write the meaning of the statements
given in Arabic language. If you don’t know the answers write: (I DON’T
KNOW)

1. That was a heavy lecture:

2. Thaven’t slept a wink:

3. thunder Face means that the person:
4. such adragon:

5. Stuffed:

6. A storm ina cup of tea:

7. A heavy sigh

8. ages
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Appendix B: Questionnaire Results

Hundreds of papers

a. Few papers Number %
b. Small amount of papers

c. a lot of papers

d. several papers

Arabic participants

a. 0 0.00%
b. 0 0.00%
C. 82 92.13
d. 7 7.87%
Kurdish participants

a. 1 0.97%
b. 0 0.00%
C. 92 89.32%
d. 10 9.71%
Loads of people

a. Small amount of people

b. lots of people

c. several people

d. few people

Arabic participants

a. 0 0.00%
b. 77 86.52%
C. 8 8.99%
d. 4 4.49%
Kurdish participants

a. 0 0.00%
b. 89 86.41%
C. 10 9.71%
d. 4 3.88%
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Continued Appendix B: Questionnaire Results

Huge amount of work

a. difficult
b. enormous
c. interesting
d. little

Arabic participants

a. 11 12.36%
b. 69 77.53%
C. 9 10.11%
d. 0 0.00%

Kurdish participants

a. 0 0.00%
b. 83 80.58%
C. 13 12.62%
d. 0 0.00%
Ages

a. a lifetime

b. a long time

c. a little time

d. a decade

Arabic participants

a. 16 17.98%
b. 66 74.16%
C. 0 0.00%
d. 7 7.87%

Kurdish participants

a. 12 11.65%
b. 80 77.7%
C. 0 0.00%
d. 11  10.68%
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Continued Appendix B: Questionnaire Results

Enormous

a. huge

b. new
c. small

d.old

Arabic participants

a. 70  78.65%
b. 7 6.74%
C. 0 0.00%
d. 10 11.24%

Kurdish participants

a. 84 81.55%
b. 3 2.91%
C. 0 0.00%
d. 16 15.53%
That was a heavy lecture

a. weighing a lot

b. easy

c. difficult

d. serious

Arabic participants

a. 15 16.85%
b. 0 0.00%
C. 69 77.53%
d. 5 5.62%
Unanswered 5 5.62%
Kurdish participants

a. 13 12.62%
b. 0 0.00%
C. 77  T74.76%
d. 3 2.91%
Unanswered 10 9.71
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Continued Appendix B: Questionnaire Results

Haven’t slept a wink

a. slept fitfully

b. didn't sleep at all
c. slept soundly

d. had a nice sleep

Arabic participants

a.
b.
C.
d.
Unanswered

Kurdish participants

coeooe

nanswered

A thunder face

a. has an ugly face

b. friendly

c. has a very kind face
d. rude and very angry

Arabic participants

a.
b.
C.
d.
Unanswered

Kurdish participants

10
83

a.
b.
C.
d.
Unanswered
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79.785
0.00%
0.00%
13.48%

9.71%
80.58%
2.91%
0.00%
5.83%

15.73%
0.00%
0.00%
74.16%
10.11%

9.71%
0.00%
0.00%
82.52%
7.77%



Continued Appendix B: Questionnaire Results

Such a dragon

a. easy-going

b. unfriendly

c. kind

d. ugly

Arabic participants

a. 0 0.00%
b. 64 71.91%
C. 0 0.00%
d. 66 74.16%
Unanswered 9 10.11%

Kurdish participants

a. 0 0.00%
b. 77  75.73%
C. 0 0.00%
d. 19 21.35%
Unanswered 6 6.74%
Stuffed

a. hungry

b. ate a lot

c. ate little

d. too fat

Arabic participants

a. 0 0.00%
b. 74 83.15%
C. 0 0.00%
d. 11 12.36%
Unanswered 4 4.49%

Kurdish participants

a. 0 0.00%
b. 88 85.44%
C. 0 0.00%
d. 8 7.77%
Unanswered 7 6.80%
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Appendix B: Questionnaire Results

A storm in a cup of tea

a. arguing about something
that is not important

b. tea with an awful taste

C. persuasive argument
d. strong tea

Arabic participants

a. 70  74.16%
b. 3 3.37%
C. 0 0.00%
d. 10 11.24%

Kurdish participants

a. 77 74.76%
b. 13  12.62%
C. 0 0.00%
d. 6 5.83%
Unanswered 7 6.80%

That was a heavy sigh

a. sing softly

b. let out a deep breath
c. to cough

d. to whisper

X

Arabic participants

a. 16 17.98%
b. 62 69.66%
C. 0 0.00%
d. 10 11.24%
Unanswered 1 1.12%
Kurdish participants

a. 5 4.85%
b. 85 82.52%
C. 3 2.91%
d. 6 5.83%
Unanswered 4 3.88%
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Appendix C: Translations from the Native teachers
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Continued Appendix C: Translations from the Native teachers

Translations from Teachers (Arabic)
1. Neil: Oh Helen, that was a heavy sigh.
Helen: A heavy sigh? By that, you mean a big sigh! Well, I suppose it was.
It's just I've been trying to lose some weight but my diet is not working.
Alee dlingts =l b o ds ]
REIESSPLS AN P SRENR JE L e S VN
Jadl (5220 Lgadh (A dsaall 85 (455 oo 0 5 G Jlat (0 eV (il S

2. Neil: That was a heavy lecture, I had trouble understanding it all.
Helen: A heavy lecture — I've been to a few of them!

2.4 53 e gid B AN a5 pualadl) il dad

Mo o cale A dnia s punlaar bt

3. Neil: stuffed myself with food.
Li: You are stuffed? Completely full?
Neil: Yes, I am completely stuffed, I can barely move.
Aokl e el i3
308 Lu TP,y yuiki Jasgd
RCPNFRLWN R RE DEL PPN PR

4. A: I'm never going to make my deadline with this report.
B: You should speak to Kate to get an extension.
A: But I'm too scared of Kate — she's such a dragon.
B: That's true. She's so unfriendly and scary. She'll probably shout at you.
e sall b 8 1 QLS aiad 1 4
il 3 e Juandl € S5 of 0V
£V Ll g ia gia b ALl g L34 ]

easr O pa lay s dikagBagd g b ed G b
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Continued Appendix C: Translations from the Native teachers

5. Neil: Oh, Feifei, I'm so tired.
Feifei: Me too. The kids?
Neil: Ah, the kids kept me awake all night. As soon as one of them went back
to sleep, the other one started screaming. What's your excuse?

Feifei: A mosquito.

Neil: A mosquito?

Feifei: Yes, there was a mosquito in my room. Every time I turned the light off and
tried to go to sleep I heard buzzing in my ear. I haven't slept a wink.
Sl iy sl (Al of: 5.6
SIS (pual) JUIRYY Cnens, AUN3S U g 8
g il A o S 4l 5 e Al adaal 3 ga o Lad Alasly Sl gt Sslan A8 QUL Coe ol
Seuad) sala
1 g 3
i I Gl alh SN B gtk pand AU S 5l calial Lals g, 38 8 (B A gay i il pal; A

6. Li: Hello and welcome to The English We Speak from BBC Learning English. I'm
Yang

Li: I am waiting for Jen to arrive in the studio, but she's outside and she's in a really bad
mood, what do you think? Jen's looking really angry. Have a listen...

Jen: (Screaming and shouting)

Li: She has a thunder face. She seems very angry.

U V) Aall et Allis yie Al 5l Ao 3V B (e Lhonts ) A W) ARl sl 5 B oS5 L e L8
of (M hd 1 S lead as gl 2 Ll g0 W) () e guas o o BT (3 A3 aiaas
Lokl dalal) clalhiad Gans oSde Y dastull s il o2 e

e il B Ll cpatasil e

(T=is Eos)iinn

A ) N Al L) ol et g g

7. Finn: Well, Feifei, there are so many... skyscrapers.

Feifei: Lots of tall buildings. Impressive, aren't they?
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Continued Appendix C: Translations from the Native teachers

Finn: hmmm, look at this one is really... enormous!

Feifei: Yes. it is. The Oriental Pearl Tower is enormous.

B8 o clakali s g8 Adl Uiaa (349

S i a8 5 it ABALEN ULy HESH, i

[APRIN NS PR LY BN PN R [PPSR POROR

U s g Jaa tin (0 Ol Y8 0 53050 g 5 S g pmic

8. Neil: Hi, Sam, I haven’t seen you for ages. Where have you been?
Sam: Oh Neil, I spent extremely bad week solving problems here and there.
i€l oy ) e ol ol U jard 10

s g La e 3l Gl Liae Lo gual canad 88 iy of: s
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Continued Appendix C: Translations from the Native teachers
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