Needs Analysis in ESP for Computer Science
Students at the University of Human Development

Rabar Azad Mahmood

Submitted to the
Institute of Graduate Studies and Research
in partial fulfillment of the requirements for the degree of

Master of Arts
in
English Language Teaching

Eastern Mediterranean University
June 2017
Gazimağusa, North Cyprus

Approval of the Institute of Graduate Studies and Research

Prof. Dr. Mustafa Tümer
Director
I certify that this thesis satisfies the requirements as a thesis for the degree of Master
of Arts in English Language Teaching.

Assoc. Prof. Dr. Javanshir Shibliyev
Chair, Department of Foreign
Language Education

We certify that we have read this thesis and that in our opinion it is fully adequate in
scope and quality as a thesis for the degree of Master of Arts in English Language
Teaching.

Asst. Prof. Dr. İlkay Gilanlıoğlu
Supervisor

Examining Committee
1. Prof. Dr. Ülker Vancı Osam
2. Assoc. Prof. Dr. Naciye Kunt
3. Asst. Prof. Dr. İlkay Gilanlıoğlu

ABSTRACT

The aim of this study is to identify the needs of students and alumni for an English
for Specific Purposes (ESP) program at the University of Human Development in
Sulaimani-Iraq. To attain this aim, the students and alumni’s needs for an ESP course
as well as their needs for the expected language skills to be involved were also
determined. Participants proposed some suggestions for having an ESP course in
their academic curriculum.

As a research design, mixed method research was used. For collecting the
quantitative data, closed-ended questions were used while for collecting the
qualitative data open-ended questions were used. The participants consisted of 116
third and fourth year students, and 50 alumni.

The findings of the study revealed that the students need an ESP course to be added
to their academic curriculum. Furthermore, the findings also showed that the students
and alumni needed speaking skills for general English in their studies and works.
Moreover, it was found that the students and alumni’s current situational needs were
the same and both believed that they needed listening skills the most for their
academic studies and current jobs for ESP courses. Particularly, the students believed
they would need competence in speaking more than competence in any other skill in
their future occupations for ESP courses.

Finally, the students and alumni made some suggestions regarding the ESP course
they required. Some of them suggested adding an ESP course to the curriculum in
iii

their academic study. Others even suggested having ESP courses in all four years of
academic study. They further suggested having a general English course prior to an
ESP course.

Keywords: Needs analysis, English for Specific Purposes (ESP).

iv

ÖZ

Bu

çalışmanın

amacı

Sulaımani-Irak’ta

bulunan

Human

Development

Üniversitesi’ndeki öğrenciler ve mezunların Özel Amaçlı İngilizce (ESP) programı
bağlamındaki ihtiyaçlarını belirlemektir. Bu amaca yönelik olarak Özel Amaçlı
İngilizce (ESP) programı doğrultusunda öğrenci ve mezunların ihtiyaçları ve dört dil
becerisi açısından beklentileri belirlenmiştir. Katılımcılar akademik müfredatta
bulunacak kendi ihtiyaçlarına dayalı bir Özel Amaçlı İngilizce (ESP) programı
konusunda da önerilerde bulunmuşlardır.

Çalışma deseni olarak karma yöntem kullanılmıştır. Nicel veriler kapalı uçlu sorular
kullanılarak toplanırken nitel veriler açık uçlu sorular kullanılarak toplanmıştır.
Katılımcılar üçüncü ve dördüncü yılında bulunan 116 öğrenci ve 50 mezundan
oluşmaktadır.

Çalışmanın bulguları öğrencilerin akademik müfredata eklenecek bir Özel Amaçlı
İngilizce (ESP) programına ihtiyaç duyduklarını ortaya koymuştur. Ayrıca, bu
çalışma öğrenci ve mezunların akademik çalışmalarında ve mesleki yaşamlarında
konuşma becerilerine ihtiyaç duyduklarını göstermiştir. Buna ek olarak, öğrenci ve
mezunların güncel gereksinimlerinin aynı olduğu ve her iki grubun gerek akademik
gerekse şimdiki mesleki yaşamlarında da en çok dinleme becerilerine gereksinim
duydukları saptanmıştır. Özellikle, öğrencilerin gelecekteki mesleklerinde diğer
becerilere kıyasla konuşma becerisine daha çok ihtiyaç duydukları görülmüştür.

v

Son olarak, öğrenci ve mezunlar ihtiyaç duydukları Özel Amaçlı İngilizce (ESP)
dersi konusunda önerilerde bulunmuşlardır. Bazıları müfredata bir Özel Amaçlı
İngilizce (ESP) dersinin eklenmesini önermiştir. Diğerleri ise hatta Özel Amaçlı
İngilizce (ESP) dersinin tüm dört yılın müfredatında yer almasını önermiştir. Buna
ek olarak, Özel Amaçlı İngilizce (ESP) dersinden önce bir Genel İngilizce dersinin
sunulmasını önermişlerdir.

Anahtar kelimeler: İhtiyaç analizi, Özel Amaçlı İngilizce (ESP).
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Chapter 1

1 INTRODUCTION

1.1 Introduction
This chapter consists of six parts. The first part explains the background of the study
and the next part focuses on the problem statement. Then, the third part provides the
purpose of the study, and the following part gives the research questions. The fifth
part defines the terms that have been used throughout the study.

1.2 Background of the Study
A huge number of language users as an international language nowadays consider
English as a worldwide language. Through the globalization of technology, activities,
and expansion of economic and trade with scientific progress plus expanding
communications internationally, demands of using English have increased. For this
reason, English has been accepted as a lingua franca since it has been defined as ‘a
‘contact language’ between persons who share neither a common native tongue nor a
common (national) culture, and for whom English is the chosen foreign language of
communication’ (Firth 1996, p. 240, cited in Seidlhofer, 2005). In the light of this, it
has therefore been paramount for English language learners to focus on specific areas
in language learning based on their purpose of language use. Consequently, because
of increasing requirements and demands of using English as a lingua franca, a part of
English has been developed under the name of English for Specific Language (ESP).
In other words, ESP has been a branch of English language teaching which is based
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on the specific needs of the learners. Moreover, ESP courses are based on some
strategies and objectives of needs analysis in order to identify language learners’
needs. Researchers such as Dudley-Evans & St John, (1998); Hutchinson & Waters,
(1987); Robinson, (1991) have ascertained that identifying needs of students in
designing ESP syllabus should be the first step. Furthermore, needs analysis or
assessment should be done systematically through identifying needs of learners in
ESP courses and language teaching. ESP, therefore, provides all that the learners
need in English language for a specific purpose. As Ekici (2003) stated:
Learners were seen to have different needs and interests, which had an
important influence on their motivation to learn and therefore, affect their
effectiveness in learning. This led to the support of the development of
courses which are relevant to learners’ needs and of much interest and
importance to them (p. 2).
English language teaching in Kurdistan has developed for the past 20 years. Before
Iraqi-Kurdistan got its independence in 1991, Kurdish students were taught General
English for Iraq curriculum, but after 1991, and after establishing the Kurdistan
Region of Iraq, several things were developed, and the educational system was one
of them (Sofi-Karim, 2015). Developing the educational system also influenced
universities in Kurdistan of Iraq: course books and syllabuses were changed to the
international and professional syllabuses, and all of them focused on English for
General Purposes (EGP). EGP is suitable for communication in real life but not
appropriate for students’ needs in their future jobs.

Moreover, at the university level, students are to learn English that might not benefit
them in their future works and fields. Using General English in the university might
cause demotivation for the students because the English language learnt may not
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fulfill their needs. Therefore, teachers need to know students’ needs and on this base,
design a course and teach them accordingly.

The major difference between English for Specific Purposes (ESP) and General
English (GE) has been explained by Hutchinson and Waters (1987). According to
them, “in theory nothing, in practice a great deal” (p.53) because in 1980s teachers
rarely applied needs analysis to find out what was necessary or needed to be able to
achieve the objectives of a course. Nowadays, in ESP, teachers are more aware of the
importance of needs analysis, and they can select the materials that are most suitable
for their learners after such analysis. Perhaps this reveals the impact that ESP has on
the process of teaching English in general. The major differences between ESP and
GE can be seen in terms of learners’ aim, and concerns. ESP is precisely being
designed for adults, while GE is precisely designed for school students, specifically
high schools. The aims of ESP are to meet the needs of specific learners in a
particular domain while the aims of GE are to improve the learners’ general English
competence in the four language skills (reading, writing, listening and speaking),
including some language features.

Based on the information provided above, ESP is crucial for the current educational
system in Kurdistan especially in the sector of the higher education in order to meet
the students’ necessity based on their needs. More importantly, the university
students should be able to use English in their area of specialization, which is why
ESP is very important for them.

1.3 Problem Statement
3

The University of Human Development is situated in Kurdistan Region of Iraq,
Sulaimani city. It consists of many colleges and schools. Almost all of the students
are Kurdish native speakers; there is no English native speaker in this university.
Most of the students are from different cities in Kurdistan. However, because of the
current situation in Iraq (the ISIS war in the middle and southern part of Iraq and
financial crises), there are many Arab immigrants in Sulaimani which is why there
are a lot of Arab students who are studying in this university as well.

There is no proficiency test to evaluate students’ knowledge about English language
when they enter this university. Also, there is only one English course in the first
year. The English course is a general English course which is the same available in
other departments.

For freshmen students, there is a compulsory English course, and all of the students
are exspected to take that course in their first year regardless of their academic
courses. In other words, there is no special English course available in their field
before starting their academic study. Moreover, the course they are to study is
English for General Purpose (EGP), and all they would learn from this course are
daily life English and general information. In short, there is no English for Specific
Purposes (ESP) course in the university.

The students’ need for English is different from one department to another. The
English courses that students take in their first year may not fulfil their needs. For
instance, Engineering students’ needs are different from Computer Science students’
needs. One of the needs in the classrooms is that they would want to communicate
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with other students and teachers, and also participate in the discussions both inside or
outside the class.

Moreover, no other studies have been done at the University of Human Development
in this field before. This study investigates the needs of ESP for undergraduate
students and alumni of Computer Science at the University of Human Development.

This study, therefore, aims to identify ESP needs among the students of the
University of Human Development, specifically Computer Science department and
to know their expectations for using English language skills in their future work in
life.

1.4 Purpose of the Study
The purpose of this study is to examine the students’ needs in ESP and find out
whether they need an ESP course for their daily study and future work or
not;whether the general courses they have are enough for their field or they need
better courses such as ESP that deals with their specific need. In addition, it explores
the students’ assumption about their future works and study for using English
language skills in order to know which skill they will use the most. Also, it
investigates the alumni needs in their current situation.

1.5 Research Questions
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1. Do the computer science students need an ESP course?
2. Which English language skills do the students and alumni need the most in
their given context (current situation and future works, respectively)?
3.

What suggestions do the students and alumni make for an ESP course?

1.6 Significant of the Study
This study covers the analysis of the students’ and alumni’s needs for an ESP course
at the University of Human Development in Sulaimani-Iraq. More specifically, this
study was conducted in the Computer Science Department at the University of
Human Development in Sulaimani-Iraq with the students and alumni of the
department in order to analyse the students’ and alumni’s need for an ESP course in
their current situation and their future works.

This study is the first attempt to analyse their needs for an ESP course at the
University of Human Development; no other studies have been done before at the
university and in the context as the knowledge of the researcher.

Additionally, it is assumed that the findings of this study may provide useful
feedback to the administration of the Computer Science Department about their
students’ and alumni’s needs for an ESP course and design a course for their
students. Furthermore, the finding may provide useful feedback about their students
and alumni about their department.

1.7 Definition of the Terms

6

This section contains the definitions of the key terms used in the study.
1.7.1 English for Specific Purposes (ESP)
Barnard & Zemach (1986) defined ESP as a general term that refers to the English
taught to students who are trying to learn English language for a special study or
work (cited in Farsi, 2013).
1.7.2 Needs Analysis (NA)
Need analysis is defined as “acknowledgement that what works well in one situation
may not work in another” (Dudley-Evans & St. John, 1998, p. 124).
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Chapter 2

2 LITERATURE REVIEW

2.1 Introduction
This chapter presents the review of the literature regarding needs analysis and ESP
features. An overview regarding the ESP course development, the characteristics of
ESP and types of ESP were looked into. After which needs analysis was presented by
explanating the steps of needs analysis’s transference.

2.2 Overview to ESP
The history of ESP dates back to the 1960s. ESP signifies the effect of the global
interest in learning English. Kennedy and Bolitho (1984, p. 1) explained:


The introduction of governmental mass education programs “with English as
the first, and sometimes only, foreign language;



The need of English as a common medium of communication as a
consequence of the growth of business and increased occupational mobility;



The facilitation of access to scientific and technical literature.

Noticeably, these three reasons have been seen from the beginning, firstly it was the
demands of the new world, secondly it was a revolution in linguistics and finally, it
was a new focus on the learners (Hutchinson & Waters, 1987). ESP refers to English
for Specific Purposes, which means teaching a specific variation of English to the
learners who have a specific job, field, and goal.

8

2.2.1 What is ESP?
The question of “What is ESP” is came out from the explanation of English
Language Teaching (ELT), and both ESL or EFL. During the 1960s, English for
specific purposes (ESP) was separated from the English Language Teaching (ELT)
for nearly a century with its teaching techniques and methods (Farsi, 2013). ESP can
be seen as “an approach to language teaching in which all decisions regarding
content and method are based on the learner’s reasons for learning” (Hutchinson &
Waters, 1987, p. 19). Anthony (1997) suggested that Hutchinson and Waters's (1987)
definition has validity but still has some weak points. He explained that different
non-specialist ESP teachers apply different approaches to ESP in their course syllabi
based on their personal knowledge of English for real communication and learners’
needs analysis, so there has therefore never been known a place where ESP courses
end and general English courses start. Moreover, El-Minyawi (1984) discussed that
the courses of ESP are based on the need to convey the subjects or ideas which
learners need most in order to have the ability to read confidently and communicate
appropriately in their field of study and work.

Robinson, Pauline, and Coleman (1989, p. 19) sees ESP as a type of English
Language Teaching (ELT) and defined it as “Goal-oriented language learning” (p.
398), which means that students have specific goals they want to achieve. P. C.
Robinson (1991) in the definition of ESP gave two important criteria; which are
needs analysis that relates to what students have to do specifically which should be
applied to develop ESP courses and ESP that is ‘goal-directed’.
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In the same line, Hutchinson and Waters (1992) stated that “learners know
specifically why they are learning a language“ (p. 6). Therefore, this is an advantage
as the group of learners of ESP are going to obtain the specific aim in the field of the
branch that they are studying. ESP can be seen as an approach to language learning
on its own as Hutchinson and Waters (1992) emphasized that ESP is an approach
which means that in learning the language “all decisions as to content and method
are based on the learner´s reason for learning” (p. 19). It is believed that, ESP has
developed its own methodology, and its research draws on research from various
disciplines in addition to applied linguistics – this is the key distinguishing
characteristic of ESP (Bojovic, 2006, p. 487). Furthermore, Hutchinson and Waters
(2001) indicated that “ESP must be seen as an approach, not as a product” (p. 16).
More also, Barnard and Zemach (2003) mentioned that ESP as an approach, uses
different technique and method, being “an umbrella term that refers to the teaching
of English to students who are learning the language for particular work or studyrelated reason” (p. 306). ESP can therefore be taught or can be learned for any type
of English (Lee, 2016).
2.2.2 History of ESP
The are two well-known linguists in the ESP field, which are (Hutchinson & Waters,
1987), they are the pioneer of the tree of ELT which showed the growth of ELT and
its division into some other subdivisions. ELT started growing after the World War II
"an age of enormous and unprecedented expansion in scientific, technical and
economic activity on an international scale” (p. 6). For various reasons, this growth
is due to most notably the economic power of the United States in the post-war
world, which made the role of international language to fall on English. The reason
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for this was that technology and business were seen as the essential sources of
commerce all over the world, and the English language was used as the main
language in both sectors.

More also, Hutchinson and Waters (1987) explained that in the 1960s, there was an
increase in technology and commerce because of the exchange of goods and services
between different countries who therefore had to use English and therefore
considered English to be a Lingua Franca. Therefore, the stakeholders in these two
fields decided to hire those who know English in order to be able to communicate
properly. After which, they realized that they needed English courses which will
meet their real-life demands. Therefore, the EFL and ESL branches sprang up a new
branch with different methodology and activities in the 1980s and they named it
ESP.

The development of ESP and its origin can be linked with students’ desire in
different categories. For example, ‘English for Tourist Management’, ‘Law English’
or ‘English for Hotel Industry’. Students study English for Specific Purpose by
learning the subject matter in order to develop specific skill and knowledge in
English. Because of this reason, English as International Language considered as a
vehicle for its achievement. “Students study ESP not because they are interested in
the English language as such but because they have to perform a task in English. The
command needed in English language is therefore such that they can reach a
satisfactory level in their specialist subject studies.” (Robinson et al., 1989, p. 396)
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Furthermore, at 1994, ESP was further divided into smaller branches. ESP was
separated into three groups, which are EOP, EAP, and ELP and each of the groups
were also distributed into different new groups and the division continued to other
newer groups.
2.2.3 Reasons for the Emergence of ESP
According to Hutchinson and Waters (1987), with the development of the activities
of human, there was no plan and clear movement for ESP, but phenomena started
growing different means. These have been done differently in different parts of the
world, but there are three main reasons, which mark the beginning of ESP.

1- The Demands of a Brave New World
The end of World War II in 1945 marked an era and a huge growth in finance,
scientific and technical actions internationally. This growth led to creating a united
world, which focuses mainly on two forces, commerce and technology. Prior to this
era, learning English language was just learnt in order to speak, but after the
acceptance of English as an international language of commerce and technology, a
new learning generation was created who knew and focused specifically on why they
wanted to learn a language. Selling products by businesspersons and women, reading
instruction manuals by mechanics, staying abreast with the developments in the field
of medicine (doctors). All these learners and many others needed English and that
will meet their specific need especially in their field of domain.
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2- A Revolution in Linguistics
Traditionally, the purpose of linguistics was to describe rules of using English, and
mainly, the grammar. However, there was a shift in the way language is being
considered in recent times which is focus more on real life communication (Henry
George Widdowson, 1978). In ELT, it is believed that there are differences between
the language of commerce and the language for engineering. These concepts led
naturally to the improvement of English language courses for particular groups of
student. The concept was simple, if the language is different from one situation to
another, then there must be a specific language for users and on the base of this, there
should be a specific course for learners.

In conclusion, the need for particular English language for a specific group of
learners should be acknowledged by investigating the linguistic features of their
special study or work. In Hutchinson & Waters’ word, “Tell me what you need
English for and I will tell you the English that you need” (Hutchinson & Waters,
1987, p. 8) this is a guiding standard for ESP.

3- A New Focus on the Learner
The new growth in the phycology of education was a support in the increase of ESP,
by focusing on the importance of the learner and their learning attitude. There are
different interest and needs for the learners that have an important effect on learners’
motivation to learn effectively. The notion originated from the belief that if English
courses ware based on the learners’ needs, it will improve the motivation of learners
and this will lead to a faster and better learning.
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To sum up, there were three reasons why ESP came into place which were the
demands of a brave new world that united world through the instrumentality of
commerce, and technology. The second was a revolution in linguistics through a shift
from defining the use language formally to determine the ways that language can be
used for real life communication. The last one was a new focus on the learner and
their needs.
2.2.4 ESP Development
Hutchinson and Waters (1987) explained various theoretical bases, which ESP was
developed from. They include: Register analysis, Rhetorical or discourse analysis,
Target situation analysis, and Study Skills.

1- Register Analysis
Register analysis is built on the principle of different division in the genres of fields,
for example, the language of medicine is different from engineering, and the
discourse analysis contained recognizing the lexical features and grammatical of
these registers. The purpose of doing such registering was to classify the courses of
ESP that were more appropriate to the linguistic needs of the learners since the aim
was to emphasize on the forms of language that learners would usually use in their
fields.

Perrin (1969) discussed that recognizing language for specific purposes or of
different registers based on different fields of learners’ specialization is useful where
the language is used. Moreover, Lee (1976) discussed two elements in register study.
The first was lexical analysis of language, which deals with emphasizing the
repetition of items and their absence or presence in the used language in a particular
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domain for specific purposes. The second is Syntactic analysis of language (Cited in
Ouarniki, 2014).

Robinson (1980) argued that ESP must apply to a special register or special
language, he also mentioned that register is a terminology that meant simple
vocabulary and collocations. Sometimes there is no covenant in the way of
approaching and defining register.

2- Rhetorical or Discourse Analysis
Hutchinson and Waters (1987) explained that ESP was a characteristic by moving
from the grammatical and lexical level of sentences and register analysis to the study
of rhetoric or discourse analysis. Furthermore, they focused on the understanding of
how different sentences are joined to convey a real meaning.

Henry George Widdowson (1979) said that these groups of words should be known
as text, not discourse because text would allow for the imagination of strategies that
signal structuring beyond the sentence level. The devices that Widdowson discussed
are compound grammatical structures and rhetorical linguistics device that built the
text, which the learners of ESP would commonly meet in their specializing field.

Allen and Widdowson (1974) discussed that the needs of learners in ESP should be
fulfilled by courses that teach students how sentences are joined and used to act
precisely in their communicative domain.
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3- Target Situation Analysis
The focus of teaching English as a foreign language has been on communicative
approach, which influences ESP to switch its focus to target situations. Hutchinson
and Waters (1987) explained that when learners use a particular language they are
acquiring they use target situation. They further added that, during this level, the
curricular of ESP focused on revealing those particular target situations for specified
group of students due to investigating the language features that are more common to
those circumstances.

One of the famous examples of communicative settings and situation analysis is the
one was developed by John Munby (1978) in communicative syllabus design. He
focused on the needs of the learners in relation to communicative goals, the domain
in which particular languages would be used, in terms of written and oral
communication, the language function, structure and skills.

Douglas (2002) mentioned that the performance of language usually is different in
relation to various trend and specialization of humanities that have taken place, and
the ability of the learners varies from one presentation of target situation to another.
This is why; a student can have a great communicative information about computer
science, while another learner may have greater or lesser information in a field, like
medicine, architecture and laboratory work, etc.

4- Study Skills
In dealing with ESP, the mental process at work in using the language focuses on the
developmental skills and those strategies that learners imply in terms of acquiring the
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second language. Hutchinson and Waters (1987) stated that there are processes in
interpreting and reasoning in all types of languages and those processes help people
to get the meaning from that discourse. The focus is on the strategies that learners
use in order to deal with surface or external forms.

They further added that in the teaching process everything should be aimed at
serving learners to use different strategies in learning to achieve their learning
targets. In order to do this, the developers of ESP curricular are motivated to include
learners in the development of the ESP curricular, first they should emphasize on the
learners’ needs of learning and the way that learners learn.

The most important part here is the participants of ESP should emphasize on their
needs and be aware of the content type they will be in contact with, its value,
significant, and key concepts. This will help the participants of ESP to choose a
content that encourages students and are suitable since it will be used outside and
inside the classroom in real situations in dealing with language.
2.2.5 Classifications of ESP
English for specific Purpose (ESP) refers to the learning and teaching of English as a
foreign or second language where the aim of the learners is to practice English in a
specific field. In the early days of teaching English for Specific Purposes, it was
highly motivated by the necessity to communicate among languages in some areas
like technology and commerce. This discipline has nowadays expanded to refer to
other areas such as English for Academic Purposes (EAP), English for Medical
Purposes (EMP), English for Vocational Purposes (EVP), English for Occupational
purposes (EOP), English for Sociocultural Purposes (ESCP), English for Business
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Purposes (EBP), English for Legal Purposes (ELP), and English for Medical
Purposes (EMP) (Belcher, 2009).

According to the requirements and the target situation, there are divisions in ESP
variety of branches (Flowerdew, 2011). There are two specific ESP branches, the
first is EAP (English for Academic Purposes) and the second one is EOP (English for
Occupational Purposes). On the other hand, Carver (1983) divided ESP into three
types, the first one is English as a restricted language. The second one is English for
Academic and Occupational purposes.

Additionally, English for Academic can also divided into subdivisions, such as
English for Academic Purposes (EAP), English for Science and Technology (EST),
English for Social Studies (ESS), English for Business and Economy (EBE) and
English for Occupational Purposes (EOP). Finally, the third one is based on specific
topic; it is a type that focuses on the students’ needs for English for example the
requirement of scientists for English reading study for postgraduates, participating in
conferences and teaching in foreign institutes.

ESP has mainly been classified into two major fields: English for Occupational
Purposes (EOP) and English for Academic Purposes (EAP).

It makes a differentiation of EOP and EAP courses together. For example, courses
that have been presented with the field of study in an organization will provide an
opportunity for the integration of specific work.
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Furthermore, ESP was classified differently based on professional or discipline field
by (Dudley-Evans & St John, 1998; Johns, 1991).

In this classification, there might have a distinction between discourse and studying
in language, for example, technology and science for academic purposes that is
developed for the students of Engineering department, and the occupational studying
purposes is designed for engineers who are in the practice stage.

At the end Dudley-Evans and St John (1998) criticized the use of figures “creates a
number of problems by failing to capture the essentially fluid nature of the various
types of ESP teaching and the degree of overlap between 'common core' EAP or
English for Business Purpose (EBP) and General Purpose” (p. 8). Thus, the scholars
provided clear continuum description of English language teaching course types by
providing examples.

The scholars have seen the position of two and three sharing common points and it is
probably the overall discourse of the program that shows whether or not the provided
course is considered as an ESP course. However, Dudley-Evans and St John (1998)
discussed that, the position five becomes more precise . The major characteristics of
these kind of courses are its flexibility in teaching that is arose by the needs of the
learners.
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2.2.6 The Characteristics of ESP
There have been some arguments about what is ESP. Dudley-Evans and St John
(1998) gave some characteristics of ESP in order to understand what ESP is all
about, and these are absolute and variable characteristics:

Absolute Characteristics shows that ESP as a field has its own methodology and
activities. Its design shows the needs of the learners in a special field, and its focus is
on the grammar terms of language, register, discourse, genre, study skill and Lexis.

To sum up, Dudley-Evans and St John (1998) said that:


ESP is defined to meet specific needs of the learner;



ESP makes use of the underlying methodology and activities of the discipline
that it serves;



ESP is centered on the language (grammar, lexis, and register), skills,
discourse, and genres appropriate to these activities. (p 4).

Variable Characteristics shows the field of ESP being created for special learners
and special scoops. The methodologies and activities of ESP are different from the
other groups of ESP like General English. Furthermore, the design of ESP is for
intermediate and advance learners.

And to sum up, Dudley-Evans and St John (1998) said that:


ESP may be related to or designed for specific disciplines;



ESP may use, in specific teaching situations, a different methodology from
that of general English;
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ESP is likely to be designed for adult learners, either at a tertiary level
institution or in a professional work situation. It could, however, be for
learners at secondary school level;



ESP is generally designed for intermediate or advanced students;



Most ESP courses assume some basic knowledge of the language system, but
it can be used with beginners (p. 5).

2.3 Needs Analysis
Needs analysis is a way in which designers and teachers can realize the learners’
needs. Therefore, the importance of needs analysis in the field of ESP is approved by
Hutchinson and Waters (1987). Robinson (1991) defined needs analysis as “a matter
for agreement and judgment, not discovery” (p. 2). Several researches have
explained different kinds of needs. For example, Henry George Widdowson (1981)
provided two kinds of needs for the learners: process-oriented and goal-oriented. In
Process-oriented, the focus is on the learners’ needs for obtaining the language
needed. On the other hand, in Goal-oriented, learners’ needs are focused on in terms
of the benefits they get in learning a language they have learnt.

Brown (1995) defines needs analysis as “the systematic collection and analysis of all
relevant information necessary to satisfy the language learning requirements of the
students within the context of the particular institutions involved in the learning
situation” (p. 21). He further added that needs analysis belongs to the procedures and
activities that are used to collect information for curriculum development; in this
case it will fulfil the requirements of the learner of a particular group. Likewise,
Richards, Platt and Weber (1985) define needs analysis as “the process of identifying
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the requirements for which a learner or group of learners necessitates a language and
arranging the needs according to priorities” (Cited in Brown, 1995, p. 35).

In addition, Hutchinson and Waters (1987) stated that “what distinguishes ESP from
General English…is an awareness of need.” (p. 53). Therefore, the only way to
distinguish between English for Specific Purposes and General English is needs
analysis. More also, to determine the abilities of learners such as what they can do in
the classroom and what they know, needs analysis has an important role to play in
order to help teachers in this case (Iwai et al., 1999; Johns, 1991).

Furthermore, Graves (2000) suggested that in applying needs analysis in the
continuous process of teaching methodology, it assists students to have better
understanding of evaluating the learning process and to have better understanding of
their needs “gain a sense of ownership and control of their own learning process” (p.
98). In (2000), he further explained that in this continuous strategy, some steps can
be considered: gathering the information; analysing the information; presenting the
information; evaluating the effectiveness of the action; determining current or further
information to gather; deciding what type of knowledge to gather and the logic
behind this selection; and deciding on the most suitable strategy to gather (how,
when, whom, from).

Stufflebeam (1977) also explained four different philosophies of need analysis “the
democratic, the analytic, the diagnostic and the discrepancy” (Cited in Brown, 1995;
Ekici, 2003, p. 23). The democratic philosophy refers to the decisions made by large
number of program administers, teachers, owners of private schools or the student by
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themselves Ekici (2003). The second philosophy is analytic philosophy; which
illustrates the relationship between learning process and the learners. In addition, it
indicates that if the development level of learners’ language is X, it needs to provide
X+1 level in order to improve their language. Furthermore, in Diagnostic philosophy
“a need is anything that would prove harmful if it was missing” (Ekici, 2003, p. 23).
As a final point, the discrepancy philosophy explains what students actually do and
what they perfume.
2.3.1 Methodology of Needs Analysis
Before conducting the needs analysis, there are some critical problems that should be
taken to account which are the decision of the participants who will participate, the
type of data that will be gathered, the way the data will be collected and analysed.

Brown (1995) discussed four types of individual that should participate in the
process of needs analysis; the audience, the target group, the resource group and the
needs analyst. The audience belongs to the group of people who will use the
outcomes of the evaluation process directly. This group generally includes
administers, teachers and institutions or government.

Furthermore, the target group belongs to those participants whose information will
be gathered about; they include teachers or learners. Resource group are those
participants who my act as a source of knowledge about the target group. This group
may involve language instructors, parents, content-field instructors etc. Finally,
needs analyst refers to those applicants who are in charge for reliability and validity
of the needs analysis. Brown (1995) concluded that in order to identify the
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participants, special attention needed to be taken so as not to eliminate significant
group or individual participants in these groups.

Brown (1995) also gave four philosophies that can be developed in considering the
kind of information that should be collected by participants; democratic, diagnostic,
discrepancy and analytic. Democratic philosophy is any change that may occur in
needs analysis that is required by the majority of participants that are involved in the
study. Diagnostic philosophy refers to anything that is absent and would be
damaging in the needs. In discrepancy philosophy, the differences between the
required performances from students are considered as a need and what they are
obtaining currently. In analytic philosophy a need is seen as whatever the learners
can naturally guessed based on what they think them and in their learning process as
well.

The most common instruments that are used in the data process and data collection in
needs analysis are tests, interviews, questionnaires, meetings, and observations,
According to Brown (1995), tests are considered as the bases source of getting
information in dealing with the overall capability and level of learners that are to be
identified.

He also added that the interviews might be used in terms of the open-ended
questions; Questionnaires to be used, on the other, hand should be straightforward.
Graves (2000) said that the questions in the questionnaire should not be ambiguous
and should be clear to avoid any confusion by the learners or participants.
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Furthermore, meetings can be designed in a way that the group of participants can be
given some specific tasks, which is different from interview.

Additionally, observations for need analysis include observing group or individual
participant and recording the required behaviours that takes place in time. Watching
an individual or group of participants while they engage in an activity may give more
data and knowledge about the participants and the curriculums.

For analysing the data collection in needs analysis, computer techniques of analysis
are good for large participant surveys and for interviews or questionnaires which
include huge amount of questions. Interviews and observations are processed
qualitatively. Questionnaires that include open-ended questions can be classified and
examined by hand (Schutz & Derwing, 1981). After analysing the result, the
researcher may offer the implications of the study and also provide suggestions for
further studies.

2.4 Related Studied in Different Contexts
Many studies have been conducted on needs analysis for ESP in different contexts by
different researchers. In all of them the importance of needs analysis in the field of
ESP was discussed. To start with, a study conducted by Zughoul and Hussein (1985)
in Jordan discussed the language needs from different fields such as medical
sciences, economics, engineering, natural sciences, arts and humanities and
administrative sciences for undergraduate students. It investigated the perceptions of
staff members and students. The findings showed that the participants used English
most of the times in their fields.

25

Similarly, another study conducted in Jordan by Al-Khatib (2005) examined the
communication needs in tourism and banking departments in English by identifying
the attitude of workers to English language and the use of English in their working
place. The findings showed the importance of English language in communication
skills for banking and tourism workers. In addition, it was revealed that the attitudes
of almost all participants in their working place toward using English were positive.

In addition, another study conducted in the petroleum engineering department at
HUST, in Yemen by Al-Tamimi and Shuib (2007), examined the needs of English
language of the students of petroleum engineering at HUST. The result revealed the
students’ lacks and necessities with regard to different skills of English language. It
also enumerated the requirement to design a new curriculum to fulfil students’ needs.

Furthermore, Dakhmouche (2008) conducted a study based on the needs of the
students and teaching ESP in Computer Science Department in Algeria. In her study,
student and teacher questionnaire were used to collect data in order to find out their
lacks and wants. The findings showed that teachers face difficulties in their work
specifically because of having large classes and increase in the number of the
students each year. In addition, the students declared that their dissatisfaction about
the ESP course mostly relates with their teachers. However, the result of the study
indicated that the teachers focus more on listening and writing but the students prefer
to focus on speaking and reading.

Furthermore, a different study conducted at Kaunas University of Technology (KTU)
by Pranckevičiūtė and Zajankauskaitė (2012) investigated the ESP approach to
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teaching English language and how it meets the needs of students. The findings
revealed the topical needs of students, such as the improvements of speaking skill
which is a productive skill. Also, Mehdi (2012) conducted a study in Algeria, in the
computer Science Department. The participants of his study were 41 students and the
teachers, the tools that he used to collect data were observation and two
questionnaires for each of the students and teachers. The findings showed that, the
participants highly accepted to have an ESP course in their study with the language
skills (reading, writing, listening and speaking). Additionally, Moattarian and
Tahririan (2014) also conducted a study in Iran to investigate lacks, wants and
necessities of alumni of tourism management. Questionnaire and semi-structure
interview were used to collect the data. The results showed that all four-language
skills should be focused on in their ESP courses. Another study was conducted by
Aliakbari and Boghayeri (2014) at Ilam University in Iran to investigate the
architecture students and alumni’s needs and views, and their ESP course’s
effectiveness. A questionnaire was used in the study and the results showed that the
participants endorsed the important English language skills, as reading followed by
writing, speaking and listening skill. Additionally, the participants were unhappy
with the textbook, the topics and the course length by maintaining that their ESP
course did not meet their needs.

HO (2015) also conducted a study in City University in Hong Kong on Computer
Science students and their perception about ESP in preparing them for internship and
workplace. Questionnaire and interview were used as research tool to collect data.
The findings indicated that reading and writing were the major skills the students
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needed the most after their graduation so as to communicate through emails. In
addition, Lee (2016) conducted a study at National Taichung University of Science
and Technology in Taiwan and examined the participants’ needs as perceived on
their ESP course. Questionnaire was used for collecting the data. The results showed
that the perception of the students regarding their needs about ESP was positive and
the skill that they need the most was writing. Also, Hussein (2016) in KSA
conducted a study to find out the importance of having an ESP course and which
skills do the participants need in their course. The researcher used both questionnaire
and interview to collect data. The findings indicated that, the participants showed
their agreement to study an ESP course, and all four skills are need but they gave
priority to writing skill.

To the knowledge of the researcher, no other studies have been conducted at the
University of Human Development and other universities in Sulaimani. This is the
first attempt to analyse the students’ needs for an ESP course in the Computer
Science Department at the University of Human Development.
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Chapter 3

3 METHODOLOGY

3.1 Introduction
This chapter provides a complete description of the research methodology used in
this study, which contains the participants, the study context, the data collection
instrument and data collection procedure, and the data analysis procedure.

3.2 The Overall of Research Design
This study is a case study and its aim is to identify the students’ needs at the
University of Human Development for an ESP course. Furthermore, the study
inquires the students’ needs for an ESP course and their needs for the Language
skills for their study in the class, and the alumni needs for using the language skills in
their present work and study. Moreover, this study focuses on both third and fourth
year students, and the Alumni who graduated from the University of Human
Development.

In order to achieve the aim mentioned above, the study used, a mixed methods
approach, including both qualitative and quantitative data. For the quantitative data, a
questionnaire was used and for the qualitative data, open-ended questions were used.
A mixed methods approach is used so as to understand the research problem well
from different viewpoints (Borkan, 2004; Creswell & Creswell, 2005).
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The purpose for using both qualitative and quantitative methods in a study is that,
one method is not enough to examine and give the researcher a better understanding
about the study problem and provide the study’s complete picture (Greene &
Caracelli, 1997; Tashakkori & Teddlie, 2003). The data collection tool of this study
was adopted and adapted from Moattarian and Tahririan (2014), and both students
and alumni’s questionnaires were derived from this adapted questionnaire.

In addition, both the students and alumni questionnaires were originally in English
but were translated into the participants’ first language (Kurdish language) by two
legal English-Kurdish translators. After that, the Kurdish versions of the
questionnaires were translated back to English by another legal translator. Behr
(2016) stated that “back translation involves the translation of a questionnaire back
into the original language and the subsequent comparison of the two originallanguage versions” (p.1). This was the justification for the back translation done
regarding the question used in this study.

3.3 The Context of the Study
The study was carried out in the University of Human Development, Faculty of
Science and Technology, Computer Science Department. This university located in
Sulaimani, the Kurdistan region of Iraq. Also, this study was carried out in January
2017.

The University of Human Development is a private national university which was
established in 2008. Furthermore, this university is under the supervision of the
Ministry of Higher Education and Scientific Research in Kurdistan Region of Iraq,
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and its certificate is recognized by the already stated Ministry, which provides the
license to this private university to be opened. The academic year of the university
started in 2008-2009 with 379 students in the first year, and three colleges, which
consisted of four departments: the Political Science Department and Law
Department, which belong to College of Law and Politics. Computer Department in
College of Science and Technology and English Department in the College of
Language. In 2009-2010 two departments and a college were opened; the Arabic
Department in the College of Language and the Banking and Financial Science in the
College of Administration and Economy. The university consists of six departments
nowadays. The Computer Science Department is one of the departments that started
in 2008.

The Computer Science Department’s mission is an attempt to develop the academic
and scientific career in Kurdistan Region, Iraq through the human development
resources. Also, it attempts to fulfil the current educational and technical needs
through the improvement of the learning process and higher values of scientific
research. Furthermore, this department meets the technical, cultural and educational
requirements within the concept of human development commitments and the high
value of education with the professional and academic field in Kurdistan and the
whole Iraq. In addition, this department is in collaboration with other universities and
academic institutes outside of Iraq for the purpose of improving the department and
upgrading the academic level of lecturers and students. Also, nothing has been
mentioned in the department's webpage regarding the medium of instruction or how
the courses are taught. In the first year, they take a General English course, called
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(Basics of English Language), and there are no other English courses in the other
years. All the other courses are about their fields and specialities except one of them
which is Kurdology course (Appendix P) (UHD, 2017).

3.4 Participants
The study’s participants were undergraduate students and alumni from the Computer
Science department at the University of Human Development. The participants were
116 undergraduate students, 50 (43%) of them were third year students and 66 (57%)
of them were fourth year students. The analysis of the data also shows that there
were 60 males, (51.7%) and 56 females (48.3%). The ages of the students are
different, 17 (14.7%) of them were between 18-21 years old, 82 (70.7%) of them
were between 22-25 years old, 14 (12.1%) of them were between 26-29 years old
and only 3 (2.5%) of them were more than 30 years old. In terms of nationality, all of
the participants are Iraqi-Kurdish and their L1 background is Kurdish. Some of the
students know other languages than Kurdish, for instance Arabic, English, Turkish,
Persian, etc. The participants signed the consent letter, which showed the aim of the
study, and they participated in the data collection process by filling the questionnaire
happily.

In addition, the alumni participants were 50 and they all graduated from the same
department. Chovancová (2014) stated that “Instructors and course designers should,
however, obtain information from professionals and former graduates as well
because that will enable them to address the actual target situations most effectively”
(p. 43). Thirty-eight of them were males (76%), and 12 of them were females (24%).
The ages of the alumni were different, 26 (52%) of them are between 22-25 years
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old, 18 (36%) of them are between 26-29 years old and only 6 (12%) of them were
more than 30 years old. Less than half (44%) have taught computer science in
schools or the institutions and have teaching experience from 1 year to 4 years.
Furthermore, more than half (56%) have their own work and they work
independently or are unemployed.

In the next section of this chapter the data collection instrument, which is a
questionnaire consisting of closed and open ended questions, is introduced.

3.5 Data Collection Instrument
In this study, the main data collection instrument is questionnaires, which consist of
both close and open-ended questions. These questions were chosen according to the
objectives of the research. The first questionnaire is for the students of Computer
Science Department in terms of their needs for an ESP course (Appendix F). The
other questionnaire was designed for the alumni who graduated from the same
university in Computer Science Department. This questionnaire focused on the needs
for specific English in their present work. (Appendix K)

The questionnaires were translated into Kurdish because the students are Kurds and
their L1 is Kurdish. Most of them do not know English well and they might not
understand the questions in the questionnaires’. Two legal translators translated the
questionnaires to Kurdish and another legal translator translated it back to English in
order to be sure about the Kurdish translation. After that, two English teachers who
have experience in translation and a native English speaker checked its validity and
they approved both the Kurdish and English back translation. For the reliability
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check, the questionnaires for both students and alumni were piloted and both the
students’ and alumni’s questionnaires appeared reliable, with the Cronbach Alpha
value 0.83 and 0.87 respectively.

The next part described the questionnaire that is used in collecting data from the
students and alumni by considering their needs for an ESP course and the language
skills that they need in their current situation and future work.
3.5.1 Student and Alumni Questionnaires
This questionnaire examines the needs of the Computer Science students for an ESP
course. It aims to realize the language skills they need in their study for both third
and fourth year students. Moreover, to distinguish their expectation for using
language skills in their future work or studies, and to know which language skill they
will need the most.

The questionnaire used in this study was adapted from Moattarian and Tahririan
(2014) (see Appendix D for the original). Some of the items which were related to
the researchers’ context and they were not appropriate for this context were deleted
(i.e. items 5, 6, 9, 11, 19, 21, 24, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37) (Appendix Q).
Those items were related to existing an ESP course, but in this context there is no
ESP course. Moreover, the only difference between students’ and alumni’s
questionnaire is in item 6 which asks the students’ need for using English for class
participation and this item is deleted in the alumni questionnaire, because they do not
need it. Permission for using the questionnaire was given by the researchers
(Appendix C). It was piloted in their context and it was valid and reliable, and its
Cronbach’s alpha result was (0.82). Therefore, it was highly reliable. The
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questionnaire in this study was adopted by referring to several related studies and
needs analysis such as Abuklaish (2014); Ekici (2003); Farsi (2013); Hossain (2013);
Mazdayasna and Tahririan (2008); Meddour (2014). Moreover, the reliability
Cronbach’s alpha in this study’s context is (0.83).

Furthermore, the questionnaire consists of three parts. The first part is the
background information about the students’ age, gender, their experience of teaching
and languages known other than Kurdish. The second part of the questionnaire is
about their needs for ESP in each language skill, and their expectation in using
different language skills in their future work in their fields. Finally, the last part
consists of two open-ended questions which ask about their opinion about having an
ESP course and their suggestions related to ESP.

Additionally, the questionnaire includes 24 items, 22 of them are about the students’
needs for ESP course in term of the four language skills. 20 items are about the
students’ self-assessment for their current situation with five options (never, little,
sometimes, much, a great deal) and students had to choose between them according
to their needs for English language. The other two items include the four language
skills and the students had to rank them according to their needs from 1 to 4.
Moreover, the last two items are open-ended questions and the students had to write
short answers based on their needs and wants.

The questionnaire includes sections about four language skills: listening, speaking,
writing and reading. The Listening part consists of 4 items which asked the students
about their needs for listening language skill in different situations. The Speaking
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part consists of 4 items which asked the students about their needs for speaking
language skills in different situations. The Writing part consists of 7 items, and the
aim of this part is to identify the students’ needs for the writing skill. Finally, the
reading part consists of 5 items and the purpose of this part is to find out the
students’ needs for the reading skill in their study in different conditions.

In addition, two of the language skill items asked the students to identify their needs
for the language skills in the order of 1 to 4. This ordering should be based on the
needs of language skills in their academic study and their expectation about the use
of language skills after they graduate and in their future works.

Finally, the Alumni questionnaire examined the needs of the Computer Science
graduate students for ESP courses. Its purpose was to analyse the language skills the
participants need to use in their current work places. The questionnaire is the same as
students’ questionnaire and was adapted from the same source. The reliability
Cronbach’s alpha in the study’s context is (0.87).

The items of the questionnaire are almost the same except some of them, which were
about using English in their studies and classrooms. Those were changed to items
about their current work and specialties. Furthermore, the item which asked the
students about their expectations of using language skills in the future work (item 22)
was removed and they only answered the questions that relate with the language
skills they use in their current work.
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3.5.2 Translation of both Student and Alumni Questionnaire
The items of the questionnaire were adapted and by reviewing some other researches
in the field, the questionnaire was modified. A new version of the questionnaire was
designed after considering the needs of the students for ESP. The necessary deletions
and additions were done accordingly. The original version of the questionnaires for
both students and alumni were prepared in English, but to be able to administer them
to the students and alumni, both of the questionnaires had to be translated into
Kurdish language.

The questionnaires (Appendix H and M) and the consent forms (Appendix G and L)
were translated to Kurdish by two legal translators. The two versions of the Kurdish
translations were compared to each other and the one which was most appropriate
was accepted. The Kurdish version was compared to the English version by two
other translators and they also accepted the translation.

Furthermore, another legal translator back translated the accepted version of the
Kurdish translation to English. Both English and back-translated versions of the
questionnaire were compared by two native English speakers who teach academic
writing in a preparatory school at the Eastern Mediterranean University in Cyprus,
who also gave consent to the back-translated version.
3.5.3 Piloting both Student and Alumni Questionnaires
The Kurdish translated version and the original English version of the questionnaires
were combined together (Appendix I and N) in order for the students to be able to
understand the items well and answer them accurately. The combined versions of the
questionnaires were then piloted in the context of the study. The participants for the
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pilot study were 16 computer science students, 7 males and 9 females, 8 of them
were third year students and the other 8 students were fourth year students. Their
ages were between 18 and 30 years old.

Additionally, the piloted questionnaire for the alumni was conducted among the
graduate students of Computer Science department. The number of the alumni were
15 students, 11 males and 4 females. Their ages were between 22 and 30 years old.

After piloting the questionnaires and analysing the data, the reliability coefficient of
the items was calculated separately for both the student and alumni questionnaire.
The student questionnaire’s Cronbach's Alpha after piloting ranged from 0.80 to
0.84. The Cronbach's Alpha for the student questionnaire was 0.80. Additionally, the
alumni questionnaire’s Cronbach's Alpha after piloting ranged from 0.80 to 0.85. The
Cronbach's Alpha for the alumni questionnaire was 0.82.

3.6 Data Collection Procedure
The data was collected from both the students and the alumni of the Computer
Science department during 2016-2017 academic year. The students were in their
third and fourth year study and alumni were who graduated from the same
department. The collection of the data started from the beginning of January with the
pilot test, then after developing the questionnaire, the data collection started at the
end of January.

Firstly, the researcher spoke with the chair of computer science department about the
study. After understanding the importance of the study, the researcher was given
written permission to collect the data in the department (Appendix A). The
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researcher submitted the permission letter with the data collection tools to the Ethical
Committee of the Faculty of Education at Eastern Mediterranean University. After
two months, the researcher got the approval from the Committee to start collecting
data in his country.
3.6.1 Student and Alumni Pilot Test Administration
After getting permission from the Ethical Committee (Appendix B), the researcher
started piloting the questionnaire for both students and alumni. Firstly, the researcher
obtained permission from the teachers to collect data from 16 students and was
allowed to use 10 minutes at the beginning of the lesson.

The researcher explained what the study was about and made sure that all of the
students understood the purpose of the study. Then, consent forms were given to the
students and the alumni to make sure they agreed to answer the questions. After
making sure that they are all agreed, the consent forms were collected and the
questionnaire was distributed to them. Additionally, for the alumni, an online form
was created for their consent and both the English and Kurdish versions of the
questionnaire were sent to 15 alumni.
3.6.2 Student and Alumni Data Collection
After piloting the questionnaire, the researcher started collecting data from different
student and alumni, and none of the students and alumni who participated in the pilot
test participated again in answering the questionnaire. The procedure was the same as
the pilot test.

The participants were third and fourth year students and each of them consists of 2
groups, the researcher obtained permission from the teacher and the teacher allowed
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the researcher and gave him 10 minutes from the beginning of the class. The consent
forms (Appendix E) were distributed in the classroom and the students were asked to
read it and sign it. After showing agreement, the consent forms were collected after
which the questionnaires were distributed.

Finally, data were collected from the alumni by using the same Google form
(Appendix O) as it is used for the pilot test. It contained the consent form (Appendix
J) which allowed them to show agreement by ticking a box, after which they can start
answering the questionnaire. Both English and Kurdish versions of the
questionnaires were written together. In other words, each item which is written in
English its Kurdish translation is written as well.

The online form was used for the alumni because University of Human Development
is a private university and students had to leave to their cities after graduation. It was
therefore impossible to reach all of them which necessitated the use of online
medium for their data collection.

3.7 Data Analysis
The researcher used SPSS 24 to analyse the quantitative data by entering the
obtained data to the program and listing the results in tables. In order to know the
level of the use of each item, Likert scale was used by the researcher (Never=1,
Little=2, Sometimes=3, Much=4, A great deal=5). In addition, the qualitative data
from open-ended questions were analysed by using content analysis.

Finally, after the data analysis, the findings were described and discussed by the
researcher and the results of the undergraduate students were compared with the
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alumni in order to know the correlation between them. Furthermore, what the
undergraduate students expect in using the language skills in their future work was
compared with the alumni students’ needs in their current work.
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Chapter 4

4 RESULTS

4.1 Introduction
This chapter presents the results of the data which were collected from the students
and alumni of Computer Science Department at University of Human Development
through questionnaires with both closed-ended and open-ended items.

The quantitative and qualitative data were collected based on their needs for an ESP
course. As mentioned in chapter 3, the questionnaire was adapted from Moattarian
and Tahririan (2014) and its Cronbach’s alpha result was (.815). Therefore, it was
highly reliable. The questionnaire consists of three parts: the first part was about
background information of the students and alumni, the second part was about the
students’ needs for an ESP course divided into the four English language skills and
the last part of the questionnaires was composed of two open-ended questions to be
answered briefly by the participants.

4.2 Students’ Questionnaire
This section shows the results of the student’s questionnaire. The questions were
divided into two parts, the quantitative part which is close-ended questions. The
questions are divided into four parts according to the language skills, listening,
speaking, writing and reading. Additionally, the second part is qualitative which has
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two questions about students’ opinion for an ESP course and their suggestion related
to ESP.
4.2.1 Quantitative Data (Close-ended questions)
This part is about the quantitative data which presents the frequency of the items by
percentages. The items are based on needs of the students for the language skills;
listening, speaking, writing and reading. The responses range from N (Never) to GD
(A Great Deal). The results are reported in tables in each part.
4.2.1.1 Listening Skills
This part of the questionnaire is about how much they need English listening skills
for different purposes. The responses as shown in Table 1 revealed the means and
standard deviations.

Table 1: The Students’ Needs for Listening Skills in Percentage
How much do you need English
N
L
S
M
GD
for:

Mean

SD

1- Listening to general
conversations

0.9

11.2

25.0

41.4

21.6

3.71

0.95

2- Listening to conference
speech

6.0

39.7

34.5

12.9

6.9

2.75

0.99

3- Listening to English media

7.8

23.3

33.6

20.7

14.7

3.11

1.15

4- Listening to instructions in
real situations

4.3

19.8

29.3

29.3

17.2

3.35

1.11

Average

4.75

23.5

30.6

26.1

15.1

3.23

1.05

Note: N=Never, L=Little, S=Sometimes, M=much, GD= A Great Deal,
SD= Standard Deviation.

Firstly, in terms of the listening skills, listening to general conversations (item 1)
gets the highest percentage among the items. 41.4 % of the students asserted that
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they need it much. This is followed by a quarter of the respondents (25%) who
reported that they sometimes need it, while 21.6% says a great deal. However, 11.2%
of the students endorsed that they need it little, and only 0.9% endorsed that they
never need English for listening to general conversations. Furthermore, its mean is
3.71, which indicates that, the students mostly ascertained that they needed it nearly
much, and its standard deviation is 0.95.

In the next item (item 2), their needs for listening to conference speech little gets the
highest percentage which is 39.7%, this is followed by sometimes which is 34.5%.
After that 12.9% of the students need it much, and 6.9% of them need it a great deal.
On the other hand, only 6% of them believed that they never need it. Moreover, its
mean is 2.75 which shows that, the students need it between little and sometimes,
and its standard deviation is 0.99.

Furthermore, 33.6% of the students think that they sometimes need English for
Listening to English media (item 3), this was followed by 23.3% of them who
endorsed that they need it little. In contrast, 20.7% believed that they need it much,
and this was followed by 14.7% who needs a great deal. Finally, only 7.8% think that
they never need it. Additionally, its mean is 3.11, which indicates that they mostly
think that they sometimes need it, and its standard deviation is 1.15.

In addition, for the next item (item 4) which asks about the students’ needs for
English for listening to instructions in real situations, both sometimes and much get
the same and the highest percentages in the table which is 29.3%. Moreover, 19.8%
of them believed that they need it little. In contrast, 17.2% of the students showed
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that they need it a great deal, and only 4.3% think that they never need it.
Additionally, its mean is 3.35, which is shows that mostly they need it more than
sometimes, and its standard deviation is 1.11.

The mean of the all-listening item for the students’ needs for listening skills shows
that 30.6% of the students believed that they sometimes need listening skills,
followed by 26.1% of them who believed that they need it much. In contrast, less
than a quarter (23.5%) think that they need it little, whereas 15.1% endorsed that they
need it in a great deal. Finally, only 4.3% think that they never need it. Moreover, the
average mean for the items in listening skills is 3.23 which shows that, they need
listening skill more that sometimes, and their average standard deviation is 1.05.
4.2.1.2 Speaking Skills
This part of the questionnaire is about how much they need English for speaking
skills for different purposes; their answers can be seen in the table below (Table 2)
with its mean and standard deviation.

Table 2: The Students’ Needs for Speaking Skills in Percentage
How much do you need
N
L
S
M
GD
English for:

Mean

SD

5- Class participation

0.9

12.9

25

36.2

25

3.71

1.01

6- Giving speech in
conferences

17.2

30.2

18.1

23.3

11.2

2.81

1.28

7- Talking to professionals

7.8

21.6

22.4

26.7

21.6

3.32

1.24

0

15.5

23.3

39.7

21.6

3.67

0.98

6.5

20

22

31.5

20

3.38

1.13

8- Getting into conversations
Average

Note: N=Never, L=Little, S=Sometimes, M=much, GD= A Great Deal,
SD= Standard Deviation.
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The item, which asks the students how much they need English for class
participation (item 5), has the highest percentage (36.2%). This is followed by both
sometimes and a great deal which they have the same percentages which is 25%.
However, 12.9% of the students think that they need it little, and only 0.9% of them
think they never need English for class participation. Moreover, its mean is 3.71,
which shows that they need it more than sometimes and nearly much, and its
standard deviation is 1.01.

Furthermore, regarding the students’ needs for using English for giving speech in
conferences (item 6); 30.2% of the students think that they need it little. In contrast,
23.3% of them think that they need it, much which is about quarter of them.
Moreover, 18.1% of the students think that they sometimes need English for giving
speech in conference but at the same time, 17.2% of them think that they never need
it. Finally, 11.2% of the students think that they need it in a great deal. In addition, its
mean is 2.81, which means that they need it near to sometimes, and its standard
deviation is 1.28.

Additionally, in the item which is asked about students’ needs for English for talking
to professionals (item 7), 26.7% of the students think that they need it much,
followed by 22.4% of the students who believed that they need it sometimes. After
that, it is followed by both little and a great deal which are in contrast to each other
have the same percentage, which is 21.6%. Finally, only 7.8% of them think that they
never need English for talking to professionals. Moreover, its mean is 3.32, which
shows that more than sometimes, they need it, and its standard deviation is 1.24.
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In addition, for the item which inquired about the students’ needs for using English
for getting into conversation (item 8), 39.7% of the students think that they need it
much which is the highest percentage. This is followed by 23.3% of them who think
that they sometimes need it. In addition, 21.6% of them think that they need it a great
deal. In contrast, 15.5% of the students think that they need English for getting into
conversation and the percentage of never is 0%. Moreover, the mean for this item is
3.67, indicating that they mostly need it near more than sometimes and nearly much,
and its standard deviation is 1.13.

On the whole, the mean of all the items for the need for speaking skills starts from
the highest percentage which is 31.5% of the students believed that they need
speaking skill much. This is followed by the second point, 22% of them think that
they sometimes need it. Moreover, two of the them have the same percentage
although they differ from each other, their percentages are 20% and they are a great
deal and little. Finally, only 6.5% of the students think that they never need speaking
skill. More also, the average mean of speaking skills is 3.38 which shows that they
need speaking skills more than sometimes, and its average standard deviation is 1.13.
4.2.1.3 Writing Skills
This part of the questionnaire is about how much they need English for Writing
Skills for different purposes; their answers are shown in the table below (Table 3)
with mean and standard deviation.
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Table 3: The Students’ Needs for Writing Skills in Percentage
How much do you need
L
S
M
N
GD
English for:

Mean

SD

9- Write articles

24.1

23.3

19.8

24.1

8.6

2.69

1.30

10- Note-taking while reading

5.2

20.7

39.7

25.9

8.6

3.12

1.00

11- Note-taking in speeches

15.5

27.6

31.9

18.1

6.9

2.73

1.13

12- Note-taking in class

6.9

17.2

28.4

30.2

17.2

3.33

1.15

13- Writing business letters

8.6

24.1

26.7

23.3

17.2

3.16

1.22

14- Writing emails

5.2

8.6

21.6

34.5

30.2

3.75

1.13

15- Writing reports

1.7

8.6

16.4

39.7

33.6

3.94

1.00

Average

9.6

18.6

26.4

28

17.5

3.25

1.13

Note: N=Never, L=Little, S=Sometimes, M=much, GD= A Great Deal,
SD= Standard Deviation.

The highest percentage for the first item in writing skill, which asks about the
students’ needs for English for writing articles, is 24.1%, which refers to two Likert
Scales, in one of them the students, believed that they need it much and in contrast
the others said that they never need it. This is followed by 23.3% of the students who
think that they need it little, and 19.8% of them think that they sometimes need it.
Finally, only 8.6% of them think they need it in a great deal. Additionally, this item’s
mean is 2.69, which indicates that less than sometimes they need English for writing
articles, and its standard deviation is 1.30.

Furthermore, for the item which asks about students’ needs for English language for
note taking while reading (item 10), the highest percentage of the students think that
they sometimes need it which is 39.7%. This is followed by quarters of them (25.9%)
who think that they need it much, while 20.7% of them think that they need it little.
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Moreover, 8.6% of the students think that they need it a great deal. Whereas, only
5.2% of them think they never need it. The mean of this item is 3.12, which shows
that the students sometimes need English for note taking while reading, and its
standard deviation is 1.00.

In addition, in the question which asks about the students’ needs for note taking in
speeches (item 11), the highest percentage is 31.9%. These students think that they
sometimes need it. This is followed by 27.6% of them who think that they need it
little. In addition, 18.1% of them think that they need it much, while 15.5% of them
think that they never need it. Finally, only 6.9% of the students believed that they
need it a great deal. Furthermore, the mean for this item is 2.73, which shows that
they need English less than sometimes for note taking in speeches, and its standard
deviation is 1.13.

The next item asks about the students’ needs for note taking in class (item 12), the
highest percentage of the students 30.2% think that they need English much. This is
followed by 28.4% of them who think that they sometimes need it. Additionally, two
of them have the same percentage 17.2%, but they are different scales, a group of the
students think they need it a little, whereas the other group of students believe that
they need it in a great deal. Finally, only 6.9% of the students think that they never
need English for note taking in class. Moreover, the mean for this item is 3.33 which
means they students’ needs for English is more than sometimes, and its standard
deviation is 1.15.
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Furthermore, the highest percentage for the item which asks the students about their
needs for English language for writing business letters (item 13) is 26.7% which they
think they sometimes need it. This is followed by 24.1% of them who think that they
need it little, while 23.3% of them think that they need it much. Moreover, 17.2% of
the student’s think that they need it in a great deal. Whereas only 8.6% of them think
that, they never need English for writing business letters. The mean of this item is
3.16, which means they think they sometimes need it, and its standard deviation is
1.22.

The next item’ ask about the students’ needs for English language for writing emails
(item 14) as 34.5% of the students think that they need it much. Moreover, at the
same time 30.2% of them think that they need it a great deal. Whereas 21.6% of the
students think that they need it little, and only 5.2% of the student think that they
need English language for writing emails. Additionally, this item’s mean is 3.75,
which indicates that the student think that they need it between sometimes and much,
and its standard deviation is 1.13.

Finally, the last item of writing skills’ asks about the students’ needs for English
language for writing reports (item 15) as 39.7% of the students think that they need it
much. Additionally, 33.6% of them think that they need it a great deal. 16.4% of the
students believe that they sometimes need it. However, 8.6% of them think that they
need it a little, and finally, only 1.7% of them think that they never need it.
Moreover, this item’s mean is 3.94, which means the students need English for
writing reports much, and its standard deviation is 1.00.
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In general, the average percentage for the writing skills item shows that they need
English language writing skill for their different purposes with 28% which is the
highest. This is followed by 26.4% of the students who think that they sometimes
need it. Additionally, 18.6% of the students think that they need it a little. In contrast,
17.5% of the students think that they need it a great deal. Finally, only 9.6% of them
think that they never need writing skills. In addition, the average mean for writing
skills is 3.25, which means the students need writing skills more than sometimes, and
its average standard deviation is 1.13.
4.2.1.4 Reading Skills
This part of the questionnaire is about how much the participants need English for
Reading Skills for different purposes; their answers are shown in the table below
(Table 4) with mean and standard deviation.

Table 4: The Students’ Needs for Reading Skills in Percentage
How much do you need
N
L
S
M
GD
English for:
16- Reading technical text
14.7 20.7 23.3 25.9 15.5
books
17- Reading articles
19
23.3 26.7
19
12.1

Mean

SD

3.06

1.29

2.81

1.28

18- Online reading

4.3

9.5

22.4

34.5

29.3

3.75

1.11

19- Reading reports

4.3

16.4

30.2

28.4

15.5

3.24

1.18

20- Reading brochures and
instructions
Average

9.5

16.4

30.2

28.4

15.5

3.24

1.18

10.4

17.3

26.6

27.3

17.6

3.22

1.21

Note: N=Never, L=Little, S=Sometimes, M=much, GD= A Great Deal,
SD= Standard Deviation.

The highest percentage of the first item of reading skills that asks about the students’
needs for English language for reading technical textbooks (item 16). This means
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25.9% of the students think that they need it much. This is followed by 23.3% of the
students who think that they sometimes need it. In addition, 20.7% of them believed
that they need English a little. Additionally, 15.5% of the students think that they
need it a great deal. In contrast, 14.7% of them think that they never need it. The
mean of this item is 3.06 which means sometimes they need English for reading
technical textbooks, and its standard deviation is 1.29.

Moreover, the highest percentage for (item 17) which asks about the students’ need
for English for reading articles, is 26.7% as the students think that sometimes they
need it. After that, 23.3% of the them think that they need it a little. This is followed
by both much and never; which have same percentage value, which are 19% o.
Finally, only 12.1% of them think that they need it a great deal. In addition, the mean
of this item is 2.81, which indicates that they need English for reading articles more
that little, and its standard deviation is 1.28.

Furthermore, the highest percentage of this item which asks about the students’ needs
for English for online reading (item 18), is 34.5% as the students think that they need
English for online reading much. A great deal has the second highest percentage,
which is 29.3%. This is followed by 22.4% of them who think that they sometimes
need it. Moreover, 9.5% of them think that they need it a little. Finally, only 4.3% of
them think that they never need English for online reading. This item’s mean is 3.75,
which shows that mostly the students’ need for this item is nearly much, and its
standard deviation is 1.11.
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In addition, in (item 19) which asks about the students’ needs for English for reading
reports, the highest percentage is 36.2%, these students think that they need it much.
Followed is 22.6% of them who think that they sometimes need it. Whereas, nearly
the same value percentage, 21.6% of the students think that they need is a great deal.
15.5% of them think that they need it little. Finally, only 4.3% of the students think
that they need English for reading reports. The mean of this item is 3.55, which
shows that the students think that they need it between sometimes and much, and its
standard deviation is 1.12.

Finally, the last item of reading skills is (item 20) which asks about the students’
need for English language for reading brochures and instructions. The highest
percentage is 30.2%, this shows that the students believe that they sometimes need it.
While 28.4% of them think that, they need it much. Moreover, 16.4% of the students
think that they need it little. In contrast, 15.5% of the students think that they need it
a great deal. Finally, only 9.5% of them think that they never need it. In addition, this
item’s mean is 3.34, which shows that they need English for reading Brochures and
instructions more than sometimes, and its standard deviation is 1.18.

Overall, the mean of the percentages of the reading skills items shows that, the
highest percentage is 27.3% as these students think that they need English language
reading skill much. This is followed by the second highest percentage, which is
26.6% who think that they sometimes they need it. After that, 17.6% of them think
that they need it a great deal. In contrast, those who think they need it a little have
almost the same percentage of a great deal which is 17.3%. Finally, 10.4% of the
students think that they never need reading skills. Their average mean for reading
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skills is 3.22, which indicated that the students need it more than sometimes, and
their average standard deviation is 1.21.
4.2.1.5 Four Language Skills Ranking
In this section, the students have to rank the language skills according to their needs
for each of them. This part consists of two items. The first item asks about their
needs for the skills in their current situation as students. The other item is about the
students’ expectation for their needs for language skills in their future works or
fields. The results are shown in the tables below (Tables 5,6).

Item 21which relates with the four skills and asks the students to set the language
skill in order according to their needs in their current academic study, they arranged
them according to their needs from 1-4. Number 1 is the most important skill
according to their needs and number 4 is the least important skill for their current
situation. The table below (Table 5) shows the results for their current needs for the
four skills.

Table 5: The Students’ Needs for the Four Skills in their Current Situation in
Percentage
1

2

3

4

Listening

38.8

27.6

17.2

16.5

Speaking

37.1

30.2

14.7

18.1

Reading

15.5

25.9

35.3

23.3

Writing

8.6

16.4

32.8

42.2
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According to the students’ current situational needs, the skills were arranged, which
shows that they think that they need listening skills the most, which comes in the first
place in the ranking in the above table with the highest percentage 38.8%. This is
followed by Speaking Skills, which they need the most after listening skills; its
percentage is 37.1%. In addition, reading skills comes after them, which has 15.5%.
Finally, they think that they need writing skills the least which is 8.6%.

Furthermore, in the second place in the ranking, they think they need speaking skills,
the most which has the highest percentage in the second place, which is 30.2%. After
that, listening skills is the next, which is 27.6%. In addition, reading skills get more
than a quarter of them (25.9%). Finally, writing skills has the lowest percentage
among them, which has 16.4%.

Furthermore, in the third place in the ranking, the students think that they need
reading skills, which has the highest percentage, which is 35.3%. This is followed by
writing skills, which has 32.8% in the ranking. More also, listening skills comes after
them which has 17.2%. Finally, the last one is speaking skills, which has 14.7%.

Finally, writing skills comes in the fourth place, which has the highest percentage
according to the students’ need; they think they need the least in their current
situation, which has 42.2%. After that, reading skills follows with 23.3%. This is
followed by reading skills, which has 18.1%. Finally, listening skills has the lowest
percentage which is 16.4%.
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The second four skills item (item 22) asks the students to identify their expectation
about using English language skills in their suture works, they arranged them
according to their needs from 1-4, number 1 is the most important skill according to
their needs and number 4 is the least important skill according to their expectations
for their future works. The table below (table 6) shows the results for their needs for
the four skills.

Table 6: The Students’ Expectation About Using English Language Skill in their
Future work
1

2

3

4

Listening

23.3

31

16.4

23.3

Speaking

50.9

19.8

14.7

14.7

Reading

9.5

25.9

45.7

18.1

Writing

10.3

23.3

23.3
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According to the students’ expectation for using English language skills in their
future works, more than half of the students think that they will need speaking skills
the most, it has the highest percentage and comes in the first place in the rank which
has 50.9%. This is followed by less than quarter of the students who think that they
will need listening skills, which has 23.3%. After that writing skills follows with
10.3%. Finally, they think they will need reading skills the least with 9.5%.

Moreover, listening skills comes in the second place in the ranking, the students think
that, after speaking skills, they will need listening skills which has 31%. In addition,
after that, more that quarter of the student think they will need reading skills, which
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has 25.9%. This is followed by writing skills, which has 23.3%. Finally, speaking
skills has the lowers percentage in the second place with 19.8%.

Furthermore, according to the students’ expectation, reading skills come in the third
place that they think they need in their future work, which has 45.7%. After that,
writing skills follow with 23.3%. This is followed by listening skills, which has
16.4%. Finally, speaking skills has the lowest percentage, with 14.7%.

Conclusively, the students think that, in the fourth place, they will need writing skills,
which has the highest percentage in the fourth place, and it has 44%. Additionally,
listening skills comes after that with 23.3%. After which the reading skills come
which has 18.1%. Finally, speaking skills has the lowest percentage in the fourth
place which has 14.7%.
4.2.2 Qualitative Data (Open-ended Questions)
This part is about the qualitative data, there are two open-ended questions that are
about the students thought about studying ESP and the other item is about their
suggestion about ESP. The results were organized accordingly and shown in
percentage.

Regarding to the first question, which is “What do you think about studying English
based on your needs and purposes (i.e. ESP – English for Specific Purposes).”
(item21), the highest percentage of the students which is less than half of them think
that studying ESP is crucial for their field of study which is 44%. Moreover, mostly
of them think that, most of the sources are in English and while they conduct a
research, they need the language in order to find their appropriate resources. As S2
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said, “English is very important since every resources I need to improve my major is
in English”, and S18 and S19 said “It is very important, because most of the sources
are in English”.

Furthermore, some of the students think that English has become an international
language; it is therefore important for them to use English for their specialties. S20
and S49 said, “Studying English should take into consideration, especially in
Kurdistan, because I think it is a necessity of each individual of society and to use it
in our field”. In addition, some other students think that English is a universal
language and it is important for them if they are to understand anything in their field
have been published all over the world. S25, S28 and S35 asserted “I think learning
English is necessary because it is a universal language and we have to know how to
use it in our field”.

Some of the students believe that they need to learn ESP because they think that they
need it everywhere in their field. For example, S88 said “we need to learn more
about ESP, because we need it every time and everywhere in our study and future
works, the special English is useful”. In the same vein, S90 says, “knowing English
as an international language is good, but as students we need to know how to use it
for a special purpose”. S95 further stated, “we need English in all the fields in our
life, but we need to use it in our field as a Computer Science student, because we
used it form the smallest thing to the biggest ones”. Also, S102 added that “it is a
general language and the necessity of life especially we wok as technology field,
most of the news and inventions’ videos and reports are in English, that’s why is an
important point for us”.
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In addition, 37% of the students (43 students) believed that it is important to study
ESP as a course at the University level. For example, S47 stated, “it should be taught
from the first year of the University so as to learn it not to study just for passing in
the courses”. Another student explained the importance of ESP in the University
curriculum as S51 mentioned, “I only need it in my study field now, because
sometimes I cannot express myself in the classroom to the teacher”, similarly; S59
explained that “we need studying ESP for our daily works continuously in the
university”.

Furthermore, S63 explained that it is important to add ESP to the University
curriculum “take more care about it and add it to the curriculums”, and S64 said “In
my opinion this research about ESP is a very good idea, I hope this program will
apply soon and ESP will be added in our curriculum”.

Furthermore, S70 said “it is important to study ESP courses in university program”,
and S83 further stated that “studying is crucial, it should study in all levels in
university”. In S89 opinion, “studying ESP is crucial and necessary, as much as we
are familiar about it, we will have more jobs and we will have more scientific
opportunities in our field by participating in conferences and etc.”. Furthermore, S 96
discussed the importance of adding ESP in the University programs by saying that
“because all sciences nowadays are derived from the foreign countries that’s why it
is very difficult to translate these concepts and information that’ why we have to
study ESP”.
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Furthermore, S 98 said “learning ESP is useful especially for computer and other
branches” and S 99 explains more by stating that “it is crucial to learn ESP and try
more with us because it is a universal language and it should be looked at as L1”.

In addition, 18.1% of the students (21 students) do not provide any response, while
only one student 0.9% of the students mentioned that having an ESP course is not
important, for example, S105 said, “it is not that necessary to study ESP in my field”.

4.3 Alumni Questionnaire
This section shows the results of the alumni questionnaire. The items are about
alumni’s needs for ESP in their current job and life. The questions were divided into
two parts, the quantitative part which is close-ended questions. The questions were
divided into four parts according to the language skills listening, speaking, writing
and reading. Additionally, the second part is qualitative which has two questions
asking about their opinion for an ESP course and their suggestion related to ESP.
4.3.1 Quantitative Data (Close-ended questions)
This part is about the quantitative data presenting frequency of the items with their
percentages. The items were based on needs of the alumni for the language skills;
listening, speaking, writing and reading. The responses range from N (Never) to GD
(A Great Deal). The results are shown in tables in each part.
4.3.1.1 Listening Skills
This part of the questionnaire is about how much they need English listening skills
for different purposes, their answers are shown in the table below (Table 7) with their
means and standard deviations.
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Table 7: The Students’ Needs for Listening Skills in Percentage
How much do you need
N
L
S
M
GD
English for:

Mean

SD

1- Listening to general
conversations

2

18

24

42

14

3.48

1.02

2- Listening to conference
speech

8

22

38

22

10

3.04

1.09

3- Listening to English media

4

24

30

28

14

3.24

1.10

4- Listening to instructions in
real situations

6

16

34

28

16

3.32

1.12

31.
30
13.5
3.27
5
Note: N=Never, L=Little, S=Sometimes, M=much, GD= A Great Deal,
SD= Standard Deviation.
Average

5

20

1.08

In the listening skill term, in (item 1) which asks how much they need English for
listening to general conversation 42% of the alumni think that they need it much, and
this is followed by 24% of them who think that they sometimes need it. Moreover,
18% of the alumni think that they need it a little. In addition, 14% of them think that
they need English a great deal, and only 2% think that they never need English for
listening to general conversation. The mean of this item is 3.48, which indicates that
the students need English between sometimes and much, and its standard deviation is
1.02.

The second item (item 2) which asked the alumni about their needs for listening to
conference speech, revealed that 38% of them think that they need it sometimes. This
is followed by 22%, both for little and much. Moreover, 10% of them think that they
need it in a great deal, on the other hand, 8% of the think that they never need it. In
addition, its mean is 3.04, which indicates that the alumni think that they sometimes
need English for listening to conference speech, and its standard deviation is 1.09.

61

Furthermore, in the item which asks about the alumni needs for English for listening
for English media (item 3), 30% of the alumni think that they sometimes need it,
while 28% of them mentioned that they need it much. Additionally, about quarter of
them 24% think that they need it a little. In addition, 14% of them expressed that
they need it in a great deal. Finally, only 4% of them said that they never need it. The
mean of this item is 3.24, which indicates that most of the alumni think that they
need English for listening to English media sometimes, and its standard deviation is
1.12.

Finally, for the last item in Listening skill (item 4), the highest percentage is 34% as
these alumni mentioned that they sometimes need English for listening to
instructions in real situations. Moreover, more than a quarter of them show that they
need it much. Furthermore, 16% of them mention that they need it little, on the other
hand, the same level of them think that they need it a great deal. Finally, only 6% of
the alumni think that they never need it. Additionally, the mean of this item is 3.32
which shows that most of the alumni think that they more that sometimes need
English for listening to instructions in real situation, and its standard deviation is
1.12.

To sum up, the mean of the entire four items in listening skill shows that most of the
alumni believe that they sometimes need listening skill, which has the highest
percentage 31.5%. This is followed by 30% of them who believed that they need it
much, while 20% of them think that they need it little. Moreover, 13.5% of the
alumni showed that they need it a great deal, on the other hand, only 6% of them
think that they never need it. The average of their means is 3.27, which indicates that
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they more than sometimes need listening language skill, and their average standard
deviation is 1.08.
4.3.1.2 Speaking Skills
This part of the questionnaire is about how much they need English for speaking
skills for different purposes, their answers are shown in the table below (Table 8)
with their means and standard deviations.

Table 8: The Students’ Needs for Speaking Skills in Percentage
How much do you need
N
L
S
M
GD
English for:
5- Giving speech in
16
18
16
20
30
conferences

Mean

SD

3.30

1.50

6- Talking to professionals

4

16

26

32

22

3.52

1.13

7- Getting into conversations

2

26

16

26

30

3.56

1.23

7.3

20

19.3

26

27.4

3.46

1.29

Average

Note: N=Never, L=Little, S=Sometimes, M=much, GD= A Great Deal,
SD= Standard Deviation.

Firstly, regarding the first item in the speaking language skill which asks the alumni
about their need for English for giving speech in a conference (item 5), the highest
level of the them 30% believe that they need it a great deal, this is followed by 20%
of them who think that they need it much. Moreover, 18% of them reported that they
need it a little. Furthermore, 16% of the alumni think that they never need English for
giving speech in a conference; while the same level of them think that, they
sometimes need it. The mean of this item is 3.30, which shows that they need it more
than sometimes, and its standard deviation is 1.50.
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In addition, the highest percentage for the second item in speaking skill (item 6)
which asks about their needs for English for talking to professionals is 32% who
think that they need it much. In addition, more than a quarter of them (26%) thinks
that they sometimes need it, while 22% of them believed that they need it a great
deal. 16% of them think that they need it little, and only 4% of them said that they
never need it. Moreover, the mean of this item is 3.52, which indicates that they need
English for talking to professionals between sometimes and much, and its standard
deviation is 1.13.

Furthermore, the highest percentage for item 7, which asks about the alumni’s needs
for getting into conversation, is 30 %. They think that they need it a great deal. In
addition, more than a quarter of them (26%) believed that they need it a little. On the
other hand, the same level of them showed that they need it much. In addition, 26%
of them think that they sometimes need it, while only 2% of them think that they
never need it. The mean of this item is 3.56, which shows that mostly, the alumni
believe that they need English language for getting into conversation about much,
and its standard deviation is 1.23.

To summarize, the mean of all three items in the speaking skill shows that the
highest percentage 27.4% of the alumni think that they need speaking English
language skill a great deal. This is followed the second highest level, which is 26%,
who think that they need it much. In addition, one fifth of them 20% believe that they
need it little. Additionally, 19.5% of them think that they sometimes need it while
only 7.3% of them show that they never need it. Furthermore, the average of the
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mean of the items is 3.46, which shows that they alumni needs English speaking skill
between sometimes and much, and the average of the standard deviation is 1.26.
4.3.1.3 Writing Skills
This part of the questionnaire was about how much they need English for Writing
Skills for different purposes, their answers are shown in the table below (Table 9)
with their means and standard deviations.

Table 9: The Students’ Needs for Writing Skills in Percentage
How much do you need
L
S
M
N
GD
English for:
8- Write articles
8
20
34
30
8

Mean

SD

3.10

1.07

9- Note-taking while reading

8

26

32

26

8

3.00

1.09

10- Note-taking in speeches

6

26

44

22

2

2.88

0.90

11- Writing business letters

8

16

40

24

12

3.16

1.10

12- Writing emails

6

20

10

32

32

3.64

1.29

13- Writing reports

4

18

24

20

34

3.62

1.24

Average
6.7
21 30.7 25.7
16
3.23
Note: N=Never, L=Little, S=Sometimes, M=much, GD= A Great Deal,
SD= Standard Deviation.

1.12

The highest percentage for item 8 in the writing skill, which asks about the alumni’s
needs for writing articles, is 34%. It means that more than one third of the alumni
think that they sometimes need it. Moreover, this is followed by 30% of them who
think that they need it much. Furthermore, one fifth of them, which is 20%, believe
that they need it little. The alumni who believed that they never need it were 8%, on
the other hand, the same percentage of the alumni showed that they need it a great
deal. The mean of this item is 3.10, which shows that the alumni believe that they
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sometimes need English language for writing articles, and the standard deviation is
1.07.

Additionally, the highest percentage of the alumni which is 32% showed that they
sometimes need English for note taking while reading (item 9). Moreover, more than
a quarter of them (26%) believed that they need it little, while the same level of them
showed that they need it much. Finally, 8% of them believed that they never need it.
On the other hand, the same percentage of the alumni thinks that they need it a great
deal. The mean of this item is 3.0, which indicates that the alumni believe that they
sometimes need English for note taking while reading, and its standard deviation is
1.09.

In addition, the highest percentage of the alumni, which is 44% think that they
sometimes need English language for note taking in speeches (item 10). Furthermore,
more than quarter of them believed that they need it a little, while 22% of them
showed that they need it much. Moreover, 6% of them think that they never need it,
and only 2% of them think that they need it a great deal. The mean of this item is
2.88, which indicates that the alumni mostly sometimes need English for note taking
in speeches, and its standard deviation is 0.90.

The highest percentage of the alumni, which is 40% of them, believed that they
sometimes need English for writing business letters (item 11). This is followed by
nearly quarter of them, which is 24% who think that they need it much. Furthermore,
16% of them believed that they need it a little, while 12% of them showed that they
need of in a great deal. Finally, only 8% of them think that they never need it. The
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mean of this item is 3.16, which shows that the alumni believe that they sometimes
need English for writing business letter, and its standard deviation is 1.10.

Furthermore, nearly one third of the alumni (32%) believed that they need English
for writing e-mails much (item12), in the same vein, the same level of alumni
showed that they need it in a great deal. This is followed by one fifth of them (20%)
of who believed that they need it a little. Moreover, 10% of them think that they
sometimes need it. Finally, only 6% of them showed that they never need it. The
mean of this item is 3.64, which indicates that the alumni believe that they need
English language for writing e-mails between sometimes and much, and its standard
deviation is 1.29.

Finally, the highest percentage of the alumni (34%) believed that they need English
language for writing reports (item 12) in a great deal. Moreover, quarter of them
(24%) believed that they sometimes need it. In addition, one fifth of them, which is
20%, showed that they need it much and 18% think that they need it a little. Finally,
only 4% of them think that they never need it. The mean of this item is 3.62, which
shows that they alumni think that they need English language for writing reports
between sometimes and much, and its standard deviation is 1.24.

In conclusion, the mean of all six items of writing language skill showed that the
highest percentage is 30.7% as the alumni think that they sometimes need writing
language skill. This is followed by more than quarter of them who believed that they
need it much, while more than quarter of them showed that they need it little.
Furthermore, 16% think that they need it a great deal, and only 4% think that they
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never need it. The average of their mean is 3.23 which indicated that the alumni need
English language writing skill more than sometimes, and their average standard
deviation is 1.12.
4.3.1.4 Reading Skills
This part of the questionnaire is about how much they need English for Reading
Skills for different purposes, their answers are shown in the table below (Table 10)
with their means and standard deviations.

Table 10: The Students’ Needs for Reading Skills in Percentage
How much do you need
N
L
S
M
GD
English for:
14- Reading technical text
4
18
30
26
22
books
15- Reading articles
10
20
26
30
14

Mean

SD

3.44

1.15

3.18

1.20

16- Online reading

4

14

28

30

24

3.56

1.13

17- Reading reports
28- Reading brochures and
instructions
Average

8

20

30

24

18

3.24

1.20

8

22

30

24

16

3.18

1.19

6.8

18.8

28.8

26.8

18.8

3.32

1.17

Note: N=Never, L=Little, S=Sometimes, M=much, GD= A Great Deal,
SD= Standard Deviation.

The highest percentage of the first item in the reading language skill (item14) which
asks the alumni about their needs for English for reading technical text books is 30%
who think that they sometimes need it. Moreover, more than quarter of them 26%
believed that they need it much, this is followed by 22% who showed that they need
it a great deal. Furthermore, 18% said they need it little, and only 4% think that they
never need it. The mean of this item is 3.44, which indicates that they need English
language for reading technical text books between sometimes and much, and its
standard deviation is 1.15.
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Furthermore, regarding the item which asks about the alumni needs for English
language for reading articles (item 15), higher percentage of them believe that they
need it much. Additionally, more than quarter of them (26%) said that they
sometimes need it, while one-fifth (20%) said they need it little. Additionally, 14%
think that they need it a great deal, on the other hand, 10% of them said that they
never need it. The mean of this item is 3.18, which means that they need English
language for reading articles more than sometimes, and its standard deviation is 1.20.

The highest level of the alumni in the item which asks about their needs for online
reading (item 16) is 30% the alumni said that they need it much, and this is followed
by 28% who believed that they need it sometimes. In addition, about quarter of them
24% said that they need it a great deal while 14% think that they need it little. Lastly,
only 4% of them said they never need it. The mean of this item is 3.56, which shows
that they need English language for online reading between sometimes and much,
and its standard deviation is 1.13.

Additionally, the highest percentage of the alumni thinks that they sometimes need
English language for reading reports, with 30% of them (item 17). This is followed
by the second level, which is nearly quarter of them (24%) who believed that they
need it much, on the other hand, one fifth of them (20%) said that they need it little.
Moreover, 18% of them think that they need it a great deal, while only 8% of them
said they never need it. The mean of this item is 3.24, which means that they need
English language for reading reports more than sometimes, and its standard deviation
is 1.20.
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Finally, in the last item in the reading skill, which asks alumni about their needs for
English language for reading brochures and instructions (item 18) the highest level of
the alumni 30%. they believed that they sometimes need it. Moreover, this is
followed by nearly quarter of them (24%) who think that they need it much, while
22% believed that they need it a little. Furthermore, 16% think that they need it a
great deal, while only 8% said that they never need it. The mean of this item is 3.18,
which shows that the alumni need English more than sometimes for reading
brochures and instructions, and its standard deviation is 1.19.

The mean of all five items in the reading skill showed that the highest percentage of
the alumni -28.8%- think that they sometimes need reading language skill. In
addition, this is followed by more that quarter of them 26.8% who believed that they
need it much. Furthermore, 18.8% think that they need it little. In contrast, the same
level

of the alumni which is 18.8% said that they need it in a great deal.

Additionally, only 6.8% think that they never need it. In addition, the average mean
of the reading language skill is 3.32, which indicates that the alumni think that they
need English reading skill more than sometimes, and its average standard deviation is
1.17.
4.3.1.5 Four Language Skills Ranking
In this section, the alumni have to rank the language skills according to their needs
for each of them. This part consists of one item, which asks about skills needed in
their current situation as alumni in their jobs and study. The results are shown in the
table below (Table 11).
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In four skills item (item 19) asks the alumni to identify their current situation in
using English language skill, by setting them in order based on their needs from 1-4.
Number 1 is the most important skill according to their needs and number 4 is the
least important skill for their current situation. The table below (Table 11) shows the
results for their needs for the four skills.

Table 11: The Alumni’s Needs for the Four Skills in their Current Situation in
Percentage
1

2

3

4

Listening

40

26

20

14

Speaking

18

34

20

28

Reading

16

28

34

22

Writing

26

12

26

36

According to the alumni’s current situation’s needs, they think they need listening
skills the most, which comes in the first place in rank in the above table with the
highest percentage which is 40%. This is followed by writing skills, which they need
the most after listening skills, its percentage is 26%. In addition, speaking skills are
ranked in the third place with the percentage of 18. Finally, they think that they need
reading skills with just 16%.

Moreover, in the second place in the ranking, more than one third believed they need
speaking skills, the most which has the highest percentage, which is 34%. After that,
reading skills follows with 28%. In addition, listening skills get more that quarter of
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them which is 26%. Finally, writing skills has the lowest percentage among them
with 12%.

Furthermore, in the third place in the ranking, more than one third of the alumni
think that they need reading skills, and it is the highest percentage, which is 34%.
This is followed by writing skills, and it percentage is 26% in the rank. In addition,
both listening skills and speaking skills come after them with the same percentage,
both of them are 20%.

Finally, writing skills comes in the fourth place, which has the highest percentage
according to the alumni’s needs. More than one third of the alumni think that they
need the least in their current situation, which has 36% in the last place. After that,
speaking skills follows and has 28% and, reading skills has 22%. Finally, listening
skills has the lowest percentage, which is 14%.
4.3.2 Qualitative Data (Open-ended Questions)
The alumni of the Human Development University in Sulaimani have different
perspective in terms of the needs and purposes of using ESP. To begin with, 52% of
alumni think that studying and having courses like ESP is crucial in their academic
career and help them to benefit from the recent knowledge about their specialty
(Computer) all over the world. For example, Alumni 2 mentioned that “studying an
ESP course in the University help students to concentrate more on their specialty and
look for the information that they need”, Alumni 12 further says “if I had ESP
course, I would have different academic career and would be more profession in my
field”.
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Furthermore, Alumni 24 believed that “studying ESP in the University helps students
to be more qualified”. Also Alumni 43 has the same idea and stated that: “studying
and having ESP course based on students’ necessity helps them to be more qualified
and be successful after their graduation”. Furthermore, Alumni 48 explained that if
students have such a course like ESP, they would try to learn instead of studying just
for passing and getting good grades.

In addition, 10% of the alumni believe that studying ESP course based on the needs
and purposes of the students will help students to get proper job after graduation. For
example, Alumni 16 mentioned that studying ESP based on the students’ needs helps
students to get a good job after they graduate. In addition, Alumni 42 said: “studying
an ESP in the University based on the needs and purposes of the students helps them
to be more aware about their needs and try harder in order to get a good job in the
future”. Furthermore, Alumni 49 believed that having ESP course helps students to
have a suitable job because to start working anywhere English is one of their major
requirements.

Moreover, 32% of the alumni think that ESP is a necessity for them nowadays. For
example, Alumni 10 mentioned, “studying ESP based on our needs is a necessity and
should be taken into consideration”. In addition, Alumni 24 believed that studying an
ESP is the necessity for all the students because it helps them to advance more in
their academics. In addition, Alumni 29 said, “studying an ESP course becomes a
necessity of students’ academic career”, Alumni 35 further mentioned, “studying
ESP in the university helps students to learn and they are more aware about their
needs that is why it is one of the important courses that students need it”.
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Finally, 4% of the alumni did not provide a relevant answer and 2% of them did not
respond to this question.

Regarding the second open-ended question, which asks alumni to provide their
suggestions about ESP, 16% of the respondents suggested that it is important to
consider the needs of the market in applying an ESP course. For instance, alumni 21
mentioned that in applying for an ESP course it is essential to consider the current
needs of the market in order to helps student get a good job after they graduate. Also
alumni 30 recommends that considering the needs of the market in studying ESP
helps students to learn instead of memorizing. Furthermore, Alumni 36 mentioned
that if the need of the market is considered in the content of ESP course it would help
students to try harder and search for the newest information regarding their specialty.
Alumni 50 further said, “If students study ESP based on their needs, they would have
better opportunity to get a job because nowadays in the market they require English
to start working anywhere”.

Furthermore, 12% of the alumni mentioned that there should be more focus on ESP
and it should apply as soon as possible. For example, alumni 16 said that the
department and presidency of Human Development University should focus more on
opening ESP course in the university curriculum. In addition, Alumni 26 said,
“applying ESP course is very important and this project should be applied soon”.
Furthermore, alumni 42 stated that opening ESP courses is important and the
department should think about opening such a course in the department. Also, alumni
46 said “in fact, studying ESP is very good for Departments which their specialists
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are not English language, they should to specified the vocabularies and materials
have related to their specialist directly.”

Finally, 2% of the alumni mentioned that in the first two years, general English
should be studied and in the last two years ESP course must be studied. However,
40% of the alumni did not provide any response and 30% of them did not provide
relevant answer.

4.4 Summary
In this chapter, the results of the students’ and alumni’s questionnaires were
presented. The student questionnaire produced of quantitative data (23 closed-items)
and qualitative data (2 open-ended questions), and the alumni questionnaire led to
quantitative data (21 closed-items) and qualitative data (2 open-ended questions).
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Chapter 5

5 RESULTS AND DISCUSSION

5.1 Introduction
The aim of this chapter is to discuss the findings of the study by answering and
discussing the research questions and referring to the related studies in the literature.
This followed by the conclusion and some practical implications of the study.
Finally, several limitations of the study were discussed and some suggestions were
made for further research.

5.2 Discussion of the Results
This study examined the needs of Computer Science students and alumni at the
University of Human Development for an ESP course, and their needs for the general
English language skills in their daily use and in their classes and outside. It also
examined the needs of both students and alumni for the English language skills in
their current situation and future work. In this study, a mixed methods approach was
used; the quantitative research design consisted of 22 close-ended questions and
quantitative research design consisted of 2 open-ended questions. In order to
investigate the students’ needs for an ESP course and find out their current situation
and future needs for the English language skills, the following research questions
were addressed.
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5.2.1 Research question 1: Do the Computer Science Students Need an ESP
Course?
Based on the findings of the study, majority of the students believed that, they need
an ESP course in their academic study. The reason for having an ESP course, as
mentioned, was that since all the special scientific sources are in English, they need a
specific language to understand the terminologies and terms. This is similar to the
Lee’s (2016) finding, the perception of the students’ regarding to their needs about
ESP course was positive and they also believed that they need ESP course in their
academic study.

Another reason might refer to the lack of their proficiency level in English language
for using it in their academic field. Because of this, they might have problem in their
academic studies, as one of the students said, they have problems in using English in
their classes and they cannot participate in the class.

Moreover, the majority of the alumni who graduated from the same department and
had the same courses also stated that, they practically figured out that it is crucial for
the students to have an ESP course in their academic study. The reasons behind this
statement might be that due to the fact that they had also been taught a General
English course in their study and while studying their academic study, they might
have had difficulty in their study as they did not know enough English language to
search for further information about their field. This is similar to the findings of
Hussein’s (2016) study, which indicated that the participants highly appreciated to
have an ESP course due to the sources that they use which is in English.
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Additionally, another reason might refer to their current situation in their work place
or postgraduate studies. Some of the alumni were self-employed and they believed
that, ESP is essential for their jobs and because they had not studied an ESP course,
sometimes they face difficulties in their jobs. In addition, those who work at a
different company, related to their specialty, also thought that, sometimes they had to
collect new information about their jobs form different sources, and they had
problem with some of the language uses in the books and studies. Finally, others who
teach in schools and institutes faced problems in searching and obtaining recent
information and convey them to the students.

Based on the students and alumni’s perceptions, it could be said that they had not
benefited much from the general English courses for their scientific fields, because
there are some necessities according to their fields, which they cannot get through
the knowledge of general English courses. For instance, the scientific terminologies
and their needs for the English language skills are different form a department to
another. This is similar to the findings of Mehdi ‘s (2012) study, which showed that
the ESP course was highly required by participants of the study because of their need
to use English for their speciality.

However, a few of the students believed that they do not need ESP course, because
what they had been taught in the general English is enough for them and having such
a course is not necessary for them. The reason behind this belief might be that they
are not aware about ESP and they might not know anything about it, because of their
lack of desire for learning English language; they might not like to learn English.
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More importantly, the researcher could not relate the findings of the study with
relevant literature, due to lack of sources regarding the necessity of having an ESP
course. All of the studies in the relevant literature were related to existing ESP course
in the institutes and universities.

To sum up, the majority of the students and alumni believed that having an ESP
course in their academic study is crucial. The reason mentioned was that they
thought English is now an international language and almost all of the resources and
studies needed to be done in English. In addition, the alumni practically figured out
that having an ESP course is important, because they faced many problems during
their works and teaching. Only a few of them thought that there is no need for an
ESP course and that the General English course is enough for them.
5.2.2 Research question 2: Which English Language Skills do the Students and
Alumni Need the Most in their Given Context (Current Situation and Future
Works, Respectively)?
Based on the results of the study, which were retrieved from the students’ and
alumni’s questionnaires, the first 20 items of the students’ questionnaire and the first
18 items of the alumni questionnaire were related with the general English language
skills that participants use for their current situation. The findings showed that
speaking skills have the highest-level preference. It came first in both students’ and
alumni’s responses, which means that the majority of the participants chose speaking
skill as the most needed skill. This might refer to the students’ needs of English for
getting into conversation, which has the highest range in the speaking skills.
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Another reason may refer to their want to participate in the classes and they need
English the most. Moreover, they also may need it for presenting their papers in the
conferences. Finally, another reason might refer to their needs for talking to the
professionals in their fields, i.e., computer science. This finding is similar to the
Pranckevičiūtė and Zajankauskaitė's (2012) study in which the students also believed
that they needed speaking language skills the most and it was also in the first place.
However, this finding is opposite with Hussein’s (2016) study that writing skill came
in the first place and had the highest priority.

The findings from the students’ results revealed that the writing skill was followed
by the speaking skill which came at the second place. The reason behind this might
be because of their needs for writing reports in their classes. Another reason might
refer to their needs for writing emails to their teachers, supervisors or their friends.
Writing research papers is another possibility for choosing this skill. In addition, note
taking in the classes during their lectures is another possibility. Another reason might
refer to their needs for writing answers to the questions during their quizzes and
examinations. This is in contrast with Lee's (2016) finding which stated that, the
participants in the study found the writing skill was the most needed and it came in
the first place for them.

On the other hand, according to the alumni results, listening skills came at the second
place based on their needs. This might be due to their needs on their jobs, which
might demand listening to costumers and communicating with them. Another reason
might refer to their needs for listening to conference speeches while they participate.
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Based on the findings from students’ results, the reading skill came at the third place.
The first possible reason for this might be their need for reading online sources,
because some of the sources are from online and mostly they are in English, they
might need it to update their knowledge about computer and innovations in
technology. Another reason might refer to their needs for reading technical textbooks
related to their fields. Moreover, they might need it for reading their course books so
as to participate in the classes and exams. In the related literature, this is in contrast
with the findings of the study conducted by Aliakbari and Boghayeri (2014), which
showed that, the students need reading skill the most and it came in the first place.

Although the reading skill came at the third place in the student’s results, writing
skill had taken the third place in Alumni’s perceptions. The reasons might be the
alumni’s needs for writing reports for their bosses, supervisors or for themselves in
their own works. Another reason might refer to their needs for writing emails for coworkers, bosses or their business clients. Another possibility might be their needs for
note-taking while they participate in speech or while they read. Finally, they might
want to write researches about their fields.

Finally, listening skills came in the fourth place from the students’ perceptions. The
reasons behind this might refer to their needs for listening skills after they talked
with their friends, they will therefore need to listen to them while they speak in
English, or listen to general conversation.

Furthermore, the alumni believed that they need reading skill the least which came at
the fourth place. The reasons for this might refer to the alumni’s needs for reading
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technical textbooks in their free times, and searching for news about technology and
reading them in order to update their knowledge in the field. Another possible reason
might be that they want to read brochures and instructions about their work and
interests.

Regarding the four language skills in ESP, the last two items (21 and 22) in the
students’ questionnaire were about their current need for the language skills and their
expectation for their needs in their future works in an ESP course, while the last item
(item 19) in the alumni’s questionnaire was about their current situational needs for
the language skills in ESP after having graduated and started working.

The findings showed that the results of both the students and the alumni were almost
the same. Both of them appear to have the same needs in their current situations for
the four language skills. They set them in order from the most needed skills to the
least needed skills.

Based on the findings of students and alumni’s questionnaires, the first skill, which
came in the first place, is listening skill. They believed that they need listening skill
the most and the reason behind this for the students was for listening to their
instructors in the classes and understand the subjects in their fields. In addition, the
reason behind the needs for this skill by the alumni might refer to their needs to listen
to their clients or their managers in their work place and understand their requests in
order to be able to manage their works efficiently.
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Furthermore, the second language skill, which the students and alumni thought they
needed the most, after listening skill, is speaking skill. One of the reasons for this for
the students might refer to their needs to participate in their classes after they listened
to their instructors and understood the subject. While for the alumni, it might be for
speaking with their clients and managers, and communicate with them about their
businesses. Additionally, it might also be a reflection of students and alumni’s needs
to speak to professionals in their fields.

Additionally, the third language skill, which comes in the third place based on their
needs, was the reading skill. The reasons behind choosing this skill after the other
two skills by the students might refer to their needs to read their course books and
other materials, related to their classes and fields. Furthermore, the reason for this by
the alumni might be the need to read books and sources about their fields. Moreover,
one common reason between the student and the alumni, is that they might need it in
order to be able to read emails and letters in their daily life.

Finally, the last language skill, which comes in the last place among the four skills, is
the writing skills. The major reason behind choosing this skill as the last one might
be that they listen first to understand and then communicate with others before
thinking of writing. The reasons behind choosing this skill by the students might
refer to their needs to take notes inside the classes and to participate in examinations.
In addition, alumni might want to write business letters to their clients and manager
in their works. Finally, both the students and alumni might want to write emails to
each other, or might want to write articles in their fields.
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Regarding the students’ expectations, the last item (22) in the students’
questionnaire, the students thought that they would need speaking skill in their future
works. Their expectation for this skill might refer to their thoughts that they have to
speak with clients at work places and start conversation with them. To compare this
result with the alumni’s current situation, it is different; the alumni thought that they
need listening skill in their current situations, because they thought they would like
to listen to their clients and understand them before they talk.

In addition, the students’ expectation for the second skill is listening skill, they
thought that they would need listening skill after speaking skill. The reason might be
to be able to listen to their clients and understand their needs. This is also different
form the alumni’s current situation, who thought that they need speaking skill in the
second place; the reason might be that they would like to listen first in order to know
what their clients want and then start speaking.

Furthermore, the students’ thought that they would need reading skill after the two
other skills. This might refer to their needs for reading business letters and technical
textbooks. This is the same as the alumni needs in their current situation. Finally,
they thought that they would need writing skill as the last skill, because they might
want to write emails to their clients or write business letters. Both students’ and
alumni have the same need for reading skill in the last choice.

To sum up, the English language skill that the students and alumni needed the most
is the speaking skill based on the daily use of the skills, and it came in the first place
among the language skills. The second place was occupied by the writing skills for
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the student, but it was the listening skills for the alumni. In addition, the students
thought that, they needed reading skills in the third place. In contrast, the alumni
believed that, they needed writing skills in the third place. Also, listening is in the
last place for the students but the alumni though that, they need reading skill as the
last. Moreover, the findings indicated that the students and alumni almost have
similar needs in their current situation which listening skill has the priority and
writing comes at the end. Finally, the findings from the students’ expectations
revealed that the students need the speaking skill most in their future works and
writing skill has the least priority.
5.2.3 Research question 3: What Suggestions do the Students and Alumni Make
for an ESP Course?
The findings showed that, the students and alumni made some suggestions regarding
the ESP course they required. Some of the students and alumni proposed to having
an ESP course in their curriculum and it is important to have the indicated course in
their program especially in the first year of their study. The reasons for having an
ESP course as they mentioned were based on their needs for English language in
their field. Another reason may refer to their need to search for new resources to
improve their knowledge in their fields. One more justification may refer to their
want to participate in their classes and exchange knowledge between their colleagues
and teachers. Furthermore, another reason for the students may refer to their want to
talk about their specialties, they need to learn and know the terminologies and
expressions related to their fields so as to make sure they communicate correctly and
while they write about subjects in their field, as it was mentioned by the students.
Additionally, another reason may be because most of the computer science sources
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are in English and in order to understand them, they have to know good English
language which is related to their field.

Furthermore, some students and alumni also suggested that it is better to have ESP
course in all the four years of study in their department, because it is crucial and
essential for their field. In addition, another suggestion proposed by the students and
alumni was that, they believed that, it’s better to have a general English course
before an ESP course. The reason behind this thought was that, they said that it is
better to have general information about English language and then study the ESP
course. They thought that unless one has enough knowledge about English, one
cannot learn ESP course easily.

To sum up, there were some suggestions given by the students and alumni about
having an ESP course in their curriculum. Some of them suggested adding an ESP
course to their curriculum with its own course book in order to have knowledge
about their courses and subjects. While some students and alumni suggested that, it is
better to have ESP courses in all their four years of studying in their field, because it
would be avail better chance to learn more in their fields.

5.3 Conclusion
Overall, the finding of the study showed that, the students and alumni believed that
there is a need for an ESP course in their first year of university study. Also, they
believed that they needed speaking skills the most in their daily needs for General
English language. Although they thought they need listening skill the most in their
current situation, the students’ expected for using the language skill in their future
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works was speaking skill. Finally, both students and alumni made some suggestions
for having an ESP course in their curriculum, they also suggested to have ESP
courses in all of the four years in their study, and some of them suggested that it is
better to study the general English language before the ESP course.

The students and alumni thought that it is crucial to study an ESP course in their
study at the university. They gave some reasons for having an ESP course. One of
them was the importance of English language in their fields, because most of the
computer science resources are in English and nowadays it is a universal language in
the world. Another reason given by the alumni was that, they believed that studying
an ESP course is essential because what they learnt through general English was not
enough in their current situation.

In addition, both the students and alumni assumed that they needed speaking
language skill the most in using English language in their daily life, followed by
writing skill for students and listening skill for the alumni. Additionally, the students
thought that they needed reading skill while the alumni thought that they need
writing skill. Finally, the student believed that they need listening skill the least but
the alumni believed that they need the reading skill the least.

Furthermore, according to the four language skills in the students and alumni’s
current situations, they both had the same belief. They both assumed that they needed
listening language skill the most and they ranked it in the first place, followed by the
second language skill in the second place, which was speaking skill. The reading

87

skill came in the third place in the rank. Finally, they thought that they needed
writing skill as the last as it came fourth in the ranking.

Additionally, according to the students’ expectations for the needs for the four
language skills, they believed that they will need speaking language skill the most
and it came in the first place in the ranking, followed by the second language skill in
the second place which is listening. The reading skill occupied the third place and
writing skill came in the fourth place in the ranking.

The students and alumni also made some suggestions for studying an ESP course in
their first year study. The first suggestion was to have an ESP course in the first year
in their academic study, and adding it to the department’s curriculum. Another
suggestion made was to have ESP courses in all the four years of study. Lastly, they
suggested studying general English language course before an ESP course so as to
have enough knowledge about English language generally.

5.4 The Practical Implications of the Study
The finding of the study may have some practical implications. Firstly, this may be a
useful feedback for the Computer Science Department at the University of Human
Development and administration can be taken into consideration for adding an ESP
course to their curriculum for it to be studied in the first year of academic study of
the department.

Secondly, it might also be an important feedback to the students of the same
department, because they will be aware about their needs in their fields, as they can
ask for an ESP course from their department so as to get more benefit during their
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study. Finally, it can also be feedback to the department about their students and
alumni’s opinion about their department.

5.5 Limitations of the Study
In spite of the fact that the study reached its aim, there are some limitations in the
study. Lack of using the instructors as part of the participants for the interview in the
study can be considered as one of the limitations of the study. Most of the related
studies in the field considered the instructors’ view on the topic at hand but this was
not done in this study.

Lack of observation can also be considered as another limitation. By using
observation in the computer science classes, more information and richer data can be
collected and the students and alumni can be observed during their study and works,

Using only one university in data collection can also be considered as a limitation of
the study because the findings of the study cannot be generalized to all of the
universities.

5.6 Suggestions for Further Research
This study has some suggestions for further research in the field by considering the
limitations of the study. In this study, only questionnaires (close and open-ended
questions) were used, using interview with the students, alumni and instructors might
be essential to gather, richer data. In addition, observation can be used as another
data collection tool in other studies to collect data.
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This study was conducted in the University of Human Development, Computer
Science Department. The findings can, therefore, only be limited to this university.
Using more than one university in other cities and using different departments can be
considered a crucial suggestion for further researches in the future.

Another suggestion for further research in the future is designing an ESP course for
the Computer Science Department. Based on the students’ needs reported in the
findings of this study, it can be taken into consideration to design a course in the
future so that the students can benefit from what they studied in their department and
also for their future works.
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Appendix E: Students Consent Form

Dear Computer Science Students,
As part of my MA studies, I am conducting a research study titled Needs
analysis in ESP for Computer Science students at the University of Human
Development. The purpose of this questionnaire is to identify your needs for using
English for specific purposes (ESP) based on your current situation and future work.
Your individual responses will be kept confidential and used for research purposes,
only. Please be informed that you can withdraw from the study anytime you want to.
Moreover, if you need additional information, you can contact my thesis supervisor
or me.
Thank you for your cooperation.
Rabar Azad Mahmood

Assist. Prof. Dr. İlkay Gilanlıoğlu

MA student

Thesis supervisor

Department of Foreign Language

Department of Foreign Language

Education

Education

English Language Teaching

English Language Teaching

Faculty of Education

Faculty of Education

Eastern Mediterranean University

Eastern Mediterranean University

E-mail: rabar9234@gmail.com

E-mail: ilkay.gilanlioglu@emu.edu.tr

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

CONSENT FORM
After reading and understanding the information given above, I have
understood the main purpose of the research. Therefore, I agree to participate in this
research study.
Name-surname: _____________________________
Signature: __________________________________
Date: ______________________________________
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Appendix F : Students Questionnaire

Students’ Needs Analysis Questionnaire
Part one: Background Information
Age: 18-21

22-25

Gender: Male

Female

Class:

3rd

26-29

30+

4th

Do you speak any other languages in addition to Kurdish? Yes

No

If Yes, ……………...…………………... (Please Specify)
Part Two: Questions About Your Needs
*Please answer these questions below according to your needs for each of them.
Listening
How much do you need English
for:
1- Listening to general
conversations

Never Little Sometimes Much

2- Listening to conference speech
3- Listening to English media
4- Listening to instructions in real
situations
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A great
deal

Speaking
How much do you need English for:

Never Little

Sometimes

Much

A
great
deal

5- Class participation
6- Giving speech in conferences
7- Talking to professionals
8- Getting into conversations

Writing
How much do you need English for:

Never Little

Much

A great
deal

Never Little Sometimes Much

A great
deal

Sometimes

9- Write articles
10- Note-taking while reading
11- Note-taking in speeches
12- Note-taking in class
13- Writing business letters
14- Writing emails
15- Writing reports

Reading
How much do you need English
for:
16- Reading technical text books
17- Reading articles
18- Online reading
19- Reading reports
20- Reading brochures and
instructions
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21-

Which English language skills do you need in your current academic study?

Please set them in order based on your needs by giving the number 1 – 4.
Listening
Speaking
Reading
Writing

22-

Identify your expectation about using English language skills in your future

work, please set them in order based on your needs by giving the number 1 – 4.
Listening
Speaking
Reading
Writing
23-

What do you think about studying English based on your needs and purposes

(i.e. ESP – English for Specific Purposes)? (Please answer briefly)
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
24If you have any other suggestions related to ESP, please write them down
briefly:
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
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Appendix G: The Kurdish Version of the Students Consent Form
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Appendix H: The Kurdish Version of the Students Questionnaire
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Appendix I: Students Questionnaire with Kurdish Version

Students’ Needs Analysis Questionnaire رِاثرسى شيكارى ثيَويستيةكانى خويَندكاران
Part one: Background Information  زانيارى ثيَشينة:بةشى يةك
Age تةمةن: 18-21

22-25

Gender رِةطةز: Male نيَر
Class قؤناغ: 3rd سيَهةم

26-29

30+

Female َمي
4th ضوارهةم

Do you speak any other languages in addition to Kurdish? Yes َبةلَي
قسة بة هيض زمانيَكى تر دةكةيت لةطةلَ زمانى كورديدا؟

No نةخيَر

If Yes, ……………...…………………... (Please Specify)
 تكاية دةستنيشانى بكة,َئةطةر بةلَي

Part Two: Questions About Your Needs  ثرسيار لةسةر ثيَداويستيةكانت:بةشى دوو
*Please answer these questions below according to your needs for each of them.
تكاية وةآلمى ئةم ثرسيارانةى خوارةوة بدةرةوة بةثيَى ثيَداويستيةكانت

Listening طويَطرتن

How much do you need English for:
:ضةنديَك ثيَويستت بة ئينطليزية بؤ

Never
هةرطيز

1- Listening to general conversations
طويَطرتن لة قسةكردنى طشتى
2- Listening to conference speech
طويَطرتن لة وتةى كؤنفرانس
3- Listening to English media
طويَطرتن لة رِاطةياندنى ئينطليزى
4- Listening to instructions in real
situations طويَطرتن لة رِيَنمايي لة دؤخى
رِاستةقينةدا
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Little
كةم

Sometimes
هةنديَك كات

Much
زؤر

A great deal
طةليَك زؤر

Speaking قسةكردن
How much do you need English for:
:ضةنديَك ثيَويستت بة ئينطليزية بؤ

Never
هةرطيز

Little
كةم

Sometimes
هةنديَك جار

Much
زؤر

A great deal
طةليَك زؤر

Never
هةرطيز

Little Sometimes
كةم
هةنديَك جار

Much
زؤر

A great deal
طةليَك زؤر

Never
هةرطيز

Little
كةم

Much
زؤر

A great deal
طةليَك زؤر

5- Class participation بةذداريكردنى ناو
ثؤل
6- Giving speech in conferences
وتاردان لة كؤنفرانسدا
7- Talking to professionals
قسةكردن بؤ كةسانى شارةزا
8- Getting into conversations
دةستكردن بة قسةكردن

Writing نوسني
How much do you need English for:
:ضةنديَك ثيَويستت بة ئينطليزية بؤ
9- Write articles نوسينى مةقالة
10- Note-taking while reading
نوسينى تيَبينى لةكاتى خويَندنةوةدا
11- Note-taking in speeches
نوسينى تيَبينى لةكاتى وتارداندا
12- Note-taking in class
نوسينى تيَبينى لة ناو ثؤلدا
13- Writing business letters
نوسينى نامةى كار
14- Writing emails

َنوسينى ئيمةيل

15- Writing reports نوسينى رِاثؤرت

Reading خويَندنةوة
How much do you need English for:
:ضةنديَك ثيَويستت بة ئينطليزى هةية بؤ
16- Reading technical text books
خويَندنةوةى ثةرِتوكى تةكنيكى
17- Reading articles خويَندنةوةى مةقالة
18- Online reading خويَندنةوةى ئؤنالين
19- Reading reports خويَندنةوةى رِاثؤرت
20- Reading brochures and
instructions خويَندنةوةى برؤشةر و رِيَنمايي
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Sometimes
هةنديَك جار

21- Which English language skills do you need in your current academic study?
كام كارامةيي زمانى ئينطليزيت ثيَويستة لةم ئاستة ئةكادمييةى ئيَستاتدا؟
Please set them in order based on your needs by giving the number 1 – 4.
4  تا1 تكاية بة رِيزبةندى بياننوسة بنةما لةسةر ثيَويستيةكانت بة دانانى ذمارة
Listening طويَطرتن
Speaking قسةكردن
Reading

خويَندنةوة

Writing

نوسني

22- Identify your expectation about using English language skills in your future
ثيَشبينيةكانت لةسةر بةكارهيَنانى كارامةييةكانى زمانى ئينطليزى لة داهاتوودا بنوسة

work, please set them in order based on your needs by giving the number 1 –4.
4  تا1 تكاية بة رِيزبةندى بياننوسة بنةما لةسةر ثيَويستيةكانت بة دانانى ذمارة

Listening

طويَطرتن

Speaking

قسةكردن

Reading

خويَندنةوة

Writing

نوسني

23- What do you think about studying English based on your needs and purposes
رِات ضية لةسةر خويَندنى زمانى ئينطليزى بنةما لةسةر ثيَويستى و مةبةستةكانت

(i.e. ESP – English for Specific Purposes)? (Please answer briefly)
) ئينطليزى بؤ مةبةستى دياريكراو)؟ (تكاية بة كورتى وةآلم بدةرةوة:ESP (واتة

…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
If you have any other suggestions related to ESP, please write them down briefly:
: تكاية بة كورتى بياننوسة,ESP ئةطةر هةر ثيَشنياريَكت هةية ثةيوةست بة

…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
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Appendix J: Alumni Consent Form

Dear Computer Science alumni,
As part of my MA studies, I am conducting a research study titled Needs
analysis in ESP for Computer Science students at the University of Human
Development. The purpose of this questionnaire is to identify your needs for using
English for specific purposes (ESP) based on your current situation and future work.
Your individual responses will be kept confidential and used for research purposes,
only. Please be informed that you can withdraw from the study anytime you want to.
Moreover, if you need additional information, you can contact my thesis supervisor
or me.
Thank you for your cooperation.
Rabar Azad Mahmood

Assist. Prof. Dr. İlkay Gilanlıoğlu

MA student

Thesis supervisor

Department of Foreign Language

Department of Foreign Language

Education

Education

English Language Teaching

English Language Teaching

Faculty of Education

Faculty of Education

Eastern Mediterranean University

Eastern Mediterranean University

E-mail: rabar9234@gmail.com

E-mail: ilkay.gilanlioglu@emu.edu.tr

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

CONSENT FORM
After reading and understanding the information given above, I have understood the
main purpose of the research. Therefore, I agree to participate in this research study.
Name-surname: ___________________
Signature: ________________________
Date: ____________________________
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Appendix K : Alumni Questionnaire

Alumni’s Needs Analysis Questionnaire
Part one: Background Information
Age: 18-21

22-25

Gender: Male

26-29

30+

Female

Do you speak any other languages in addition to Kurdish? Yes

No

If yes, please specify……………...…………………...
Have you started teaching?

Yes

No

If yes, how long have you been teaching? ……… years
If no, please identify your current job: ………………………………….
Part Two: Questions About Your Needs
*Please answer these questions below according to your needs for each of them.
Listening
How much do you need English
for:
1- Listening to general
conversations

Never

2- Listening to conference speech
3- Listening to English media
4- Listening to instructions in real
situations
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Little Sometimes Much

A great
deal

Speaking
How much do you need English for:

Never Little

Sometimes

Much

A
great
deal

5- Giving speech in conferences
6- Talking to professionals
7- Getting into conversations

Writing
How much do you need English for:

Never Little

Sometimes

Much

A great
deal

8- Write articles
9- Note-taking while reading
10- Note-taking in speeches
11- Writing business letters
12- Writing e-mails
13- Writing reports

Reading
How much do you need English for:

Never Little Sometimes Much A great
deal

14- Reading technical text books
15- Reading articles
16- Online reading
17- Reading reports
18- Reading brochures and
instructions
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19- Identify your current situation in using English language skills,
please set them in order based on your needs by giving the number 1 – 4.
Listening
Speaking
Reading
Writing
20- What do you think about studying English based on your needs and purposes
(i.e. ESP – English for Specific Purposes)? (Please write answer briefly)
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
21- If you have any other suggestions related to ESP, please write them down briefly:
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
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Appendix L: The Kurdish Version of the Consent Form
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Appendix M: The Kurdish Version of the Alumni Questionnaire

125

126

127

Appendix N : Alumni Questionnaire with Kurdish Version

Alumni’s Needs Analysis Questionnaire رِاثرسى شيكارى ثيَداويستيةكانى دةرضوان
Part one: Background Information  زانيارى بنضينةيي:بةشى يةكةم
Age تةمةن: 18-21

22-25

Gender رِةطةز: Male نيَر

26-29

30+

Female َمي

Do you speak any other languages in addition to Kurdish? Yes َبةلَي
قسة بة هيض زمانيَكى تر دةكةيت لةطةلَ زمانى كورديدا؟

Noنةخيَر

If yes, please specify……………...…………………...
 تكاية دةستنيشانى بكة,َئةطةر بةلَي
Yes َبةلَي

Have you started teaching?
دةستت كردووة بة وانة وتنةوة ؟

No نةخيَر

If yes, how long have you been teaching? ……… years
 ضةند سالَة وانة دةلَيَيتةوة؟,َئةطةر بةلَي
َسال
If no, please identify your current job: ……………………………………….
. تكاية ثيشةى ئيَستات ديارى بكة,ئةطةر نةخيَر
Part Two: Questions About Your Needs  ثرسيار لةسةر ثيَداويستةكان:بةشى دوو
*Please answer these questions below according to your needs for each of them.
تكاية وةآلمى ئةم ثرسيارانة بدةرةوة بةثيَى ثيَداويستيةكانت
Listening طويَطرتن
How much do you need English for :
:َضةنديَك ثيَويستت بة ئينطليزية بو

Never
هةرطيز

1- Listening to general conversations
طويَطرتن لة طفتوطؤى طشتى
2- Listening to conference speech
طويَطرتن لة وتةى كؤنفرانس
3- Listening to English media
طويَطرتن لة رِاطةياندنى ئينطليزى
4- Listening to instructions in real
situations طويَطرتن لة رِيَنمايي لة دؤخى
رِاستةقينةدا
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Little
كةم

Sometimes
هةنديَك جار

Much
زؤر

A great deal
طةليَك زؤر

Speaking قسةكردن
How much do you need English for:
:ضةنديَك ثيَويستت بة ئينطليزية بؤ

Never
هةرطيز

Little
كةم

Sometimes
هةنديَك جار

Much A great deal
زؤر
طةليَك زؤر

Never
هةرطيز

Little Sometimes
كةم
هةنديَك جار

Much
زؤر

A great deal
طةليَك زؤر

Never
هةرطيز

Little
كةم

Much
زؤر

A great deal
طةليَك زؤر

5- Giving speech in conferences
وتاردان لة كؤنفرانسدا
6- Talking to professionals
قسةكردن بؤ كةسانى شارةزا
7- Getting into conversations
دةستكردن بة طفتوطؤ

Writing نوسني
How much do you need English for:
:ضةنديَك ثيَويستت بة ئينطليزى هةية بؤ
8- Write articles

نوسينى مةقالة

9- Note-taking while reading
نوسينى تيَبينى لةكاتى خويَندنةوةدا
10- Note-taking in speeches
نوسينى تيَبينى لةكاتى وتارداندا
11- Writing business letters
نوسينى نامةى كار
12- Writing e-mails

نوسينى ئيمةي َل

13- Writing reports

نوسينى رِاثؤرت

Reading خويَندنةوة
How much do you need English for:
:ضةنديَك ثيَويستت بة ئينطليزى هةية بؤ
14- Reading technical text books
خويَندنةوةى ثةرتوكى تةكنيكى
15- Reading articles خويَندنةوةى مةقالة
16- Online reading

خويَندنةوةى ئؤنالين

17- Reading reports خويَندنةوةى رِاثؤرت
18- Reading brochures and
instructions
خويَندنةوةى برؤشةر و رِيَنمايي
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Sometimes
هةنديَك جار

19- Identify your current situation in using English language skills,
دؤخى ئيَستات ديارى بكة لة بةكارهيَنانى كارامةييةكانى زمانى ئينطليزيدا
please set them in order based on your needs by giving the number 1 – 4.
4  تا1 تكاية بة رِيزبةندى بيان نوسةبنةما لةسةر ثيَداويستيةكانت بة دانانى ذمارة
Listening طويَطرتن
Speaking قسةكردن
Reading خويَندنةوة
Writing

نوسني

20- What do you think about studying English based on your needs and purposes
رِات ضية لةسةر خويَندنى زمانى ئينطليزى بنةما لةسةر ثيَويستى و مةبةستةكانت
(i.e. ESP – English for Specific Purposes)? (Please write answer briefly)
) ئينطليزى بؤ مةبةستى دياريكراو)؟ (تكاية وةآلمةكة بة كورتى بنوسة:ESP (واتة
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
If you have any other suggestions related to ESP, please write them down briefly:
: تكاية لة خوارةوة بة كورتى بينوسة,ESP ئةطةر هةر ثيَشنياريَكى ترت هةية ثةيوةست بة
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
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Appendix O: The Google Form of Alumni Questionnaire
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Appendix P: The Courses of the Computer Science Department

First Stage

Second Stage

Academic Debate

Computer Networks I

Basics of English language

Database

Computer Organization

Management System I

Kurdology

Digital Logic Circuits

Programming Fundamentals

Discrete Structures
Object Oriented
Programming
Statistics and Probability

Third Stage

Forth Stage

Artificial Intelligence

Data Mining

Computer Architecture

E-Commerce

Computer Networks II

Graphics and Computer Vision

Data Structure and Algorithms II

Information Security

Database

Mobile Applications

Management System II

Operating Systems

System Analysis and Design
Web Programming
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Appendix Q: The Items that were Deleted or Modified from the
Original Questionnaire.

In the Original Questionnaire

In this Context’s Questionnaire

Listening
How much do you need English for:
1. Listening to general conversations

Used as it is

2. Listening to conference speech

Used as it is

3. Listening to English Media

Used as it is

4. Listening to instruction in real
situations
5. Listening to public announcements

Used as it is
Deleted

6. Listening to other people talking

Deleted

Speaking
7. Class participation

Used as it is in students’ questionnaire
Deleted in alumni’s questionnaire

8. Giving speech in conferences

Used as it is

9. Class participation

Deleted

10. Talking to professionals

Used as it is

11. Talking to hotel staff, travel agency
clerks, etc.
12. Getting into conversations

Deleted
Used as it is

Writing
13. Writing articles

Used as it is

14. Note-taking while reading

Used as it is

15. Note-taking in speeches

Used as it is

16. Note-taking in class

Used as it is

17. Writing business letters

Used as it is

18. Writing e-mails

Used as it is
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19. Writing schedules

Deleted

20. Writing reports

Used as it is

21. Writing brochures

Deleted

Reading
22. Reading technical text books

Used as it is

23. Reading articles

Used as it is

24. Reading newspapers and magazines

Deleted

25. Online reading

Used as it is

26. Reading reports

Used as it is

27. Reading brochures and instructions

Used as it is

28. Has ESP courses satisfied your
needs?
29. Were the materials appropriately
chosen to satisfy your needs?
30. Were the materials appropriately
used to satisfy your needs?
31. How many credits should be
devoted to ESP?
32. How long should it take to offer
ESP courses?
33. Which one do you prefer to teach
ESP?
34. In general, how do you evaluate
your ESP courses?
35. Which skill should be emphasized
more in ESP classes? (You can choose
more than one.
36. When should ESP courses be
offered?
37. Is it necessary to offer ESP courses
at graduate levels, too?

Deleted
Deleted
Deleted
Deleted
Deleted
Deleted
Deleted
Modified
Deleted
Deleted
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