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ABSTRACT

This study mainly aimed to evaluate the undergraduate ELT program at Eastern
Mediterranean University (EMU). To this aim, the strengths and the weaknesses of
the program perceived by the students, instructors and alumni were identified. The
participants’ suggestions for the improvement of the program were also elicited.
Finally, the extent to which the undergraduate ELT program meets the needs of the

provided students was explored.

This case study was a program evaluation study which was designed to evaluate the
undergraduate ELT program at EMU and to recommend some suggestions for its
improvement. Peacock’s (2009) Evaluation Model was used in the study and the data
were collected through a student questionnaire, student interviews, student essays,
teacher interviews, an alumni questionnaire, and document analysis. Twenty six third
and fourth year ELT students, eight instructors and thirty three alumni participated in

this study.

The results of the study showed that the undergraduate ELT program at EMU has
various strengths and weaknesses which need to be taken into consideration. The
major strengths of the program are that the program trains well qualified English
language teachers; balances the teaching of English, teaching skills, and classroom
management skills; has a clearly stated philosophy and the reflection of this
philosophy. The existence of qualified teacher trainers and the open-door policy in
the department are the other strengths of the program. On the other hand, the

weaknesses of the program perceived by the students, instructors and alumni are that



the program seems to not have sufficient practical components and academic events;
and includes some unnecessary courses. The number of the courses in the program

was also found excessive.

In relation to the strengths and the weaknesses, the students, instructors and alumni
suggested some recommendations for the improvement of the program such as
adding more practice, removing some of the courses, reducing the number of
courses, adding courses on teaching culture and sociolinguistics, and organizing

more academic events.

Overall, the results revealed that the undergraduate ELT program at EMU meets the
needs of the students to a great extent. According to the results of the study, some

implications for pedagogy and further research are proposed.

Keywords: program evaluation, language teacher education, English teacher

education program evaluation, Peacock’s (2009) model



Oz

Bu calisma, Dogu Akdeniz Universitesi’'ndeki (DAU) Ingiliz Dili Egitimi (IDE)
BolUmU lisans programini degerlendirmeyi hedeflemistir. Bu amaca uymak igin
programinin giiglii ve zayif yonleri 6grenci, 6gretmen ve mezunlardan olusan
katilimcilarin algilar1 baz alinarak saptamistir. Ayrica, programin daha iyi duruma
getirilmesi i¢in katilimcilarin Onerileri istenmistir. Calismanin diger bir amaci ise,

lisans programinin 6grencilerin ihtiyaglari ile ne derece ortiistiigiinii saptamakti.

Bu calisma, esas olarak nitel yontemin kullanildig: bir olgu ¢alismasi olup, Ingilizce
dgretmeni yetistiren programi degerlendirmek icin tasarlanmstir. Katilimcilar, IDE
boliimiindeki 3. ve 4. smif O6gretmen adaylari, bolim ogretim iiyeleri ve 33
mezundan olusmaktadir. Calisma verileri, Ogrenci anketi, Ogrenci miilakatlari,
ogrenci kompozisyonlari, 6gretmen miilakatlari, mezuniyet anketleri ve dokiman

analizi yoluyla toplanmustir.

Calisma sonuglar1 DAU’deki IDE lisans programmin dikkate alinmasi gereken
cesitli giicli ve zayif yonleri oldugunu gostermistir. Programin giiclii yonleri
sunlardir: iyi nitelikli ingilizce dgretmeni yetistirmesi; Ingilizceyi, mesleki becerileri
ve smif yonetimi becerilerini program icerisinde dengelemesi; acik¢a ifade edilmis
ve gercege yansitilmig egitim felsefesinin varligi. Deneyimli ve donanimli 6gretmen
egitmeni kadrosu ve acik kapi politikasi, boliimiin diger giiglii yanlaridir. Tiim bu
gucli yanlara ek olarak, programin zayif yonleri ise soyle siralanabilir: pratik yapma
olanagive akademik etkinlikler konusundaki eksiklikler; programda mevcut gereksiz

derslerin bulunmasi ve program genelinde ders sayisinin fazlalig.



Belirtilen gii¢lii ve zayif yonlerlebaglantili olarak, katilimcilarin yaptiklar1 oneriler
sOyle siralanabilir: pratik uygulamalarin artirilmasi; bazi derslerin programdan
cikartirllmasi; ders sayisinin azaltilmasi; kiiltir 6grenimi ve toplum-dilbilimsel

agirlikli derslerin eklenmesi ve daha fazla akademik aktivitenin diizenlenmesi.

Genel olarak, sonuglar DAU’deki IDE lisans programmin dgrenci gereksinimlerine
bliylik oranda yanit verdigini gostermektedir.Calismanin bulgularina dayanarak
programin iyilestirilmesi igin bazi pedagojik sezdirimlerde bulunulmus veileriki

calismalar i¢inyapilabilecek baz1 dneriler vurgulanmistir.

Anahtar kelimeler: program degerlendirme, dil gretmeni egitimi, Ingiliz dili

Ogretmeni egitim programi degerlendirmesi, Peacock (2009) modeli
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Chapter 1

INTRODUCTION

This introductory chapter provides a brief overview of the background of the study,
the statement of the problem, followed by the purpose and research questions of the

study, the significance of the study and the definitions of terms.
1.1 Background of the Study

English is a global language used all around the world for several purposes:
educational, occupational, personal and survival (Coskun &Daloglu, 2010; Crystal,
2003; Hingne, 2013; Karakas, 2012; Rohmah, 2005). For this reason, teaching and
learning English is worldwide and crucial. As more and more people want to learn
English, teaching English has become an important issue. With regard to this,
English language teaching programs need to be organized, planned and applied
carefully in order to raise well qualified language teachers. Karakas (2012) points out
the importance of training English language teachers and the evaluation of the
teacher education programs with the following words: “Much emphasis, at this
juncture, has been placed on the need to train highly qualified language teachers,
with a direct relevance to the evaluation of English language teacher education
programs (ELTEPS)” (p. 1). Moreover, the evaluation of a teacher education program
needs to be done systematically in order to see if the current program is working well
or not. Possible solutions to problems and some changes may be suggested at the end

of the evaluation process for the improvement of the program.



The concept of evaluation has been defined differently by different scholars. In
general, evaluation can be seen as a judge value of anything. More specifically it
may be judging the value of situation(s), context(s), suggestion(s), history,
objective(s), or goal(s) as well as a settled program or a newly introduced program in
order to identify their effectiveness from various dimensions and different
perspectives. Dictionary definition of ‘evaluation’ is: “In general, the systematic
gathering of information for purposes of decision making. Evaluation may use
quantitative methods (e.g. tests), qualitative methods (observation, rating) and value
judgments” (Dictionary of Language Teaching & Applied Linguistics, 2002, p.188).
In addition, Worthen and Sanders (1987) define evaluation as “the determination of a
thing’s value” (p. 22). In the same vein, Fleischman and Williams (1996) define

(13

evaluation as “... a tool which can be used to help teacher judge whether a
curriculum or instructional approach is being implemented as planned, and to assess

the extent to which stated goals and objectives are being achieved” (p. 2).

Educational evaluation is related to everything that is used in an educational context
such as objectives, activities, materials, teachers and learners, their performance and
administrative staff. Programs and curricula are the other elements of education so
that they are the part of educational evaluation. As Worthen and Sanders (1987)
point out, evaluation is a complicated process. The program evaluation process has a
complex structure, and therefore, it needs to be done systematically. Program
evaluation refers to judging everything related to that particular program by
considering all the stakeholders. For instance, in program evaluation, the content of
the courses, the materials, the teaching and assessment methods, available resources,
teachers’ and students” performances, administrative values and even the

environment need to be taken into consideration. As Rea-Dickens and Germaine
2



(1998), Richards (1990), and Lynch (2003), who emphasize the importance of
program evaluation in teacher education, Peacock (2009) states that “... it is
important for every teacher-training programme to have a system for regular internal

evaluation” (pp. 259-260).

Since systematic program evaluation is crucial, several program evaluation models
have come out. For example, Worthen and Sanders (1987) categorize program
evaluation approaches or models as follows:

Objectives-oriented evaluation approaches
Management-oriented evaluation approaches
Consumer-oriented evaluation approaches
Expertise-oriented evaluation approaches

Adversary-oriented evaluation approaches

2 e o

Naturalistic and participant-oriented evaluation approaches (p. 60).

One of the recent program evaluation models for evaluating teacher education
programs has been developed by Peacock (2009). This particular model focuses on
the evaluation of English language teacher education programs specifically. As it
was mentioned above, learning and teaching of English language has become an
important issue in education. Consequently, evaluating English language teacher
education programs has been the focus of attention in the relevant literature. As in all
around the world, evaluating English language teacher education programs is
important in Turkish context, too. Coskun and Daloglu (2010) and Salihoglu (2012)
have applied Peacock’s (2009) model in Turkish context in order to evaluate English

language teacher education programs in different settings in Turkey.



All program evaluation models have the following common purposes: examining the
strengths and weaknesses of the program to improve it; providing a basis for decision
making in policy formation; improving the teaching materials and programs;
identifying the problems and their sources; indicating the program’s impact on
participants; determining the accountability of the program; suggesting possible
changes in curriculum policies; defining program standards; providing a variety of
information for the classroom application; improving the quality of the program
users and administrators; and making the management of the program better (Lang,
2003; Parker & Lamont, 2010; Puett, 2000; Rea-Dickins & Germaine, 1992; Ross,
2003;Worthen& Sanders, 1987; Young, 1997;). In addition, Kiely and Rea-Dickins
(2005) state that in language programs, ‘evaluation’ has different roles such as a
guideline for a new teacher, a dimension in analyzing the formal data, and a tool for
evaluating the learning process. Because of the above mentioned purposes or
functions of language program evaluation, the process can be considered very

important, and therefore, it needs to be done systematically.
1.2 Statement of the Problem

The undergraduate English Language Teaching program (ELT) at Eastern
Mediterranean University (EMU) was revised in 2006-2007 academic year by the
Higher Education Council (HEC) in Turkey due to a need for change. Macalister and
Notion (2010) state that in educational settings, there is always a need for change in
order to adapt the current situation according to the needs and the trends of the world
as well as the stakeholders. As it is mentioned by Yavuz and Topkaya (2013), initial
teacher education (ITE) quality needs to be kept up-to-date in order to follow and
catch the fast-changing world and dynamic individual needs. Moreover, as stated by

Diamond (2000, as cited in Ogeyik, 2009), the curricula of teacher education



faculties are supposed to reconsider the revision to be able to address the social
demands. Therefore, program evaluation needs to be conducted in order to check
the quality of the ‘change’. Rea-Dickins and Germaine (1992) emphasize that
“Evaluation should be planned systematically and based on certain principles” (p.
135). Revised undergraduate ELT programs in Turkey have been evaluated by
different researchers. The revised ELT program at EMU also underwent a
comprehensive evaluation, and at the end it was accredited by Agency for Quality
Assurance through Accreditation of Study Programmes (AQAS). However,
evaluation research studies which aim at evaluating the overall program have not
been conducted. Only Kunt and Ozdemir (2010) evaluated the impact of
methodology courses in the program, and Demirel (2014) examined student-
teachers’ perspectives on grammar and grammar teaching. In other words, how the
overall undergraduate program works, and its strengths and weaknesses have not
been examined internally through a systematic program evaluation research study
which is based on one of the frameworks or models in the literature, such as

Peacock’s (2009) model.

For this reason, the main purpose of this study is to internally evaluate the
undergraduate ELT program at EMU by using Peacock’s (2009) model and
considering all aspects of the program.

1.3 Purpose of the Study

Considering the importance of program evaluation for the improvement of a
language teacher education program the main purpose of this study is to evaluate the
undergraduate ELT program at EMU. To this aim, the present study attempts to

examine the strengths and the weaknesses of the revised undergraduate ELT program



at EMU as perceived by the students, instructors and alumni. In other words, it
intends to find out the extent to which the program meets the needs of the
prospective English language teachers enrolled in the program. Moreover, it aims to
identify some suggestions for the improvement of the existing program. Overall, the
present study attempts to fill the gap in the relevant literature, and trigger more

language teacher education program evaluation studies in different contexts.
1.4 Research Questions

The present study attempts to answer the following research questions:

1) What are the strengths of the undergraduate ELT program in the ELT department
at EMU as perceived by the students, instructors and alumni?

2) What are the weaknesses of the undergraduate ELT program in the ELT
department at EMU as perceived by the students, instructors and alumni?

3) What are the suggestions of the ELT students, instructors, and alumni for the
improvement of the undergraduate ELT program at EMU?

4) To what extent does the ELT program at EMU meet the needs of prospective

English language teachers as perceived by the students and instructors?
1.5 Significance of the Study

As Coskun and Daloglu (2010) state, the revised English Language Teacher
Education Program was introduced in 2006-2007 academic year by the HEC. The
ELT Department at EMU also follows the same program. In the Department of ELT
at EMU, the former undergraduate ELT program was evaluated by Erozan (2005) in
terms of the language improvement courses in the program, and the revised program
was evaluated by Kunt and Ozdemir (2010) in terms of the methodology courses’
impact on student-teachers’ beliefs. Additionally, the program has been

comprehensively evaluated by an international institution, AQAS, and it was



accredited at the end of this evaluation process. As it can be seen, the revised
undergraduate ELT program at EMU has not been evaluated as a whole program by
following an evaluation model specifically designed for the evaluation of language
teacher education programs, as in the studies conducted by Coskun and Daloglu
(2010), Peacock (2009) and Salihoglu (2012). Therefore, this study can be

considered important because it attempts to fill this gap.

Peacock (2009) claims that it is crucial for every teacher-training program to apply
regular and internal evaluation process systematically. In addition to the significance
of program evaluation, in the relevant literature it seems that evaluating the English
language teacher education programs is under-researched (Coskun & Daloglu, 2010;
Peacock, 2009; Salihoglu; 2012). Thus, this study is expected to fill this gap in the
literature by conducting an internal evaluation study in EMU setting. More
specifically, the revised undergraduate ELT program will be evaluated internally by
considering all aspects of the program, and the strengths and the weaknesses of the
program will be identified. Moreover, some recommendations for its improvement
will be stated. As in the AQAS evaluation, various stakeholders’ (Students,
instructors and alumni) views and ideas will be voiced in this study. Finally, in
Peacock’s (2009) study, the alumni part of the research was not successful since an
adequate number of alumni was not reached. Coskun and Daloglu (2010) and
Salihoglu (2012) did not involve the alumni in their research studies. Thus, reaching
over 20 alumni (graduated after 2009) and getting their perspectives on the
undergraduate ELT program at EMU can be considered another significant point of

the present study.



1.6 Definition of Terms

There are fifty eight courses in the revised undergraduate ELT program (Appendix
A) at EMU, and in this study the courses have been categorized under three main
categories, namely language improvement courses, pedagogical courses and the
others. This categorization is parallel to the ones in relevant studies (Coskun &
Daloglu, 2010; Peacock, 2009). The researchers in these studies categorize courses
as linguistic competence courses (language improvement courses), pedagogic
competence courses (pedagogical courses) and managerial courses. However, in this
study the researcher prefers to put managerial courses under the category of
pedagogical courses and add one more category for the ones which cannot be placed
under those two categories such as Atatiirk Principles and History of Turkish
Reforms I-11, Computer I-11, and English Literature I-11.

1.6.1 Language Improvement Courses

Language improvement courses aim to develop ELT students’ proficiency in English
language. The courses under this category are: Contextual Grammar-I-11, Advanced
Reading and Writing-1-11, Listening and Pronunciation I-I1l, Oral Communication

Skills-1-11, Vocabulary, and Presentation Skills.

Table 1: Language Improvement Courses

1. Contextual Grammar I-11 4. Oral Communication Skills I-11
2. Advanced Reading and Writing I-11 5. Vocabulary
3. Listening and Pronunciation I-I1 6. Presentation Skills




1.6.2 Pedagogical Courses

Pedagogical courses aim to inform the students about methods and principles in
education; classroom management skills (education courses); various language
learning and teaching skills; and, different theories, methods, approaches, and
principles in foreign language teaching (subject-matter courses). Pedagogical courses
can be sub-categorized into three categories: subject-matter courses, education
courses and managerial courses. Subject-matter courses are: Approaches to English
Language Teaching I/ll, Language Acquisition, Language and Society, Literature
and Language Teaching I/ll, Materials Development and Adaptation in English,
Major Area Elective I/11/111 (English for Specific Purposes, Applied Linguistics, and
Audio-Visual Aids), Research Methods in English Language Teaching, School
Experience, Special Teaching Methods I/1l, Teaching English to Young Learners
I/, Teaching Language Skills I/1l, Teaching Practice, Testing and Evaluation in
English Language Teaching, Linguistics I/ll, Translation from English to Turkish,
and Translation from Turkish to English. Education courses in the program are:
Comparative Education, Counselling, Educational Psychology, Instructional
Technology and Material Design, History of Turkish Education, Introduction to
Educational Sciences, Measurement and Evaluation, Principles and Methods of
Instruction, Special Education, and Turkish Education System and School
Administration. The program has only one management course, which is Classroom

Management.



Table 2: Pedagogical Courses

Subject-matter courses

1. Approaches to English Language
Teaching I/11

2. Language Acquisition
3. Language and Society

4. Literature and Language Teaching
I/11

5. Materials Development and
Adaptation in English

6. Major Area Elective I/11/111
(English for Specific Purposes,
Applied Linguistics, Audio-Visual
Aids...)

7. Research Methods in English
Language Teaching

8. School Experience
9. Special Teaching Methods I/11

10. Teaching English to Young
Learners I/11

11. Teaching Language Skills /11
12. Teaching Practice

13. Testing and Evaluation in English
Language Teaching

14. Linguistics I/11
15. English-Turkish Translation
16. Turkish-English Translation

Education Courses  Management Courses

1. Comparative 1. Classroom
Education Management

2. Counselling

3. Instructional

10.

Technology and
Material Design

Educational
Psychology

History of
Turkish
Education

Introduction to
Educational
Sciences

Measurement
and Evaluation

Principles and
Methods of
Instruction

Special
Education

Turkish
Education
System and
School
Administration

1.6.3 Others

Apart from language improvement courses and pedagogical courses, there are some

other courses in the undergraduate ELT program, which have been placed under the

category of others in this study. Some of these courses are university core courses

offered by the university (Atatlrk Principles and History of Turkish Reforms I-11,

10



Computer I-11), some of them are faculty core courses (Effective Communication
Skills, Turkish 1. Written Communication, Turkish II: Oral Communication,
Application of Service to Community) and the rest are the courses taken from other
faculties or schools such as Arts and Sciences Faculty and Modern Languages

Division (English Literature I-11, Second Foreign Language I-11-111).

Table 3: Others

1. Atatirk Principles and History of 5. Second Foreign Language I/11/111

Turkish Reforms-I/11

2. Computer /11 6. Turkish I: Written Communication

3. Effective Communication Skills 7. Turkish 11: Oral Communication

4. English Literature- I/11 5. Applications of Service to
Community

1.6.4 Code of practice
Code of practice is related to professional ethics in a profession. More specifically,
Jayamma and Sumangala define the professional ethics (equals to code of practice)
as:
Teacher professional ethics mean a set of dignified principles put into
practice by the teachers. They are the valuable tactics that are exhibited and

enforced by teachers in relation to the students, colleagues, community and to
oneself, to produce a profound effect on strategy of education.

Moreover, as it is mentioned by Strike (1988), the ethical issues in teaching
profession focus on questions of right and wrong which is related to teachers’ duties

and obligations, their rights, and responsibilities.
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1.7 Summary

Information about the background of the study, problem statement, purpose of the
study, research questions, the importance of the study and the definition of the terms
have been presented in this chapter. In the next chapter, Literature Review, relevant
literature on program evaluation, language program evaluation studies, studies on

language program evaluation will be reviewed.
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Chapter 2

LITERATURE REVIEW

This chapter aims to review the related literature. Firstly, the concepts of evaluation and
program evaluation are defined. Secondly, the purposes of program evaluation are
discussed. Thirdly, various program evaluation models are explained. Lastly, studies on
language program evaluation and studies on language teacher education programs in

different contexts are discussed.
2.1 Evaluation and Program Evaluation

According to Kiely and Rea-Dickins (2005), the definition of evaluation is ambiguous
and thus there are different definitions of evaluation in the literature. They define
evaluation as “... a form of enquiry, ranging from research to systematic approaches to
decision-making” (p.6). Like Kiely and Rea-Dickins (2005), Oerman and Gaberson
(2009, as cited in Stavropoulou and Stroubouki, 2014) define evaluation as “a process of
making judgments about student learning achievement, clinical performance, employee
competence, and educational programs, based on assessment data” (p.193).0n the other
hand, Weir and Roberts (1994) state that evaluation can be carried out for gathering
information about a program or project to be able to declare the values and qualities of it

in a systematic way.
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Moreover, while Brown (1989, as cited in Weir and Roberts, 1994) describes evaluation
as “the systematic collection and analysis of all relevant information necessary to
promote the improvement of the curriculum, and assess its effectiveness and efficiency,
as well as participants’ attitudes within a context of particular institutions involved” (p.
4). Alkin (1969) prefers to define it as ... process of ascertaining the decision areas of
concern, selecting appropriate information, and collecting and analyzing information in
order to report summary data useful to decision-makers in selecting among alternatives”
(p. 10). According to Albright et al. (1998), however, “An evaluation should show what
actually occurred, whether it had an impact, expected or unexpected and what links exist

between a program and its observed impacts” (p. 1).

Trochim (2002), on the other hand, defines evaluation simply with the following words:
“Evaluation is the systematic acquisition and assessment of information to provide
useful feedback about some object” (p. 1). Similarly, Worthen et al. (1997) give the
following definition of evaluation: “... the act of collecting and providing information to
enable decision makers to function more intelligently” (p.5). Lastly, Lynch (1996) states
that evaluation is an attempt for collection of various information for making judgments

or descriptions.

With regard to program evaluation, Scriven (1990, as cited in Hogan, 2007) argues that
program evaluation is “judging the worth or merit of something or the product of the
process” (p.3). Lynch (1996), on the other hand, elaborates on the concept of program
evaluation stating that program evaluation can be done through questioning the course

effectiveness from the students point of view, teacher-questionnaires, administering an
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achievement test at the beginning and at the end, or inviting an evaluator for reporting its
strengths and weaknesses. He also lists some important questions that need to be taken
into consideration when evaluating a program and the following two questions can be

the combination of those questions “Has it been successful?” and “How has it succeed?”

(p. 3).

Parallel to Lynch (1996), Tung (2010) states that “Program Evaluation is therefore a
systematic inquiry designed to provide information to decision makers and/or groups

interested in a particular program, policy or other intervention” (p. 18).

In addition to others, Lang (2003) thinks that program evaluation is systematic processes
for gathering information to be able to assess the strengths and the weaknesses of a

program to provide suggestions for its improvement.

Therefore, based on the given definitions, program evaluation can be seen as assessing
the various aspects of a particular program by considering the views of the stakeholders
of the program; situations or the environment which program is being held; available
resources that program sheltered; and strengths and weaknesses of the program in order
to recommend different and possible suggestions for its betterment or improvement.

2.2 Purposes of Program Evaluation

It is obvious that program evaluation is an important process in education. Thus, various
scholars have come out with several purposes of program evaluation in educational
settings: analyzing the current situation related to the program; identifying strengths and
weaknesses of the program; evaluating the teaching approaches, methods and techniques
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as well as activities and materials used in the program, assessing the administrative
duties, the effectiveness and the content of the courses and the mission and vision of the
program and the values of the program in order to make it better with possible

suggestions.

Worthen and Sandres (1987) list six goals of evaluation as follows;

to provide a basis for decision making and policy formation,
to asses student achievement,

to evaluate curricula,

to accredit schools,

to monitor expenditure of public funds,

to improve educational materials and programs (p. 5).

ok wbdpE

Parallel to Worthen and Sanders (1987), Posavac and Carey (2003) state six purposes of
evaluation;

To assess unmet needs,

To document implementation,

To measure results,

To compare alternative programs,

To provide information to maintain and develop quality,

o gk~ w D E

To detect negative side effects (cited in Erozan, 2005, p. 24).

However, Rea-Dickens and Germaine (1992) categorize the purposes of program
evaluation into three categories: accountability, curriculum development and betterment
and self-development (p. 23). For Scriven (1974), on the other hand, one of the aims of
evaluation is to regulate the values or quality of the thing that is evaluated (cited in

Worthen and Sanders, 1987, p. 5).
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In addition, Tung (2010) believes that the evaluation is a part of human life however, in
relation to education she states that the basic purpose of evaluation is to attain

information about the stakeholders’ accomplishment in the classroom integration.

As others, Puett (2000) points out the intends of program evaluation as;
1. Identifying the effectiveness of the program,
2. Developing the processing of the program,
3. Managing limited resources in a better way,
4. Accomplishing program documents,
5. Legitimizing the funding of the program,
6. Maintaining the need for increased levels of funding
7. Fulfilling the moral duties to costumer in order to indicate positive and negative
effects of program participation.
8. Recording the development of the program and activities to be able to assist

effective increasing.

Moreover, Alkin (1969) categorizes the aims of evaluation into five categories: systems
assessment, program planning, program implementation, program improvement, and

program certification.

Worthen, Sanders and Fitzpatrick (1997) also think that evaluation has different aims
such as to make sense of the worth of what is being assessed and “to determine the merit

or worth of something (in program evaluation, of the program or some part of it)” (p.8).
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2.3 Program Evaluation Models or Frameworks

Changing conditions and needs and looking for a better evaluation process have brought
various program evaluation approaches or models into the field, and some scholars have

categorized those approaches or models by considering their common characteristics.

Worthen and Sanders (1987) propose the following categories of program evaluation
approaches:

Obijectives-oriented evaluation approaches
Management-oriented evaluation approaches
Consumer-oriented evaluation approaches
Expertise-oriented evaluation approaches

Adversary-oriented evaluation approaches

2 o

Naturalistic and participant-oriented evaluation approaches (p. 60).

Obijectives-oriented evaluation approaches: Worhten and Sanders (1987) state that the
objectives-oriented evaluation approaches can be used in order to reset or reorganize the
existing programs including their aims or the type of assessment methods to be able to
identify the outputs. This approach seems to be appropriate for evaluating the outcomes
and the goals of the activities which exist in the program or course, and inspecting the
current assessment methods in the relevant program. All the evaluation procedure seems

to be based on the ‘objectives’ of the activity, course or the program.

Hogan (2007) argues that the objective-oriented approach focuses on identifying the

goals and objectives of the current program and to what extent they have been achieved.
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Additionally, in the literature, this approach appears to be called ‘Age of Tyler’ (Sou,

2008).

The Tylerian Evaluation Approach, Metfessel and Michael’s Evaluation Paradigm,
Hammond’s Evaluation Approach and Provus’s Discrepancy Evaluation Model are
important models in objective-oriented evaluation approach (Worhten and Sanders,

1987; Alderson and Beretta, 1992; Kiely and Rea-Dickins, 2005).

Management-oriented evaluation approaches: This approach seems to be mostly
appropriate for decision-makers in order to make possible and necessary changes on
behalf of administrative part (Hogan, 2007; Mizikaci, 2006; Rovai, 2003; Worhten &
Sanders, 1987). Management-oriented evaluation approach seems to be the most
applicable evaluation approach for decision making by the administrators. As stated by
Worthen and Sanders (1987) “... decisions are made about inputs, processes, and
outputs (p. 77). In other words, this evaluation model is used in order to examine the
current situation and identify the necessary changes needed in the program by the
stakeholders such as administrators, principals, teachers, policy-makers or school boards

who have a role in the administrative staff.

The CIPP (context-input-process-product) Evaluation Model by Stufflebeam (1971) and
The UCLA Evaluation Model by Alkin (1969, as cited in Worthen and Sanders, 1987)
are the approaches under the category of management-oriented evaluation approach (p.

79).
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As it was mentioned in Hogan (2007), the CIPP (context-input-process-product)
Evaluation Model is developed by Stufflebeam (1971) in order to provide an opportunity
for the decision makers for taking appropriate and good decisions. The name of the
approach, CIPP, represents context (context evaluation, to serve planning decision),
input (input evaluation, to serve structuring decisions), process (process evaluation to
serve implementing decisions), and product (product evaluation to serve recycling

decisions’ (Worthen & Sanders, 1987).

Consumer-oriented Evaluation Approaches: After the Consumer Union approach was
introduced, various checklists have emerged in order to assess the products by
considering the consumers’ or the students’ satisfaction and pleasure about the program.
According to Hogan (2007) these checklists are used by government agencies and
consumer promoters who compose data to be able to evaluate product’s effectiveness.
Scriven’s concerns and checklists are the most popular checklists in this approach

(Worthen & Sanders, 1987).

Expertise-oriented Evaluation Approaches: This approach might be used by an expertise
taking place in the current program or school in order to analyze its content, identify the
actions taking place in the curriculum or examine the effectiveness of the theories used
in the program to be able to provide sufficient and possible judgments about it (Hogan,

2007; Worthen & Sanders, 1987).

Adversary-oriented Evaluation Approaches: This approach draws a framework of the

program or curriculum by considering both the weaknesses and the strengths. One step
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of this approach is to examine the strengths of the program and the other is identifying

the weaknesses for comparison and enhancement.

Naturalistic and Participant-oriented Evaluation Approaches: Basically, this approach
aims to gain a natural situation in order to collect information about the participants
(learners) such as their concerns, values and problems. Natural situation refers to the
inartificial environment which program is being held. According to Hogan (2007) “The
participant-oriented approach allows for the evaluator to engage with the stakeholder as
a partner in solving the problems” (p. 9). Stake’s Countenance Model and Parlett and
Hamilton’s Illuminative Evaluation Model can be given two examples of naturalistic and

participant-oriented evaluation approach (Worthen & Sanders, 1987).

In addition to these six approaches to program evaluation, Kirkpatrick (1998) develops a
four-level model to evaluate training programs: reaction, learning, behavior and results
(Bates, 2004; Erozan, 2005; Warkins et al., 1998).

e Reaction is the first level of this model and it aims to identify the perspectives of
the consumers. This stage helps the evaluator to collect information about the
program and gives suggestions for its improvement. For this reason this stage is
crucial. Shortly, as Clark (2012) states it aims to find an answer to the following
question “How well did the learners like the learning process?”

e Learning is the second level of Kirkpatrick’s (1998) model and it has been
designed to find out what participants have gained throughout the program.
Examining their knowledge and assessing their skills gained from the program
are the basic goals of this stage. “What knowledge was learned?”, “What skills
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were developed or improved?”, and “What attitudes were changed” are the main
questions that need to be taken into consideration in this level.

Behavior is the next level of the model and the main purpose of this level is to
focus on the behavioral achievements of the consumers. The evaluator may like
to see the degree of change of the participants’ achievement in their behavior.
Results is the last level of the model and it considers the outcomes of the

program which occur as a result of the training program.

Kirkpatrick (1998) emphasizes that the levels in this model are interrelated to each other

and applying all the four levels one after another may take time and it seems difficult.

However, the information collected throughout this model is really valuable since it may

help the evaluator to assess the program from various dimensions.

On the other hand, Nunan (1992) develops a framework for evaluating the effectiveness

of a program by considering and answering the following eight questions:

© N o o B~ w DN PE

What is the purpose of the evaluation?

Who is the audience for the evaluation?

What principles of procedures should guide the evaluation?
What tools, techniques and elements are appropriate?

Who should carry out the evaluation?

When should it be carried out?

What is the time frame and budget for the evaluation?

How should the evaluation be reported? (p. 196).

Lynch (1996) puts forward Context-adaptive Model (CAM) for evaluating language

programs. Lynch (1990, as cited in Lynch, 1996) argues that “evaluation efforts do need
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to be tailored to the specific concerns of language education programs by considering
and accepting the following question: Is the program evaluation a generalized activity
that has no need for a specific articulation within the context of applied linguistics?” (pp.
2-3). The CAM has seven steps:

Step 1 Audience and goals: examining the goals of the participants taking part in the

program.

Step 2 Context inventory: creating a context inventory by considering the

information identified in the first step.

Step 3 Preliminary thematic framework: introducing a thematic framework which is

basic issue in the relevant context in the light of context inventory.

Step 4 Data collection design and system: developing a design and system by taking

into consideration the information stated in the first three steps.

Step 5 Data collection: collecting the relevant data.

Step 6 Data analysis: analyzing the data.

Step 7 Evaluation report: reporting the results (Lynch, 1996).

He emphasized the importance and difference of this model with the following words
“The distinguishing feature of this model is its flexibility in responding to the range of

contextual constrains that program can encounter” (p. 24).

In addition to the program evaluation approaches, models or frameworks reviewed
above, Peacock (2009) has developed a model for evaluating language teacher education
programs. As a result of reviewing the relevant literature, he prepared a list of questions

(Appendix B) that need to be considered in language teacher program evaluation.
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By considering those questions, Peacock (2009) developed a model for evaluating the
language teacher education programs. He followed the following steps in establishing
this model and he recommended the researchers or evaluators to follow the same
procedure in their studies:

a) Review the literature and produce a set of questions.

b) Establish appropriate sources of data in your setting.

c) Choose and design data collection methods and instruments.

d) Collect and analyse each set of data against your questions.

e) Construct an account by relating each interpretation to the others (p. 262).

He specifically developed six different instruments for different purposes in order to
evaluate the teacher education programs: teacher interviews (gathering information
about the program from the instructors’ point of view), student interviews, student-
questionnaires and student-essays(gathering information about the program from the
students’ perspectives), alumni questionnaires (collecting information about the program
based on perceptions of graduates) and materials evaluation (examining the balance and
distribution of competencies in the program). This model was used successfully in Hong
Kong context by Peacock (2009), and it was also adapted to Turkish context by Coskun

and Daloglu (2010) and Salihoglu (2012).
2.4 Studies on Language Program Evaluation

Since program evaluation is crucial in education, various studies have been conducted in
the field. The common goal of these studies is to identify the effectiveness of the
language programs. In other words, these program evaluation studies generally aim to

analyze whether the language program is giving qualified language education by
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focusing on its strengths and weaknesses. These studies also attempt to give some

recommendations for program improvement.

Kiely and Rea-Dickins (2005) evaluated the effectiveness of Science Across Europe
(SAE) program in order to assess the effectiveness of the thematic units, identify the
students’ language development, and collect recommendations for program
improvement. The researchers identified the focus areas to be searched as
internationalism of the program (which languages are being learned), confidence level of
the students, methods and approaches used by the language teachers (i.e.: English,
French, German, Italian) and subject-matter teachers (science teachers), and the types of
the activities used by both teachers and students enrolled in the program. The
researchers spent one and a half year in order to complete this study. Teacher
questionnaires and student questionnaires were administered to the representative
samples selected from the schools which use the SAE program in their curriculum. The

results provide the following information about the program;

the materials of the program are easy to use,

- the program provides various activities and materials,

- the activities which require collaboration are effective,

- SAE materials motivate foreign language learning and science learning,

- no gender difference has been found,

- the experienced teachers are using the SAE frequently rather than novice teachers,

- the available facilities in school effects negatively to the use of program.
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Lynch (1992) tried to investigate the effectiveness of both qualitative and quantitative
methods in program evaluation in University of Guadalajara (UdeG) and University of
California (Los Angeles) (UCLA) by carrying out a project named as ‘“Reading English
for Science and Technology (REST) Project. 116 3™-year students, teacher-researchers,
teacher-research assistants, program coordinators and some university professors and
administrators associated with the UdeG and UCLA REST Project were the sample of
this project and the data were collected in one year, between 1985 and 1986. At the end
of the project, the curriculum developers of the project designed a course aiming at
developing and improving the reading strategies of the science students. The results of
the study show that the REST curriculum addressed the expectations of the students.
However, since the proficiency level of the students was false beginners and the class
sizes were bigger, it was difficult to teach and transfer reading strategies. Moreover, the
low proficiency levels of students made teaching in English difficult since 2/3 of the
REST Project teachers were unable to teach in Spanish. Lack of participation, bad
rapport between the teachers and the students, lack of cooperation between teachers,
tension and arguments, uncomfortable work office space and lack of available resources
were shown as reasons for the results of the quantitative data. For example, the
participants stated that bad relationship between the teachers and the students, cramped
working conditions and participation problems could be reasons for reducing the
effectiveness of the introduced curriculum in REST Project. The researcher also stated
that the qualitative results show that the REST Project curriculum seems to introduce
reading strategies and basic grammar and vocabulary skills that are necessary in reading
EST (English-Science-Technology). Since the participation procedure of control group

was based on willingness, qualitative data could not be collected from them.
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On the other hand, another language program evaluation study which evaluated the
effectiveness of a newly designed program was carried out by Palmer (1992) in
University of Utah between 1985 and 1986. The main aim of this study was to evaluate
Krashen’s comprehensible input theory. To this aim, a special program had been
designed. The researcher listed three reasons for the evaluation of the designed program:
(a) feasibility (Is the program teachable and learnable?), (b) productivity (Is the program
productive?) and (c) appealing (Is the program enjoyable?). An experimental and a
control group were selected (two group of German language learners-German 101
Course) as a sample in this study and the experimental group followed the newly

designed program whereas the control group was taught in a traditional way.

To collect data, three types of questions were asked to the students aiming to identify
students’ attitudes toward the program, students’ opinions about the specific learning
activities, and general attitudes toward if they had enjoyed during their learning process.
The teachers were asked to state their ideas, beliefs and opinions on satisfaction level
with the students’ competence, grading policy, and time frame divided for the course
preparation, students’ confidence level in using German language, the amount of
cultural issues, contents, fun and the relationships of the supervisors/staff and materials.
They were also asked whether they would like to teach in the same class. In addition to
students and teachers, the administrators were also asked to provide their opinions about
the effectiveness of the instruction and how the experimental program contributed to the
Language Department. The results of the study show that the program seemed to be
practical as perceived by both the teachers and the students. At the beginning of the

course (when the students were not required to produce the language) students felt
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comfortable but as the course progressed the worries in using the language started to
take place. Moreover, output filter (producing the language) affected the attitudes of the
students negatively. Lastly, the comparative results of the experimental and control
group show that the control group performed significantly better than experimental

group in all of the tests.

Slimani (1992) is the other researcher who evaluated a language program. Slimani
(1992) emphasized that since the learning outcomes are not reflecting the teacher’s plan
all the time, evaluating the classroom interaction is quite important. For this reason, the
researcher thinks that ‘uptake’ identification process is crucial in classrooms. Allwrite
(19844, as cited in Slimani, 1992) defines the uptake as “the investigation of what
individual learners claim to have learned from the interactive classroom events which
have just proceeded” (pp. 198-199). In order to identify the uptake into the classroom,
the participants of the study were distributed “Uptake Recall Cart” at the end of each
observed session for stating their experiences gained in that particular section.
Moreover, “Uptake Identification Probe” also was given to the students in order to
collect detailed data on the same issue. After three class hours, students started to
present their probes by using their charts. In addition, first six classes were observed by
the researcher. Slimani (1992) also added interview sessions into the study for
identifying the participants’ reasons of the items written on the Uptake Recall Charts. It
was also aimed to provide more opportunity to the students for stating more about the
recall charts. Additionally, the results of the Michigan Test (a placement test used at the
beginning of the course and at the end of the course without telling students that it was
the same) were considered in order to compare the pre- and post-test results for seeing
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the progress of the study group. The results of the pre-test and post-test show that the
students who participated in the study got higher scores in the post-test compared to pre-
test results. Additionally, Uptake Charts and Uptake Identification Probes’ results reveal
that 126 items (verbs, nouns, adjectives, adverbs, connectors, auxiliaries, models and
some set of phrases) seemed to be learned from the course (p.206). Slimani (1992)
found out that 256 topicalized cases led to learning into classroom by relaying on the
observation sessions. The researcher also stated that ... most of the (44%) lexical items

claimed to be seen and learned for the first time in those observed events” (pp. 209-210).

As to language program evaluation studies, English for Specific Purposes (ESP)
programs were evaluated by several scholars in the relevant literature. For example, the
program evaluation study carried out by Alhugbani (2014) aimed to evaluate the
appropriateness and effectiveness of the English course at King Fahd Security College in
Riyadh, Saudi Arabia as perceived by the teachers, current and former police cadets.
Specifically, length of the course, objectives and content of the course were evaluated.
The needs of the language learners were also identified. The data was collected through
questionnaires and observations. The results of the study revealed that the course which
was offered to the police cadets was not sufficient because it lacked the appropriate
teaching principles of an ESP course as perceived by the current and former police
cadets. Therefore, it was believed that the objectives of the course did not meet the
needs of the learners. Furthermore, despite the English courses which police cadets took
at university, both former and current cadets in addition to teachers decided that it was
very crucial to teach English for security purposes. The time allocated for this course
was insufficient since it was believed that learners needed more time for this course in
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order to develop their language proficiency in the security field. The researcher gave
various implications for the improvement of the English course for police cadets. Firstly,
it was suggested that this course be reorganized considering the needs of the students.
Similarly, the objectives of the course needed to be rewritten according to these needs.
Lastly, this ESP course could be given to all police cadets since the English course

offered at university level was not for security purposes.

Topkaya and Kiglk (2010), on the other hand, identified the English language teachers’
perceptions on the 4™ and 5™ grade English language curriculum of the state-primary
schools in Beyoglu, Istanbul. Specifically, they aimed to detect 4™ and 5" grade English
teachers’ perceptions on the content, outcome and general characteristics of the program.
72 English teachers from 26 public schools were selected as a sample and the data was
collected through a self-report questionnaire. The major results of the study indicated
that the program is clear and understandable and can be a guide to preparing lesson
plans. However, the teachers thought that the program is not applicable in all parts of
Turkey. The findings also reveal that the program does not have a clearly stated
philosophy. Even though the newly designed English language program aims to reflect
Multiple Intelligences Theory, Constructivist Approach and student-centeredness, the
results of the study showed that it doesn’t. However, the teachers believed that the
content of the program provides opportunities in group work and project assignment
tasks. Moreover, the content of the curriculum gives flexibility to teachers in using
various approaches and techniques in language teaching. Despite the teachers finding the
course book (Key Stage 1) effective, they mentioned that more seminars need to be
organized which show guidance on the effective use of the course book as well as the
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program. The researchers also recommended some possible implications for improving
the program: organizing more seminars on the effective use of program and course book;
proving more materials and available resources (CDs, CD players, printable materials
etc...); and modifying the existing course book in order to address Multiple Intelligences
Theory and Constructivist Approach. Lastly, since the 5" grade’s course content is
found ineffective and overloaded, the aims and objectives of the 5" grade program need

to be revised.

Yanik (2007), on the other hand, evaluated the 6™, 7", and 8" grades’ English language
curriculum from the teachers’ and students’ point of view in Turkey. 368 teachers and
1235 students from different public schools in seven regions of Turkey were selected as
participants. Teacher and student questionnaires were used for collecting data. The
major results of the study revealed that although the program was effective as perceived
by both teachers and students, the facilities of the schools and classrooms were found
insufficient. Moreover, the students were satisfied with the teacher-centered and student-
centered classroom strategies which are organized according to the language skills. As
also seen in Topkaya and Kiicuk (2010), the participants did not find the materials
sufficient and effective which leads to problems in teaching and learning process and
classroom environment. The level of teacher and student satisfaction regarding the
program goals and content changed in respect to attainment of goals. For example, both
parties believed that dictation activities, four skills (reading, writing, speaking and
listening), and aspects of language (pronunciation, grammar and vocabulary) are
attained at a moderate level. However, although reading is the most attained skill, the
students still have problems with it.

31



Slightly different from Yanik (2007), Gunal and Demir (2012) aimed to evaluate the
newly introduced 8" grade English curriculum at Polatli, in Turkey as perceived by
teachers and students. Specifically, 73 8" grade students and 10 English language
teachers from the public schools in Polatl: participated in the study. Content analysis and
interviews were used in order to collect the data. The results of the study reveal that the
newly introduced 8" grade language curriculum lacks necessary materials in English
language teaching and this deficiency leads to student demotivation. Moreover, the
results of the study show that the newly introduced 8" grade English curriculum is not
based on the Constructivist Approach even though one of the main aims of the newly
revised curriculum was to apply this approach into English language education. The time
limit, crowded classes, and limited guidance and knowledge in assessment techniques
are the reasons for not using peer-evaluation, self-evaluation and portfolio as an
alternative assessment. Moreover, the students also mentioned that since the given tasks
are above their proficiency level, they require assistance from others to prepare them.
Furthermore, as it was identified in Yanik (2007), both teachers and students expressed
that the content of 8" grade English curriculum is inappropriate and ineffective when

compared to the students’ proficiency level and interests.
2.5 Studies on Language Teacher Education Program Evaluation

In addition to language programs, language teacher education programs have been
evaluated in order to identify their strengths and weaknesses and to provide
recommendations for their improvement. Evaluating the effectiveness of language
teacher education programs have been the focus of attention since their effectiveness is

very important for training well qualified language teachers.
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One of the English language teacher program evaluation studies was carried out by Chen
(2009) who aimed at evaluating the English training courses in the four-year bachelor
degree in Applied English Department in Taiwan by considering the opinions and
beliefs of instructors, students (mainly who want to be English Language Teachers of
Young Learners) and graduates of the department. In this study, the following
components of the program were taken as a basic consideration in the evaluation
process: aims and objectives of the courses, course contents and materials, course
conduct and teaching-learning process, and assessment and student performance.
Questionnaires, interviews and document analysis were used as data collection
instruments. Some of the major results of the study show that the program is achieving
its goal. Both students and alumni are satisfied with the course contents and the
materials in the program and they think that the instructors are qualified. They also
think that the goals and the objectives of the courses meet their needs and expectations.
However, they think that the program provides few opportunities in practical aspects,
and they are not happy with the use of mix languages in the classroom (mother tongue
and the target language). However, the instructors think that students do not participate
in activities. During the interview sessions, some of the graduates on the other hand,
state that the quizzes and the exams administrated to them could not assess their actual
proficiency. The students also state that participation rate and presentations done in the
classroom are effective but the lack of opportunity to use the target language in the
classroom is a drawback since they believe that this lack may reduce their self-
confidence in using the target language. Additionally, students emphasize that the

materials used in the courses do not seem to be parallel with the course contents.
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Regarding this, the graduates recommend adding different materials which can increase

students’ knowledge about and awareness of English language.

As it was indicated before, the undergraduate English Language Teacher Education
Program was revised in 2006-2007 by the HEC in Turkey, but, the revised program has
been under-researched (Coskun & Daloglu, 2010; and Yavuz & Topkaya, 2013). In the
following paragraphs some of the studies on the evaluation of the language teacher

education programs in Turkish context will be reviewed.

One of the studies which try to evaluate the old undergraduate ELT program was
conducted by Erozan (2005). Erozan (2005) aimed to evaluate the language
improvement courses of the undergraduate ELT program at Eastern Mediterranean
University in North Cyprus as perceived by the instructors and students. She used
interviews, observations, and document analysis in order to collect data. The results of
the study show that the language improvement courses are perceived positively by
students and instructors. However, the participants contributed some suggestions such as
increasing the amount of practice in the relevant courses, using more authentic materials,
integrating different teaching methods and activities, and introducing intra-subject and

inter-subject relationships to the curriculum.

Kunt and Ozdemir (2010) identified the impact of methodology courses on pre-service
EFL teachers’ beliefs in the undergraduate ELT program at EMU in order to compare
the first and second year students’ beliefs on methodology courses. The results of the

study revealed “that there were constant and conflicting beliefs among all the pre-service
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teachers” (p. 3938), and taking methodology courses had a little impact on the

improvement of student-teachers’ beliefs.

In addition, Demirel (2014) examined student-teachers’ beliefs about the role of
grammar in learning and teaching English as a foreign language, their preferences in
teaching grammar, and their opinions about the efficiency of the grammar courses
offered in the revised undergraduate ELT program at EMU for their future profession.
The data were collected through questionnaires and interviews in which 66 student-
teachers participated. The results of the study showed that most of the student-teachers
agreed that in learning and teaching English as a foreign language grammar has a crucial
role. Although it was emphasized by most of the students that teaching grammar
inductively is important, they would probably prefer to teach grammar deductively.
Moreover, the findings of the study indicated that the student-teachers thought that these
courses offered in the program increased their readiness level for teaching grammar in

the future.

Recently, the revised undergraduate ELT program at EMU has undergone a
comprehensive internal and external evaluation by an independent organization Agency
for Quality Assurance through Accreditation of Study Programs (AQAS), and at the end
of this evaluation process, the program has been accredited for five years without any
condition. AQAS is an independent non-profit organization which has accredited more
than 4500 programs at universities since it was founded in 2002. It is a full member of

the European Association of Quality Assurance in Higher Education (ENQA), the
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European Consortium of Accreditation Agencies (ECA), and the European Quality

Assurance Register for Higher Education (ECAR).

For AQAS evaluation, the department prepared a very detailed file of evidence including
‘Self Evaluation Report’, a ‘Programme and Module Learning Outcomes Matrix’,
graduate surveys, surveys with co-operating teachers and other documents. Additionally,
the AQAS officials interviewed a group of BA students (years 1-4), all instructors and 2
alumni in the audit visit. The results of the Graduate survey report were also taken into
consideration in this comprehensive evaluation. The program has been accredited
unconditionally, but the experts made three recommendations in their report. Although
the experts agreed that theory and practice were well-balanced, it was also suggested to
add more practical courses to the program. The panel discussion results showed that the
quality of the curriculum was strong; however, it was believed that more attention needs
to be given to logistic and infrastructural development. Regarding the issue of student
support, the AQAS report spoke highly of the open door policy in the department by
stating that the students can always find and freely talk to instructors about any problem
or question which they may experience and have in their education. Furthermore, the
experts indicated that the stakeholders were highly satisfied with the program based on
the results of the interviews with the alumni and the students. Other strong points noted
by the AQAS experts are the existence of an adequate number of well-qualified staff,
richness and availability of materials and resources of the department, and the adequate
amount of facilities within the department. The followings are the recommendations of

AQAS for further improvement of the program:
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e More activities for fostering student experience in English speaking countries
should be provided

e The number of school experience and teaching practice courses should be
increased

e Participation of the students in quality-assurance-procedures should be reflected

in the related documents.

According to the graduate survey report, the majority of the participants expressed
strong satisfaction with the courses and the quality of education. Similarly, when the
graduates were asked if they were satisfied with the instructors and the program itself in
terms of objectivity of assessment and evaluation, quality of assessment and evaluation
criteria, academic advisorship, students-instructors communication, teaching
effectiveness of the academic staff, academic background and effectiveness of the
academic staff, and program content, most of them believed that these components were
highly satisfying. Additionally, a great number of graduates were satisfied with the
events organized by the department. The results also showed that they were satisfied
because they could easily reach the head of the department. All the graduates (100%)
agreed that the program sufficiently prepared them for their professional life. Parallel to
this, nearly all of the graduates (96%) mentioned that the quality of education in the
department was good and 93% of them were satisfied with the learning experiences at

EMU.

When the ‘Programme and Module Learning Outcome Matrix’ was analyzed, it can be

seen that a great number of courses ‘highly’ matched with learning outcomes of the
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program. For instance, ELTE 205-206 (Approaches in English Language Teaching I-I1),
ELTE 301-302 (Teaching English to Young Learners I-11), ELTE 401 (Materials
Development and Adaptation in English), ELTE 411 (School Experience), and ELTE
406 (Teaching Practice) courses ‘highly’ matched with most of the learning outcomes.
However, there were some courses, such as ELTE 107 and ELTE 108, in which the

matching level was comparatively lower.

Another study which attempted to evaluate old undergraduate ELT program in Turkey
was carried out by Seferoglu (2006). She identified the opinions of teacher trainees in
terms of methodology and practice components of a teacher education program at
Middle East Technical University in Ankara by administering a report writing task to
176 students. Specifically, the research tried to identify if the methodology and practice
components of the program prepare the students to the teaching profession (research
question 1); what the students’ suggestions for the improvement of the program are
(research question 2); which components of the methodology and practice courses
components are important in their teaching profession (research question 3); and how
students conceptualize their education (research question 4). The first three research
questions were given as a guideline to the participants and the participants were asked to
organize their reports by considering those questions. The results of the study show that
the prospective language teachers think that the time they spent for practice teaching is
not enough and there is a lack of linkage between the materials and the real-life practice.
In addition, student-teachers recommended some points for the improvement of the
program such as increasing the opportunities for practice in general, introducing various
opportunities into school experience and practice teaching course like providing
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observation sessions with different teachers and students in different contexts, and
providing various tasks for observation sessions in order to observe the class from

different perspectives.

On the other hand, Karakas (2012) tried to report the overall strengths and the
weaknesses of the newly introduced undergraduate ELT program introduced by HEC in
2006 by revising various language teacher education program evaluation studies (Altan,
2006; Coskun & Daloglu, 2010; Coskun & Ogeyik, 2009; Erozan, 2005; Salli-Copur,
2008; Sanli, 2009; and Rea-Dickins & Garmine, 1998) both in local and international
contexts in order to compare the results and to recommend some suggestions for its
betterment. In other words, he generalizes the overall strengths and weaknesses of the
revised undergraduate ELT program, and then, he comes up with some possible

suggestions.

According to Karakas (2012) the following can be the strengths of the revised
undergraduate ELT program compared to the old one: adding (i.e. Listening and
Pronouncing) and separating (i.e. listening and speaking became two different courses)
some of the courses in the curriculum; making “Computer” course compulsory in order
to train technology-friendly teachers and address European Profile for Language
Teacher Education (EPLTE), increasing the amount of Second Foreign Language
course; and revising some of the courses’ contents (i.e. English Grammar became
Contextual Grammar). On the other hand, as to the weaknesses, it seems that the
undergraduate ELT program: is out-of-date; is lacking culture-based lessons; is lacking

practical issues; does not provide enough opportunities for micro-teaching sessions; and
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does not have clearly stated philosophy. Furthermore, Karakas (2012) emphasizes that
by focusing on the weaknesses the program can be improved by stating a clear-cut
program philosophy, updating the program considering the recent developments in the

field, and adding more practical issues to the program.

Slightly different from Karakas (2012), Sanli (2009) selected ten different universities
from various regions in Turkey in order to compare and contrast their curricula and
course contents. Document analysis was used for collecting and analyzing the data.
Simsek and Yildirim (2005, as cited in Sanli, 2009) explained this by saying that “In
qualitative research, document analysis can be a data collection method and at the same
time it can be used with the other data collection methods” (p. 839). The results of the
study show that although the undergraduate ELT programs in Turkey have similarities in
terms of subject matter courses and educational courses, they also have some differences
such as differences in elective courses, general information lessons, and lesson hours. In
addition, the results of the study reveal the fact that the undergraduate ELT program is
lacking practical issues compared to theoretical courses. The document analysis revealed
that the English language teacher education programs do not have variety in elective
lessons. Therefore, it is suggested that increasing the teaching hours of practical courses
and providing more and different elective courses can be some of the possible

suggestions for the improvement of the program.

On the other hand, the newly intorduced undergraduate ELT program has been evaluated
by considering the stakeholders’ perspectives. For example, Ogeyik (2009) evaluated the

re-structured ELT program by administering a questionnaire to 53 third year student-

40



teachers. The students were asked to state their beliefs about the content of the program,
content of the courses, course characteristics and effectiveness of the courses of the
newly introduced ELT program. The results of the study show that the majority of the
participants think that the restructured ELT program addresses students’ needs in terms
of teaching profession, social benefits and objectives, and learner autonomy. The results
also show that the prospective language teachers believe that the program is practice-
oriented. However, the participants find the program poor in terms of developing
cultural competence. Moreover, it is also stated that the translation courses are not fully
efficient and related to the teaching profession. In other words, the prospective language
teachers state that they find the translation courses unnecessary and unrelated to English
language teaching and they think that this course is not going to be beneficial in their

teaching profession.

Besides these studies reviewed in the literature, one of the studies focuses on the
evaluation of the undergraduate ELT program as perceived by instructors conducted by
Yavuz and Topkaya (2013). They try to identify teachers’ satisfaction level based on the
changes introduced in the revised program in terms of content, procedure and the
rationale of the program. To this aim, 18 ELT teachers from five different universities
were selected as a sample for administrating open-ended questionnaire. According to the
results, the participants have positive responses about the modified and newly added
courses such as Public Speaking course, Public Service course, Literature and Language
Teaching course, and Effective Communication Skills course which are stated that they
are beneficial in teacher education. With regard to the convergence of the courses, such
as Course Book analysis and Material Evaluation, is another strength of the program as
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perceived by the teachers since it is believed that this combination avoids overlaps.
Moreover, some of the courses are modified by separating courses and increasing the
teaching hours. For example, language teaching skills were separated from specific
teaching skills and teaching hours of ‘Literature and Language Teaching’ were
increased. Although there are some strengths of the undergraduate ELT program, some
of the drawbacks are also mentioned by the teachers. The negative responses of the
teacher trainers are related with the sequence of the courses. For instance, it is
mentioned that research skills course needs to be in the 3" or 4™ year rather than in the
2" In addition, the structure of the Public Service course is stated as a weakness
because it is believed that this course is not directly related to teacher education.
Moreover, reducing the credit (3 credits) of the Listening and Pronunciation course is
mentioned as a drawback because in the old program this credit was 4 (2 theory + 2
practice) and it was more efficient. Furthermore, the teachers are not satisfied with
removing some courses such as School Experience | and Advanced Writing Skills from
the undergraduate ELT program. The results also reveal the fact that there is a
communication gap between HEC and universities and by relying on the participants’

responses it is recommended that faculties should be free to use their own programs.

Peacock (2009) on the other hand developed an evaluation model for evaluating English
language teacher education programs. His main purpose was to plan an evaluation
procedure for assessing the foreign language teacher training programs and answering
Zhong’s (1985) question, "What constitutes adequate training of a foreign-language
teacher?". Specifically, he aimed to evaluate the effectiveness of the pre-service teacher
training program in Hong Kong and judge the new systems in the program as well as

42



evaluating its values in various contexts. To this aim, Peacock (2009) reviewed the
relevant literature in-depth and listed 15 questions which need to be considered in
evaluating language teacher education programs. By considering those 15 questions he
developed six different instruments: student questionnaire, student interview, student
essay writing task, teacher interview, alumni questionnaire and course materials
evaluation. The results of Peacock’s (2009) study shed light on the strengths and the

weaknesses of the teacher training program in Hong Kong context.

The results show that although the English language teacher education program at the
City University in Hong Kong has a clear-cut philosophy, the program does not reflect
the philosophy successfully. The collected feedback from the students’ essays indicates
that there is an imbalance between the subject matter competence, skills and awareness.
Another result is related with the nature of the program; it promotes flexibility in
teaching different contexts, reflection and self-evaluation. However, a great number of
participants think that the program does not have a good linkage between some of the
courses and it is not up-to-date. Prospective language teachers also state that the
program lacks the balance of teacher-centeredness and student-centeredness learning.
Although the student teachers find the teaching practice courses effective, they think that
the available time frame and opportunities for teaching practice courses is not enough.
Therefore, they want to have more opportunities for practicing and experiencing the
theories in language teaching that they learned through the program. In addition, the
results show that the prospective language teachers are not satisfied with work load of
the third year program. They think that there are too many theoretical courses and this
situation overloads them.
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Peacock (2009) suggests using this particular model in different contexts because it can
be beneficial in order to evaluate the effectiveness of pre-service teacher training
programs. Therefore, this particular model has been used by several researchers in

Turkish context.

One of these studies was conducted by Coskun and Daloglu (2010) who aim to identify
the strengths and the weaknesses of the pre-service ELT program in a Turkish university
from the teacher trainers’ and 4™-year ELT students’ perspectives. To this aim, Coskun
and Daloglu (2010) interviewed three instructors and ten 4™ year students in the
department and administered a questionnaire to 55 last year students in order to evaluate
the effectiveness of the pedagogical courses, language improvement courses and
managerial competence courses. The major findings of the quantitative results can be
listed as follows: The student teachers think that the program promotes reflective teacher
training; it provides valuable strategies for materials development and adaptation; and, it
introduces how they can use foreign language teaching materials effectively. Moreover,
the results driven from the students interviews show that the program has a qualified
theoretical background; there is positive rapport between the teacher trainers and the
trainees; and Materials Development Course, Teaching Technologies and Material
Development Course and Community Service Course courses are the most beneficial
courses in the undergraduate ELT program. However, the students highlight that the
program has some drawbacks. For example, the program does not provide sufficient
teaching practice opportunities; some of the course contents are not directly related to
teacher education; the role of teachers and students are imbalanced; and types of
assessment methods are not effective. In addition to student-teachers, teacher trainers
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think that distribution of the pedagogical, linguistic and managerial courses is not
balanced. Additionally, one of the instructors points out that the prospective language
teachers are not able to transfer the knowledge that they have already gained from one
course to another even though the program promotes the linkage. According to the
results of the study, Coskun and Daloglu (2010) suggest several recommendations like
restructuring some of the course contents for avoiding overlapping, balancing the theory
and practice, providing more opportunities for teaching practice, and adding new courses

in management since there is only one managerial course.

Another study in which Peacock’s (2009) Model was used in Turkish context was
conducted by Salihoglu (2012). His purpose was to examine the perceptions of
prospective language teachers and the teacher trainers in the ELT department. A slightly
adapted student-questionnaire, re-worded version of student-questionnaire for the
instructors, group discussions with the teacher candidates and semi-structured interview
sessions with the teacher trainers were used in order to collect the data. Gaining
knowledge on how to teach English, learning how to use and adapt foreign language
teaching materials, getting prepared to teach English, being trained in various teaching
skills, combining the theory and practice in some of the courses, the up-to-datedness of
the program, and the positive linkage between the courses are stated as strong points of
the program. However, the results demonstrate that some of the courses are overlapping
and the program components are not adequate. Moreover, it is believed that some of the
courses do not have clearly stated objectives, intensively assign presentations do not

effectively reach their aims and lack of opportunities in practicing language teaching can
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be listed other weak points of the program as perceived by the student-teachers and the

instructors.

The same revised undergraduate ELT program which was introduced by HEC is also
used at EMU and this study attempts to evaluate the undergraduate ELT program at

EMU by using the same evaluation model (Peacock’s (2009) model).
2.6 Summary

In this chapter the concepts of evaluation and program evaluation have been explained.
Then, some program evaluation approaches, models or frameworks have been reviewed.
Moreover, several studies on language program evaluation and those on language
teacher education program evaluation were discussed. The next chapter will present the

method of the study.
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Chapter 3

METHOD

This chapter presents detailed information about the method of the study. First, overall
research design is discussed. Second, the context of the study is described. Third, the
research questions are stated. Fourth, detailed information about the participants is
provided. Fifth, data collection instruments are presented. Sixth, data collection

procedures are explained, and lastly data analysis procedures are described.
3.1 Overall Research Design

The present study is a program evaluation study; it is a descriptive case study designed
for internal evaluation of the undergraduate ELT program at EMU to recommend some
suggestions for its improvement. The study also adopts qualitative and quantitative

method.

Since the aim of this study is to internally evaluate a teacher education program, it is an
internal program evaluation study which aims to identify strengths and weaknesses of
the existing program in order to recommend some possible suggestions for its
betterment. As it is described by Lang (2003), “Program evaluation is a systematic
process of collecting information in order to judge strengths and weaknesses of a

program and to lead to the improvement of the program being evaluated (p. 1).
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The present study is a case study which includes both qualitative and quantitative data.
Cresswell (2002, as cited in VanWynsberghe and Khan, 2007) states that “A case study
is a problem to be studied, which will reveal an in-depth understanding of a “case” or
bounded system, which involves understanding an event, activity, process, or one or
more individuals” (p. 2). On the other hand, Gerring (2004) prefers to define case study
as “...an intensive study of a single unit for the purpose of understanding a larger class
of (similar) units” (p. 342). In addition, Puett (1987) highlights the importance of case
study and the data gathered from case studies in the following sentence:

Case studies are useful where one needs to understand some particular problem

or situation in great depth and where one can identify cases rich in information-

rich in the sense that a great deal can be learned from a few examples of the
phenomenon in question (p. 19).

Moreover, a descriptive case study is defined by Mills, Durepos and Wiebe (2010) as
follows:

A descriptive case study is one that is focused and detailed, in which
propositions and questions about a phenomenon are carefully scrutinized and
articulated at the outset. This articulation of what is already known about the
phenomenon is called a descriptive theory. It helps to specify the boundaries of
the case, and it contributes significantly to the rigor of the finished case study.
The power and promise of a descriptive case study lie in its potential for mining
for abstract interpretations of data and theory development (p. 3).
This study aims to evaluate an existing language teacher education program from the
teachers’, students' and alumni's perspectives to provide suggestions for its
improvement. Therefore, this study does not aim to make any changes in the program
and observe the results. Furthermore, it does not attempt to explain the impact of a
certain procedure. Puett (1987) states that the naturalistic inquiry approach focuses on

seizing the processes and recording variations in the program as well as among
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stakeholders. Therefore, this research adopts a naturalistic inquiry approach and it

follows descriptive-interpretative research method too.
3.2 Peacock’s (2009) Evaluation Model

In this program evaluation study, Peacock’s (2009) evaluation model has been used
because Peacock’s (2009) model serves the purpose of this evaluation study. Peacock
(2009) has developed a special model for evaluating the English Language Teacher
Education programs by considering the gap in the relevant literature. Highlighting the
importance of having a system for regular internal evaluation in a teacher-training
program, more specifically, he explains the reason for developing a new evaluation
model for pre-service teacher programs by saying that “I suggest there is a need for an
evaluation procedure for foreign language teacher training programmes, including a
mechanism for obtaining and using feedback on whole programmes, not individual
courses, from students, teachers and others” (p. 262). Reviewing a number of studies, he
comes up with a set of questions which address the overall evaluation of the teacher

education program (Appendix B).

The questions set by Peacock (2009) focus on if the program: has a philosophy; reflects
the philosophy; promotes adequate training in teacher education; meets the needs of the
students; prepares students to teaching profession; and balances student- and teacher-

centeredness as well as received knowledge and experiential knowledge.

Peacock (2009) uses different instruments to answer the questions that he listed in his
review: student-questionnaire, teacher interviews, student interviews, a student-essay

writing task, alumni questionnaire and materials evaluation procedure.
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In conclusion, as Peacock’s (2009) model is one of the recent models designed
especially for evaluating language teacher education programs, and it has already been
used in Turkish context in two different studies, it has been selected as a program
evaluation in the present study. In other words, Peacock’s (2009) program evaluation

model has been used as the overall research design of this research study.
3.3 Context

The present study was conducted in the English Language Teaching (ELT) Department
of Eastern Mediterranean University (EMU) in 2013-2014 Academic Year.

EMU is one of the international universities and the oldest university in North Cyprus.
Faculty of Education aims to train well-qualified and modern teachers who can function
in various contexts and adopt themselves according to the recent developments and
trends in the world and in the field of education (Faculty web-page). ELT Department is
the oldest department in the Faculty and it has three different programs. The ELT
department has an undergraduate program (Bachelor’s Degree/BA), a master of arts
program (MA) and a doctor of philosophy program (PhD) in English Language
Teaching accredited by HEC and Supervisory Board of Higher Education and

Accreditation (Yiiksekogretim Denetleme ve Akreditasyon Kurulu-YODAK).

The undergraduate ELT program has also been recently accredited by Agency for
Quality Assurance through Accreditation of Study Programmes (AQAS). The
department has undergone a comprehensive internal and external evaluation process and
for this reason the department prepared a comprehensive file of evidence including a
‘Self Evaluation Report’ (SER), a ‘Programme and Module Learning Outcome Matrix’,

graduate and co-operating teacher surveys and other documents. The experts also

50



interviewed the instructors, students and 2 alumni in their audit visit and at the end of the

evaluation process the undergraduate ELT program has been accredited unconditionally.

The university gives a diploma when the students complete the fifty eight courses, in the
BA program, successfully and this diploma is acceptable both in Cyprus, in Turkey and
in most of the other countries around the world. This BA diploma gives the opportunity
to teach at any public or private secondary or high school, or preparatory schools of the
universities to the graduates of the program. There are fifty eight courses in the
undergraduate ELT program (Appendix A) and the students have to take and pass all the
courses with a CGPA of 2.00 or above in order to graduate from the program. Most of
the courses in the first year are language improvement courses. During the second and
third years, prospective language teachers learn the theories of foreign language teaching
and they are given theoretical information in educational courses. Especially in the
second semester of the third year, student-teachers start to put their theoretical
knowledge into practice through various activities, tasks, assignments, projects and
peer/group/team work activities. In the fourth year, teacher candidates continue to learn
about foreign language teaching and testing but the major focus is on practice. To this
aim, in the first semester of the fourth year, they take ‘School Experience’ course which
provides them opportunities to observe real classes at different schools. In the last
semester they take ‘Teaching Practice’ course in which they are expected to put what
they have learned during their education into practice. In this course, they plan lessons
and teach them in real classes at schools. They also practice being a reflective teacher by

writing various reflection reports after each formal teaching session.

51



3.4 Research Questions

The research questions of the study have been formulated according to the evaluation

model used in the study. The main aim of this study is to identify the strong and the

weak points of the undergraduate ELT program in order to suggest some improvements

and to identify whether or not the program meets the needs of the students. To this aim,

the study attempts to answer the following research questions:

1) What are the strengths of the undergraduate ELT program in the ELT Department at
EMU as perceived by the students, instructors and alumni?

2) What are the weaknesses of the undergraduate ELT program in the ELT Department
at EMU as perceived by the students, instructors and alumni?

3) What are the suggestions of the ELT students, instructors, and alumni for the
improvement of the undergraduate ELT program at EMU?

4) To what extent does the ELT program meet the needs of prospective English

language teachers?
3.5 Participants

Since the aim of this study is to evaluate the undergraduate ELT program at EMU
internally, all the instructors in the department, all the 3™ and 4™ year ELT students and
the alumni (graduated after 2009) of the department were selected as a convenience
sample of the study.

3.5.1 ELT Instructors

There are eight instructors in the department, and all the instructors participated in this
study. Three of the instructors were professors, one of them was an associate professor,

three of them were assistant professors, and one of them was a senior instructor. One of
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the instructors answered the questions as an instructor of the department as well as the

head of the department.

Four of the instructors were female and the other four were male. Their age range
changed between 36 and 56+. The year of experience of the instructors ranged between
17 and 40 years. Five of the instructors were form Turkish Republic of Northern Cyprus,
one of them was from Turkey, and the other two were from Azerbaijan. While Turkish
was the mother tongue of six instructors, Azerbaijani was the mother tongue of two
instructors.

3.5.2 ELT Students (student-teachers)

The 3 and 4™ year ELT students participated in the study. 3 year students have
already taken most of the methodology courses and started putting theory into practice
through micro-teachings although they lack school experience or teaching practice.
Since they lacked teaching experience they were not asked to participate in interview
sessions. On the other hand, the 4™ year students were about to graduate because the
data were collected towards the end of the spring term after they had finished their
teaching practice at schools. The total number of the students who study in the 3™ and
4" year in the department was 26 (14 male-12 female). 25 of those students responded to
the student-questionnaire (Appendix C) whereas 16 of them accepted to write student-
essays (Appendix D) and seven 4™ year students accepted to participate in interview
(Appendix E) sessions. The age range of the students was between 17 and 34. The
number of the 3 year students was 16, and nine students were 4™ year students.
Moreover, since two of the students from the 4™ year were irregular students they had
not taken the teaching practice course yet. For this reason, those two students were not
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asked to participate in interviews. In addition, 15 of the students were from North
Cyprus, 6 of them were from Turkey and 5 of them were from other countries. 21
students’ native language was Turkish while 4 students’ native language was English.
3.5.3 ELT Alumni

ELT graduates were involved in the participants of the present study in order to elicit
their perspectives as regards the effectiveness of the undergraduate ELT program, and
identify the problems that they experience in their profession as well as their suggestions
for the solution of these problems (Appendix G). When selecting the alumni sample, the
year of graduation was taken into consideration in order to have a group of sample who
studied the revised version of the undergraduate ELT program. Therefore, the alumni

participants were selected from among the ones who graduated after 2009.

In total 33 alumni participated in the present study. Twenty-five of the graduates were
female and 8 of them were male. Twelve of the participants stated that they are not
working as a teacher and the other participants’ year of experience varied between 3
months to 4 years. Seventeen of the graduates were working as a teacher while 16 of
them either were not working or doing a different profession such as trader in a foreign
company, research assistant, operation controller at an airport or translator; The ones
who were teaching worked at all levels, from kindergarten to university(preparatory
school).

3.6 Data Collection Instruments

The present study used instruments developed and used by Peacock (2009). They were
interviews, student-questionnaire, student essays, alumni questionnaire and document

analysis.
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3.6.1 Teacher Interviews

Teacher interviews aim to obtain ELT instructors’ perceptions regarding whether there is
a clearly stated program philosophy, if the program reflects the reality, if there are
overlaps between the courses, if there is a balance among pedagogical courses, language
improvement courses and managerial courses, if the program is up-to-date, if the
program is student-centered or teacher-centered, and if there is a balance between theory
and practice. In other words, they attempt to find out information about the instructors’

overall evaluation of the undergraduate ELT program.

Semi-structured interview structure was used during the teacher interviews. The
instructors were given a set of questions but the researcher also asked various questions
according to the given responses in order to elicit more specific and detailed
information. As it was mentioned by Dornyei (2007):
Although there is a set of pre-prepared guiding questions and prompts, the format
is open-ended and the interviewee is encouraged to elaborate on the issues raised
in an exploratory manner. In other words, the interviewer provides guidance and
direction (hence the ‘-structured’ part in the name), but is also keen to follow up

interesting developments and to let the interviewee elaborate on certain issues
(hence the ‘semi-’ part) (p. 136).

The teacher interview (Appendix F) includes three parts: demographic information,
internal evaluation of the program, and the overall evaluation. First part of the interview
was designed for collecting demographic information about the instructors such as their
gender, age, years of teaching experience, nationality and mother tongue. The second
part of the interview was taken from Peacock (2009). In addition to Peacock’s (2009) 15
questions (Appendix B), one more question was added by Instructor 1’s suggestion; this

question was related with the issue of ‘code of practice’ (Question 12: “Does the
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programme promote code of practice?”’). The reason for adding this question was to
address one of the values of the department emphasized in the mission and vision

statements (Student Handbook, 2013).

In the third part of the interview, the instructors were asked to do an overall evaluation
of the program by answering the following questions:

e What are the strengths of the undergraduate ELT program?

e What are the weaknesses of the undergraduate ELT program?

e What are your suggestions for the improvement of the ELT program?
3.6.2 Student-Questionnaire
The student questionnaire (Appendix C) was administrated to 3“and 4™ year students to
identify their perspectives on the effectiveness of the undergraduate ELT program. It
consists of three parts: demographic information, internal evaluation of the

undergraduate ELT program, and overall internal evaluation.

In the first part of the questionnaire, the students were asked to state their gender, age,
class (3rdyear or 4thyear), nationality and mother tongue. In the second part, Peacock’s
(2009) 22-item instrument was used. Students were given 22 statements about the
undergraduate ELT program and asked to express their opinion on a five-point Likert
scale (1-strongly agree, 2-agree, 3-uncertain, 4- disagree and 5-strongly disagree). The
questionnaire focuses on the following issues: the up-to-datedness of the program,
avoidance of overlapping, effectiveness of the materials development, teaching skills,

methodological, pedagogical and managerial courses, centeredness of the program, and
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if the program provides reflection in its nature. It also asks if the program meets

students’ needs.

Lastly, in the third part, the students were asked the following questions to yield more
detailed qualitative data about the strengths and the weaknesses of the program, as well
as some recommendations for its improvement, as perceived by the students:

a) What are the strengths of the undergraduate ELT program?

b) What are the weaknesses of the undergraduate ELT program?

¢) What are your suggestions for the improvement of the ELT program?
3.6.3 Student Interviews
As in teacher-interviews, student-interviews were of semi-structured type. In the student
interviews, the three open-ended questions in the third part of the student-questionnaire
were asked to the students. They were requested to state their ideas and beliefs regarding
the strengths and the weaknesses of the undergraduate ELT program in detail by
providing specific examples and evidence. They were also asked to suggest some
recommendations for the program betterment. The same questions were asked to the
students both in the student-questionnaire and student-interviews in order to obtain more
detailed, in-depth data.
3.6.4 Student essays
This instrument (Appendix D) was designed by Peacock (2009) in order to collect
prospective language teachers’ ideas and beliefs about the philosophy of the program.
To the same aim, in this study the 3" and 4™ year students were required to write one-

page essay on the philosophy of the program by answering the following question:
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“Does the program reflect program philosophy?”. The students were given a copy of
the program philosophy and one-month time in order to write the essay.

3.6.5 Alumni Questionnaire

The ELT alumni (graduated after 2009) were given a questionnaire (Appendix G) and
asked to answer five open-ended questions regarding the strengths and the weaknesses
of the 4-year undergraduate ELT program, problems that they face in their teaching
profession and how they solve those problems, as well as their suggestions for the
improvement of the program. The researcher was inspired by the Peacock’s Model
(2009) in designing the questions of the alumni-questionnaire. In other words, since
Peacock (2009) aimed to receive alumni’s suggestions for the improvement of the
program and identify their problems, the questions in the alumni-questionnaire were
designed accordingly.

3.6.6 Document Analysis

Each semester the instructors in the ELT Department distribute course policy sheets to
the students which show the learning outcomes of the course, the topics that will be
covered in the course, and the assessment criteria as well as the resources to be used.
Those course policy sheets were analyzed to obtain data concerning the balance between
linguistic competence, pedagogic competence, and managerial competence.
Additionally, all the goals, classroom procedures and learning outcomes of the ELTE
coded courses were compared with the values and the overall learning outcomes of the
department in order to reach more reliable data by crosschecking data for the last
research question. First, all the aims, classroom procedures and learning outcomes of

the ELTE coded courses read carefully. Then, the requirements, weekly instructional
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plans and evaluation criteria were checked. Finally, all those components were

compared with the values and the overall learning outcomes of the program.
3.7 Data Collection Procedures

After getting official permission to conduct a research at the Department of ELT, the
data collection process started. The data were collected in several steps. First, the 3™and
4™ year ELT students were informed about the aim of the study, and then, their written
consents were taken. Second, the student essays on the program philosophy were
distributed and the participants were given one month time to read the philosophy and
write an essay to state their ideas and beliefs about the philosophy of the program.
Third, the alumni questionnaires were distributed via e-mail. Fourth, the student
questionnaires were administrated within two weeks. Student questionnaires were
distributed towards the end of the spring semester just before the final week. Fifth, the
interview appointments were taken from the instructors and the fourth year students.
The interview sessions were recorded with the interviewees’ permission, and the
researcher took down some notes as well. The instructors were given the “Teacher
Interview Guideline Form” and asked to answer the questions by providing specific
evidence and examples based on their experience. The interviewees were conducted in

the instructors’ offices and they lasted approximately 30 minutes.
As to student interviews, the students were given the interview questions and asked to

answer them. During the semi-structured interviews, the researcher asked some extra

questions to guide the interviewee for providing specific and detailed information about
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the strengths and the weaknesses of the undergraduate ELT program at EMU. The

interviews with students lasted approximately 10 minutes.

Lastly, during the spring semester, course policy sheets of the fall and spring semesters
were collected. The department supplied the course outlines which were prepared for a

comprehensive external evaluation study: AQAS.
3.8 Data Analysis

The collected data were analyzed quantitatively and qualitatively. Quantitative data
collected in the second part of the student questionnaire and the closed-items part of the
student questionnaire were analyzed by using SPSS (Statistical Package for Social
Sciences) program, version 18.0, and frequencies were calculated. Then, the frequencies
for ‘strongly agree’ and ‘agree’ and the ones for ‘strongly disagree’ and ‘disagree’ were

combined, respectively.

Qualitative data were collected through the third part of the student questionnaires,
student and teacher interviews, student essays, alumni questionnaires and course policy
sheets. The open-ended questions were analyzed by using cross-case analysis and
coding. Case analysis and cross-case analysis are two strategies described by Patton
(1990, as cited in Erozan, 2005). The former requires writing each participant’s case or
each unit focused. The latter means collecting different responses under one question or
unit (p. 365). Moreover, Dornyei (2007) says that “Researchers usually code and recode
a text several times, with the initial, usually descriptive and low-inference codes

gradually being replaced or supplemented by higher-order ‘pattern codes’” (p. 251).
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With regard to course policy sheets, the researcher analyzed course outlines in order to
find out to what extent they address the values and the learning outcomes of the
undergraduate ELT program specified in the Student Handbook (2013). More
specifically, the aim of the courses, classroom procedures, evaluation methods, weekly
instructional plans, and learning outcomes of each course were analyzed against the
values and the learning outcomes of the program. The values of the undergraduate ELT
program are: learner-centeredness; the code of practice; contemporary language
education; high standards in teaching; quality research; multilingualism; and
multiculturalism.
Upon successful completion of the course BA students will have: developed skills
for effective oral and written communication in English; developed analytical,
critical thinking and problem solving skills; acquired core ELT concepts, as well as
theoretical and practical knowledge compatible with contemporary professional
requirements; developed skills for effective planning, preparation and execution of
language teaching; applied acquired knowledge and skills to practice through
microteachings as well as in actual English Language Teaching classrooms; become
confident, creative, and autonomous language teachers; gained an adequate
competence in English language Teaching or for MA studies; become aware of
professional ethics; become receptive to the philosophy of lifelong learning as well
as continuous professional development; and become aware of the ELT impact in
the globalizing world
are the learning outcomes of the undergraduate ELT program (Student Handbook,

2013).
3.9 Limitations and Delimitations

There are several limitations and delimitations of this study. The size of alumni and lack
of observation sessions can be some of the limitations of the study. The results of the
alumni questionnaire cannot be generalized because of the limited number of alumni.

Another limitation is that the study is lacking observation sessions. Although adding
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observation sessions into the model is suggested by Peacock (2009), Coskun and
Daloglu (2010) and Salihoglu (2012), also did not include observations in their studies.

On the other hand, the present study has also some delimitations: successfully obtaining
data from the alumni-questionnaire, using document analysis in a different angle, and
being the first MA study conducted in the department which uses Peacock's (2009)
model to evaluate the overall BA program. In the Hong Kong context, the alumni part of
the study was not successfully completed due to the limited number of the alumni, and
in the two Turkish contexts (Coskun & Daloglu, 2010; and Salihoglu, 2012) this part of
the model was not used at all. Therefore, reaching most of the alumni and collecting 33
alumni questionnaire can be shown as one of the delimitations. In addition, Peacock
(2009), Coskun and Daloglu (2010) and Salihoglu (2012) used the course policy sheets
in order to calculate the percentages of the linguistic, pedagogic and managerial courses
in the program. However, in this study, apart from calculating the percentages, the
course policy sheets were also used in order to find out to what extent the course
outlines address the values and the learning outcomes of the program. In other words,
adding to one more step in the document analysis may be helpful for going one step
further. Another delimitation of the study is that the study followed Peacock’s (2009)
model and being able to compare findings with findings in the other Turkish contexts in

which the same model was used.

3.10 Summary

In this chapter, the details concerning the method of the study have been presented:

overall research design, the context of the study, the research questions, participants,
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data collection instruments, data collection and analysis procedures and limitations and

delimitations of the study.
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Chapter 4

RESULTS

The aim of this chapter is to present the results of the study. To this aim, the results
obtained from the student questionnaire, student essays, student interviews, teacher
interviews, the alumni questionnaires and the course policy sheets are explained

respectively.
4.1 Student-Questionnaire

The purpose of this instrument was to identify students’ perceptions of the
undergraduate ELT program at EMU. More specifically, the student questionnaire aimed
at finding out strengths and weaknesses of the program as perceived by the students as
well as identifying their suggestions for its improvement.

4.1.1 Quantitative Data (Closed Items)

In the second part of the questionnaire, first the students were given 22 statements about
the undergraduate ELT program at EMU, and they were asked to express their opinion
on a 5-point Likert scale. The results of the overall responses were presented in
Appendix H. Moreover, in this chapter, as in Peacock (2009), the data obtained from the
guantitative part of the student questionnaire were presented by combining the
percentages of strongly agree and agree and strongly disagree and disagree, respectively.
The results of this part of the questionnaire are shown in Table 4. Overall, the level of

agreement (strongly agree and agree) ranged between 100 - 72 % whereas the level of
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disagreement changed between 8 — 4%.Level of uncertainty (neither agree nor disagree)

changed between 0 - 8%.

Table 4: Student Questionnaire Results

1 ... has good linkage between 88% 8% 4%
different courses.

3 ... gave me adequate training in 92% 4% 4%
English.

5 ... gave me adequate training for 72% 24% 4%
the needs of the local context.

7 ... encouraged me to reflect on my 80% 16% 4%
past experiences as a language
learner.

9 ... promotes flexibility in using 80% 16% 4%
different teaching practices for
different situations.

11 ... taught me how to teach English. 92% 4% 4%

13 ... taught me classroom 96% 4% 0%
management skills .
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14 ... taught me how to use foreign 88% 8% 4%
language teaching materials.

15 ... taught me how to adapt foreign 84% 12% 4%
language teaching materials.

16 ... increased my powers of self- 92% 8% 0%
evaluation.

17 ... taught me foreign language 80% 16% 4%
testing and evaluation skills.

18 ... is relevant to my needs. 72% 28% 0%
... has a good balance between the 0 0 0

19 teaching of; English, teaching 100% 0% 0%
skills, and classroom management
skills.

20 ... prepared me to teach English in 96% 4% 0%
the classroom.

21 ... met my needs. 76% 20% 4%

By the end of the Undergraduate
ELT Programme at EMU, | will be
ready to teach English.

22 88% 12% 0%

As can be seen in Table 4., the highest level of agreement is for item 19 about which all
of the student teachers (100 %) thought that the undergraduate ELT program at EMU
has a good balance between the teaching of; English teaching skills, and classroom
management skills (item 19). This is followed by items 13 and 20: 96 % of the students
thought that the program teaches classroom management skills (item 13) and prepares
to teach English in the classroom (item 20) whereas only 4 % of them were neutral
(neither agreed nor disagreed). The students also expressed high level of agreement with
items 3,4,11 and 16. More specifically, 92% of the students agreed that the
undergraduate ELT program at EMU gives adequate training in English (item 3) and

teaching skills (item 4), teaches how to teach English (item 11), and increases powers
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of self-evaluation of the students (item 16) while 4 % of them disagreed and the other 4
% expressed uncertainty with items 3, 4 and 11. On the other hand, 8 % of the students

neither agreed nor disagreed with item 16 while no one disagreed with it.

Moreover, the results reveal that 88 % of the students thought that the program has a
good linkage between different courses (item 1); encourages to be a reflective teacher
(when they start teaching) (item 8); teaches how to evaluate themselves as a teacher
(item 12); teaches how to use foreign language teaching materials (item 14); and by the
end of the undergraduate ELT program at EMU, they will be ready to teach English
(item 22). However, only 4% of the students were not sure about item 8 and the rest
(8%) did not believe that the program encourages being a reflective teacher.
Additionally, 8% of the students were not sure if the program teaches how to evaluate
themselves as a teacher (item 12) or teaches how to use foreign language teaching
materials (item 14) whereas 4 % of them did not believe (i.e. disagreed or strongly
disagreed) that the program teaches those aspects. Moreover, 12 % of the students
neither agreed nor disagreed that they will be ready to teach English by the end of the

program (item 22).

The results given in Table 4.1 also show that the majority of the students believed that
the undergraduate ELT program at EMU teaches how to adapt foreign language
teaching materials (item 15): while 84% of them agreed or strongly agreed with this
item, 12 % of them did not state any agreement or disagreement, and 4 % of them did

not think that the program provides this to them.
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Moreover, 80% of the students showed agreement with item 7 (the program encouraged
me to reflect their past experiences as a language learner), item 9 (the programs
flexibility in using different teaching practices for different situations) and item17 (it
taught foreign language testing and evaluation skills).However 16 % of the participants
neither agreed nor disagreed with these items, while only 4% of them disagreed or

strongly disagreed.

With regard to items 2, 10 and 21, 76 % of the students thought (agreed or strongly
agreed) that the undergraduate ELT program at EMU avoids overlapping information
between different courses (item 2), balances teacher-centered and student-centered
learning on its courses (item 10)| and met their needs (item 21). On the other hand, 20 %
of the students expressed uncertainty and 4 % of them disagreed with items 2 and 21

whereas 24% of the students were not sure about item 10.

Furthermore, 72 % of the students believed that the program gave them adequate
training for the needs of the local context (item 5), it is up-to-date (item 6), and is
relevant to their needs (item 18) whereas 28 % of the students did not state any
agreement or disagreement on items 6 and 18. 24 % of the participants were neutral
regarding whether or not the program gave them adequate training for the needs of the

local context while 4 % of them disagreed on that.

Overall, the results of the second part of the student questionnaire (quantitative data)

show that the ELT students have positive attitudes towards the undergraduate ELT
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program at EMU because they generally expressed high levels of agreement with the
statements about different aspects of the program given in this part of the questionnaire.
4.1.2 Qualitative Data (Open-ended items)

The qualitative data were obtained through the three open-ended questions in the student
questionnaire. With regard to the strengths of the program (question 1), the results show
that there are various strengths of the undergraduate ELT program at EMU. 64 % of the
students (16 students) believed that the undergraduate ELT program at EMU trains
effective language teachers. For example, Student 5 said “This program really helps and
prepares us to be good English language teachers”, and Student 15 stated “I believe that
our department is one of the best ELT departments in North Cyprus”. In addition,
student 22 stated: “Our department provides us to be a flexible and reflective teacher.
Our courses concentrate on making us very good teachers”. Another student (Student
23) stressed that the ELT program equips them with theoretical knowledge regarding
how to manage the classroom, and gives them the opportunity to choose which methods
they are going to use in their prospective classes, as well as teaching them how to use

certain teaching skills in their professional life.

Another strength mentioned by 7 students was that in the department, the instructors are
well qualified. For example, one of the students (Student 15) said “I think teachers are
very kind and friendly. We (students) can easily co-operate with our teachers. For that
reason, we feel secure and happy”. In addition, Student 12 stated that the teachers are

very helpful and experienced.
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Moreover, the results show that there is a technology enhanced teaching and learning
environment in the department (5 students). Student 4 stressed that “Using technological
devices and teaching how to use them may be one of the strengths of the undergraduate
ELT program”. Parallel to this student, Student 6 emphasized: “Technological
equipment gives us very good opportunities to learn how to use methods and approaches

effectively”.

Another strength of the undergraduate ELT program at EMU as perceived by four
students is the effectiveness of teaching materials like books, articles, and equipment
and resources. For instance, one of the participants stated that “ELT books are good”. To
exemplify, Student 21 focused on the course books and argued that “they have got good
and detailed examples and the topics are explained clearly.” On the other hand, student
24 concentrated on the classroom activities and mentioned that they are “effective in

majority of the lessons”.

Furthermore, two of the students thought that the undergraduate ELT program helps
develop self-esteem by emphasizing that “The undergraduate ELT program brings our
self-esteem out through micro-teachings which give us a chance to see what we will do

and how we will feel when we become teachers in the future” (Student 17).

The other strengths of the undergraduate ELT program as stated by the students are as
follows:
e There is good rapport between the instructors and the students. (‘“Teacher-student

relationship is great,” stated by Student 7)
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The ELT program promotes autonomy (Student 9 said: “Most of our ELT courses
focus on autonomous learning which is the most important thing for us.”)

Apart from training effective language teachers, Student 10 believed that the
program also educates teacher trainers who can train English language teachers.
(Student 10 explains his/her beliefs with the following sentence: “In the ELT
program, when the students graduate, they will teach English like a native and also,
they will teach the students how to teach the English language.”)

The courses include well-designed activities such as presentations and micro-
teachings.

The undergraduate ELT program has just been accredited by AQAS. (“Lastly, we
have gotten AQAS. It gives us really good status as prospective English teachers,”
stated by Student 11)

The program meets the needs of the students. (Student 16 said: “The four-year
program has an important contribution to the students. Both the presentations and the

projects meet the needs of the students.”).

Although students stated various strengths, they thought that the undergraduate ELT

program also has some weaknesses. 32% of the students believed that the undergraduate

ELT program at EMU seems to lack practical components. They also complained about

the existence of unnecessary courses such as Turkish (Turkish I: Written Communication

and Turkish 11: Oral Communication), Computer (Computer | and Computer Il) and

History (Atatlrk Principles and History of Turkish Reforms I-11). For example Student 2

stressed that there should be more emphasis on Teaching Practice course (ELTE406)

instead of having History classes and some education courses. Another student also
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expressed the same beliefs concerning the lack of sufficient teaching practice by saying
that “ELTE 406-Teaching Practice Course is very important for us and we did only 4
hours of real teaching and I think it should be more than 4 hours because it is not enough

to get experience” (Student 6).

Regarding the issue of unnecessary courses in the program, one of the students (student
12) interestingly stated his/her opinion as follows: “ITEC105-106!! Waste of time.”
Parallel to this student, Student 16 mentioned that History and Turkish classes are not
necessary in English language teacher education stating “Some of the courses like
History and Turkish should not be placed in the undergraduate ELT curriculum since

they do not meet the needs of the students”.

Furthermore, three of the students considered the number of courses in the ELT program
and the infrastructure of the department as weaknesses. For instance, one of the students

(Student 12) stated: “Poor Wi-Fi, no canteen, poor classroom settings, and poor toilets”.

Lack of further options in Second Foreign Language Course (French or German only)
and the unequal proficiency level of the students are the other weaknesses mentioned by
two of the students. For example, Student 21 said “I did not have a chance to take Greek
or Russian as a second foreign language course. I was pushed to take German”.
Additionally, one of the students thought that the ELT students should have more or less
the same proficiency level in order to go through effective teaching-learning process by
stressing “There is a huge gap between some students. This creates unstable learning

environment.” (Student 7).
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Other weaknesses of the undergraduate ELT program at EMU as perceived by the

students are as follows:

e Listening and writing skills are not taught effectively enough.

e Teaching Practice course lacks practice on testing a real classroom atmosphere due
to lack of time allocated for this course (stated by Student 3 “Teaching practice is
only one class and can’t show us the reliable testing practices with real students.”),

e Some of the lessons are boring.

e The ELT program does not provide sufficient speaking practice.

e The attendance system is compulsory (80 % compulsory attendance); there is no
need for “NG” grade.

e Some instructors do not give enough detailed feedback (For instance, Student 15
said: “When the projects are submitted most of the teachers give us only a grade.
Because of that you cannot evaluate yourself and your mistakes.”)

e The submission dates of the projects are not at the right time (Student 16 stated:
“The projects should not be assigned during exam weeks.”),

e The Department library is not used effectively.

e The number of grammar and vocabulary courses is insufficient (Student 19: “Many
students come to the department lacking basic grammar and vocabulary, and the
grammar and vocabulary courses in our program are few.”).

e Some instructors do not use effective teaching methods (as stated by Student 21
“Lessons are not explained well in the classroom. Some teachers should be clearer in

teaching lessons.”),
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e Summer school is not given in the department ( “I want to take courses in the
summer school to graduate earlier,” said Student 21)

e The book used in the ‘Measurement and Evaluation’ course is not effective (as stated
by Student 24, “Measurement and evaluation book is not very relevant to the

course.”).

After stating the strengths and the weaknesses of the program, the students were asked
to provide suggestions for its improvement. 44 % of the students (11 students) suggested
adding more practice to the program. For example, while Student 1 said that “More
importance should be given to the presentations rather than projects”, another student
(Student 11) thought that students can learn theory and put this theoretical information
onto paper but they lack the necessary practical skills by stating “We will be 4™ year
students next semester. We write many lesson plans in many courses but we can put
only half of them into practice as micro-teachings. This is not enough. Of course
knowing some topics is important but practice makes perfect.” Parallel to those two
students, Student 23 suggested “In order to improve students’ teaching skills more
practice-based courses should be added so students can easily mix their theoretical

knowledge with practical skills”

One of the weaknesses of the undergraduate ELT program at EMU as stated by the
students is the existence of unnecessary courses such as History and Turkish. With
regard to this weakness, the students thought that these courses need to be removed from
the undergraduate ELT program. They believed that more ELT related courses can be
added to the program. For example, Student 5 thought that instead of History and
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Turkish classes, more and different courses related to English language and English
language teaching can be added to the program. Like Student 5, Student 21 suggested
replacing History courses with other ELT courses. Student 6 added that Turkish and
History classes are waste of time by saying “Turkish and History are waste of time for
ELT students; so, instead of these courses they can add courses which are related with

ELT; for example, History of Language”.

The followings are the third mostly stated (2 students) suggestions for the improvement
of the program: the number of the courses should be decreased; infrastructure of the
department should be reconsidered; more options for Second Foreign Language should
be given; criteria should be set to accept students to the department; some of the courses
should be combined; and, more detailed feedback should be given by the instructors. For
instance, Student 22 argued that the number of courses should be decreased since “the
students are overloaded”. With regard infrastructure of the department, Student 4
mentioned that the classroom environment needs to be redesigned in order to create
effective atmosphere for both the teachers and the students. Furthermore, two of the
students mentioned that the options given for Second Foreign Language Course are not
satisfying. They believed that the students should have more options in Second Foreign
Language Course like Spanish and Italian languages. For instance, Student 21 thought
that the options for second foreign language should not be limited to only German and
French. Concerning feedback, two students suggested that the instructors in the
department give more detailed feedback to students about their projects and

assignments, instead of providing a grade.
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The rest of the suggestions given by the students are as follows:

Teaching listening and writing skills should be improved; more emphasis should be
put on listening and writing skills.

Testing and assessment methods should be revised.

Lessons should be more active.

More speaking-based activities should be done; speaking practice should be
increased.

Timetables should be reorganized so that there will be no long breaks between
lessons.

Real teaching practice elements should be added to Teaching English to Young
Learners course (as suggested by Student 14 “Maybe 3" year ELT students can go to
nursery schools or primary schools to practice teaching young learners before they
go to secondary schools for teaching”.)

More seminars and conferences should be organized (“More seminars and
conferences” suggested by Student 15)

Variety should be added to some courses (Student 17 proposed: “Make the lessons
more fun by preparing different activities. Teachers can take feedback from students
and they can see what is enjoyable for their students.”)

Courses should be offered during the Summer School.

The same course should not be given by the same teachers all the time (Student 12

suggested: “Change teachers for courses; not always the same teacher”)
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4.2 Student Essays

The aim of this instrument was to find out students’ opinions about how the
undergraduate ELT program reflects its philosophy. Sixteen students from 3™ and 4"
year accepted to write essays on the philosophy of the program. The data from the
student essays were analyzed in two steps: First, the responses were categorized as
‘Yes’, ‘No’ or ‘Partly Yes’, and then the given reasons were categorized as ‘positive’ or
‘negative’. The results show that 12 students believed that the program reflects its
philosophy whereas 4 students thought the program partly reflects the philosophy and no
one thought that the program does not reflect the philosophy. The students gave both

positive and/or negative reasons to explain their opinions.

As stated in the Student Handbook (2013), the program aims to provide both theoretical
knowledge and practical skills about the profession in order to prepare the students for
their future careers. Thirteen students argued that the program gives qualified training,
and they stated various reasons for that: the existence of quality research; effective
courses which train students professionally; developing autonomy; high standards in
teaching; and practical tasks. Moreover, two of the students (Students 5 and 6) agreed
that the ELT Department at EMU is the best ELT department in North Cyprus. For
example, Student 5 stated:

Yes, the program reflects the philosophy. Before | came here, | thought that it

was impossible for a department to achieve all of these but since | came here, |

have improved myself, my knowledge and skills about teaching. In most of the

universities when you graduate you are inexperienced in teaching, but in our
department all the courses prepare us to be ready for our future teaching career.
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Another positive reason mentioned by four students is about the effectiveness of
ELTE406 (Teaching Practice) course. In addition to this, 3 students gave the existence
of ‘Code of practice’, which is one of the values of the undergraduate ELT program as
another positive reason to show that the program reflects the philosophy. In the Student
Handbook (2013), one of the learning outcomes of the undergraduate ELT program is to
help students to be accurate and fluent in English language through language
improvement courses, and two of the students emphasized that language improvement
courses are important and necessary and these courses helped them a lot to improve their

language proficiency.

The other two students thought that the program reflects its philosophy because it gives

effective guidance for a successful career. Moreover, offering Major Area Elective

courses was mentioned as a positive reason by two of the students. The balance between

received knowledge and experiential knowledge is another positive reason mentioned by

two of the students. Finally, the other positive reasons given by the students can be

summarized as follows:

e The undergraduate ELT program reflects the aims and objectives stated in the
philosophy.

e The contents of the courses are up-to-date.

e The program focuses on multilingualism and multiculturalism.

e The program is up-to-date.

e Since the undergraduate ELT program has been accredited by an international

institution (AQAYS), it shows that the program reflects the philosophy.
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e As there are students from different countries in the department, various cultural
values are present. This shows that the nature of the program meets one of the values

of the department which is ‘multiculturalism’.

Along with the above-explained positive reasons, some negative reasons were also given
by the students who thought that the program partly reflects the program philosophy.
One of the students thought that the proficiency levels of the students are not equal so
that the department needs to be more selective in accepting students in order to follow
what is stated in the philosophy; it is believed that students with low proficiency cannot
achieve the learning outcomes stated in the philosophy. In addition, one of the students
mentioned that some of the teachers in the department do not use effective teaching
approaches and methods, and this makes the program philosophy unrealistic. Moreover,
one of the students believed that the number of the courses makes the philosophy of the
program out-of date compared to European universities. Similarly, another student stated
that there are some unnecessary courses in the program which are History and Turkish
courses. Lastly, one of the students considered not having summer school opportunities

as a barrier to the program fully reflecting its philosophy.
4.3 Student Interviews

Student interviews aimed at collecting in-depth data as regards students’ perceptions on
the strengths and weaknesses of the undergraduate ELT program as well as their
suggestions for its improvement. Through interviews, the data obtained from the open-
ended questions in the student questionnaire were supported and elaborated on.

With regard to strengths, five of the students believed that the undergraduate ELT

program raises effective language teachers. For example, Student 2 uttered: “The
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program teaches ‘how to teach’ with various courses and | think all the courses in this

program help us to be a well-trained language teacher in the future.”

Another strength of the program stated by five students is the effectiveness of the subject
matter courses in the program. To exemplify, Student 6 said that the methodology
courses successfully prepare students to be English teachers by saying “All the
approaches, methods, and techniques in English language teaching, how to adapt
materials, how students learn, learning styles, as well as how to be a flexible teacher
were taught in the program.” In addition to the effectiveness of the subject matter
courses, four of the students thought that the language improvement courses in the
program were also effective. It is believed that those courses helped them to improve
their English language proficiency, and the courses also equipped them with adequate
knowledge they can use when they teach grammar, vocabulary or pronunciation in the

future.

Moreover, three of the students mentioned the given assignments and projects as a
strength. They believed that they were fruitful for the students. For instance, Student 2
believed that learning by doing is very effective and students can learn better through
practice instead of memorization. More specifically, Student 2 added:

Additionally, | can say that projects are more important than exams because the
exams are based on memorization. For example, right now | am taking ELTE
402 (Testing and Evaluation in English Language Teaching) course and | really
like it because the teacher not only asks ‘the five principles of testing’ in the
exam but also assigns a project about it, and we have learned them very well. 1
believe that I will never forget these 5 principles since | had a chance to practice
it. I always support learning by doing.
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Regarding the strengths of the program, two of the students stated that the Classroom
Management course was effective by emphasizing some of the features of the course.
The students argued that the course was effective because it was based on management
skills. For instance, Student 4 thought that if a teacher cannot manage the class, s/he
cannot teach as well (“I believe that the classroom management course was really

effective. If we don’t know how to manage the class, we cannot teach properly”).

Another strength, as mentioned by Student 1is that the undergraduate ELT program has
a linear structure, which makes the program stronger because the structure of the
program follows a stepwise progress. In other words, the first step prepares the student
for the second step. For example, the first and second year courses prepare the students
for the third and fourth year courses by supplying them relevant and necessary

knowledge in order to understand and perform successfully in them.

The linguistics courses (Linguistics I-11 and Applied Linguistics) were also stated as a
strength of the program by a student (Student 2). In addition, Student 3 believed that the
instructors in the department are well qualified and the same student also mentioned that
the existence of open-door policy is another point which makes the program more
effective. More specifically, he/she said: “I am really satisfied with the teachers in the
department. They have valuable knowledge and they are friendly and helpful. Any time
we want, we can reach them to ask for help and they are ready to help.” Moreover,
Student 5 said that the program meets his/her needs. Finally, one of the students thought
that the education courses in the program were effective. On the other hand, a student

said that the subject matter courses were effective, since they taught them how to teach
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English, but the education courses helped them in terms of psychological part of the
teaching. She/he explained: “lI am satisfied with EDUC coded courses. | have learnt
human psychology. Ok, we have learnt how to teach English in ELTE coded courses,
but in EDUC coded courses we have learned how to teach by considering human

psychology” (Student 6).

The students thought that the undergraduate ELT program also has some weaknesses.
All of the students thought that the undergraduate ELT program lacks sufficient practical
issues; it does not give students enough opportunities to practice teaching. The basic
point raised during the interviews was related with ELTE 411 (School Experience) and
ELTE 406 (Teaching Practice) courses. All of the students mentioned that the time
allocated for those two courses was not at the desired level and this was the biggest
weakness of the undergraduate ELT program. For example, Student 1 said “The
teaching practice and school experience courses could be beneficial if we took them in
the third year as well.” Likewise, Student 6 emphasized that there is too much theory in
the program and there needs to be a balance and more practice opportunities need to be
given earlier to the students. She explained:
The pro%ram focuses too much on theory. Teaching practice opportunity is given
in the 4" year and it is only 4 hours (in ELTE 406 course). We are not going to
teach our students the approaches and methods we have learnt. We are going to
use these methods in order to teach them English. For this reason, 4 hours of
teaching experience is not enough. In the 1*hour you get used to the class, in the
2"%ne the students get used to you, in the 3™ hour you try to get used to the
classroom atmosphere and in the last one when you feel completely ready it
finishes. If it was 8 hours it would be ideal. In the previous semester, we did

observations in classes but this was different from teaching. You just observe,
but in teaching practice course you both teach and observe yourself.
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Moreover, Student 1 also mentioned that they could not have a chance to practice the
theories that they learned in ELTE 402 (Testing and Evaluation) and ELTE 301-302
(Teaching English to Young Learners I-11) courses since the course contents were
mostly based on theory. Although these courses require micro-teaching sessions and

projects, they were not perceived at the desired level.

As another weakness, four students stated that the department does not organize
sufficient academic events. They believed that students need to attend more academic
events in order to develop themselves in their profession and they thought that the
department does not fulfill their needs in this respect. For example, Student 2
emphasized:
| think the number of seminars and conferences is not satisfying, | think the
department should organize more seminars and conferences. Every year those
kinds of events should be organized. When they are organized in Turkey, we
should be asked whether we want to go or not. We can afford it because it is for

our future; we can pay for it. | know that teachers keep going to conferences but
they do not tell us.

Another weakness of the undergraduate ELT program as perceived by three students is
that the program contains unnecessary courses. Atatirk Principles and History of
Turkish Reforms |I-Il, Turkish 1. Written Communication and Turkish 1I: Oral
Communication, English Literature 1-11 and Computer I-11 were some of the unnecessary

courses mentioned by these students (Students 2, 3, and 4).

The other weaknesses uttered during the interviews can be listed as follows:
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Having only one semester Classroom Management course is not sufficient; two
of the students mentioned that the course was really effective.

The program does not include a course on teaching English with technology; the
students (two students) emphasized the importance of technology by saying that
it covers a very big part of their lives.

Not enough choices are given for the second Foreign Language. One of the
students explained “Another weakness of the undergraduate ELT program is the
lack of enough options for Second Foreign Language Course. Why is there only
German and French? | really would like to learn Spanish but it is not in the
options. Greek, Spanish, Italian and other languages could be given as options,
for example.”

Some ELTE coded courses overlap with EDUC coded courses. However,
according to one student this can be seen as an advantage for some students who
prefer to cover the same topics more than once.

The physical conditions of the department are poor and does not have enough
technological devices (one student).

The submission dates of the projects constitute another weakness of the
undergraduate ELT program. For instance, Student 5 stated that the submission
dates of the projects are right before the exam weeks, and this makes the students
feel overloaded.

The number of courses in the ELT program is too high and the options for
elective courses are limited. Student 6 argued that all the elective courses are

related to the field of ELT, but they need to relax by taking elective courses from
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other fields. S/he said: “Another weakness of the program is about the elective
courses we are taking. We want to relax by attending other elective courses,
which are not related to ELT, such as ‘scuba diving’. It would be good for

socialization, as well.”

During the interviews, the students were also asked to give suggestions for the
improvement of the program, and they came up with various suggestions. According to
all students the program should provide more practice opportunities. They mainly
focused on School Experience and Teaching Practice courses. They suggested that these
two courses be offered in previous semesters as well since they were supplied the
relevant methodological knowledge. They believe that these courses are really helpful
and beneficial in preparing them for the teaching profession. For example, Student 2
explained: “In Teaching Practice course, 4 hours of teaching practice is not enough; 10
hours of teaching would be more effective. When | check the universities abroad, they
send their students to teaching practice for 10 or even 20 hours. Four hours of actual

teaching is not enough.”

Another suggestion is concerned with the class management course. The students found
this course effective, and therefore they (2 students) suggested that such a course should
be offered more than one semester (Students 2 and 5). One of the students (Student 1),
on the other hand, recommended to add a course on ‘Teaching English with Technology’

to the program.
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In addition to the above-mentioned suggestions, the following recommendations were
given:

e More importance should be given to projects instead of quizzes in the 1 and 2"
years.

e There should be more courses on linguistics.

e The instructors should reorganize the submission dates of the projects for the
coming semesters.

e The content of Computer courses need to be revised since the program is lacking
a course based on teaching English with technology.

e Instead of some ‘unnecessary’ courses, more ELT-related and practice-based
courses can be added to the program. For instance, Student 3 proposed: “Instead
of Atatiirk Principles and History of Turkish Reforms I-11 and Turkish I: Written
Communication and Turkish I1: Oral Communication courses, more teaching
practice courses can be offered in the program.”

e More academic events should be held by the department.

4.4 Teacher Interviews

The main purpose of this instrument was to identify the effectiveness of the
undergraduate ELT program at EMU as perceived by the instructors. In other words,
teacher interviews aimed to find out the instructors’ opinions about the strengths and
weaknesses of the program. They were also asked to state their suggestions for its
improvement. The results obtained from this instrument are presented by following the
order of the questions in the interview. First, the responses to the 16 questions in part Il

were categorized as: ‘yes’, ‘no’, ‘partly yes’, and ‘mostly yes’ as the instructors said.
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Then, the instructors’ explanations for each question were analyzed. Finally, the three
open-ended questions in Part 11l were analyzed and he results for each question were

presented respectively.

The responses to the 16 questions in Part Il are summarized and presented in Table 5

below.

Table 5 : Instructors’ Response Results
Does the programme. .. Yes Mostly Partly No

Yes Yes

... have a clearly stated philosophy? 8 - - -
... reflect program philosophy ? 5 2 1 -
... promote trainee flexibility in using different teaching 3 2 3 -
approaches for different situations?
...promote the ability to use, and adapt, foreign-language- 8 - - -
teaching materials?
...balance received knowledge versus experiential knowledge? 4 2 4 -
...incorporate and encourage trainee reflection on the 3 2 4 1
experiences and values they have when they enter the program?
In particular, does it encourage trainee reflection on their
‘apprenticeship of observation’?
...promote the skill of reflection and self-evaluation as a 6 - 2 -
teacher?
...promote future reflective practice? 5 - 3 -
...promote the ‘long-term, developmental nature of learning to 7 - - -
teach’ — does it promote post-qualification teacher growth and
development?
...have good linkage among courses avoiding overlaps? 2 - 3 3
...balance teacher- and student-centered learning? 4 - 3 1
...promote code of practice? 7 - 1 -
...prepare EFL teachers to function in the sociocultural context 7 - 1 -
in which they will work?
...incorporate and balance linguistic, pedagogic, and 6 - 2 -
managerial competence to an appropriate degree?
Is the program up-to-date? 6 - 2 -
Do students believe the program meets their needs, is relevant 5 1 1 1
to their needs, and adequately prepares them for classroom
teaching?
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With regard to the first question, all of the eight instructors thought that the program has
a clearly stated philosophy. Generally they explained that the undergraduate ELT
program at EMU has been accredited by three different institutions which show that the

program has a clearly stated philosophy and reflects it.

For instance, Instructor 1 emphasized that the program has recently had an explicitly
stated philosophy by referring to the preparation period for AQAS accreditation. More
specifically, she said:
| think the program now does have a clearly stated philosophy. Why do |
emphasize ‘now’? Because we are done with the accreditation procedure but it
doesn’t mean that we should stop and try not to further enhance the quality

assurance in this department, overall, especially in terms of the quality teaching,
quality learning, quality research as well as the quality of our services.”

Then s/he added:
Now we have an explicit clearly stated philosophy. By philosophy, I understand
our mission, our vision, values, the program goal, the overall program learning
outcomes which are, in a way, new things because although for years we have
been producing learning outcomes for every specific course, the overall program
learning outcomes have been prepared recently and specifically for the purposes
of the international accreditation of our BA program.

The instructors gave different responses to the second question (Does the program
reflect program philosophy?): ‘yes’ (5 instructors) ‘mostly yes’ (2 instructors), and
‘partly yes’ (1 instructor).Most of the instructors believed that the program reflects the
philosophy since there are qualified teacher trainers in the program who try hard to
reflect the philosophy of the program. Instructor 4, for example, mentioned that the
program reflects 70 % of the philosophy since she thought that there are some

deficiencies. She said:
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| can say 70% it does, we attempt to do most of the things mentioned in the
program philosophy but sometimes the outcome may not be the expected one.
Here, for example, it says we try to train English language teachers with
theoretical knowledge and practical skills but sometimes graduates may not meet
these standards. Even though they don’t meet these standards they can graduate
maybe in 5 -6 years. This is why | said maybe 70% it reflects.

The third question focuses on the promotion of trainee flexibility in using different
teaching approaches for different situations. Three of the instructors mentioned that it
does (‘Yes’), two of them stated that it mostly does (‘Mostly yes’) whereas three
instructors believed that it partly does this (‘Partly yes’); noone thought that it doesn’t
(‘No”). In general, the instructors preferred to refer to courses which focus on different
language teaching approaches in ELT. Specifically, they said that in those courses the
students are taught various approaches to ELT. Moreover, they are given different
projects, assignments and micro-teachings to put all this theoretical knowledge into
practice. ELTE 205-206 (Approaches in English Language Teaching I-11), ELTE 301-
302 (Teaching English to Young Learners I-11), and ELTE 305-306 (Teaching Language
Skills 1-11) were the mostly referred courses by the instructors. Instructor 7 provided
examples to explain his answer:
I think with most courses, especially for those | have been teaching, there is a
good degree of flexibility in which different teaching approaches are used. We
try and incorporate different teaching approaches that our graduates may need to
use in different situations; we simulate different situations in the classroom. For

example, what approaches they may use with adult learners, young learners,
learners with different needs, specific purposes and so on.

“Does the program promote the ability to use, and to adapt, foreign-language-teaching
materials?” was the next question. All the instructors believed that the program gives the
relevant theories and knowledge to the students that they can use in their profession. For

example, Instructor 7 stated:
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This is one of the courses | have taught before, Materials Development and
Adaptation, and | think this question is related. | can say yes because in that
particular course students learn how to adapt readily available material and also
how to develop appropriate materials to be used in different contexts.

In response to question 5, four of the instructors mentioned that the program balances
the received knowledge versus experiential knowledge whereas the rest thought that the
program partly balances theory and practice. For instance, Instructor 1 stated that the
program balances theory and practice by referring to the ‘Student Handbook’. She
explained:

Yes, I believe it does. It also appears in our ‘Student Handbook’ and as well as in
the strategic plan, and this information also appears in the ELT part of the faculty
web and the university web also. We believe that yes there is a healthy balance
between the theory and the application across four-year B.A. studies which start
with the language work, which is followed up by graduate buildup of the
academic and professional courses and which culminates the school experience
and teaching practice at the very end.

However, Instructor 4 who believed that the program partly balances received
knowledge and experiential knowledge said:

The program tries to balance received knowledge and experiential knowledge.
We give them theoretical knowledge in mini-courses, and in micro teachings and
in some projects like making lesson plans and in the 4™year, School Experience
and Teaching Practice courses; we give them a chance to put this theoretical
knowledge into practice. But maybe this balance is not an ideal one, it could
have been better if we had a chance to focus more on the practical part of it
because most of the 4™year students complain about the amount of teaching
practice they do. So, they find it insufficient just to do four formal teachings and
spend only one semester at school for teaching practice. For example, if we had a
chance it would be very helpful to send them to schools in the 3™year to observe,
and to spend more time at schools.

When the instructors were asked the sixth question, three of them argued that the
program incorporates and encourages trainee reflection on the experiences and values

they have when they enter the program. However, four of them believed that the
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program partly does this whereas one instructor thought that it does not. According to
Instructor 1, for example, in some of the courses, the teachers try to do so, but enquiries
such as mini-surveys are not given to freshman students in the department formally. She
explained:
Whether the program incorporates and encourages trainee reflection on the
experiences and values when they enter the program. To be honest with you, |
don’t think that this is something we have done. Maybe it needs high time for the
department that the department should consider in the near future to start

applying mini surveys to our 1%year students at the very start of the program
because you ask when they enter the program.

When asked Question 7, six of the instructors indicated that the undergraduate ELT
program promotes the skill of reflection and self-evaluation as a teacher whereas two
instructors believed that it partly does this. The tasks and assignments given in different
courses (i.e. School Experience, Teaching Practice, and Literature and Language
Teaching) aim to give this skill to students by assigning reflection paper writing tasks.
To exemplify, Instructor 4 said:
I think in all of my courses, after we discuss a topic | ask them what they have
learned. What that specific session has added to their existing knowledge. And
after all micro teachings and those kinds of practical things I always ask them.
After micro teachings first | ask the students to do self-evaluation in front of his
or her peers so the student has a chance to reflect on his or her own teaching, and
then | ask the class to tell the strengths and weaknesses they have observed in the

presentation and then I also give feedback in the classroom and also in my office.
But | do ask them to do reflection.

On the other hand, Instructor 7 mentioned that the program, course contents and teachers
try to transfer this skill but it is up to the students to use it in the future in their
profession by saying that “I keep reminding them that professional development requires

reflection and if they want to develop in their careers and become better English

91



language learners they need to incorporate reflective practice components into their

teaching. And I believe they will use this strategy somehow.”

With regard to the eighth question, five of the instructors thought that the program
promotes future reflective practice and Instructor 5, for instance, stressed the importance
of Teaching Practice course and the micro-teaching sessions in fostering reflective
practice, as well as the skill of self-evaluation by saying:
Yes as | answered in the previous question, reflection is something they learn.
They need to be trained on how to reflect on their own teaching and how to do
self-evaluation as a teacher. They have this chance only when they complete
their portfolio in the Teaching Practice course. They are required to evaluate
themselves critically, the things they did well and the things they felt they need
to improve. So, | think this chance is especially given in the Teaching Practice

course. Also, in micro teaching sessions they are expected to develop this self-
evaluation attitude.

Nevertheless, Instructor 3 who believed that the program partly focuses on this issue
argued: “Some courses ‘yes’, such as Teaching Language Skills. Something related to

teaching and teaching practice they have direct relationship but others don’t.”

Responding to Question 9, seven instructors expressed that the program promotes the
‘long-term, developmental nature of learning to teach’ by providing specific examples.
For instance, Instructor 4 articulated that the requirements of the courses give this kind
of habit to the students: “I think indirectly yes because when we give them this habit of
reflecting on their teaching or on their practices | think hopefully when they become
teachers in the future they will continue to do it”. Another example is given by Instructor

1:
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| try to share with my students that, and | quote this very frequently. This is my
favorite quotation “We can teach you, we can train you, but we cannot develop
you. You develop yourselves” So this is something that I am trying to promote
especially amongst our graduate students who are already in the profession by
being engaged in the school experience, teaching practice and who have already
done their professional and vocational courses.

Concerning Question 10, although two of the instructors believed that the program
avoids overlaps, the other 3 instructors thought that it does not, and the rest mentioned
that it partly does. Some of the instructors referred to a study conducted by two of the
instructors in the department. According to the results of this study, most of the 4™ year
students thought that some of the ELTE coded courses and some of the EDUC coded
courses are overlapping. Some of the instructors found it beneficial to have overlaps,
arguing that overlaps show that there is coherence among courses, which can be
considered an advantage. They also mentioned that this nature of the courses show that
the courses and the topics are related to each other. For instance, instructor 1 clarified:

In this respect there is a linkage among ELT courses, as well as coherence across
the entire program. However, | am not sure about overlaps so that’s why it’s
crucial that my colleagues share their results with the Educational Sciences
department. A new head of department has been appointed recently, they may
also share their results with him to ensure that if there are overlaps, and
apparently there are overlaps, we can minimize those if need be my colleagues in
this department can come together with our colleagues downstairs, go through
the content and format and requirements for our courses and ensure that they
minimize and eventually get rid of those.

On the other hand, Instructor 4 expressed the following ideas:

| think there are some overlaps in the program; for example, they learn some
learning theories in education courses and we repeat them in our ELT courses as
well. Another thing is, for example, in language acquisition course they learn
about Krashen’s theories and we also teach it in some other courses; so, there are
some overlaps among ELT courses or between ELT courses and education
courses. For example there are two testing courses and they repeat more or less
the same things in these courses, or we focus on lesson planning, how to plan a
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lesson in some education courses and in two or three ELT courses; so | think
there are some overlaps.

When the instructors were asked whether the program balances teacher- and student-
centered learning, four of the instructors responded as ‘Yes’, whereas 3 of them thought
that the program partly does this. In contrast, one of the instructors expressed that the
program does not balance teacher- and student-centered learning. To exemplify,
Instructor 8, who stated that the program balances the two types of learning, gave this
explanation:

Mostly it does because we have a great deal of project work in class, outside

class, assignments in which students are supposed to work together so student-

centered learning is indeed encouraged, and to me at least in the courses that |

have been teaching there is a balance between teacher- and student-centered
learning.

However, Instructor 5 believed that the program does not have this balance stating the
following ideas:
For student-centered teaching | think the students need time to work on some
projects and group work activities outside the classroom, but they are overloaded
by courses: so, unfortunately the design of the program is teacher centered. With
the effort of individual teachers it may turn out to be a learner-centered teaching,

yes but by its nature the 4-year curriculum seems to be teacher-centered because
of the number of courses.

As to the issue of ‘code of practice’, while seven instructors thought that the program
promotes the code of practice, one instructor believed that the program partly promotes
it. Instructor 8 also raised a question at this point by asking: “Is it the program, or the
individual teachers’ effort?” but | would say more the teachers. They try to promote the

code of practice. | think the program also does but more I would say teachers.” In
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addition to this comment, another important point was pointed out by Instructor 3 on the
proficiency level of the students:
Generally it does and it depends on the course and on the proficiency level of the
learners. It is a matter of degree. For some courses that is a very low-degree but

in some courses it’s very important. ...the degree depends on the students’
language proficiency level and on the aim of the course.

With respect to Question 13, almost all the instructors (7) agreed that the program
prepares EFL teachers to function in the socio-cultural context in which they will work;
only one instructor believed that the program partly accomplishes this. To verify her
opinion, Instructor 1 denoted the alumni survey results which were conducted for the
AQAS report. She said the following:
I think we are doing a good job because | have some evidence here; this evidence
again has been collected owing to the international accreditation. We collected
extensive information from the ministry of national education and culture, from
the alumni office and again because | know EMU very well and most of the
instructors at the EMU College, school of foreign languages have been my
former graduate students. We see that this department has graduated hundreds of
students who have been successfully teaching at the preschool level, at the

preparatory level in freshmen classes, in secondary school as well as private
sector not only on this island but also in Turkey and elsewhere.

Other instructors also agreed that the program gives this to the students through various
courses. For example, Instructor 5 indicated: “Again in class, in the department they are
only advised to consider all these sociocultural variables that they may face in the
classroom, but again in practice teaching they may realize the importance of the

sociocultural variables that may shape their teaching better.”

With regard to the balance among linguistic, pedagogic and managerial competences

(Question 14), six instructors believed that the program incorporates and balances these
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competences whereas two of them thought that the program partly does this. For

example, Instructor 4 who believed that the program balances these skills through

various courses and tasks mentioned:
| think it does because when we have a look at the courses in 4 years we have
courses which focus on linguistic competence, we have language improvement
courses, we have linguistics courses, we have translation courses, | think all these
courses help students to improve their linguistic competence. On the other hand
we have a number of ELT courses and education courses which equip students
with necessary theoretical knowledge and practical kills regarding how to teach.
And we also have courses focusing on managerial competence we have
classroom management course which is an education course. Also, in ELT

courses we focus on classroom management as a topic so | think we incorporate
all these in the program.

However, Instructor 8 stated that it is difficult to measure this but he believed that the
managerial skills seem to be weaker compared to linguistic and pedagogic competences.
He said:
I think we do have a bit of all these but whether this is a good balance or not I am
not so sure. But we do incorporate linguistic, pedagogic and managerial
competences. Maybe the managerial is a bit weaker but | think we do try

linguistic and pedagogic. We also try to address managerial skills as well in
micro teachings but the real practices in the real classroom might be a bit weak.

Upon the question “is the program up-to-date?”, six of the instructors said “Yes’, while
two of them thought that it is ‘partly up-to-date’. One of the instructors (Instructor 3)

also focused on the necessity to update the contents of some courses.

Finally, when posed the last question (Question 16), all the instructors argued that more
valuable and reliable answer can be collected from the alumni but they also shared their
perceptions by relying on the interaction and informal conversations with the graduates.

While five instructors indicated that the program meets the needs of the students, one
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instructor thought it does not. Another instructor believed that it partly meets the needs.
Instructor 8 stated:
In general | keep hearing positive things from my students although we receive
some criticisms from the same students. But overall when 1 look at the
proposition | would say the positive side is more than the negative criticisms. So

| would say ‘yes’. In general, the program meets their needs and is relevant to
their needs, but of course nobody is perfect therefore it serves the purpose.

In contrast, Instructor 6 expressed a different opinion regarding this question by
emphasizing that some of the students could not see any connection between the
education that they take and the real classroom environment in which they teach
(“Theoretically yes but practically our students say that the classroom is a different
story, when we go to our classes it is a completely different story. They are simply
saying that what they study in the department does not match with what they are

exposed to in the schools that they go to teach”).

The last part of teacher interviews focused on the strengths and weaknesses of the
undergraduate ELT program as well as instructors’ suggestions for its improvement. As
to the strengths, instructors indicated the existence of open-door policy in the
department. They believed that this procedure makes the program stronger. For example,
Instructor 4 said: “One of the strengths of the ELT program is the relationship between
teachers and students; the open door policy. Any time students can reach their teachers,
they can discuss things; can get feedback, so open door policy is a strength”. Another
strength of the undergraduate ELT program is the rapport between the instructors and
the students, which was mentioned by three of the instructors. They thought that it is

related with the number of the students; since there are not too many students in the
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department, the instructors know the students by name and they can follow their
achievement or performance personally. For instance, Instructor 7 explained this as
follows: “Another one is the close relationship between students and instructors of the
department because it is not a very large department. The instructor knows every student
by name, can follow their progress and help with their problems, and so on.” The quality
of the instructors in the department is another strength of the undergraduate ELT
program mentioned by 3 instructors. Instructor 5 indicated that the instructors in the
department are well qualified and they have good relationship with the students. She
explained her ideas with the following sentences: “The biggest strength is the existence
of qualified staff; the experienced and dedicated staff who are always willing to help the
students, and the open door policy. The students can visit their professors anytime they

want and the relations are very good between students and instructors.”

The accreditations were also mentioned as a strength by three instructors. It is believed
that being accredited by three different institutions makes the program stronger.
Another strength of the program is that it trains effective language teachers as reported
by two instructors. For example, Instructor 6 stated that the program provides high-
quality education, and the instructors try their best to make the quality even better by
considering various aspects in teacher education. She elaborated on this as:

| think our students in the ELT department are quite lucky because even though
we have a good program we as teachers are trying to make it quite rich by simply
enhancing the course materials, also by using different kinds of techniques in
evaluating the students, looking at their performance from many different angles,
giving them opportunities to see different kinds of learning and teaching
experiences. We go beyond that in most of the courses that | know, we go
beyond the curriculum. And we contribute to their professional development, we
give them research projects; they have the opportunity to present these research
projects at professional conferences. Some of our undergraduate students even
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manage publish papers, and these are the strengths because the teachers are just
trying to put great emphasis on their professional development as well.

Since there are students from different countries in the department, the international and

multicultural environment of the department was also mentioned among the strengths. It

was indicated that international and multicultural nature of the program makes it more

effective. To exemplify, Instructor 8 stated:

I would like to mention the importance of composition of the classes in the
department; student population | mean. We have international composition. We have
students from all over the world and this is a strong point | believe, not only in terms
of learning the language but also in terms of learning the culture, and you know,
when students are exchanging their ideas they have to exchange in English.

Other strengths which were mentioned by various instructors are as follows:

The overall learning outcomes of the program (Instructor 1),

The linear structure of the program (Instructor 2),

The program is up-to-date (Instructor 2),

The undergraduate ELT program is balanced (Instructor 3),

Social and academic activities organized by the department (Instructor 4),
The use of technology in the department (Instructor 4),

The management system of the department is well-established (Instructor 5),
The department has a strong advisory system (Instructor 8),

The program has a competitive nature (Instructor 8),

The program provides post-graduate studies to the students (Instructor 8).

On the other hand, with regard to the weaknesses of the undergraduate ELT program,

first of all the number of the courses was founded to be above the ideal number. The

instructors argued that this much load is not ideal for students, and this situation limits

their research-based studies as well as their social life. For example, Instructor 2
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emphasized that having many courses in the program does not seem humanistic by
saying:
| strongly believe that the number of the courses should be reduced. This much
course load makes students stay away from the socio-cultural events and it
affects their activities outside the school. For example, all around the world but

especially at Bogazici University they have fewer courses in their undergraduate
ELT program. This also prevents practice or research-based studies.

The results also show that the undergraduate ELT program lacks practical issues. Three
of the instructors believed that the instructors try to create the best opportunities for
practice, but especially the time allocated to School Experience and Teaching Practice
courses was found to be insufficient. For instance, Instructor 4, who taught those courses
before, verbalized: “Another weakness is not giving enough time for teaching practice;
one semester is not enough.” Additionally, two of the instructors articulated the
existence of overlaps among some of the courses as another weakness of the program.
However, they at the same time mentioned that there is no flexibility on this issue since
they have to follow the program proposed by HEC in Turkey. In spite of this the
instructors argued that the overlapping courses need to be re-considered carefully. With
respect to this weak point, Instructor 7 indicated that “Especially in the first two years
students have too many courses and they don’t have enough time to do self-study and
self-reflection”. She added: “But again this is imposed by HEC so we must find ways to

make it more manageable.”

Proficiency level of the students (not at the desired level) was another weak point raised
by two of the instructors. Instructor 2, on the topic of offering language improvement

courses said: “The levels of language proficiency of the freshman students are not at the
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desired level. They take language improvement courses at the first year such as
contextual grammar and vocabulary. However, instead of language proficiency gaining

they have to learn how to teach these courses.”

In addition to the weaknesses presented above, the followings were also stated as

weaknesses of the undergraduate ELT program:

The studies conducted by the instructors are not purely related to the field of ELT.

They do not focus on issues in teacher education. (Instructor 2),

e There is lack of coordination among the people in charge. (Instructor 3),

e There is no available time for research for both students and teachers (Instructor 4).

e Received knowledge and experiential knowledge are not balanced (Instructor 5),

e The number of language improvement courses is high (Instructor 6),

e The HEC does not give an opportunity to be flexible in rearranging the program
(Instructor 6),

e Some of the courses are misplaced in the program (Instructor 6),

e The department lacks mobile instructors and/or visiting professors (Instructor 7),

e The number of students in the department is less than expected (Instructor 8).

When the instructors were asked to state their suggestions for the improvement of the
program, they mentioned various suggestions. ‘More practical courses need to be added
to the undergraduate ELT program’ was the most frequently stated suggestion (5
instructors). The instructors thought that the program lacks practical issues and they
suggested that more practice opportunities be given to the students. They also addressed

the dissatisfaction level of the students concerning this issue by relying on informal
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conversations that they have had with their students. For example, Instructor 4
suggested:
We should increase the amount of time we spend for Teaching Practice; maybe
not one course but two courses. For example, in the 3" year Observation course
and in the 4™ year Teaching Practice course can be offered, 2 semesters each. |
think students should spend more time in real school environment. Also, when

we give projects, for example in the 2"%and 3"year we should give them a chance
to go to schools to do something at schools and spend more time there.

Another recommendation was about the number of the courses. Four of the instructors
argued that the number of courses should be decreased. With respect to this suggestion,
Instructor 1 also suggested that some of the courses be combined so that the number of
courses can be decreased. Instructor 2, on the other hand, gave various suggestions on
the combination of courses in order to reduce their number: ELTE 101 and 102
(Contextual Grammar I-11), ELTE 401 (Materials Development and Adaptation) and
CITE 336 (Instructional Technology and Materials Design) courses can be combined,
ELTE 305-306 (Teaching Language Skills I-11) and ELTE 301-302 (Teaching English to
Young Learners I-11) can be given under the course ELTE 303-304 (Special Teaching
Methods I-11);ELTE 209 (Presentation Skills) can be given with other courses such as
ELTE 205-206 (Approaches to ELT I-11) and ELTE 303-304 (Special Teaching Methods
I-11). Moreover, he recommended to combine ELTE 207 and ELTE 212 (English-
Turkish Translation and Turkish-English Translation) courses because he believed that

they are not directly related to the ELT field.

Moreover, the following suggestions were given by the instructors:
e Changing the place of some courses in the program (Instructors 2 and 6),
e Providing more options for Major Area Elective courses (Instructors 3 and 6).
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e Removing some of the courses from the program (Instructor 2),

e Establishing a self-study center in the department (Instructor 4),

e Signing an agreement protocol with the cooperating schools (Instructor 5),

e Sending suggestions for change to HEC (Instructor 7),

e Making negotiations with the Ministry of National Education to sign an
agreement protocol for sending students to schools (Instructor 8),

e Making more advertisement promotion in order to attract more students
(Instructor 8),

e Organizing more academic events (Instructor 8).

4.5 Alumni Questionnaire

The alumni questionnaire aimed to identify the strengths and the weaknesses of the
undergraduate ELT program at EMU as perceived by the alumni, who graduated after
2009. It also aimed at collecting alumni’s suggestions for the improvement of the
program. Moreover, the alumni were asked to state the problems they face in their
teaching and propose solutions for these problems. 33 graduates volunteered to

participate in the study.

With regard to strengths, 81% of the alumni (25 graduates) believed that the
undergraduate ELT program at EMU trains effective language teachers. They stated
that the courses in the program provided various advantages to the alumni in their
teaching, such as necessary approaches and methods in English language teaching,
classroom management skills, information about different learning styles, and teaching

English to young learners. For instance, Alumni 4 said:
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Undergraduate ELT program in EMU has a huge strength in developing someone
not just as a teacher, but also as a whole person... | believe the courses have been
very beneficial for me, by teaching all different types of learning methods,
approaches, classroom management styles and also the different learning styles.
Knowing these, | am easily participating in my teaching and | have a fabulous
relationship with my students.

Another strength of the ELT program as perceived by the alumni is the effectiveness of
practical courses in the program. The results revealed that the practical courses in the
program helps students practice what they have learnt. Seven alumni agreed that
practical courses helped them practice what they had learnt. For example, Alumni 24
explained the importance of practical courses as follows: “The undergraduate ELT
program gives sufficient and useful practical knowledge about language teaching.
Students have a chance to learn current theories/methods about language teaching and
put these theories into practice by doing micro-teachings and by experiencing real class

teaching”.

The responses given by five graduates showed that the instructors in the department
make the program stronger. They believed that the instructors in the department are
well-qualified and friendly. It was stated that the instructors were always ready to help
students both academically and non-academically. It was also mentioned that they were
well-equipped in teacher training and there was an open-door policy; the instructors

were always available during their office hours to help students.

Another strong aspect of the program mentioned by two alumni was that it develops
self-confidence and awareness and life skills. Additionally, two other alumni believed

that the program helps students to be facilitative, problem-solver language teachers
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through various tasks. The given responses also showed that like departmental courses,
educational courses were fruitful for the students. More specifically, two of the alumni
emphasized that some education courses helped them understand human psychology.
Similarly, other 2 alumni indicated the effectiveness of the classroom management
course as a strength. They stated that this course helped them a lot in their teaching
profession. Lastly, the followings are the rest of the strengths stated by different alumni
(only one time):

e The Department had a library (Alumni 6),

e The program helped to develop speaking skills (Alumni 14),

e The step by step structure of the courses made the program stronger (Alumni 21),

e The campus life of the university was good (Alumni 33).

In response to the second question in the questionnaire, the alumni stated some
weaknesses of the program. More than half of the alumni (52%) mentioned that the
program does not offer sufficient practical opportunities. Although they considered
practical courses as one of the strengths of the program, they thought that the given
opportunities to practice were not at the desired level. For example, Alumni 8 argued
that not giving students enough chance to practice teaching was the biggest weakness of
the program by using the following statements:

The practical courses in the program need to be started earlier because when you

start teaching you see that it is different from Teaching Practice course. In order

to overcome this problem the practical courses should start from the 1% or 2™

year, | believe. | think this is the biggest problem of the undergraduate ELT
program.
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The existence of some unnecessary courses in the program was given as another
weakness of the program by seven participants. They thought that some of the courses in
the program should not be in the program; for example, history, Turkish, and second
foreign language courses. More specifically, one of the alumni (Alumni 15) asked the
following question in her response: “What is the aim of putting a history course into the
program?”. Another weak point indicated by the alumni was about the overlaps in the
program. They said that sometimes in some courses they used to cover same topics and
issues. For example, Alumni 3 stated:

| think the weakness of the program was having a lot of repetitions. What |

meant by this is that most of the course were repeating themselves under

different names. | believe that it was waste of time and we could have had more
practical sessions rather than repeating the theoretical lessons.

Moreover, three of the alumni stated that the language improvement courses in the
program did not reach their aims. According to one of them (Alumni 15), Contextual
Grammar course should be offered throughout four years in order to help students
improve their language proficiency for being able to teach the language more

effectively.

Requirement of memorization in some of the courses (Alumni 3); insufficient resources
and materials used in the courses (Alumni 2); ineffective teaching skills of some
instructors (Alumni 3); lack of enough options both in Second Foreign Language and
Major Area Elective courses (Alumni 5);insufficient emphasis on Teaching English to
Young Learners (Alumni 20); ineffective testing methods in some courses (Alumni 24);
lack of technological equipment in teaching (Alumni 26); putting native and non-native

students into the same class (Alumni 30); lack of culture-based lessons in the program

106



(Alumni 31); lack of sufficient emphasis on writing skills (Alumni 32); and, lack of a
course on State Personnel Selection Examination (KPSS) (Alumni 33) were the other

weaknesses of the undergraduate ELT program at EMU as perceived by the alumni.

After expressing their opinions about the strengths and weaknesses of the program, the
alumni came up with various suggestions by considering the weaknesses they mentioned
in the previous question. Majority of the alumni (22) suggested that the program needs
to be improved in terms of practical issues (i.e. opportunities to practice what is learnt).
They suggested that the courses that required practice helped them to put their
theoretical knowledge into practice, and this helped them to develop themselves. They
specifically emphasized the importance of the courses that required teaching practice.
For example, Alumni 32 said:
Although we had a teaching practice course for a short period, | think that the
course wasn’t sufficient and most of the students couldn’t have a chance to gain
enough experience in teaching in order to be a proper classroom teacher. I,
therefore believe that there should be more intensive courses in which students

can gain teaching experience. Every semester students might deliver lessons in
real classrooms (public schools).

In addition, four alumni suggested that some of the courses be removed from the
program. They thought that some of the courses in the undergraduate ELT program
were unnecessary, and they were not relevant to their field. Therefore, replacing these
courses with ELT-related and/or practice-based courses would be more beneficial.
Regarding this, Alumni 15 listed Atatiirk Principles and History of Turkish Reforms I-11,
Second Foreign Language I-11-111, Materials Evaluation and Adaptation, and Turkish I:
Written Communication and Turkish 11: Oral Communication courses as unnecessary

courses, and therefore, she suggested:
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The irrelevant courses that | have just mentioned above must be replaced with other
courses. For example, there would be a course as ‘Technology in the ELT
classroom’. Students take Audio Visual Aids course in the last year and learn how to
use smart boards or OHPs. | think there is a very short time for students to be
familiar with the audio visual materials.

Furthermore, two of the alumni proposed that some of the instructors in the department

need to develop their teaching skills. Alumni 7, for example, explained: “The teachers

can follow the developments in teaching area and they can adopt the good points into

their teaching.” Finally, the followings are the other improvements suggested by

different alumni:

The materials used in the courses need to be improved (Alumni 2)

The overlaps can be minimized (Alumni 4)

Testing criteria in the department should be based on practice rather than written
exams (Alumni 8)

More options can be given for Second Foreign Language and Major Area Elective
courses (Alumni 19)

Some courses on State Personnel Selection Examination (KPSS)preparation can be
added to the program (Alumni 33)

A course on Teaching English to Adult Learners can be added to the curriculum
(Alumni 29)

Foreign students should be attracted to the department (Alumni 30)

A course on technology-integrated language teaching can be added to the program
(Alumni 15)

Some of the courses in the program can be combined such as Audio-Visual Aids

course and Materials Development and Adaptation course (Alumni 23)
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e There should be native speaker instructors in the department (Alumni 14)

e Students in the department should be forced to read more ELT-related books
(Alumni 24)

e Collaborative atmosphere for both teachers and students needs to be provided
(Alumni 27)

e More technological devices should exist in the department (Alumni 28)

e More linguistics and research courses can be included in the curriculum (Alumni 10

and 12)

The alumni were also asked to state the problems that they face in their teaching, and
they mentioned various problems upon this question. The results show that 10 alumni
were having classroom management problems in their teaching. Some sources of the
classroom management problems mentioned by different alumni are as follows:
misbehaving students (disrespectful, crying, and naughty students); low proficiency
level of students; mixed-ability classes; students with low motivation. They also
expressed that these problems make it difficult to apply their lesson plans, control the
classroom, catch-up with the schedule, and keep students’ motivation and interest high
during the lessons. Moreover, they added that having students with different proficiency
levels in the same class creates problems for them in terms of effective teaching,
managing the class, managing the time, and covering the topics. For example, Alumni
16 wrote:

| work for a private language school and my students’ age is +18; some of them

are university students, some of them are employees, and some of them are

retired, who are about 50 years old. It is difficult to teach language and learn

language. For example, some students who are 50 can’t understand anything and
they forget quickly.
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The other problems mentioned by the alumni can be listed as: catching and controlling
students’ attention (Alumni 13); fluency problems in speaking (Alumni 15); mother
tongue use by the students (Alumni 18); parents’ expectations (Alumni 18); being forced
to use an irrelevant curriculum (Alumni 25); adapting to the Turkish education system

(Alumni 27); and having difficulties in motivating adult learners (Alumni 29).

However, three of the alumni stated that they are not having any problems in their

teachings.

The last question in the alumni questionnaire was about how to solve these problems.
When asked for recommendations, six of the alumni suggested that more practice
opportunities could be given to student teachers in the program so that they can get used
to the classroom environment before they start their teaching profession. Another
possible solution proposed by three of the alumni was being a more flexible teacher;
they believed that this can help teachers to solve most of their problems. The two other
alumni also emphasized the importance of family involvement in education and they
considered this as a solution. Other suggestions are: using effective adapting and
adopting techniques in selecting and using materials (Alumni 1); using authentic
materials (Alumni 7); applying placement tests before placing students into the
classrooms (Alumni 7); asking for help from Psychological Guidance and Counseling
services in the school (Alumni 7); acting according to students’ personality (Alumni 9);
adding receptive skill activities to increase acquisition of the target language (Alumni
16); praising students frequently for reinforcement (Alumni 18); creating a natural

environment in micro-teaching sessions conducted in language teacher education
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programs (Alumni 20);using syllabuses for different age groups and levels (Alumni 25);
ignoring grammatical mistakes of the students during lectures (Alumni 28); telling

students about the importance of English language (Alumni 29).

Overall, although there are some drawbacks of the undergraduate ELT program, the
results indicated that the course contents and the instructors individually try to apply the
program effectively and sufficiently as perceived by the students, alumni and the

instructors.
4.6 Document Analysis

The course policy sheets were analyzed to find out the distribution of linguistic,
pedagogic and managerial competences in order to see if there is a balance or not.
Moreover, they were investigated to identify to what extent the aims and learning
outcomes of ELTE coded courses match with overall learning outcomes of the
undergraduate ELT department. The data obtained contributed to answering the last
research question.

As it was mentioned before there are 58 courses in the undergraduate ELT program and
10 of these courses are language improvement courses (linguistic competence), 35
courses are pedagogic courses (pedagogic competence), one course is a management
course (managerial competence), and 12 courses are in the ‘others’ category. In
percentages, 17% of the courses are linguistic courses, 61% of them are pedagogic

courses, 1% of them are managerial courses, and 21% are in the ‘others’ category.

The results are presented according to years (i.e. course policy sheets of first year

courses, those of second year courses, etc.). In the first year (fall-spring) of the
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undergraduate ELT program, there are nine ELTE coded courses. The results show that
most of the course policy sheets addressed the overall learning outcomes of the ELT

program. More specifically, the results as regards the first year courses are as follows:

- All the ELTE coded courses in the first year matched with Learning Outcome 1
(Upon successful completion of the course BA students will have developed skills
for effective oral and written communication in English) and Learning Outcome 2
(Upon successful completion of the course BA students will have developed
analytical, critical thinking and problem solving skills) since these courses focus on
knowledge and practice in developing written and oral communication skills,
analytical and critical thinking skills as well as problem solving skills. To exemplify,
‘By the end of the course, students will have been able to use the considered
grammar points in various contexts’ is one of the learning outcomes of ELTE 101
and ELTE 102 courses. In addition, when the ‘Programme and Module Learning
Outcome Matrix’ prepared by the Department is checked, it can be seen that nearly
all of the courses ‘highly’ matched with learning outcomes 1 and 2.

- ELTE 103, ELTE 104, ELTE 105, ELTE 106, and ELTE 112 are the first year
courses which addressed Learning Outcome 3 (Upon successful completion of the
course BA students will have acquired core ELT concepts, as well as theoretical and
practical knowledge compatible with contemporary professional requirements). For
example, in ELTE 105 and ELTE 106 courses, one of the aims is to introduce
students the basics of articulatory phonetics and the phonetic alphabet which can be

considered as ELT core concepts.
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ELTE 101, ELTE 102 are the courses which matched with Learning Outcome 4
(Upon successful completion of the course BA students will have developed skills
for effective planning, preperation and execution of language teaching) since they
provide opportunity to develop skills for effective planning, preparation and
execution of language teaching. For example, one of the learning outcomes of these
courses is ‘By the end of the course, the students will have been able to get
acquainted with preliminary considerations of how grammar can be taught to non-
native speakers of English’ which focuses on teaching students how to teach
grammar. In the ‘Programme and Module Learning Outcome Matrix’ prepared by
the Department it can be seen that ELTE 101 and ELTE 102 courses matched with
this learning outcome at a medium level.

None of the courses matched with Learning Outcome 5 (Upon successful completion
of the course BA students will have applied acquired knowledge and skills to
practice through microteaching as well as in actual English Language Teaching
classrooms) because these courses do not include any microteaching sessions as
indicated in the course policy sheets.

ELTE 103, ELTE 104, ELTE 105, ELTE 106, ELTE 107, ELTE 108, and ELTE 112
are the courses which matched with Learning Outcome 6 (Upon successful
completion of the course BA students will have become confident, creative and
autonomous language teachers) since the students need to complete in and out of
classroom activities such as podcast transcriptions and reading and writing activities
which develop their confidence, creativity and autonomy. For example, one of the
requirements of ELTE 103 course is completing out-of-classroom reading and

writing activities. Similarly, all the courses in the program ‘highly’ matched with
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this learning outcome in the ‘Programme and Module Learning Outcome Matrix’ as
well.
All the courses in the first year program addressed Learning Outcome 7 (Upon
successful completion of the course BA students will have gained an adequate
competence in English Language Teaching or for MA studies) because these courses
aim at equpping students with necessary linguistic knowledge and practical skills
which will help them to develop competence in English Language Teaching or for
MA studies. One of the aims of ELTE 103 and ELTE 104 courses is to equip
students with necessary reading and writing skills to help them progress in their
academic studies in future. Thus, gaining this knowledge may provide students
opportunity to carry on their academic development after they graduate.
ELTE 105 is the only course in the first year which matched with Learning Outcome
8 (Upon successful completion of the course BA students will have become aware of
professional ethics). The following statement is given as a separate point in this
course which shows that this course meets the Learning Outcome 8:
PLAGIARISM: This is intentionally failing to give credit to sources used in
writing regardless of whether they are published or unpublished. Plagiarism
(which also includes any kind of cheating in exams) is a disciplinary offence and
will be dealt with accordingly).
None of the courses matched with Learning Outcome 9 (Upon successful completion
of the course BA students will have become receptive to the philosophy of lifelong
learning as well as continuous professional development).
ELTE 105 and ELTE 106 are the only courses which matched with Learning
Outcome 10 (Upon successful completion of the course BA students will have

become aware of the ELT impact in the globalizing world). For instance, one of the
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learning outcomes of these courses is as follows: ‘On successful completion of the
course, the students will distinguish between standard American and British English
by recognizing their major differences in pronunciation, which will help students for

better understanding the speech of native speakers’.

In the second year (fall-spring) of the undergraduate ELT program, there are nine ELTE
coded courses. The results show that almost all the courses addressed the learning
outcomes of the program.

- All the courses in the second year of the program addressed Learning Outcome 1,
Learning Outcome 2 and Learning Outcome 3 because the courses are conducted in
English, and therefore the student-teachers have an opportunity to develop their
written and oral communication skills, analytical and critical thinking skills as well
as their problem solving skills. In addition, all the ELTE coded courses in the second
year help students acquire core ELT concepts as well as theoretical and practical
knowledge compatible with contemporary professional requirements. To exemplify,
ELTE 205 and ELTE 206 courses aim to introduce students the main concepts in
terminology used in ELT. The results of the ‘Programme and Module Learning
Outcome Matrix’ also revealed that nearly most of the ELTE coded courses ‘highly’
matched with Learning Outcomes 1, 2, and 3.

- ELTE 205 and ELTE 206 are the only courses which matched Learning Outcome 4
because in these courses the students are taught different approaches and methods in
ELT which will be fruitful in developing skills for effective planning, preparation

and execution of language teaching in the future. Similar result can be observed in
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the ‘Programme and Module Learning Outcome Matrix’ prepared by the Department
as well.

None of the courses in the second year matched with Learning Outcome 5 since
there is no micro-teaching component in the second year courses.

ELTE 203, ELTE 204, ELTE 205, ELTE 206, ELTE 207, ELTE 208, ELTE 209,
ELTE 214, and ELTE 303 courses matched with Learning Outcome 6 because the
given assignments, tasks and activities (in and out of class) in these courses help
students develop confidence, creativity, and autonomy.

The courses which matched with Learning Outcome 7 are ELTE 203, ELTE 204,
ELTE 205, ELTE 206, ELTE 207, ELTE 208, ELTE 209, ELTE 214, and ELTE 303
because the activities done in these courses get students to gain an adequate
competence in English Language Teaching or for MA studies.

ELTE 203, ELTE 204, ELTE 205, ELTE 206, and ELTE 303 are the courses which
matched with Learning Outcome 8 since these courses aim at raising students’
awareness as regards professional ethics. For example, in ELTE 214, the students
learn professional ethics in terms of conducting research (e.g. Chapter 5: Ethics).

All the second year ELTE coded courses matched with Learning Outcome 9 since all
these courses attempt to familiarize students with the philosophy of lifelong learning
and continuous professional development. The same findings can be observed in the
‘Programme and Module Learning Outcome Matrix’ of the Department.

ELTE 203, ELTE 204, ELTE 205, ELTE 206, ELTE 208, ELTE 209, and ELTE 303
addressed Learning Outcome 10 since they focus on issues which help students

become aware of the ELT impact in the globalizing world.
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In the third year (fall-spring) of the undergraduate ELT program, there are 10 ELTE
coded courses. The findings revealed that the majority of the course outlines addressed
the learning outcomes of the program.

- All the ELTE coded courses except for ELTE 310 matched with Learning Outcomes
1 and 2 since these courses directly or indirectly help students further improve their
written and oral communication skills. In addition, they get students to develop their
analytical and critical thinking skills and problem solving abilities.

- ELTE 301, ELTE 302, ELTE 304, ELTE 305, ELTE 306, ELTE 307, ELTE 308,
and ELTE 309 were the courses which matched with both Learning Outcome 3 and
Learning Outcome 4. In these courses, students not only learn core ELT concepts
and theoretical and practical knowledge but also develop necessary skills for
planning, preparation and execution of language teaching.

- ELTE 301, ELTE 302, ELTE 305, ELTE 306, ELTE 307, and ELTE 308 courses
addressed Learning Outcome 5 since the students are expected to put their
theoretical knowledge into practice through microteaching sessions in these courses.

- All the ELTE coded courses except for ELTE 212 matched with Learning Outcome
6. To exemplify, in these courses the students are required to prepare various
projects, micro-teachings, lesson plans and reflection papers which help students
develop confidence and autonomy.

- With the exception of ELTE 310, all the ELTE coded courses in the third year
program addressed Learning Outcome 7 because what students learn in these courses
help them gain an adequate competence in English language Teaching or for MA
studies. Parallel results can be obtained in the ‘Programme and Module Learning

Outcome Matrix’ of the Department.
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- ELTE 301, ELTE 302, ELTE 304, ELTE 305, ELTE 306, ELTE 307, ELTE 308,
and ELTE 309 courses were in line with Learning Outcome 8 these courses get
students to be aware of professional ethics.

- Lastly, ELTE 301, ELTE 302, ELTE 304, ELTE 305, ELTE 306, ELTE 307, ELTE
308, and ELTE 309 courses addressed Learning Outcomes 9 and 10. For example, in
ELTE 304, ‘learner autonomy’ and ‘professional development’ are among the topics
studied. Moreover, these courses help students become aware of the impact of ELT
in the globalizing world. Similarly, in the ‘Programme and Module Learning

Outcome Matrix’, parallel results can be found.

There are seven ELTE coded courses in the fourth year (fall-spring) of the program.
The findings revealed that ELTE 401, ELTE 402, ELTE 411, ELTE 447, and ELTE 450
courses have learning outcomes which are compatible with the learning outcomes of the
undergraduate ELT program excluding Learning Outcome 5. On the other hand, ELT
348 and ELTE 406 courses are the courses which matched with all the learning
outcomes of the program including Learning Outcome 5. Parallel findings can be seen
when the ‘Programme and Module Learning Outcome Matrix’ of the Department is

analyzed.

To conclude, based on the above-presented results, it can be said that generally the
ELTE coded courses address the overall learning outcomes of the ELT program; these
findings are supported with the data in the ‘Programme and Module Learning Outcome

Matrix’ prepared by the Department for AQAS evaluation.
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4.7 Summary

In this chapter, the results obtained through the analysis of the student questionnaire,
student essays, student interviews, teacher interviews, alumni questionnaire and

document analysis have been presented.
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Chapter 5

DISCUSSION OF RESULTS AND CONCLUSION

This chapter aims to discuss the results of the study by addressing the relevant literature.
The organization of this discussion follows the order of the research questions. After
discussing the results of the study in the first section, the next section presents the

conclusion, and the last section focuses on pedagogical and theoretical implications.
5.1 Discussion of Results

According to the overall results of the study, the perceptions of the participants seem to
be positive. Although some drawbacks were mentioned by the participants, it can be said
that generally they had positive attitudes towards the undergraduate ELT program at
EMU. Moreover, various suggestions were recommended by the participants for the
improvement of the program. Overall findings of the study also indicated that the
undergraduate ELT program at EMU meets the needs of the students to a great extent.
5.1.1 Research Question 1: What are the strengths of the undergraduate ELT
program in the ELT department at EMU as perceived by the students, instructors
and alumni?

The major strength of the program as perceived by the students, instructors and alumni is
that the program trains effective language teachers. The existence of qualified
instructors, the open-door policy in the department, and rich contents of the courses can

be some of the reasons for this perception. The same strength was also mentioned in the
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AQAS report. Moreover, the parallelism between the learning outcomes of the program
and the course aims, procedures, learning outcomes and the course contents can be
another reason for that strength. The qualitative results of the relevant studies in which
Peacock’s (2009) Model was used did not reveal that those programs train effective
language teachers. The reason for that can be related with the research questions since in
the relevant studies, it was not asked stating the strengths of the programs to the
participants specifically. In addition, as one of the instructors mentioned, if the
documents are checked, it can be seen that most of the alumni who graduated from the
undergraduate ELT program at EMU work in either governmental or private schools in
North Cyprus, in Turkey as well as in various European countries, and this can be the

indication of the program’s effectiveness in training well-qualified language teachers.

The quantitative results of the study showed that the program balances the teaching of
English, teaching skills and classroom management skills since 100 % of the students
agreed on item 19 (The undergraduate ELT programme at EMU has a good linkage
between the teaching of; English, teaching skills, and classroom management skills).
However, the percentage of agreement for this item is lower in the relevant literature
(Coskun and Daloglu, 2010; Salihoglu, 2012; Peacock, 2009). The student questionnaire
results in Peacock (2009) indicated that 13 % of the students agreed on this item.
However, 87 % present of the students who participated in Coskun and Daloglu (2010)
agreed on this item. Similarly, the quantitative results in Salihoglu’s (2012) study
showed that 46.5 % of the students agreed that the program balances the teaching of
English; teaching skills, and management skills. The comparison showed that the
students who participated in the above mentioned studies in three Turkish contexts were
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satisfied with the balance of the relevant skills (teaching English, teaching skills and
managerial skills) whereas in Hong Kong this is not the case (58 % disagreement). Rich
course contents on classroom management in different courses such as micro-teaching
sessions and observation reports in School Experience course in the undergraduate ELT
program at EMU can be the reason for these results. Although there is only one
Classroom Management course in the program, the students believed that the program
has a good balance of those three components. The reason for that can be the existence
of various courses in the program which also focus on classroom management, either
directly or indirectly. ELTE 205-206 (Approaches to English Language Teaching I-11),
ELTE 303-304 (Special Teaching Methods I-11), ELTE 305-306 (Teaching Language
Skills 1-11), ELTE 301-302 (Teaching English to Young Learners I-1l), ELTE 411
(School Experience) and ELTE 406 (Teaching Practice) can be given as examples to
such courses which provide knowledge about and practices on classroom management
skills. For example, the courses listed above also focus on lesson planning and micro-
teaching sessions in which classroom management skills are naturally included. On the
other hand, it is obvious that, a teacher need to be equipped well according to the
changing conditions of the world. Being knowledgeable not only in foreign language
teaching but also in other issues related to native language and national history may help
to a teacher candidate to be aware of the current issues in the world. This can be

beneficial both in personal and academic development.

Other strengths of the program driven from the results of the student questionnaires were
that the program teaches effective management skills (item 13); prepares the students to
teaching profession (item 20); gives sufficient training in English (item 3); promotes
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adequate teaching skills (item 4); and teaches ‘how to teach’ (item 11). Although 96 %
of the students who participated in this study believed that the program teaches effective
classroom management skills (item 13) and 92 % of them agreed that the program
teaches English sufficiently (item 3), the participant students in Peacock’s (2009) study
were not positive on those two items (29% expressed agreement for both items)
whereas in Coskun and Daloglu’s (2010) study 80% of the students agreed that the
program teaches classroom management skills and 69 % of students agreed that the
program gives adequate training in English. Similarly, in Salihoglu’s (2012) study it is
observed that 64 % of the students think that the program gives classroom management
skills and 39.5 % students agreed that the program trains the students in English. The
comparison among the results given above revealed that the undergraduate ELT program
introduced by HEC (Higher Education Council), in Turkey, as perceived in three
different contexts by the students is clearly effective however, the teacher education
program in Hong Kong context was not found sufficient enough. In addition to
quantitative results, the qualitative results showed that 4 of the students expressed their
agreement in the interviews that the undergraduate ELT program at EMU has effective
language improvement courses (parallel results with item 3). Moreover, 2 of the
interviewees and 2 of the alumni said that they found Classroom Management Skills

course sufficient (parallel results with item 13).

According to the quantitative results, it can be seen that 92 % of the students believed
that the undergraduate ELT program at EMU gives adequate training in English.
However, 52 % of the students in Peacock’s (2009) study, 78 % of the students in
Coskun and Daloglu’s (2010) case, and 59 % of the participants in Salihoglu’s (2012)
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study agreed that the programs in the relevant contexts gives adequate training in
teaching skills. Furthermore, as it was found in this study, the relevant studies’ results
showed that 65 % of the students in Hong Kong contexts, 85 % of the students in
Coskun and Daloglu’s (2010) context and 78 % of the students in Salihoglu’s (2012)
case believed that the teacher trainer program in those contexts teaches how to teach
English. Moreover, similar results for item 20 (The undergraduate ELT program at EMU
prepared me to teach English in the classroom) were observed in the other studies in
which Peacock’s (2009) Model was used. 45 % of the participant students in Peacock
(2009), 78 % of the students in Coskun and Daloglu (2010) and 76 % of the students in
Salihoglu (2012) agreed that those programs prepare the students to teach English in the
classroom. According to the results for the items given above, it can be said that four of
the teacher education programs in four different contexts satisfy the students. However,
for item 15 which asks whether the program teaches how to adapt foreign language
teaching materials, the students in EMU case, and in Coskun and Daloglu’s (2010) case,
and Salihoglu’s (2012) case, were positive (with 84%, 84%, and 80%, respectively)
whereas the students in Peacock’s (2009) study neither agreed or disagreed (47 %) on
this item. The reason for this can be the practices done in the relevant courses (i.e. ELTE
401: Materials Development and Adaptation in English) which raise the awareness of
the students on materials adaptation theories and practices in Turkish context. The
students in Hong Kong context may not be aware of the theories and trends in materials
adaptation due to various reasons. The reasons can be related to the content of the

courses, requirements of the courses or presentation of the theories.
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Another strength as mentioned by the students and alumni is the effectiveness of the
‘Teaching Practice’ course because this course provides an opportunity to the students to
put the theory that they gained throughout the program into practice. It can be said that
the students are aware of the importance of putting theories into the real classrooms with
the real students in teacher education which may help students to evaluate their strengths
and weaknesses before they start the teaching profession. Reflection papers (stated in the
course policy sheet of the course) may be helpful in teaching students to evaluate
themselves as a teacher (item 12) and to be a reflective teacher (item 8). These issues
were also two of the items in the student-questionnaire and the results show that the
students agreed that the program provides those features to the students (88% for both).
The development of self-esteem can be raised up in this course through various tasks
which help students to master their theoretical knowledge into practice. As the students
experience teaching profession, they may start to feel more confident in their job. As it
was mentioned by different alumni, those practical tasks helped them to be more
sufficient at the beginning of their profession since they had chance to experience the
real classroom atmosphere before they start their job. Since this is the only course which
gives an opportunity to the students to put what they have learned into practice with real
students in a real classroom environment, it is possible to say that this course helped

them feel that they have ability to teach.

Both the students and the instructors thought that the undergraduate ELT program has a
clearly stated philosophy. The same finding was reached in Peacock’s (2009) study, too.
This can be because of clearly mentioned mission, vision, values and learning outcomes
of the program in the Student Handbook in North Cyprus and Hong Kong cases. Being
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accredited by three different institutions, Higher Education Council (HEC), Supervisory
Board of Higher Education and Accreditation, and AQAS can be another reason for the
program having a clearly stated philosophy which shows that the program follows a
clearly stated philosophy. It should be noted that the currently stated mission, vision and
learning outcomes of the program were mostly due to requests of the preparation for a
very comprehensive internal and external evaluation. However, other studies in the
relevant literature was identified that the programs in those cases do not have clear-cut
philosophy (Coskun and Daloglu, 2010; and Karakas, 2012) whereas Salihoglu (2012)

did not focus on this issue at all in his study.

In addition, in Northern Cyprus case, it is believed that the program gives the ability to
use and adapt foreign language teaching materials as it was identified in Ogeyik (2009),
Peacock (2009), Coskun and Daloglu (2010), and Salihoglu (2012), too. It can be said
that the program provides life-long learning and practical issues, prepares students to
function in different socio-cultural contexts and it is up-to-date with the hardest work of
the instructors (who design and apply course contents) in the department by relying on
the teacher interviews. At this point, it is important to talk about the existence of well
qualified instructors who make the program work effective by relying on the students’,
instructors’ and the alumni’s responses. The instructors are the ones who prepare the
course contents, transfer the relevant knowledge to the students and provide the
necessary practical opportunities for the students. When the structure of the program is
explored, it can be seen that the program does not directly focus on those issues but
carefully designed course contents and carefully organized assignments and projects
reveal that the instructors successfully meet those needs of the students.
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The effectiveness of the language improvement courses is another strength of the
undergraduate ELT program, which helps students to develop their language
proficiency. Both the students and the alumni agreed that the language improvement
courses are really effective. Although students have to come to the department with a
certain degree of language proficiency, this degree can be verified according to the
backgrounds of the students in various skills. For example, a student who can fluently
speak may not perform in accurate writing. However, effectively designed and presented
language improvement courses seem to be helpful for the students in developing their
language proficiency. In addition, the multicultural structure of the department can be
the other reason for that because the students have a chance to use the target language
frequently. The multicultural environment of the university needs to be emphasized at

this point as well since there are students from 76 different countries at the university.

In summary, it seems that the undergraduate ELT program at EMU has various strengths
as perceived by the students, instructors and alumni but the major strength of the
program is that the program trains effective language teachers which shows that the
program reaches its main aim and trains qualified, well-equipped, up-to-date, flexible
and modern language teachers who can function in different socio-cultural contexts.
5.1.2 Research Question 2: What are the weaknesses of the undergraduate ELT
program in the ELT department at EMU as perceived by the students, instructors
and alumni?

The findings of the study revealed the fact that the undergraduate ELT program at EMU
lacks practical issues. Specifically, it is emphasized that the time allocated for School
Experience and Teaching Practice courses is not at the desired level. The students,
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instructors and alumni stated that the students keep receiving theoretical information
about language teaching but they have only one semester to put all this theory into
practice. Because of this, it seems that the major weakness of the program is the lack of
sufficient teaching practice which should be the basic component of a teacher education
program. The same finding was also found in Coskun and Daloglu (2010), Karakas
(2012), Seferoglu (2006), and Peacock (2009). One of the reasons of insufficient
Teaching Practice opportunities in the program can be the lack of agreement among the
Ministry of National Education (MoNE), cooperating schools and the universities since
accepting student teachers to the schools for School Observation and Teaching Practice
courses is done on voluntary basis. Introducing a protocol between the MoNE and

universities on this issue may reduce the problems in sending students to the schools.

Another major weakness of the program as perceived by the students, instructors and
alumni is the existence of courses which were believed not to be related with teacher
education. Both the students and the alumni stated the names of these courses: Computer
I-11, Turkish I: Written Communication, Turkish Il: Oral Communication, Atatlirk
Principles and History of Turkish I and Atatlrk Principles and History of Turkish Il are
the most frequently mentioned courses which were seen as ‘unnecessary’ in teacher
education. The reason for that can be the content of the courses. For instance, Computer
lessons focus on the use of Microsoft Office programs, Turkish classes cover linguistic
features of Turkish language and the History courses include information about the
establishment of the republic which does not relate to teaching English profession.
Another reason can be the language of instruction in these courses. For example, Turkish
and History courses are held in Turkish language which makes the learning process
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problematic for the students who study in an English medium department. By
reorganizing the contents of the courses, the effectiveness of those lectures can be
increased. For instance, Computer classes can focus on the use of computers or
technological devices in language teaching and assessment. Moreover, since we live in a
world in which technology has a huge role in human beings’ lives, too many digital-
natives and techno-geeks (Harmer, 2007) have appeared all around the world, and thus
the students at this age and level need to be assumed that they already know how to use

Microsoft Office programs.

The data gathered from the instructors indicated that some of the courses in the program
are misplaced. This shows that the organization of the courses in the program does not
follow the top-down structure. Thus, the students may have problems in learning the
theories since the relevant knowledge and information is given at an early stage. For
example, it is believed that ELTE 214 (Research Methods in ELT) should be in the 3"
year of the program, not in the 2"%. The same point was considered as a weakness in
Yavuz and Topkaya’s (2012) study and the same suggestion was also made by one of
the instructors who participated in their study. It was mentioned by that instructor that,
this course can be more effective if it is moved to the second semester of the 3 year
after students take the following courses: Teaching Language Skills I, Special Teaching

Methods I-11, Teaching English to Young Learners I, and Language and Society.
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5.1.3 Research Question 3: What are the suggestions of the ELT students,
instructors, and alumni for the improvement of the undergraduate ELT program
at EMU?

Adding more practical courses into the program is highly recommended by the students,
instructors and the alumni. Moving School Observation course to the 3" year may create
an opportunity for adding another Teaching Practice course to the 4" year, as mentioned
by the participants as well. The same suggestion was also mentioned in the relevant
literature (Coskun & Daloglu; 2012, Karakas; 2012, Peacock; 2009). The AQAS
experts, at the end of the evaluation, recommended the same issue for the improvement
of the program. In addition, Cangil (2000) finds out that the students who were studying
in German Language Teaching in Istanbul University have positive attitudes towards the
School Observation-l1 course which was placed in the 1% year of the old teacher
education program. With regard to Cangil’s (2000) result, Karakas (2012) emphasizes
that the place of the School Observation course in the previous program was much better
than the newly introduced one since School Observation course in the 1% year provides
students the chance of dropping the program at an early step if they feel that the teaching
profession is not appropriate for them. It is important to give Dortmund University as an
example at this point; in that university, the teacher candidates start going to schools
right at the very beginning of their education and experience the teaching profession at
an early stage. They also have to take a test at the end of the 1 year in order to assess
their achievement and success so that at the end of the 1% year, the students have a
chance to drop their education in case they think the teaching profession is inappropriate

for them.
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In relation to this, having an agreement among the government, schools and the
universities may reduce the problems in sending teacher candidates to the schools, and
this can create more opportunities for adding more practical courses into the program.
Moreover, although the contents of Teaching English Young Learners courses include
materials development projects for young learners and micro-teaching sessions, this
artificial environment may not be sufficiently enough for a teacher candidate. Thus,
providing opportunities for the students to practice teaching young learners in
kindergartens and nurseries was another important suggestion for the improvement of

the program.

Removing some of the courses from the program and reducing the number of courses
was another highly recommended suggestion by the participants. As some of the courses
were found unnecessary (i.e. Computer, Turkish and History) in a teacher education
program, they can be removed (Application to Service to Community course) or
combined (i.e. English-Turkish Translation and Turkish-English Translation) for
reducing the number of the courses. It can be seen that having 8 courses in the first two
semesters and 7 in the following semesters seems to make students overloaded. This
may also create problems in their learning and social life. This situation also makes the
students and teachers not to have enough time for research. Expecting from a person to
attend all of the courses regularly, fulfill all the requirements of the courses successfully,
and be successful in all of the exams may not seem to be very humanistic. Therefore,
reducing the number of courses by combining some courses or removing some others
can be a logical solution. For example, ELTE 207 (English-Turkish Translation) and
ELTE 212 (Turkish-English Translation) courses can be combined since they are not
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directly related to ELT (as suggested by instructor 2). Moreover, Atatlrk Principles and
History of Turkish Reforms I-11, Turkish I: Written Communication and Turkish 1I: Oral
Communication classes can be removed from the program as recommended by the

majority of the students and alumni.

On the other hand, some courses need to be added to the program. When the program
and the course contents were analyzed, it was found out that the program lacks a course
on cultural issues. Although ELTE 301, ELTE 302, and ELT 304 courses have chapters
on this issue, this cannot be sufficient. Adding another course which focuses on teaching
language and Culture can be effective. Moreover, having only one course based on
Testing and Evaluation in ELT is another point that needs to be improved. Therefore,
removing the educational Measurement and Evaluation course which is not directly
related to foreign language assessment, which was also mentioned by Instructor 2, and
adding another Testing and Evaluation in ELT course can be more fruitful for the
students. Likewise program has only one course on sociolinguistics (ELTE 309-
Language and Society). Adding one more course on this subject may help students
function more sufficiently in different socio-cultural contexts, which was also

recommended by three of the students and one of the instructors.

When the weaknesses of the program were analyzed it was observed that given options
in Second Foreign Language course is not at the desired level since most of the students
and the alumni suggested to have more and different options in this course rather than
being forced to take German or French. Italian, Russian, Greek and Spanish were the

options suggested by the students and the alumni. The reason for that can be related with
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the interest of the students. French and German languages are also given in secondary
and high schools in North Cyprus. Thus, the students may want to learn other languages.
In addition, Instructor 2 recommended that this course can start in the 2" year and it
needs to be based on certification procedure as it is in most of the European countries.
For Major Area Elective courses, there can be other options apart from Applied
Linguistics, English for Specific Purposes and Audio-visual Aids because the students
have to take all of these elective courses since they are the only courses offered in the
program. Therefore, offering different courses on various subjects can be one of the

solutions.

To sum up, adding more practical issues to the program, decreasing the number of
courses, removing Computer I-I1l, Turkish 1 (Written Communication)-11 (Oral
Communication), and Atatlrk Principles and History of Turkish Reforms I-I1 courses,
adding courses which focus on teaching culture and socio linguistics, and offering more
options in Second Foreign Language course and Major Area Elective courses are the
major suggestions recommended by the participants.

5.1.4 Research Question 4: To what extent does the ELT program meet the needs of
prospective English language teachers?

According to the results, the undergraduate ELT program at EMU meets the needs of the
students. 76 % of the students agreed that the program meets their needs, and six of the
eight instructors believed that the program meets the needs of the students. They said a
great number of alumni keep sending e-mails and messages saying that the education
that they got from the program helped them a lot to conduct their profession effectively,
continue their education successfully and cope with the problems they face easily. Thus,
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according to the results, it can be said that the program meets the needs of the students to

a great extent.

Moreover, the document analysis showed that the courses have been designed carefully
to meet the needs of the students because most of the learning outcomes of the ELT
program were addressed in the ELT coded courses (i.e. aims, classroom procedures and
the learning outcomes of the courses). Parallel results were obtained in the ‘Programme

and Module Learning Outcome Matrix” prepared for the AQAS evaluation.

Moreover, the results of the graduate survey administered by the university and used in
AQAS evaluation indicated that the alumni were satisfied with the program and this can
be the indication of the match between the needs of the students and the learning

outcomes of the program. In other words, the program meets the needs of the students.

Based on the above-discussed results, it can be said that the undergraduate ELT program
at EMU meets the needs of the students to a great extent. This was found in Coskun and
Daloglu’s (2010) case as well, whereas the students who participated in Peacock’s
(2009) and Salihoglu’s (2012) studies were not sure (they neither agreed nor disagreed)
whether the program meets their needs or not.

5.2 Conclusion

Various strengths and weaknesses of the program were mentioned by the students,
instructors and alumni. Some suggestions were also made by the participants in order to
make the program better. The results of the data analysis showed that the participants
have positive attitudes towards the undergraduate ELT program at EMU. The major

134



strength indicated by the students, instructors and alumni is that the undergraduate ELT
program trains effective language teachers who are well-educated, can teach English
language effectively, are up-to-date and modern, can function in different socio-cultural
contexts, and can use materials development and adaptation techniques effectively. It is
also believed by the students, instructors and alumni that the undergraduate ELT
program at EMU trains well-qualified language teachers with the help of highly
qualified teacher trainers. The existence of open-door policy in the department is another
strength of the department and another reason of training qualified language teachers
since the instructors in the department are always ready to help the students both in their

academically and non-academically.

On the other hand, the results of the study reveal that the program also has various
weaknesses as perceived by the students, instructors and alumni. One of the major
weaknesses of the undergraduate ELT program at EMU is that the program lacks
sufficient practical issues. More specifically, the time allocated for School Observation
and Teaching Practice courses was found insufficient. Moreover, the results of the
document analysis indicated that the program lacks practical issues. There is no doubt
that a program which trains teachers needs to provide as much opportunity as possible
for application in order to familiarize the students with the classroom atmosphere.
Another weakness of the program is the existence of some courses which are not directly
related to English language teaching. It is believed that the existence of those courses
make the students overloaded, limit their social life and limit the opportunities for
research and affect their CGPA (Cumulative Grade Point Average) in a bad way. It is
also emphasized by one of the students and the instructors that the language education
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programs in European countries do not have that many courses in their programs.
Instructor 2 also found the number of the courses non-humanistic. Computer I-II,
Turkish I-11, and History I-11 were the mostly stated courses by the students. In addition,
the results of the study revealed the fact that the undergraduate ELT program does not
organize many academic events as it was mentioned by four of the students. However,
they said that they would like to have more academic organizations which might be
helpful in developing themselves as a teacher. Another weakness indicated in student
interview sessions was having only one course on classroom management. The students
think that it is very crucial in teaching education. In other words, it is believed that this

course is necessary for a teacher in order to teach effectively.

The document analysis results revealed the fact that the program lacks course(s) on
teaching language and culture even though multiculturalism is one of the values of the
program. Although there are some courses on this issue, it cannot be enough for a
language teacher education program. Another weakness of the program identified in the
course policy sheets is the lack of courses which need to be offered more than one
semester in an expanded framework. For example, Classroom Management and Testing
and Evaluation in ELT were the courses which were mentioned by the students. They

wanted to have more courses based on those issues.

The participants of the study also recommended various suggestions for the
improvement of the undergraduate ELT program at EMU. The students, instructors and
alumni suggested that the program needs to include more practical issues. It is believed

that the existence of courses which focus on application will make the program more
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effective and of will be more sufficient in teacher training. Parallel to this suggestion,
removing some of the courses which are not directly related to language teacher
education may create various opportunities to add more practical courses into the
program as recommended by the students, instructors and alumni. Furthermore,
changing some of the courses’ places was another suggestion given by two instructors.
For instance, it is mentioned by Instructor 2 that the place of ELTE 214 (Research
Method Skills) should not be in the 2" year of the program since the content of the
course is heavy for a sophomore student. Instead, the course needs to be moved to the 3"
or 4™ year. The participants believed that the above-given suggestions may contribute

various insights for the improvement of the program.
5.3 Implications of the Study

The results of the study can provide some implications for both pedagogy and the further
studies.

5.3.1 Pedagogical Implications

The results of the present study may have a number of pedagogical implications. Firstly,
the results of the study can provide feedback to the instructors and the administration for
the improvement of the courses (i.e. Testing and Evaluation in English Language
Teaching) and the overall program (i.e. reordering the courses, adding and/or removing
courses). Secondly, the program can better address the needs of the practicing teachers if
the results of this study as well as the points noted in AQAS evaluation report are taken
into consideration. This study revealed that there is a communication gap between the
Ministry of National Education (MoNE) and the universities. Therefore, having a

systematic and sufficient contact with the MoNE is another implication which can be
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driven from this study and which was also mentioned by Yavuz and Topkaya (2013).
Moreover, a protocol between the MoNE and universities can be signed in order to
improve the School Observation and Teaching Practice courses and make them better
address the students’ needs. Lastly, another implication can be the organization of
academic activities in the department which may help students to develop themselves.
By organizing these kinds of organizations, the students may be encouraged to conduct
researches or even do publications in English language teaching. Frequently organized
academic activities may also help students to follow recent trends in English language
teaching.

5.3.2 Implications for Further Research

The present study has some implications for further research. First, analysis of
assessment methods can be added to the evaluation model. This component is missing
both in this and the other studies (Hong Kong and Turkey cases). The assessment criteria
and students’ grades of the courses can be taken into consideration in order to identify to
what extent the course aims and learning outcomes have been achieved which was also
mentioned in AQAS-Self Evaluation Report. Second, observations can be conducted;
this was also suggested by Peacock (2009). Observations may help to find out to what
extent the course contents course policy sheets are put into practice. They may also be
beneficial in assessing the up-to-datedness of the program by identifying the teaching
approaches and methods used by the instructors. As Salihoglu (2012) suggested, the
classroom observations may create an opportunity to identify the extent of matching the
expectations of the students and the real classroom practices. Third, the cooperating
teachers at the schools could be included in future evaluation studies to identify their

opinions about the effectiveness of the undergraduate ELT program in training English
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language teachers. They can be interviewed and asked whether the program prepares the
students to the teaching profession, equips them with modern approaches and techniques
and so on. As part of AQAS evaluation process, the ELT Department already
administered a survey to cooperating teachers at schools, but conducting interviews with
them may provide further in-depth data on this issue. Fourth, as one of the stakeholders,
the administer of Ministry of National Education could be interviewed to find out to
what extent the philosophy of the ELT program matches with the language teacher
standards set by the Ministry of National Education. Lastly, collecting and analyzing the
educational and other courses’ course policy sheets may be helpful in order to identify
their relevance to English language teacher education. Similar studies can be conducted

in other ELT Departments in North Cyprus to compare the results.
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Appendix A: Undergraduate English Language Teaching Program at Eastern

Mediterranean University

ENGLISH LANGUAGE TEACHING UNDERGRADUATE PROGRAM (A1)

INGILiZCE OGRETMENLIGI LISANS PROGRAMI (A1)

FIRST YEAR - FALL SEMESTER

FIRST YEAR - SPRING SEMESTER

REF. C. [C. CODE  [COURSE TITLE CREDITS ECTS REF.C. |C. CODE  [COURSE TITLE CREDITS ECTS
CREDITS CREDITS
A1411  |ELTE101 Contextual Grammar | (3-0-0)3 3 A1421  [ELTE102 Contex tual Grammar Il (3-0-0)3 3
A1412 |ELTE103  |Advanced Reading and Writing | (3-0-0)3 6 A1422 |ELTE104  [Advanced Reading and Writing Il (3-0-0)3 6
A1413  |ELTE105 Listening and Pronunciation | (3-0-0)3 3 A1423 |ELTE106 [Listening and Pronunciation Il (3-0-0)3 3
A1414  |ELTE107  |Oral Communication Skills | (3-0-0)3 3 A1424 |ELTE108  [Oral Communication Skills Il (3-0-0)3 3
A1415 |EDUC101 |Introduction to Educational Sciences (3-0-0)3 6 A1425 [ELTE112 Vocabulary (3-0-0)3 3
A1416 [TREG111  [Turkish I Written Communication * (2-0-0)2 3 A1426 |EDUC114  |Educational Psychology (3-0-0)3
A1417  [ITEC105 Computer | (2-2-0)3 3 A1427 |TREG112  |Turkish Il: Oral Communication * (2-0-0)2 3
A1418 |GPSC109 |Effective Communication Skills (3-0-0)3 3 A1428 |ITEC106 Computer Il (2-2-0)3 3
TOTAL 23 30 TOTAL 23 30
SECOND YEAR - FALL SEMESTER SECOND YEAR - SPRING SEMESTER
ECTS ECTS
REF. C. [C. CODE  [COURSE TITLE CREDITS REF.C. |C. CODE  [COURSE TITLE CREDITS
CREDITS CREDITS
A1431 |ENGL211  |English Literature | (3- 3 A1441 [ENGL212  [English Literature Il (3- 3
A1432  |ELTE203 Linguistics | (3-0- 3 A1442 |ELTE204  [Linguistics Il (3-0- 3
Approaches in English Language . . .
A1433  |ELTE205 Teaching | (3-0-0)3 6 A1443 |ELTE206  |Approaches in English Language Teaching Il (3-0-0)3 6
A1434  |ELTE207 English-Turkish Translation* (3-0-0)3 3 A1444  |ELTE208 Language Acquisition (3-0-0)3 3
A1435 |ELTE209 Presentation Skills (3-0-0)3 6 A1445 |ELTE303 Special Teaching Methods | (2-2-0)3 6
A1436  |EDUC205 |Principles and Methods of Instruction | (3-0-0)3 6 A1446 |CITE336 Instructional Technology and Materials Design (2-2-0)3 6
A1437  |EDUC207  [History of Turkish Education (2-0-0)2 3 A1447 |ELTE214 Research Methods in English Language Teaching (2-0-0)2 3
TOTAL 20 30 TOTAL 20 30
THIRD YEAR - FALL SEMESTER THIRD YEAR - SPRING SEMESTER
REF. C. [C. CODE  [COURSE TITLE CREDITS ECTS REF.C. |C. CODE  [COURSE TITLE CREDITS ECTS
CREDITS CREDITS
A1451  |ELTE301 Teaching Eng. to Young Learners | (2-2-0)3 6 A1461 |ELTE302 Teaching Eng. to Young Learers Il (2-2-0)3 6
A1452  |ELTE304 Special Teaching Methods I (2-2-0)3 3 A1462 |ELTE212 Turkish - English Translation* (3-0-0)3 3
A1453  [ELTE305 Teaching Language Skills | (2-2-0)3 6 A1463 |ELTE306 Teaching Language Skills Il (2-2-0)3 6
A1454  [ELTE307 Literature and Language Teaching | (3-0-0)3 3 A1464 |ELTE308 Literature and Language Teaching Il (3-0-0)3 3
A1455 |EDUC311  [Classroom Management (2-0-0)2 3 A1465 |EDUC313 |Measurementand Evaluation (3-1-0)3 6
A1456  |ELTE309 Language and Society (3-0-0)3 6 A1466 |ELTE310 Applications of Service to Community (1-2-0)2 3
A1457  |SFLN1 Second Foreign Language | (2-0-0)2 3 A1467 [SFLN2 Second Foreign Language Il (2-0-0)2 3
TOTAL 19 30 TOTAL 19 30
FOURTH YEAR - FALL SEMESTER FOURTH YEAR - SPRING SEMESTER
REF. C. [C. CODE  [COURSE TITLE CREDITS ECTS REF.C. |C. CODE  [COURSE TITLE CREDITS ECTS
CREDITS CREDITS
Aa71 |eLTEd01 Materiéls Dev elopment and Adaptation (300 6 Atagt |ELTE402 Tesﬁng and Evaluation in English Language 300 6
in English Teaching
A1472  |ELTEO1 Major Area Elective | (2-0-0)2 3 A1482  |ELTE02 Major Area Elective Il (2-0-0)2 3
A1473  |ELTE411 School Ex perience (1-4-0)3 6 A1483 |ELTE406 Teaching Practice (2-6-0)5 9
A1474 |EDUC312  [Counseling (3-0- 6 A1484 |ELTEO03 Major Area Elective Ill (2-0- 3
A1475 |EDUC413  [Special Education (2-0- 3 A1485 |EDUC412 |Comparative Education (2-0- 3
Atatiirk Principl d History of
A1476  |TARH101* i Frinclples and History o (2002 3 A1486 |TARH102*  [Atatirk Principles and History of Turkish Reforms IFF | (2-0-0)2 3
Turkish Reforms [*
A1477  |SFLN3 Second Foreign Language Il (2-0-0)2 3 A1488 |EDUC307  [Turkish Education System and School Administration |  (2-0-0)2 3
TOTAL 17 30 TOTAL 18 30

153




Appendix B: Peacock’s Fifteen Question

Does the program...

... have a clearly stated philosophy?
... reflect program philosophy?

. promote trainee flexibility in using different teaching approaches for different
situations?

... promote the ability to use, and to adapt, foreign-language-teaching materials?
... balance received knowledgeversus experiential knowledge?

. incorporate and encourage trainee reflection on the experiences and values  they
have when they enter the program? In particular, does it encourage trainee reflection on
their ‘apprenticeship of observation’?

... promote the skill of reflection and self-evaluation as a teacher?

... promote future reflective practice?

... promote the ‘long-term, developmental nature of learning to teach’ — does it promote
post-qualification teacher growth and development?

... have good linkage among courses, avoiding overlaps?

... balance teacher- and student-centered learning?

... prepare EFL teachers to function in the sociocultural context in which they will
work?

. incorporate and balance linguistic, pedagogic, and managerial competence to an
appropriate degree? Linguistic competence here means L2 proficiency. Pedagogic
competence refers to teaching skills plus knowledge of language and second language
acquisition.

Is the program up-to-date?
Do students believe the program meets their needs, is relevant to their needs, and
adequately prepares them for classroom teaching?
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Appendix C: Student Questionnaires

Dear students,

As part of my MA studies, I am conducting a research on the evaluation of the
undergraduate English Language Teacher Education Program. This questionnaire aims
to identify your opinions about the English Language Teaching Program. To this aim,
you are asked to state the strengths and the weaknesses of the undergraduate ELT
program, and to give suggestions for its improvement. It is very important that you
answer the questions sincerely. Your identity and individual responses will be kept

confidential, and the data will be used only for research purposes.

Thank you for your cooperation.

Sansel ZORBA

MA Student

English Language Teaching Department

Faculty of Education, Eastern Meditarranean University

e-mail: sansel zorba@cc.emu.edu.tr

CONSENT FORM

| have read and understood the purpose of this study and how my responses will be used.

Therefore, | agree to participate in this study.

Name-surname:

Signature:

Date:
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Appendix C: Student Questionnaire (cont.)

Part I Background Information

Directions: Please provide the necessary information below.

Gender: [ Male L] Female
Age: [J17-22 [] 23-28 L1 29-34 [] 35+
Class: [J 3% year [J 4™ year

Nationality: [JTurkish (TR) [ Turkish Cypriot (TRNC) LJ Other (please
specify)
Mother Tongue: [ITurkish [J English [JOther (please specify)

Part I1: Evaluation of the undergraduate English Language Teaching Program

Directions: Please read the following statements and mark (X) as appropriate.

The undergraduate ELT 1 2 3 4 5
programme at EMU... Strongly Agree Uncertain Disagree Strongly
Agree Disagree
1. ... has good linkage between
different courses.

2. ... avoids overlapping
information between different
courses.

3. ... gave me adequate training in
English.

4. ... gave me adequate training in
teaching skills.

5. .. gave me adequate training
for the needs of the local
context.

6. .. isup-to-date.

7. ...encouraged me to reflect on
my past experiences as a
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language learner.

8. ...encouraged me to be a
reflective teacher (when | start
teaching).

9. ... promotes flexibility in using
different teaching practices for
different situations.

10. ... balances teacher-centered
and student-centered learning
on its courses.

11. ... taught me how to teach
English.

12. ... taught me how to evaluate
myself as a teacher.

13. ... taught me classroom
management skills .

14. ... taught me how to use foreign
language teaching materials.

15. ... taught me how to adapt
foreign language teaching
materials.

16. ... increased my powers of self-
evaluation.

17. ... taught me foreign language
testing and evaluation skills.

18. ... is relevant to my needs.

19. ... has a good balance between
the teaching of; English,
teaching skills, and classroom
management skills.

20. ... prepared me to teach English
in the classroom.

21. ... met my needs.

22. By the end of the

Undergraduate ELT Programme
at EMU, I will be ready to teach
English.
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Appendix C: Student Questionnaire (cont.)

Part Ill: Please answer the following questions about the four-year
undergraduate ELT Program.

1) What are the strengths of the undergraduate ELT program?

2) What are the weaknesses of the undergraduate ELT program?

3) What can be done to improve the undergraduate ELT program? Please, list
your suggestions.
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Appendix D: Student Essays

Dear student,

As part of my MA studies, I am conducting a research on the evaluation of the
undergraduate English Language Teacher Education Program. This essay writing task
aims to identify your opinions about the philosophy of the undergraduate English
Language Teaching Program. To this aim, you are asked to write one-page essay to
express your views regarding the philosophy of the program, and whether it reflects the
reality or not. The philosophy of the program will be provided by the researcher and you
are required to finish it before the end of the mid-term examination week. It is very
important that you answer the questions objectively. Your identity and individual

responses will be kept confidential, and the data will be used only for research purposes.

Thank you for your cooperation.

Sansel ZORBA

MA Student

English Language Teaching Department

Faculty of Education, Eastern Meditarranean University

e-mail: sansel zorba@cc.emu.edu.tr

CONSENT FORM

| have read and understood the purpose of this study and how my responses will be used.
Therefore, | agree to participate in this study.

Name-surname:

Signature:

Date:
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Appendix D: Student Essays (cont.)

The Mission Statement

To provide contemporary tertiary education, in line with the University mission statement, to
maintain quality standards in teaching and research at the undergraduate and postgraduate levels,
to keep abreast of the academic developments and professional innovations, and to meet the
educational challenges in the globalizing world.

The Vision Statement

To become one of the leading ELT Departments in the region, receptive to innovations as well
as improvement, training well-rounded language teaching professionals in a multicultural
environment.

The Values

- Learner-Centeredness - Quality Research
- The Code of Practice - Multilingualism
- Contemporary Language Education } Multiculturalism

- High Standards in Teaching

Undergraduate Program (B.A. in ELT)

The undergraduate degree program of the ELT Department is informed by the belief that
language teacher training must combine academic knowledge, effective professional
training and practice. The major objective of the BA program is thus to provide students
with specialized knowledge in the field and to equip them with practical skills for
teaching.

A well-balanced emphasis on theory and application is maintained throughout the BA
study; commencing with the first year of language work and culminating with school
experience and practicum at the close, students have opportunities to relate theory to
practice and to explore career options. Moreover, a range of Major Area elective courses
provide students with opportunities to familiarize themselves with the most recent
developments in the field.

The program curriculum covers most of the courses that are considered critical to
successful language instruction such as linguistic foundation, approaches to ELT, special
teaching methods, teaching language skills, language acquisition, research methods,
classroom management, testing and evaluation, as well as other courses crucial to
effective teaching performance and professional growth.
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Appendix D: Student Essays (cont.)

Directions: Answer the following question after you read the philosophy of the

undergraduate ELT Program.

e Does the program reflect program philosophy?
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Appendix E: Student Interview Questions

Dear student,

As part of my MA studies, I am conducting a research on the evaluation of the
undergraduate English Language Teacher Education Program. This interview aims to
identify your opinions about the English Language Teaching Program. To this aim, you
are asked to state the strengths and the weaknesses of the program, and to give
suggestions for its improvement. It is very important that you answer the questions
realistically. Your identity and individual responses will be kept confidential, and the

data will be used only for research purposes.

Thank you for your cooperation.

Sansel ZORBA

MA Student

English Language Teaching Department

Faculty of Education, Eastern Meditarranean University

e-mail: sansel zorba@cc.emu.edu.tr

CONSENT FORM

| have read and understood the purpose of this study and how my responses will be used.

Therefore, | agree to participate in this study.

Name-surname:

Signature:

Date:
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Appendix E: Student Interview Questions (cont.)

Please answer the following questions by providing specific evidence and examples.

1. What are the strengths of the undergraduate ELT program?

2. What are the weaknesses of the undergraduate ELT program?

3. How can the undergraduate ELT program be improved?
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Appendix F: Teachers Interview Questions

Dear teacher,

As part of my MA studies, I am conducting a research on the evaluation of the
undergraduate English Language Teacher Education Program. This interview aims to
identify your opinions about the English Language Teaching Program. To this aim, you
are asked to state the strengths and the weaknesses of the program, and to give
suggestions for its improvement. It is very important that you answer the questions
sincerely. Your identity and individual responses will be kept confidential, and the data

will be used only for research purposes.

Thank you for your cooperation.

Sansel ZORBA

MA Student

English Language Teaching Department

Faculty of Education, Eastern Meditarranean University

e-mail: sansel zorba@cc.emu.edu.tr

CONSENT FORM

| have read and understood the purpose of this study and how my responses will be used.

Therefore, | agree to participate in this study.

Name-surname:

Signature:

Date:
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Appendix F: Teachers Interview Questions (cont.)

Part I: Background Information

Directions: Please provide the following information.

1) Gender:[]Male [] Female

2) Age:[]25-35 [36-45 []46-55 [156+

3) Years of Teaching Experience: years.

4) Nationality: [(ITurkish (TR) [ Turkish Cypriot (TRNC) [ Other

(please specify)

5) Mother Tongue: [1Turkish [JEnglish []Other (please specify)

Part I1: Evaluation of the undergraduate ELT Program at EMU

Directions: Could you please state your ideas regarding the following questions?

..
2) ...

3) ...

4y ..
5)...
6)..

7 ...
8) ...
9)...

10)
11)

12) ...
12) ...
13) ...

- Does the program...
. have a clearly stated philosophy?

reflect program philosophy?

promote trainee flexibility in using different teaching approaches for different
situations?

promote the ability to use, and to adapt, foreign-language-teaching materials?

balance received knowledge versus experiential knowledge?

.incorporate and encourage trainee reflection on the experiences and values they have

when they enter the program? In particular, does it encourage trainee reflection on their
‘apprenticeship of observation’?

promote the skill of reflection and self-evaluation as a teacher?

promote future reflective practice?

promote the ‘long-term, developmental nature of learning to teach’ — does it promote

post-qualification teacher growth and development?

... have good linkage among courses, avoiding overlaps?

... balance teacher- and student-centered learning?

promote the code of practice?

prepare EFL teachers to function in the sociocultural context in which they will work?
incorporate and balance linguistic, pedagogic, and managerial competence to an
appropriate degree? Linguistic competence here means L2 proficiency. Pedagogic
competence refers to teaching skills plus knowledge of language and second language

acquisition.
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Appendix F: Teachers Interview Questions (cont.)

14) Is the program up-to-date?
15) Do students believe the program meets their needs, is relevant to their needs, and

adequately prepares them for classroom teaching?

Part I11: Overall Evaluation of the undergraduate ELT Program at EMU
1. What are the strenghts of the undergraduate ELT Program?

2. What are the weaknesses of the undergraduate ELT Program?
3. What are your suggestions for the improvement of the program?
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Appendix G: Alumni Questionnaire

Dear ELT graduate,

As part of my MA studies, I am conducting a research on the evaluation of the
Undergraduate English Language Teacher Education Program. This interview aims to
identify your opinions about the English Language Teaching Program. To this aim, you
are asked to state the strengths and the weaknesses of the program and to give
suggestions for its improvement. You are also asked to specify the problems that you are
facing in your teaching. It is very important that you answer the questions subjectively.
Your identity and individual responses will be kept confidential, and the data will be

used only for research purposes.

Thank you for your cooperation.

Sansel ZORBA

MA Student

English Language Teaching Department

Faculty of Education, Eastern Meditarranean University

e-mail: sansel_zorba@cc.emu.edu.tr

CONSENT FORM

| have read and understood the purpose of this study and how my responses will be used.

Therefore, | agree to participate in this study.

Name-surname:

Signature:

Date:
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Appendix G: Alumni Questionnaire (cont.)

Alumni Questionnaire

Part I- Background Information

1) Gender: [ ] Male [] Female

2) Age:

3) Years of Teaching experience: years.

4) Mother Tongue: [ | Turkish [] English [ ] Other (please
specify)

5) Do you work as a teacher? [_]Yes [_]No

a. If yes, which level(s) do you teach

b. If no, please specify your job and place of work:

Part 11- Evaluation of the undergraduate English Language Teaching Program

1. What were the strengths of the undergraduate English Language Teaching
Program?

2. What were the weaknesses of the undergraduate English Language Teaching
Program?

168



3. What can be done to improve the undergraduate ELT program? What are your
suggestions on how to improve the undergraduate ELT Program?

4. What kinds of problems you face in your teaching?

5. How can these problems be solved? What are your suggestions?
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Appendix H: Detailed Results of the Student Questionnaire

The undergraduate ELT 1 2 3 4 5

programme at EMU... Strongly Agree Uncertain | Disagree | Strongly
Agree Disagree

... has good linkage between 20 68 8 4 0

different courses.

... avoids overlapping information 16 60 20 4 0

between different courses.

... gave me adequate training in 40 52 4 4 0

English.

... gave me adequate training in 52 40 4 4 0

teaching skills.

... gave me adequate training for 16 56 24 4 0

the needs of the local context.

... is up-to-date. 40 32 28 0 0

... encouraged me to reflect on my 64 16 16 4 0

past experiences as a language

learner.

... encouraged me to be a reflective 52 36 4 8 0

teacher (when | start teaching).

... promotes flexibility in using 52 28 16 4 0

different teaching practices for

different situations.

... balances teacher-centered and 32 44 24 0 0

student-centered learning on its

courses.

... taught me how to teach English. 72 20 4 4 0

... taught me how to evaluate 68 20 8 4 0

myself as a teacher.

... taught me classroom 72 24 4 0 0

management skills .

... taught me how to use foreign 56 32 8 4 0

language teaching materials.

... taught me how to adapt foreign 60 24 12 4 0

language teaching materials.

... increased my powers of self- 44 48 8 0 0

evaluation.

... taught me foreign language 24 56 16 4 0

testing and evaluation skills.
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... is relevant to my needs. 36 36 28
... has a good balance between the 44 56 0
teaching of; English, teaching

skills, and classroom management

skills.

... prepared me to teach English in 60 36 4
the classroom.

... met my needs. 40 36 20
By the end of the Undergraduate 48 40 12

ELT Programme at EMU, | will be
ready to teach English.
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