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ABSTRACT

The present thesis discusses language policy of foreign languages (mainly English) in
a multilingual context, Algeria. The study responds to the call of Spolsky (2004) to
test his theory of language policy in independent natimnaddition to tke beliefs
practices and management of language were considered in testing the Tiheory.
research aims to answkve research questions: What are the beliefs and national
ideology of Algerians on foreign languages that triggered the change symptoms in
foreign language policy in Algeria2) How are the Algerians' practices in English
language different after th@mile Revolution?3) How do the participants view the
impact of English language practices on g8Rt government decisiobd) In what

ways did thenanagement of English language and the spoliical situation lead to
initiate new policies that respect the Algerians' linguistic rigi}dn what ways can

a bottomup process to language policy improve the future of English language in the
educatioal settings and the soetultural practices in Algea? To answer thse
questions, the research folledra mixed method research design relying on five
categories of participanteyo hundrediniversity studentgywentyuniversity teachey
tenAlgerian dasporasix social media influencerand threeshop/restaurant owners)

and two categories of data: quantitative data (survey to univestitienty and
qualitative data (descriptive data from social media sources and news outlets, and
interviews with dl categories of participants). The collected datsanalyzed using
SPSS program for quantitative data and inductive thematic analysis for the interviews
of qualitative data. The analysis of data resiih: 1) Fifty-five percenof university
students ad the majority of other categories participants believe that the pressure the

SR affected the government decisions related to English language, while 33% of



university students believe that there are other factors (linguistic landscape, business,
educatim, globalization, social media, interest in English culture) that also triggered
the government decisions; @gventyone percenvf Algerian students believe that the

SR protests are effective in attaining linguistic rightsi8re isareigning acceptace

of the government decisions by all participasiéspite thalistrust in the government
decisions; 4)The sociolinguistic situation in Algeria shows that there is social and
political rejection towards French language that led to preference of a neutral language
(English); 5) English language is perceived as international language, language of
communicatio, language of development, language of prestige, language of
modernity, and language of scienceT&g satisfaction with the government decisions
despite the distrust feelings indicates that Algerians are satisfied with the undertaken
bottomup approach?) Considering a bottorup approach means English wobkave

more presence at schools and universiBg¥he postSR practices of the government

go hand in hand with the public needs, beliefs, ideologies, and praatibe®ign
languagesThe promisedshort, medium and longplan changesf the government
(related to English language) are expected to create massive changes in lamguage
education policy and language policy in the futlies area is believed e a fruitful

area of research for lgnage policy and planning researchers

Keywords: smile revolution, language policy, English language, foreign language
policy, language beliefs, language practice, language management, -bpttom

approach.
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Bu tez - alirder faaes dlinldanuk uCelzugwi r' de yabanc

(°zelli kle Kngilizcenin) dil politikasé
politikasé teorisinin bajémseéz ¢l kel er d
dekenegl ebi Iir . Teoeiniln kkeat i adnt masi nde
y°net i mi g°z ©°n¢gndeel élxumawdrad ukruu | au& Rk tu& r. ma
aranméexter : 1) Cezayirlilerin yabance di
ol an O6yabancé dill erelioljiidkirn 6i mad -elrari & ?
Devriminden sonr a Cezayirlilerin Kngi l
farkl é&l akméekteéer? 3) Kat el émcéel ar , Kngi | i
Devr i mi sonraséndaki he¢ k¢ met kararl a

dejerl enderr MeKngdirzcenin y 9politkt dunaim, v e
Cezayirlilerin dil hakl aréna saygé duyan
a-mexkteéer? 5) Dil politikasénda tabandan

ejiti maoéenamk ylet somaslyouygul amal ar cdhangiKngi | i

yollarla gel i kt i rebilir? Bu sorul ar é yaneéetl a
kul | atnéédrilpéM ver site ©°jJrencileri, cniver si
yakayanl iCeezra,yi sosyal medya etkil eden cil er

ol ubeax farkl e katél éemcé Nkatkgoreirsilredenyg
°Jrencilerine uygulanan bir anket yoluyl

kaynakl|l ar émdakurwe ukladbeéndan topl anan bi

katél émcé temsilcileriyle yapeélan g°r ¢Kmi
SPSS programé il e, nitel veriler ise t¢gm
anal iz edidiniieknt ibrul geulldaer ek °yl e ©°zetl enebi



%55"1 ve dijer kategorilerdeki kat el émcél
h¢gkegmetin Kngilizce diliyle Plgi | kar :
°Jrencileri men &a3agl|l ap&pgée teti kl eyen "
ej i ti m, k¢resell ekme, sosyal medy a, Kngi
varl éjéna dikkat -ekmi ktir; 2) Cezayirl
protestol arénénddi mediiarkkdear ené&nl iel dédwej u
Bul gul ar , he¢ k¢ met kararl aréneéen t ¢m k at
g°stermesine karkén, halk ve politikacel

h¢ k¢ met kararl ar éna duty uk ami kgtgivreensdz |l i G

toplumdil bilims@bh Hdarum, tBrahseézcdir di |
edi |l mesine yol a-an sosyal ve politik b
Kngilizce dili, kateéel émckéilnurditlair,a fgenldiaknme
di i, modernite di | i vV e bi¢laiilmkthaya kaa

Cezayirllerge vensi zIl i k duwngklijame édinl & anf dmeln&n @éan d :
memnuniyetd u y d inkel airféa d e 7eK nny ikihigadecdditer okullarda ve

chiversitelerdeédanag®f gghmgRe¢elredal mc@el ¢ ms

sonraséndaki wuygul amal aré, toplumun yabart
ve uygul anmlabtmekeedirHE e¢ mét i n Kngi |l idagcte jdi | i
kéesa, orta ve uzun vadel:] dej i ki kliklIler:i

b¢yeéek deji ki keIl emrmeykatreadtimma s EéBu nedenl e

politikasélwawaméemldarlaath@&xeamac €l ar i -in ver.i
ol ma ©°zellijini korumaktadér .
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Chapter 1

INTRODUCTION

This chapter starts with the explanation of background of the study, which is followed
by the statement of the problem. Then, the aim of the study and research questions are
presented. Later, the significance of the study is explained and the key terms are

defined.

1.1 Background of the Study

Education is a determinant for the progress and success of future generations (Benadla
2012); therefore, educational choices are a crucial factor to meet the aim of progress,
especially the choices of languages. The area of language choice has been the main
focus of language policy that aims to provide equal linguistic rights among native,
indigenous or foreign language speakers in a specific context (Hymes, 1992). The
current study is a derivation to this scope of language policy and undertakes a
post modern perspective in its scope since
andep | anatoryo perspective (Hornbédactger , 2
practices of language use and the political reactions to these practices. Additionally,

the present study follows a postmodern perspective to language policy to free itself
frodom nant & ideol ogies (Canagaraj ah, 20C
planning as a source of detecting and understanding the availability of agendas in
language policy and the micro language planning to reflect on the actual language
practices whichdid not have much presence in language policy studies, according to

Baldauf (2004). The micro and macro language policy, along with language policy



areas which are status planning, corpus planning, langaoaggication planning, and
prestige planning (Bdhuf, 2004), are considered in this study because they overlap
with Spolskyods (2007) | anguage policy pe:i

conduct this research.

Spol sky o6s sieabotdmupampmacio taat ik initiated from the beliefs

and the practices of people about languages and goes hand in hand with postmodern
solutions to problems of | angurapdee nreanltieadyl
theories Canagarajah, 2006) to develop language policies that are highly social and
considelindividuals in formulating bottora p p ol i ci e s . More inter
approach divides social practices into different social domains, which he explains as
Ahome or family, school , nei ghborhood, C
religiousing i t uti on), workplace, public medi a,
each of which has its own policy that is governed by internal and external factors. This
study, therefore, considers these domains and adds different domains that are specific

to theAlgerian context, triggered and urged changes and improvements in language

policy in Algeria.

The interest in the Algerian context doe
Algerian identity, but it is also fostered by my perspective as a researcheriews

the underrepresentation of this context in literature and who contemplates the
multilingual nature of Algeria as part of the expanding cidtleust be confessed that

this research started with the intention of reacting to the static Eregtighdge policy

in Algeria which resisted the Al geriansé
in the Algerian territory. My initial intention was to reflect on the actual demands and

practices of Algerians and suggest a bottgmprocess to initiata language policy to

2



English language which would respect the demands and practices of Algerians.
However, during the course of conducting the research, Algeria went through a new
course of political and sociaHi eakdtaer kot
public movementodé of February 2019. These
political system and difficult socieconomic standards that dominated the country for

decades.

Algeria, after its independence from the French colonizatt962, was for long

governed by a monparty policy until the 1980s when the president Chadli Ben Jedid
opened doors for other parties to practice policy and be present in the political scene
(Benrabah, 2004). This movement was followed by elections wbirdie first time

i n Al geriads history resulted in the | o0s
Islamic party (known as FIS). The government after its loss cancelled the results of the
elections and announced a state of emergency due tadkelatests in the country.

This situation | ed the country to a peri
consider as O0civil wardéd and others see |
After ten years of political unrest, the main party withregime maintained to come

back into the political scene with its representative Abdelaziz Bouteflika (the last
president of Algeria) in 1999. Bouteflika was seen as savor from war and blood until

the country sank in corruption for more than two decddegaction to the corruption

acts and its outcomes on social, political, economic scales, Algerians decided to
change their reality by oOthe™™ Q09 Mes r evol
revolution aimed to demonstrate the Al ge
the country came to and called for series of improvements that started with political

ones and to be developed into social, economic and cultural improweétit the



black decade in mind, Algerians decided to opt for more peaceful, productive and

progressive protests they named as 6t he

The demands of these protests can be mainly summarized as: a) ending Bouseflika
regime due to his medical status and his corruption history; b) widening democracy
prospects within the country; c) creating social and cultural movement that develops
individuals and groups as effective citizens; and d) enhancing the economic situation
of Algeria by limiting (or ending) French and foreign domination in all domains.
Therefore, the government responded to the previous demands by: 1) the resignation
of Abdelaziz Bouteflika from the presidency; 2) promises to exterminate all heads and
representatives of the previous regime; 3) economic and social enhancement that falls
in benefit of Algerian people such as raises in salaries for people with special needs;
4) assigning the election procedure to a free and independent committee for the first
tt me in Algeriads history; and 5) prospec
language (instead of French) in universities and schools. All these decisions were
addressed by trust by the half of Algerians and skepticism by the other half which can
be interpreted through the protests, which were paused due to-C&wandemic, by
students and every Friday by all citizens. If these events mean something, they indicate
the skeptical approach of Algerians towards the outcomes of the public movement and

usei t as ésaeseskuirnagnbc emet hod t o the aforement |

As a response to all the previous events, |, as a researcher, questioned the reasons

behind the gover nmernutshs maguweimdky r d éssiar st ioonnesd

theuseof Engishanguage in the Al gerian universi
periodd that | asted for more than three ¢
that , we presume, attempt to satisfy pr

4



individuals ad to the country. These languagdated decisions took five stages of
achievement that some of which are still in progress. The first stage is the
administration of a largscale survey addressing the university family (students and
teachers). The surveyas administered by the Higher Education Ministry and was
uploaded online to be answered by university students and teachers. The survey was
displayed on the official website of the ministry (https://www.mesrs.dz/poll) orithe 5

of July 2019 and was anaiced at all university settings and national newspapers. It

was responded to by more than 90 thousand participants who answered the only
guestion of the survey O6Are you with or e
in higher education and sciemtic r esearch?06 with two answe
The question was written in both Arabic and English languages in order to guarantee
larger participation from Algerians who do not command one of the languages. What

IS triggering about the languagesed in the survey (Arabic and English) is that French

was disregarded even if many Algerians are fluent French language speakers. This
linguistic choice may convey that English is the new official replacement of French
language even if it was not delibesly stated by officials. The survey results showed

that 94.4% of Algerian participants voted for the need to enhance the use of English at
higher education settings (Fibladi, 2019) which can be interpreted as a very positive

attitude towards English langge.

The second stage of government 6s deci si
language by the officials. This action wdsef i r st in Algeriabds |
Algerians never witnessed an official addressing them in English and Arabic (instead

of French or Arabic). To illustrate, the minister of Higher Education and Scientific

Research used English and Arabic on his official Facebook page



(https:/lwww.facebook.com/ministre.mesrs)dahd onthe national Algerian TV to
congratulate Algerians for the occasion of Aid El Adha (a religious feast for Muslims)

and to promise to enhance and develop scientific research in Algeria as part of his duty.

The third stage of the decisions dealt with th&rikuteddiscussions on the
implementation strategies of English language. These discussions were assigned to
two bodies; the first is the Ministry of Education and the second is the Ministry of
Higher Education and Scientific Research. Hence, the Mynisfr Education
announced a group of procedures which mainly dissugssigning the National
Committee for Designing Curricula and the National Institute of Educational Research

to investigate the possibilities of implementing the use of English from"tioe 3"

years of primary school and to create curricula that fulfill those purposes (Elbiled,
2019). On the other hand, the Ministry of Higher Education and Scientific Research
decl ared that teaching and i mpl enmaint i ng
that cannot be escaped fromo (Tayeb Bouzi
process of teaching and implementation will be gradually generalized -matien

after assigning a committee of experts to study the feasibility of the suggestion

The fourth stage, similarly, discussed the design of atermg approach to implement

the decisions. The Ministry of Higher Education and Scientific Research announced

that the spread of English in Algerian universities should follow aterng approeh.

Broadly speaking, the Algerian government as presented by the Minister of Higher
Education and Scientific Research, Mr. Tayeb Bouzid, described the Algerian
government 6s choice of enhancing English
economic beefit. The government also believes that this metwodld addfuture

prospects of attracting foreign students to Algeria which can later serve to empower

6


https://www.facebook.com/ministre.mesrs.dz/

the economy. In his explanation, the minister gave an example of the importance of
education to econoynand added evidence from the American experience and stated
that : AEducation in the world is seen as:s
receives around 59 billion dollars as ar

(Tayeb Bouzid, 2019 in Fibladom).

The last stage of government decisions was taken by different bodies (other than
Ministries of Education and Higher and Education and Scientific Research). This stage
involved changing the linguistic landscape from French to Arabic and adding anothe
facultative language to it on all shops and stores in Algeria according to an urgent call
by the Ministry of Interior Affairs and the Ministry of Trade and Business. Unlike
other linguisticallydriven decisions in other ministries (Ministry of Educatemd
Ministry of Higher Education and Scientific Research), the application of this law had
oneweek deadline to be executed, which implies an immediate intention of policy

makers.

Generally speaking, all the previous stages of decisiaking are mere intpretation

of intentions and decisions that aim to change the linguistic map in Algeria through
new language policy to English language. It must be highlighted that before the smile
revolution, there have been a group of studies (e.g., Bellalem, 2012hBebn2012,

2015, 2018; Benrabah, 2004, 2007, 2014; Euromonitor, 2012) that described language
policy in Algeria and recommended enhancements on the policy by addressing the
rivalry between local languages (Berber and Arabic) and foreign languages (French
and English); and described the economic, educational and social needs of Algerians.
The current study, however, deals with an area that was not covered by previous

studi es, that i s the i mpact of smile rev
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formulating new English language policy, along with other triggers that are elucidated
through practices in Algerian linguistic landscape, in educational settings, in social
interactions, in economic and professional operations, in political expressions, in
formation of bottorrup language prestige, in investments of English language

attitudes, and in results of diaspora mobility.

The Algerian language policy was pretty much resistant and not very flexible,
therefore, a clear i nsight into the reas
decisions after some crucial events in the country require research reaction which this
study provideste | ar i fy the obfuscation onlise,he Al g
the current study considers Bel mi houbos
democracy and peace in Algeria and asses
new governmental decisions about English language as provider of economic, social

and political peace. These beliefs provadmore limpid perception about the current

status of English language and allow for the formation of more solid language policy
basd on peoplebdbs needs and practices. Ad ¢
reasons of the new decision makersodo deci
public (university students, university teachers, Algerian diaspora and Algerian
shop/restatant owners) and reflects on the current pefitgking process to detect its

nature and methods.

Connectively, these reasons, then, lead our suggestion of diagaistic and bottom

up approach that i s inspir edlafguagepoli®&p ol s k
and the postmodern guidelines to language policy that free it from ideologies and
agendas. This approach, henceforth, can guide and be implemented in the process of

policy-making that Algerian policy makers determined as a -tengn planniig.
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Moreover, Spolskyds (2004) theory and apr
call to test his theory of language policy in independent nations. This theory considers

the availability of four conditions known as: i) national ideology, ii) Engirsithe
globalization process, iii) the sociolinguistic situation of the country, and iv) linguistic

rights. These conditions would help in determining policies based on three main
components, which are O0the bel iSphlskyp, Ot h
2009). This theory has been tested in another study by Albury (2015) in the context of
Iceland that has linguistic particularity of mondialectism, purism and protectionism.
Similarly, Algeria has history of preserving linguistic rights betweeivad&nguages
(Tamazight and Arabic) as explained by Belmihoub (2015). Also, Algeria follows the
UNESCO association guidelines that mainly aim to maintain linguistic rights.
However, these equal rights between Arabic and Tamazight were only established in
2001 amid protests and riots claiming for that right (Benrabah, 2007). Despite the
official equal right, Tamazight language, nowadays, is understated in official
governmental and territorial usages since its visibility is only witnessed in the Wilayas
(staes) that are inhabited by Amazigh minority. This linguistic struggle between the

two Algerian native languages was only solved after claims and riots by Algerians,
which is likely the case of English language that started to receive credibility in Algeria

only after protests presented in the smile revolution events. Unlike the Tamazight
language case that was deliberately claimed for through protests and riots in 2001, the
English language was not a main demand of the smile revolution, but it was psesent a

| anguage of the protestsd | eaflets. The
demands by establishing series of enhancements on the English language policy. As a
result, considering all these series of recent events into consideration makes of Algeria

af ertile soil to test Spolskyds theory ar



it as an approach for the improvement of the new English language policy after

applying the specifications and limitations of the Algerian context on it.
1.2 Statement of the Problem

Algeria is a multilingual context that resisted globalization impact on its English
language status and policy for years which automatically led to a resistant policy for
more than three decades. Surprisingly, the Algerian policy madwopted very
6quickd decisions on the English | angue
revolution events in the country. Despite the number of studies on language policy and
planning in Algeria (Bellalem, 2012; Belmihoub, 2012, 2015, 2018; Benrab@i, 20
2007, 2014), none of these studies considered the influence of smile revolution on
language policy in Algeria and the relationship between English language and the
protests of the smile revolution. Therefore, the watershed of events and the lack of
studies on the smile revolution, language policy and English language as a research
combination require a research reaction to delve into the triggers of the quick decisions
and the attitudes and practices that guide the new poladyng process.

1.3 Aim of the Study

In order to address the abenentioned gap in the related literature, the study aims to
- investigate the triggers or factors that led and are still leading to changes in
English language policy in Algeria;
- discover the ways politicawarenessas presented in the smile revolution
events influenced the transition in English language policy in Algeria;
- clarify the role of English language as peace and democracy provider from the
perspective of Algerians;

- determine whether or not Algeria is ready for linguistic change.
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- highlight the future of English language in Algeria through a boitipm

approach pergztive.

To this end, the present study answers the following research questions:
1) What are the beliefs and national ideology of Algerians on foreign languages
that triggered the change symptoms in foreign language policy in Algeria?
2) How are the Algerians' practices in English language different after the smile
revolution?
3) How do the participants view the impact of English language practices en post
SR government decisiops
4) In what ways did the management of English language arsbthepolitical
situation lead to initiate new policies that respect the Algerians' linguistic
rights?
5) In what ways can a botteop process to language policy improve the future
of English language in the educational settings and the-sattioral practies
in Algeria  ?
1.4 Significance of the Study

The present study is significant in providing a sdoiguistic view because it aims to
highlight the triggers of the rapid change in English language policy in Algeria and the
reasons that are leadingttus linguistic improvement that considers the botigon

influence of Algerians.

In addition to the sociinguistic significance, the current research has theoretical
significance as well since it adds to the related literature that deals with Algpas as

of the d6édexpanding circled with no coloni .
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words, it addresses the ways in which English language could spread in a linguistically
competitive context dominated by another foreign languabet is French.
Furthermore, it aims to find the link between English language and the smile

revolution, along with language policy and planning in Algeria.

Moreover, the study has practical significance since it has the ability of revealing the

Al geri amisdt nuautst ,and beliefs towards the
English language use in Algerian universities and schools and suggests enhancement
and improvement of this use not only in the educational domain but in different
domains. In fact, revealg the Algerians' beliefs and practices can be used as a helping
means by Algerian policy makers, language planners and the different committees
assigned for the planning purpose by the ministries of Higher Education and Scientific
Research and of Educar.

1.5 Definition of Key Terms

Hirak: 1t i s the Arabic word meaning for O6mo:
public protests that started in 2019 in Algeria.

Smile revolution: This is another term attributed for the *hirak’. The term was extiat

by Algerians during the protests to refer to the pacific nature of the protests.

Bottom-up approach: It is an approach in language policy and planning that considers

the needs, beliefs and practices of a specific context during language planning. This
approach also considers the "private initiatives such as local groups” (Goundar, 2017,
p.87).

Top-down approach: It is an approach in language policy and planning that only

considers the policy makers' point of view during the language planning. Inhact, t
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authorities are responsible for making language related decisions for groups (Kaplan,
1989).

1.6 Summary

The chapter first presented background information on the main topics addressed in
the present research by highlighting its background. Then, ¢skansh questions and

the problem statement were clarified to be answered in the next chapters. Lastly, the
aims and significance of the study was discussed along with the definitions of key

terms.
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Chapter 2

REVIEW OF LITERATURE

In this section, discussions on language policy history, LPP definitions, approaches,
domains and elements are provided. Also, studies on the context of Algeria and the
previous studies on language policy, teaching and linguistic landscape are pinpointed.
Delving into those points provides a deep insight into the essence of language policy

and clarifesits related ambiguities.
2.1 An Overview of Language Planning and Policy (LPP)

It is crucial for any research to recognize and admit its position wittd@rature.
Therefore, understanding the history and interpretations of the field that research
belongs to is salient. The history of the term language policy was first used by the
American linguist Uriel Weinrich in the 1950s (Bianco, 2010). The term ifirdis

usage did not invoke the meaning that it currently has. At that time, language policy
was perceived as a phenomenon and a result ofcptustialismafter World War I

where a reaction against the colonial acts was prevailing. Language planning and
policy became a discipline until the late 1960s (Fishman, 1968; Fox, 19ffguage

planning in its initiation received tremendous popularity in countries that are known

for their colonial histonand was connoted to all heacti vi
l inguistic behaviour of a speech communi
p. 1) An example of these countries are AlgeRakistan, India and Malaysia; in
addition to postndependence reaction in Norway and Central Asia in 1991; post

indepemence reaction in the Soviet Union and Ethiopia in 1980s and 1917
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respectively. According to Zaidi (2013), these countries with colonial history used the
colonial language to meet different purposes such as guaranteeing the normal flow of
administrative wek, being present in the international scene, and managing divisions

that might derive from introducing local languag®e the scene.

The history of language policy reveals that the terms language policy and language
planning are salient component of one entity. In other words, they are used
interchangeably to convey the same meanings and functions. However, some research
(for example, Rbin, 1971; Zaidi. 2013) considers the terms as different in terms of

their functions and us&right (1992), for example, defines language planning as:

a deliberate, systematic, and thebgsed attemptto solve the
communication problensf a community i studying the various languages

or dialects it uses, and developing a policy concerning their selection and
use; also sometimes called language engineering or language treatment. (p.
310)

Another definition by Cooper (1989) describes language planniagras A [ at t e mp t ]
influence the behavior of others with respect to the acquisition, structure, or functional

all ocation of t heiWardhaagh ¢1988)sarestioedsame view( p .
with Cooper and defines | andeteagileeratply anni n

with a | anguage or. one its varietieso (p.

The previous definitions by Bright (1992) and Cooper (1989) are proper interpretation

of the functions that | anguage planning
planning appear® have the role of solving problems related to communication within

a speech community. The process proceeds by understanding the issues then
developing a policy that treats the language problems through prescribing or

i nfluencing At haeetie$ of lagguame that will be aised and the
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purposes for which they wiO08) beCospendg W
definition, on the other hand, views language planning as a tool that influences

linguistic behaviors of speech communities.

Language policy, dihe@mbsnationofofficiatdediserisand e d a s
prevailing publicor act i ces related to | anguage edu
p. ). Other definitions by Cooper (1989), Schiffman (1996), and Baldauf and Kaplan
(2004) differentiate between the concepts of planning and policy and state that
language policy involves the process of making decisions, when language planning is
related to the implementation of the policies. Implementation is mostly linked to future
acions; therefore, language planning is about what should be done in the future

(Fl etcher, 1998) and fithe outcomes of p C

advance of action takeno (Rubin & Jernud:

Similar to the perspective of Coop€r989), Schiffman (1996), and Baldauf and

Kaplan (2004) who view language planning and language policy as concepts entailing

di fferent meanings and functions, Fasol d
explicit choi ce amo clgisdane in anrorganizeéd way oodind( p . -

solutions to language problerffSshman, 1974, p. 79).

Unlike the opinions that regard language planning and language policy as different
concept s, Bal dauf and Kaplan (2004) conr
which refers to 6Language Planning and P
in a Adlarge scale and national [ | evel],
Bal dauf and Kaplan describe the LPP oper e
is meant to influence or change speaking habits in a society. Similarly, Kummer and
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Gramley (2008) define LPP as nAdevery plant
or supranational political organization which is directed toward the otherwise

unregulatedl e vel opment of a | anguage or any of

After the World War 11, language policy was established as a discipline that emerged

in postcolonial countries to solve issues related to continuity in administrative work

and to maintain inteational image (Zaidi, 2013). This discipline has been later
described as a O0scienced (Rubi n, 1986) w
by providing alternatives that consider substitutive or evaluative goals. Problems in
language policy are maypnl di vi ded i nto two types, 0t a
problems (Rubin, 1977). The tame problems are those problems which are embaddable

to policy attention; however, the wicked problems are the ones that flout
uncomplicated solutions. Rubin (1977) desesilthat language problems are mostly

wi cked and require wicked solutions accor
for normative practice of | anguage policy

(Bianco, 2010).

Language policy from a disdipe to science has been embellished in an optimist wave

to be described as d6éa unitary fieldd (Bi:
morality and moral goals as described by Eastman (1983), who states that language
policy 1 s 0 ato fostereethdic irtehaatibn, veoddec&namunication, and

nati onal identityo (p. 126) . Il n his defir
purpose of language policy, he also highlights the slooguistic nature that language

policy as a field has.
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As has been discussed in the definitions of LPP section, language policy and language
planning are two concepts which are viewed as interchangeable for the same meaning
in some cases and as different disciplines holding different goals in other caseg. Amo
those who believe that the two concepts represent different disciplines are Kaplan and
Baldauf (2004) since language policy focuses on two aspects: dewialong and
establishing goals; and language planning can be summarised in the implementation

of policies to come to ends or results.

In contrast to researchers who see difference between the two concepts, there are others
(for example, Ashworth, 1985; Fasold, 1987; Wardhaugh, 1986) who prefer the term

0l anguage pl anni ng 6 jnclusielofithe vthen ig othehwards, o n e
language policy is part of language planning. Rubin (1971fefoinan et al. (1971),

for instance, stand for the claim that language policy is part of language planning since
planning has four major aspects: féictding, policy determination, implementation,

and evaluation, according to Rubin (1971), and has four salient divisions as described

in Fishman et al . o6s (1971) definition daf/l

codification, elaboration, and impree nt ati ono (p. 293).

In addition to the linguists who view language policy and language planning either as
different entities or as inclusive bodies, there are others who use the terms
interchangeably and view them as synonyms. Deusteal. (2000), for &ample,
precise that language policy underlies the different spoitical and general

linguistic goals which are cardinal to language planning process.

To conclude, the different views within the language planning and policy (LPP) have
emerged since the 1960s, but there has been no agreement on one definition or a
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unifying theory for LPP (Ricento & Hornberger, 1996). However, many studies (e.g.,

Amir, 2013; Zaidi, 2013) have preferred one term than the other even if they are used

interchangeably in most scholarship on language policy.

2.1.1 Domains and Elements of LPP

Language policy planning in their interchangeable use managed to have different

domains and elements that constituted their identity as disciplines, sciences or fields.

There are different areas which can be connotated to language policy and planning.

Baldauf (2004) suggests that there are four main areas that language planners should

focus on: a) status planning, b) corpus planning, c) langmagéucation planning,

and d) prestige planning, each of which is described in detail in the following part.

Before that, it should be mentioned that these areas are approached through different

devel opment al perspectives; the first IS

planningd and the second as the O6covert

developmentgberspectives are explained as follows:

)] Macro and micro language planning: Baldauf (2004) suggests that most
LPP literature and practice is focused on macro planning which implies
looking at agendas and their implementations. The latter perspective (i.e.,
micro planning), on the other hand, focuses mainly on specific practices.
Although few studies in literature focused on the micro level of LP, it is
gaining more attention.
i) Covert language planning: There is general agreement that LPP failed to

be an exptit process in dealing with different issues (Baldauf, 2004). This
contradictory nature of the approach which is supposed to be overt and

explicit in dealing with issues has led to influences on language status, the
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way languages are learned and taughtl Hreir contextualization and

perception (Eggington, 2002).

There are also other developmental perspectives which LPP can be approached
through such as knowing the stakeholders of the planning process and the planned
foreign language programs which havepant on local and minority language in a

speech community (Baldauf, 2004). In his description of LPP areas, Bauldauf (2004)
described four main areas of LPP, as mentioned above. Kummer and Gramley (2008),
however, see that LPPl hasi hgd madndapeps
which derive from a purely linguistic perspective based on available language varieties

and on structural linguistic activities, respectively. The four areas of LPP as described

by Bauldauf (2004) are explained below:

2.1.11 Status Planning

Status planning is defined as fAndeli ber at e
among a communityds | anguageso (Cooper,
Cooper discussed involve both national and foreign languages andugieeiior

different goals and functions. Both goals and functions depend respectively on the type

of policy planning approach and the cultivation planning approach behind the language

use (Rod&Bancells, 2009).

Status planning of foreign languages is in noases related to four aspects that shaped
the status of any foreign language (Baldauf, 2004). The first aspect is related to the
communicative purpose that a specific foreign language holds in a given context. The
role that the foreign language plays wiestas a lingua franca or a means of instruction
is the second aspect. Similarly, the third aspect discusses the role of language,

however, from the perspective of immigrant or ethnic language. The fourth aspect
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seems to have the most influential natunesiit describes the influence of promoting

a foreign language on the linguistic rights in a specific context.

2.1.1.2 Corpus Planning

Corpus planning is defined by Baldauf (2004) as:
€. the activity area most dependent
but it is shaped by status planning decisions, its output contributes in a major

way to languagén-education planning and it may contribute to, or benefit
from, the prestige that language has in the community. (p. 3)

This definition clarifies that work on corpus is completely dependent on linguistic
input, but it is influenced by other areas such as status planning. Corpus planning as it
is influenced by other areas, it impaotsbenefits other areas too, such as language
in-education planning and prestige planning. Apart from the influence and impact of
corpus planning, Liddicoat (2005) sets the foundational areas of corpus planning and
summarizes them as: grammatication andckion, codification, elaboration, and
graphization. Additionally, Liddicoat (2005) also focuses on lexical and stylistic
development and renovation to provide examples about languages and language
polities.

2.1.1.3 Acquisition Planning

Language acquisdn planning is described by Cooper (1989), who appears to mark
the first roots of language acquisition in the field of LPP, as a pillar that shares carrying
the field of LPP with corpus planning and status planning. Acquisition planning gains
its importarce from being directed towards increasing the number of users
speaker s, I i st e n eQoaper, 1989 p. 83¢ In sther veords, itis ader s
concerned with the way language users acquire communicative abilities to function in

the society (Hornberger, 2006; Kaplan & Bald&@d04).
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This type of planning, acquisition planning, is deeply rooted in the field of education
sinceLPP research became interested in language learning and teaching (Johnson,
2013). In fact, language acquisition in education is mainly concerned with access and
literacy (Chapelle, 2013). That is to say, the main tasks of language acquisition
planning, acording to Grin and Vaillancourt (1997) and Bourdieu (1991), involve
economic consideration (i.e., cost efficiency), educational considerations (i.e.,
language of instruction choice), and ideological considerations (i.e., value of

language).

Acquisition phnning is interested in different contexts such as postcolonial settings,
postsoviet settings, and European settings (Chapelle, 2013). The present study is
mainly interested in postcolonial setting especially that the types of contexts that
acquisition phnning studies are French and English policies in old colonies (Robinson,
1996). The focus of acquisition planning studies in postcolonial contexts is on topics

of language role in nation building and national identity.

2.1.1.4 Languagen-Education Planning

Languagen-e ducati on policy and planning is al
(Cooper, 1989). Many researchers (e.g., Corson, 1999; Ingram, 1990; Tollefson, 2002)
explain that languagm-education mostly appears in schools and in-déessplicaed

and systematic teaching situations in the speech community or workplaces. The
appearance of language in such contexts is faced with limited number of audiences, of
activities and resources, which results in slow spread of languages (Baldauf, 2004).
2.11.5 Prestige Planning

Prestige planning or as known O0i mage pl a

scholarship (Baldauf, 2004). Prestige planning is related to promoting of any language

22



so that members of the speech community gain positive attitoasds the language
(Haarmann, 1990). The most common examples that have been studied in this area are
contexts of Quebec in Canada, Malaysia and Wales (Ager, 2005). In most studies that
have been carried so far on prestige planning, there appears tedom#in activities

that constitute the prestige planning process as explained by Baldauf (2004):

)] Identity: The concept of image in prestige planning is related to the identity
of language users. The identity can be either real or imagined and leads to
thepromotion of languages.

i) Method: Method in prestige planning involves the ways of implementation
and alteration of language policies in different societies.

i) Motive: The motives are the trigger of language planners that led to their
engagement in theanguage planning for different communities.

2.1.1.6 Explicit and Implicit (Covert and Overt) Planning
LPP is aresearch field that is not only interested in pahieking, but is also interested
in assessing the type and nature of planning. Therefore,dhetwo types of planning

that differ in type and nature which are explicit and implicit plannings.

1) Explicit planning
Explicit planning refers to the declared official planning by differefficial
institutions and state bodies. For the official institutions, they can be a school or a
leadership unithat are related to an educational institution (Hao, 2018) while the
official bodies can be the ministry of education (Hao, 2018) or statal, loc
institutional levels who set "the guideline or the regulations of language use and

language acquisition” (Wiley & Garcia, 2016, p.1).
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2) Implicit planning
The policies made by official and governmental bodies can be explicit as they can be
implicit. The implicit type of planning appears to be more influential since it impacts
the applicability of regulations and guidelines. Wiley and Garcia (2€4@ain the
power of implicit influence by describing its nature as less "conceived, received,
resourced,or implemented" (p.1). In other words, implicit planning are the
governmentalregulations, decisions and laws that were not applied or executed
(despite their initiation) due to hidden agendas (political, economic or linguistic).
2.1.2 Approaches of.anguage Policy and Planning
Most | iterature (e.g., Goundar, 2017; Zai
initiated the first nuances of the field
planningd in 1959. Af tbeen mahy attgnepts to slevatop d e | ,
and expand the goals of the field of LPP. In this respect, the most influential eras and
approaches related to themere selectedb discuss the development of LPP from a
mere linguistic perspective to critical and postmogerspectives.
2.1.2.1 The Haugen Era
In the Haugen era between the 1950s and
domi nated most of the fieldbs work. Haug
where he initiated the O6linguistic pers
e n d e a (Hornberder, 2006) of LPP. The linguistic description was the main aim
of LPP in that era and the focus was on clarifying the differences between language
and dialect within the perspective of th
soughttodele at e t he difference between 6ddevel o
The model is based on four main steps: 1) norm selection, 2) form codification, 3)

function elaboration, and 4) community acceptance (Zaidi, 2013).
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In this era, Haugen and many otheglirsts focused on developing linguistic aspects

such as language grammars, dictionaries, dialects or minority languages and their
writing systems. The work on these aspects resulted in what is commonly known now

as oO0corpus pl anni n génsign@atLRPPdtadies took agléd)ta T h «
a macro perspective which has technicality in its approach since it defined the planning
task as fAstandardizing, regulating, cont
nati onal devel opmenas angoednedrans ec oa® miwe | Id

(Goundar, 2017, p. 82).

The Haugen era ensued an approach with linguistic, descriptive and technical nature.
This nature has been subject to critiques based on the associated function of LPP in
that era. The main critiquésvolved the stand against the conquer of positivistic and
structuralist epistemologies on most work of LPP and the dilapidation of the socio
political aspect that LPP can have in dealing and solving problems (Goundar, 2017).
2.1.2.2 The Socigolitical Era

After the Haugen era and the critiques that targeted its nature, the emergence of new
approaches and models deriving from a sqabtical perspective was a logical

turning point in the LPP field. The timespan of this period is between the 1970s to the
1980s and early 1990s when the question
what behaviours of which people for what ends under what conditions by what means
through what decisiema ki ng process with what ef fec
(1989, p. 98) Cooper (1989), Tollefson (1991) and Rubin (1971) also asserted that
there Iis a need to take LPP to the next

changeb6 or soci al theory.
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I n this peri od, L PP wa soliticad, srarridgologchle s cr i b «
pragmatic and a technicist paradi gmo ( G¢
ultimate goal was to solve immediate problems related to language Hogbosial

countries in different parts of the world. Johnson (2013), on the other hand, alarifie

t hat describing LPP during this period i
finding precise and concise characterization of LPP work. The work on LPP, according

to Johnson (2013), went beyond the corpus and status planning paradigms and started

evaluating the previous models of LPP in terms of their functionality and practicality.

The focus on associating LPP to social theories led to emancipation from the previous
linguistic, positivistic and structuralist paradigms that shaped the LPP fiehddie

than a decade. In this respect, many models emerged in reaction to previous concepts
such as Fergusonds model which is divid
standardization and modernisation (Ferguson, 1968). For Ferguson, graphization is
linked to the writing systems, standardization refers to the selection of the best
language variety for community use, and modernisation deals with lexis development

so |l anguage can cope with the continuous
appears silinking between linguistic and social aspects and his model represents one

of the very early initiatives to take LPP field one step forward.

Anot her model that shaped this era is Cot
model according to the fution it has on decisiemaking process within LPP field.

The model has four main branches: 1) linguistic assimilation, 2) linguistic pluralism,

3) vernacularisation, and 4) internationalism (Cobarrubias, 1983). The first branch of
assimilation refers to éhneed that all social members should learn and speak the most

dominant language. The second branch of pluralism discusses the fact that all
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languages that are spoken in a speech community should be given a status. The
vernacularisation branch deals witietindigenous or minority languages and their
revival for official purposes. Differently, internationalism involves officialising-non
indigenous languages.

2.1.2.3 Postmodern and Critical Era

The postmodern era has been shaped by a critical stance taWagdied linguistics
subfields including LP. LP in this era and starting from the 1990s managed to fuse
both planning and policy to become what is currently known as LPP (Language Policy
and Planning) (Goundar, 2017). LPP with its critical perspedit@ot shift from the

type of contexts it was interested in since its initiation; however, the focus on
multilingual contexts went beyond the linguistic and social nature of languages and
began to raise questions such foawhatiwhi ct

purposes?0 (Goundar, 2017, p. 5).

LPP of the postmodern era has developed as an outcome of the linguistic and socio
political eras. Johnson (2013) explains
seen light starting from the 1990s throulgtee main criteria of development. The first
criterion involved forwarding attention from the activities of official poliogkers to

the social and ethnographic activities that appear within different contexts. The second
criterion is characterized bje unveil of acquisition planning in schools instead of
focusing on status and corpus planning. The last criterion can be considered as the
reviving entity for the current LPP since it focused on expanding LPP interest by

clarifying its sociepolitical andideological nature.

The current LPP has an 6evaluative nat u

diverged its focus from rationality to testing its practices. Therefore, questions related
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to the nature of policy and planning relationship has besmm@amount so more
understanding about the practices can be establisBekifftnan, 1996) Other
guestions addressed the equality between the languages of one context and the social
reasons that may lead to their inequality (Hymes, 1992). Some other imscat

LPP development are summarized by Ricento (2000), who highlighted that language
planners developed awareness against the negative effects of modernization unlike

what has been done in early LP practices.

The aim of post modeouhmappng lgnguageeoliqyadainsty i s
changing economic and political conditior
LPP questions the reasons and effects of language change and language promotion.
Therefore, Pennycook (2006) equates between postmadesrm and O6post col
in terms of the interests served for specific language selections. Pennycook (2006)
goes further beyond the mere understanding that attributes languages to a
foundationalist view and suggests that languages do not exist botakysounded

entities that have been developed througt

As there is postmodern or postcolonial language policy, there is also Critical Language
Policy (CLP) which Tollefson (2006) describes as part micat applied linguistics.

CLP, according to Toll efson, is related
practices of LP, of social aspect of LP research, and of critical theory influences. In
this critical approach, LP is criticized from agbmodern perspective which also calls
against the traditional approaches that sought the development of LP concepts instead

of looking into the real political and social reasons that affected LP development.
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Postmodern and critical stances in any fielguaragainst dominating ideologies and
inequality. Canagarajah (2006), for instance, suggests a solution that can help in
developing LPP models that are free from dominant ideologies and theories. The
solution id mpeemepagedphywors the theories thah ot h
consider the ethnography of people which holds a highly social or baogom

perspective to language policy research.

It must be highlighted that postmodern or critical LPP is derivation of the 1990s
integrative approach which ddeped as an outcome of the upturn in LPP interests
from descriptive to fimore theoretical, pr
p. 11). Moreover, Goundar (2017) summarizes two axes of LPP development: vertical

and horizontal. The former axe reféesthe very first work on LPP which was done

by Kloss (1968) in form of status and corpus planning typology. However, the latter

axe represents two different approaches labelled as policy approach and cultivation
approach. The first approach implies a nedevel that considers society and nation,

and the way languages are categorized. The second approach, on the other hand, stands
for the micro level of LPP which attends to ways of speaking and writing, and it is

usually known as corpus planning.

Whereverpolicy or language are involved, it is expected to encounter critiques
addressing their theories and approaches. For the critical or postmodern approach,
Ricento and Hornberger (1996) criticize the neoclassical and critical theories and
accuses them of gkecting the LP processes within three different layers: national,
institutional, and interpersonal which represent the LPP onion model. Another critique
by Ricento (2000) accredits the theoretical research that contributed to enriching the

LPP field durig the postmodern era; yet, he questions the LPP failure in linking
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between the micro and macro levels of social organization. A more radical critique has
been established by David (2008) who claims that:
There are several reasons for language shift arnth.départ from natural
disasters resulting in the death of a speech community, mamymaea

factors can cause such disasters. One of thesamada factors that can
cause language shift and death is language policies (p. 79).

In his critique, David (2008Joes not only criticize one era of LPP development, but
she criticizes the field of language policy in general and attributes that to the people
doing LP. David describes these people as having few interferences or little impact on
languages and their sgieers.

2.1.3 Goals, Purposes and Functions of LPP

Language policy and planning (LPP) had its goals, aims and functions established as
part of its development through different approaches and paradigms. Accordingly, it
is logical to expect that its goals developed gradually as its approaches did. Gne of th
earliest goals of language planning was established by Ferguson (1968), who
summarized the goals as standardization, graphization, and modernization (their
definitions are provided on an earlier point in LP approaches). Following the gradual
developmeno f approaches and goal s, anot her sh
(1977) eleven goals. Hornberger (2006) summarized these goals according to the

cultivation planning approach (which is related to status and corpus planning). The

goal s i nvldgahdvsinilafiyr revitalizatian, renewal, and reversing language
shift é), maintenance, spread, interling
puri fication, refor m, stylistic simpl i

(Hornberger, 2006, p. 7). Nalr 6 s (1977) goal s are al/l
perspectived of LP which has been discus:

with Hornbergerés LPP goalsdé classificati

30



goals which have not been disceddy earlier LP scholars. These goals have been
collected from three different LP research (Cooper, 1989; Heath, 1985; and Kloss
1968) that focuses on policy approach and paradigm. The goals are respectively
officialization, nationalization, and proscrigm. All the previous goals are strictly
connected to early LP approaches and paradigms that considered status and corpus as

paramount features to LP research.

From the corpus and status paradigm, a new era came with different paradigm known
as the acquision planning. Within the acquisition planning perspective, the goals of

LP became as suggested by Cooper (1989) to focus on the users of the language rather
than the languages themselves by looking into their processes of acquiskion, re
acquisition, andnaintenance. Another additional goal has been added to these goals

by Hornberger (2006) who suggested the addition of the cultivation approach goals.

Wiley and Garcia (2016) differentiated between two types of policies, explicit policies
and tacit policies. They later hyphenated each type to its goal as explained in their
quote:
They [language policies] may also be distinguished in terms of their goals
or orientations ranging from (a) promotionented policies, (b)
expediencyoriented acommodations, (c) toleranceiented policies, (d)
restrictiorroriented policies, (e) repressioniented policies, (f) polices

aimed at erasing the visibility and even historical memory of various
languages, and (g) null policies. (p. 50)

In their explamation of language policy goals, Wiley and Garcia (2016) created a
typology of policies that are based on the main goal of each policy. In this case the
goals are: promotion, expediency, tolerance, restriction, repression, historical and null.

All these goés are connected to both the languages and their users; in other words,
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they combine between the descriptlirguistic nature and social nature of languages

and their users.

From the Haugen and Kloss era, the segditical era and the combination be®ve

both as described by Wiley and Garcia (2016), language planning moved to a critical

and postmodern era when language planning (LP) became language policy and
planning (LPP). With this shift in theory and approach, LPP managed to construct
more criticalpurposes based on the theory of social control and impact. This theory,
hence, l ed to the creation of &édiscri min
aim to limit the manipulation of ideologies on the processes of LPP as explained by

Fairclough (2@3).

Kummer And Gramley (2008) take a different perspective to dealing with LPP and
suggest a spectrum of functions that aims to preserve languages from damages and
deaths that can be due to contact, mobility and spread of international languages. Their
spectrum suggests three functions that |
variety as a written medium, (2) the development or not of a language or variety for
domainsin the modern world, (3) the institutional and medial use and spread of a
lanpuage. 060 ( Kummer & Gramley, 2008, p. 3).
2.1.4 Agency in LPP (Who does LPP?)

Language policy and planning is a process that can be executed throughugptiom
top-down agents (Hornberger, 2006; Wiley & Garcia, 2016). The latter approaches to
LPP can detenine the type of agents that do language policy and planning. Jahr
(1992); on the other hand, considers LP as being controlled by programs that are
assigned by either official or private committees that prescribe linguists to create the

criteria of these i@grams.
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Considering that LPP as a tdpwn or a bottorup process should not ignore the fact
that policies have the ability to be interpreted or reinterpreted by other bodies such as
Apolicy intermediaries, agen0l8asim\legi ni st
& Garcia, 2016, p. 48). Another classification bgpvid (1988) discusses language
planning from a socipolitical perspective and identifies the agents as official
professionals from different domains, namely, sociologists, political tst®n
linguists, educators, writers, or national language academidéferently, bottom

up and topdown agents are divergent from those discussed by Johnson (2013) since
he links the togdown process agents to national and offisiate and the botta-up
process to the neafficial bodies such as parents, teachers, schools, and community
individuals (Wiley & Garcia, 2016) that through their selirguistic practices force

language policy changes.

Discussing the socibnguistic practices leadsusWe i nst ei nds di stinc
agents that dictate change through sdiciguistic practices. Weinstein (1983)

believes that change can occur from governmasxglicit planning or from implic

infl uenti al i ndi vi dual s kse tangunageassategistsa n g u ¢
belong to the bottorap process which agents have been further discussed by different
language policy makers and planners in the field. For instance, Hornberger (2006)
descri bes them as irneda dgeernso uagn Hif) madhei tdserr st oo n
of Quechua. Another classification of agents is provided by Wiley and Garcia (2016),

who advocate the role of influencing policies to parents and families. However, they
l'imit familiesd role in trhkenlkddhwhotvoudg | an
become bilingual speakers which is in return encouraged by governments or states.

The bottorrup approach to LPReven if it appears to be realistic since it reflects the
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actual needs and practices of societiese mai n s ¢ o mmuodigenoos |y i

communitiesd (McCarthy, 2011).

Language planning as it can be influenced through betipmprocesses, it can be
dictated by governing bodies at national or international levels or by local or
institutional bodies (Sutton & Levinson, 200Wiley & Garcia, 2016). The
institutional bodies in their discussions for language policy and planning consider both
micro and macro discursive practices (Sutton & Levinson, 2001). Theowp

approach is usually visible in the public interventions madstate or local levels
(Gazzola & Grin, 2010). These interventions are a result of choosing languages to be
used, to what level and in what territory which makes it problematic especially in
diversity contexts.

2.1.5 Criticisms of LPP

Every field of studyand its theories encounter criticisms concerning its nature,
definitions, or practitioners. The field of language policy and planning does not create

the exception of this case since it has received several critiques about its nature and
practices. ZaidiZ 0 1 3) describes that pl anni-ng i s
hygienicbdb concept because, in its nature
Changing or influencing situations in LPP is processed by different agents who
intentionally or unintentioally have their own ideologies, views, or interests that can
benefit specific agendas over others (Allmendinger & Chapman, 1999) which may

|l ead to detriment the peopleds | ives thr

Allmendinger and Chapman (1999) gorther with their criticism and describe
pl anning as synonymous to 6ideologyé in

thatihn pl anners themselves are having their
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by the increasingly political and inclusivenate of t he subjecto (p.
practitioners of language planning are influenced by the ideologies by the most
powerful and implement that in their planning of languages. Zaidi (2013), on the other
hand, summarized most of the critiques inftiiwing questions:
Who plans language? Why? For who? Is LP cement that binds people
(nation building)? Is it divisive? Are there hidden ideologies in LP? Is LP
hegemonic? Does it create a class of subalterns? Is LP only a macro
phenomenon (affecting a @ety, country, or state), or is there a micro
dimension to it too (the family as a language planner)? Is there such a thing
as family/home LP enforced by those members of the family who wield
power (e.g., parents)? Is LP [sic] a result of ideology? Dides/e anything

to do with, say, language attitudes and diglossia? Does LP empower
anyone? If yes, who? (pp. 12, 13)

The questions raised by Zaidi (2013) summarize most of the critiques that address its
nature. As can be observed from these questiongritigues are mostly oriented
towards the following topics: LP agency, LP and ideology, LP and power, and LP and
society. David (2008) takes an even radical critique and describes language policy as

one of the human reasons that leads languages to chradigafpear.

An older critique by Kedourig1961) addresses the incapacity of linguists and
academicians in prevailing change or influence on languages and limits this capacity
to other political parties (such as soldiers and statesmen). This claim leaves language
planners subordinate to higherymrs and servers for powerful agendas. In addition

to serving different agendas, the LP field is accused to be nurtured by a specific agenda

that aims to spread English through ideo
l i beral capiB88alismd (Zaidi, 201
With all these criticisms Obombardingdo tt

accept some of the critiques and refuses the other claims. Among these mediating
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critiques, we find Fishman (1994) who advises planners to acknowledge theafact t
| anguage planni nfgrees rnonreiddhes itdelwdwegyan
96) and describes it as a gadget in the hands of people who have specific purposes such

as ethnicity, nativism and traditiorsupporters.

Bianco (2010) refers tdié postmodern era and the theorization that shaped the LPP
field during this era. He describes that
theorizationo (p. 8) and of a denial to ¢
Bianco suggests thatitgues should be aware that the field of LPP is reacting to the
worl dos devel opments which refers to dom:
globalisation, mobility and democracy. Furthermore, Bianco (2010) calls for taking
advantage of the critiguesldressing LP as a method of sociolinguistics which can

support upgrading the field in a professional manner.
2.2 Spolskybs Approach to Language

I n this section, Spol skybés views on | ang
clarify the standf Spolsky within the study of language policy and help to locate the
present research within the background i

language policy.

Spolskp s appeasabtlkeen selected in addressing
therefore, it is important to understand his views and perceptions about language
policy. According to Hult (2018), who shc¢
A[is] creatndckcdarhd iimgliemedual s, their bel
40). In other words, language policy process is a betiprapproach that is initiated

from the beliefs of people about languages.
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Spol skyds main definiti on nocfucid ialanguagege p o
policy studies is that: A[ 1l ] anguage pol i
describable componespr act i c e, beliefs, and manage
These components are believed to provide for a critical stancedolaaguageolicy

making by defining its scope and aims. The aims and scope of language policy can be
interpreted in the clarification of its components. Inclusively, language policy
components contain equsthare of importance in determining the procafsgolicy-

maki ng. The first component, practices,
choiceso (Spolsky, 20009, p. 2) which mea
Spol sky (2009) adds: A[practices aye] whe
to the extent that they are regular and g
the key word appears to be O6actuall yd si

| anguage practicesd which sholangudgebe i nt el

Similar to the relevance of the O6practic
equal importance since it is one of the botispcomponents to language policy along

with practices. Spol sky (2009) sdedto nes b
named | anguages, varieties, and features:
values are mainly established by people in translating their beliefs and perceptions into
realities about languages. Differently, the nature of the third coemgpmanagement,

has a different nature since it is the representation of thautbwrity in the process

of making |l anguage policies. Spolsky (20C¢
observable effort by someone or some group that has or cainas¢ authority over

the participants in the domain to modi f:

definition, Spol sky (2009) admits the po
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actual practices and beliefs of the speech community; and hé dddst 1t 1 s At
established by a natiestate (or other polity authorized to make laws) determining

some aspect of official language use: for example, a requirement to use a specific

|l anguage as | anguage of I ns tds, mandgement i n s

aut horities apreouihde rosmdkihgpmdgssd | il aw

In addtion to language policy components, Spolsky adds other conditions to his

theorizing of | anguage policy for indepe]
ideol ogy, English in the globalisation pr
situation, and the internationally growi:H

(Al bury, 2015, p . 1) . Spol skybés conditio
language policy as they address areas related to the main influential topics in language
policy such as reigning ideologies, globalization, social impact on language selection,

and linguistic rights. Those conditions have been interpreted in Spolsky and
Sltohamydés (2000) definition of | anguage p
combi nati on of 6educational, soci al, po
realities. However, Spolsky (2007) focuses more on the social aspect of language
policy and desr i besé idssaesntifal |l y a soci al pheno
consensual behaviors and beliefs of indi
2) which makes the practices of individuals within a speech community crucial to
makingpolicies through aocial perspective.

2.2.1 Spolskyds Theory of Language Pol i c
For Spol sky (20 Onbtjustthe ragulg padterns dipice,lbut also i
beliefs about choices and the values of varieties and of variants, and also, most

saliently, the efforts mhe by some to change the choic
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2152). In this, Spolsky conveys that management has the capacity of manipulating
peopl eds beliefs and practices through d
Spolsky prefers the use ofetlterm language management to the terms of language
planning or engineering because of the directive capacity that the word management
has. Spolsky (2005) conditioned the study of language policy to an important step
which he described as careful studylafiguage practices and attributed it to Dell
Hymes of ethnography of communication and ecology. This step is important, from
Spol skybés perspective because of its rel
the language and the environment it is beingcpced. The ability to understand
ecology can help, according to Spolsky (2005), in considering official ardffioial

policies and social repertoire, and in measuring the existence of language policy in
different contexts such as society, policy, exmong, culture, religion, and ideology.

Spolsky (2005) clarifies that the previous contexts are key component to any
description of language policy and ignorance of one can considerably limit that

description.

Despite the power of language management, Spolskl 2 0 0 5) expl ains
language policy exists even where it has not been made explicit or established by
authorityo (p. 2153) . I n other words, po
people and are also a driving force to the creation gllage policies. Spolsky (2005)

denotes that beliefs and practices are able to reveal the lack of credibility of many
formal and written policies in many countries. The ability of these two entities (beliefs

and practices) ¢ o0me sindgarcansenstahideolagy, assigniagc i t y
values and prestige to various aspects o

2005, p. 2153). Henceforth, Spolsky (2005) divides the theory of language policy into
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four main areas. The first area is relatetheexplicit and implicit policies; the former

refers to language management and the latter deals with the practices, beliefs and
ideologies of people. The second area is to language varieties and the individual
aspects of a language (such as pronunciagigte, and others). Another area, the third,

is the operation of speech communities; in other words, language policy is presented
through speech communities that have social, religious or political characteristics. The
last area deals with the complexdyf ecol ogi cal rel ationshi

andnoAdl i ngui stic el ements, variables and f

The previous areas of language policy address the visible national, local or official
languages. However, Spolsky (2005) explains fieabnd languages can add to the
complexity of language policies through immigration or intermarriage that emerges
through a 6socialization processo6. This
they are the main responsibfer developing linguistic competencies of young
individuals or in other domains (workplace, media, church, and many others). In the
same context, Spolsky (2005) suggests that English is the global language as a result
of two factors; the first factor is rekd to language management which represents
government s decision to develop it I n
i ndividual s6 decisions of acquisition
purposes of acquiring it. Spolsky (2004) exptathat most nations failed to manage

the spread of English language and were obliged to cope with its spread in their

| anguage policies and he described it as

p

a

al most every soci ol i,209p4 p.220)iToillusteate, Spolsky i r e 0

(2005) gives example about French former colonies that still struggle with the colonial

power (French language) over the official identities (Arabic language). These former
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colonies are characterized by taking a nimgmal approach to language policy; in
other words, their language polities are monolingual. However, many have started to
consider language rights, as in the case of Algeria who announced Tamazight as
second official language in 2001 (Belmihoub, 201994 with the struggle between

official and colonial language, these countries, as Spolsky (2005) clarifies, are obliged

to deal with the o0tidal wavedé of Engl i sh
turned monolingual pdliisdiiecd ipoffontuymsr & oa
standards.

As part of his theory of language policy, Spolsky (2005) determines four forces or
conditions that shape the devel opment C
sociolinguistic situation, the national ideologhe existence of English as a world

| anguage, and notions of | a n-316&. Alburyr i ght s
(2015) describes these forces as Ocore
determine or change language policies by condition afigdkical contexts and policy
realizations into account. The first for
beliefs influenced by national or ethnic
a global language, and the even more recent peegsu attention to the rights of

l' inguistic minoritieso (Spol sky, 2005, |
situation appears to be a combination of three components that are beliefs, English as
global language, and linguistic rights. In factp&fty (2005) sees the sociolinguistic

situation as a major force that determines the development of language policies.
Similar in function is the second force that is national ideology. The national ideology

is a representation of all the beliefs and aditgts that can shape language policies. The

third force, on the other hand, is the existence of English as a world language. This

41



force, as has been explained earlier,
nations to move from monolingual policikso mor ecup® opbbimci es.
force is the notion of language rights. This force is described as a major force to
develop national policies (Spolsky, 2005) because of its importance in maintaining
linguistic rights through UNESCO guidelines andrgng from the 20 century. All

in all, the combination of all the previous forces creates a model to language policy
which Spolsky called for testing it through considering ethnography of language policy
and bottoraup perspectives against tdpwn bur@ucratic perspectives.

2.3 Language Policy and Planning in Algeria

In this section, the Algerian context is clarified and its practices are simplified. By
addressing the context, its particularity becomes apparent to the reader and the
researcher who cdater relate findings with context facts.

2.3.1 Overview on the Algerian Context

The present section provides an overview on the geography, history, languages and

language practices and attitudes in Algeria.

The Peopl eds De malgenmaastaiNorth Rfdcgarudountryovithalfe
largest area in the continent and'14rgest in the world with a total area of 2,382,741
square kilometres (IBP Inc, 2015). It ha&2,649,730 million of inhabitants
(Worldmeters, 2019) who are originally Amalzigr Berbers, and later Arab especially
after the spread of Islam (Library of Congress, 2008). Algeria has 998 kilometres miles
of Mediterranean Sea coastline in the up North, highlands and green mountains in the
mid-East (Library of Congress, 2008) and80f desert in the South (Kiprop, 2019).

Its weather is mostly Mediterraneancimastal lowlands and mountain valleys and Hot
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in deserted areas especially in summ@prop (2019) describes that Algeria is

bordered by Morocco, Mali, Libya, Tunisia, Maunta, Niger, and Western Sahara.

According to reports by the Library of Congress (2008), the Algerian history dates
back to prehistory when the Maghreb inhabitants were invaded by the 200,000 B.C
and the Neolithic civilization in 2000 B.C. later, tradesas=tn Phoenicians and the
Maghreb Berbers shaped the 900 B.C era to later be ruled by the Roman Empire in the
A.D. 24. Until this period, there were no Arabs in Algeria or the Maghreb, but after
the spread of Islam by Umayyads and the Abbasids in 711, Bextyeverted to Islam

and Arabs canhabited Algeria along with Berbers.

Another important chapter in the Algerian history is the French colonization. This
colonization still has its visible effects on Algerian linguistic, economic and political
spheres. Algeria was colonized by the French colony in 1830 and has its independenc
on the ¥ of July 1962 (Benrabah, 2004). During this colonization, Algerians
participated in World War | and Il taking the side of France as exchange of
independence promise; however, the French did not fulfil this promise. Therefore, the

Algerians initated their war of independence in 19b4brary of Congress, 2008).

Algerians and the variety in their ethnicity (Berber and Arab) have shaped language
mapping in Algeria. Algeria has 9®9of Berber and Arab population and the remaining

1% is presentedbfur opean i nhabitants (Library of
official languages are Arabic and Tamazight (or Berber language), and French is
described as prestige and business language (Belmihoub, 2018). English, on the other

hand, is only spoken by 7%f the Algerian population according to Euromonitor
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reports that have been conducted in 2012, which allows for speculations about the
possible growth in numbers of English language speakers in 2019.

2.3.2 A Rivalry of Languages in Algeria

Algeria as a muilingual context would logically have a rivalry between available
languages. The rivalry does not concern only official or native languages, but also has
influence on spoken foreign languages in the country. Algerians speak Arabic and
Berber (or Tamazightas their official native languages (Euromonitor, 2012); French

as the first foreign language (Benrabah, 2004) and the language of business with 60%
of speakers in the country according to Euromonitor reports (2012). English, on the
other hand, holds thegosition of second foreign language in the country (Benrabah,

2004).

In discussing the Algerian linguistic rivalry or dilemma, it is important to refer to
Benrabahos views ab oneofthe mast infieeritial eameson n c e
language policy nteers in Algeria. Benrabah (2004) discusses the very first linguistic
rivalry sign that has been presented in
has been adopted by Algeria after its independence from the French colonization in
196 2. The O6assi mil ati on -buildidgenhodel wheresall b e e n
citizens had to learn and speak the same language to reach national unity. Arabic has
been assimilated through Islamic influences to replace Tamazight as the native
language of Algerians and to end possible ethnic conflicts. However, Benrabah (2004,
2007) believes that Arabization failed as a national integration model to reduce
conflicts. Thec oncept of o6l egitimacyd has been h
the Algerian context to explain the linguistic complex status in the country. Benrabah

(2004, 2007) describes the pasionization impact on the legitimization of
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Arabization, the miliant diplomacy, and nationalism in the country as an effect of

6cultural rigidity6é towards French | angu:

Another rivalry sign has been explicit in the first Algerian government of the 1960s
who adopted a monolingual attituttevards language even if the public attitude was
multilingual and multicultural amid the colonization impact in Algeria (Benrabah,
2004, 2007). The Algerian school back in the pmmdbnization decade served as the
0silent revol ut i dwyAgeramspolityamsakets Bernmabath, 2@04)r i b e
where Arabic language and culture are to be developed. The Algerian policy did not
only aim to establish Arabic as a unifying language, but also targeted the eradication
of Tamazight (or Berber) language in tlwaiotry. At that time, Tamazight was viewed

as an i ssue because it was serving as a
therefore, the government relied on children to influence their parents with the
Arabization policy implemented in schools a@srents influence children with

Tamazight at homes.

As can be observed fr om Beindeperidentedpaslicydescr |
Algerian linguistic issues are linked to the very first native languages (Tamazight and
Arabic) and became more cruciathen foreign language policies were to be
established in the country. Another study by Bellalem (2012) provides a
comprehensive description of the four developmental periods of foreign language
teaching in Algeri a. B e | Inial pegiod besweaehd83@ r i pt |
and 1962 when the French colonization ado
words, changing the | anguage and cul ture
The second period is the pastlependence period (1962979) when Algeria was

politically independent but relied on France in several sectors. The Algerian
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educational system, for instance, was characterized by bilingualism where French was
implemented to teach science and technology and Arabic was useackosocial

sciences.

The third period between 1990 and 1999, the French linguistic prosperity was
chall enged by Al geriads economic and | i be
when many British and American firms were initiated to invest in oilsty in

Algeria. This caused partial marginalization to French language which was attributed

the status of a foreign language that should be taught on the fourth year of primary
school. English language, on the other hand, was taught on the secondmelef

school which required more demand for English language teachers and led to the

spread of more English language departments in most Algerian universities.

Within the same period (19901999), both native and foreign languages underwent

periods of warest. After the poshdependence period, another political lifespan
changed the |l inguistic realities in Al ge
or the politicalcrisis period which occurred in 1992 and ended in 1999. In this period,
Algeria witnessed a complete national unrest due to political and ideological conflicts.

In this period, Arabic was announangd as t
other foreign language was strictly forbidden. Another remarkable change is the
declaraibn of English language as the first foreign language instead of French. Amid

this law declaration, English was taught starting from the fourth year of primary

schools which were in fact used for piloting the new case.

The fourth period is known as thetiomal reconciliation period (from 2000 till
present). This period is when the creation of many political and economic reforms in
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attempt to bring stability tthe countrywas witnessedThe major decisions of this
period involved the r@momination of Frech as the first foreign language that is
currently taught starting from the second year of primary school, and the
marginalization of English language that is still taught starting from thgear of

middle school (Bellalem, 2012).

A rivalry assessmentfdocal (Tamazight and Arabic) and foreign languages (French

and English) in Algeria was a topic of research by many scholars (Banrabah, 2004,
2014; Euromonitor, 2012; Miliani, 2000; Negadi, 2015). Despite the limitations in
literature about this mattenternational researchers were eager to add more generosity

to research concerned with | anguages i n .
for Stanford University in which he discusses the outcomes of bilingual educational
reforms (Arabic and French) dreshmen students in Algerian universities. Those
students were found to have weaknesses in French without noticeable competency in
Arabic. Within this context, Benrabah (2004) called forevaluation of language
planning in Algeriatianddemodbdrealc o rt Hdti nrg

to attain in a country that adopts a-@w~n approach in its educational planning.

Another rivalry assessment comes from Benrabah (2014), who described a linguistic
competition between four world languages (AcaBrench, English and Spanish). He
referred to the Ministry of Primary and ¢
English in primary school as a competitor to French to become the first mandatory
foreign language in the early 1990s. In fact, | elfygias one of those pupils who had

to choose between English and French during my fourth year of primary education. At

that time, | had no capacity of decision to choose between two foreign languages;

therefore, my parents selected French instead of §fngliguarantee my professional
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achievement in the future. This little anecdote of mine agrees with the vote results
(Algerians favoured French over English) reported by Benrabah. These results are an
outcome of two main reasons: one, Englishinelemestamyh o ol s woul d deny
right to access fAmodernityo through Fren
development and economy. Second, the multilingual orientation of the Algerian
population led toa denial for considering English and French awais and

mar ginalized the fApseudo rivalryo create

51).

A remarkable change (since the 1990s) in the attitudes towards English was reported
in a survey conducted by Benrabah in 2004. The survey targeted the yaouth a
addressed their awareness about the oOuni
demonstrated high levels of awareness about the status of English which they selected
among other nine languages (German, Arabic, Chinese, Spanish, French, Hindi,
Japanes, Portuguese, and Russian). This awareness explains the positive attitudes of
the new generation about the importance of English as a global language. A more
recent report by Euromonitor (2012) in collaboration with the British Council in
Algeria revealedthat English is growing in popularity among younger Algerians
because of the purposes they use it for. For instance, young Algerians imparted that
English language would improve career prospects and increase their exposure and
accessibility to social mediplatforms. Other recent purposes were revealed in
Everettos (2014) & tcaletirgtion aof independeAde.gEverdtta 6 s
distributed a survey to university students who bestowed favourable tendency towards

English over French because of itditytias language of economics and globalization.
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These recent factors about the positive attitudes towards English language do not deny

the persisting domination of French language with 60% Algerian speakers over 7% of
English language speakers in 2012ading to Euromonitor reports. French language

mi ght be thought of as a oO6prohibiting fac
however, a number of studies (e.g., Miliani, 2000; Negadi, 2015) reveal that French

can function as a promoting factay English language in Algeria. According to

Miliani (2000), English has benefited from the politiggbunded calls against French

language in Algeria. In fact, he describes that it is hard to link psychological,
pedagogical or social factors to the grogvinterest in English language. The political

grounded calls are in no means related to government; however, they are fuelled by
political parties (mainly the ones with IslamAcabic ideologies) that view French as

an 6occupying towmli& adri omad . s Wmlgaldi o f( 20d 159
relates the benefits of French on English to purely linguistic and pedagogical factors.

The principles of contrastive analysis have been adopted by Negadi as many others
before him (e.g., Creed, 1995; Markey 989 who compared between French and
English |Iinguistically; however, Negadi (
aspect, and on the syntactical and lexical similarities to explain theaeasys to

English when knowledge of French is available.

In a very recent study by Belmihoub (2018), the rivalry between French and English

in Algeria is assessed by more recent facts and from the perspective and influence of
international bodies. The French and English powers presented in bodies like the
Frenchembassy, the British Council, and the
superioritydé attempts in Algeri a. As par

was launched to train 2000 Algerian French teachers. Always on the educational level,
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Franceprovdes schol arships to Masterds studer
and supply university libraries with publications and books written in French. In
contrast, the English attempts are relat
Englishis mostly used in exporting oil and gas and in collaborations to fight against
terrorism. For academic purposes, 13 academic, cultural, and professional programs
were provided to Algerians in addition to other exchange programs for cultural and
academic prposes.

2.3.3 English Language Policy in Algeria

In this section, an insight into the practised language policy of English language in
Algeria is provided.

2.3.3.1 English Language Teaching and Learning in Algeria

Teaching languages and teachstpategies in Algeria went through different stages

since its independence till current days. The stages can be divided into three main
stages:thepostndependence-186080st be al-28réndesat he 20

which are described below.

I) The postindependence era

Since Algeriads independence in 1962, th
many changes. At this stage, a rivalry between three languages was established due to
the variety of conquerors (Byzantines, Arabs, Romans andclyehat Algeria

struggled with (Benrabah, 2014). However, the rivalry remained between three main
languages: Berber (or Tamazight), Arabic, and French. Before 1962, the French
col onization started its 6civilizing mi
assimilating and acculturing Algerians so that the end goal is hawung Algerians

with no history or civilization. This policy resulted in a society that only few (18.6%)
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of its speakers used Berber in 1962 after it was 50% in 1830, 70% use Angbiada
and both codswitch those languages and French language in daily basis (Benrabah,

2014, p. 45).

The educational system after independence reacted to the colonization policies and
deci ded#freachdet he system. A s noanced asshel|l t of
official national language as it is associated to the Islamic identity of Algerians
(Benrabah, 2014). On the other hand, English had no space in the rivalry that existed
between the three languages (Berber, Arabic and French) in Algeria itafte
independence; and it was taught as are other subjects taught. In this stage, English
teaching followed many common methods that have lmpfementedworldwide

such as the Grammar Translation method and the Audgual method (Benadla,

2012). Thesemethods, however, were inherited from the French syllabi that were
practised and left from the colonization period; therefore, the learner was perceived as

a machine that responds to teachersod sti
This situation rerained static until the 1980s and 1990s when new methods were

initiated.

The educational system at this era was divided into two main stages: fundamental
(primary and middle), and high school (Be
invited to teach iMlgeria to root the Arabic identity and eradicate the French influence
(Benrabah, 2014). The first stage, fundamental which in total lasts for nine years, had

two substages, the first, primary, was six years long and no English was taught at this
stageand French teaching started from the second year. English language, however,
marked its presence in the second-stage of middle school on the third year of this

stage which lasts for four years. The last stage that is high school (for three years) is
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the final stage before university; and it is divided into two main streams (literary or
scientific streams) that the students choose according to their areas of strength. In other
words, students who score well in literary subjects such as philosophyeatiifié

would go for literary streams and the ones who are good at subjects such as

mathematics and physics would be oriented for scientific streams.

ii) Th499988d6er a

Before this era, Algeria was in a reconciliation period after a century otliren
colonization; therefore, economic development was not at its most prosperous era.
However, by the late 1980s and early 1990s, Algeria witnessed an outstanding
economic and liberal openness which started to challenge the French linguistic
prosperity in Ageria. This openness was due to the initiation of many British and
American firms that wanted to invest in oil industry in Algeria. This caused partial
marginalization to French language which was attributed the status of a foreign
language that should b&ught on the fourth year of primary school. English language,

on the other hand, was taught on the second year of middle school which required more
demand for English language teachers and led to the spread of more English language

departments in most §érian universities (Bellalem, 2012).

The educational system at this era had to attajite needs of this era; therefore, a
transitional reaction was taken by the Algerian policy makers. Benadla (2012) explains
that in this era, a change from the fundamental school of nine years took place and
eventually it was split into primary and middlhe primary school duration was five
years while the middle school became four years with a final national exam instead of
three. Benadla (2012) also explains that languages were more important and more

admired by literary stream students than scientdficcams (which had more
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subdivisions at this era such as technological, technical, and mathematic streams). For
literary streams, English was taught three times a week for each trimester that ends
with an exam and two midtermBénadla, 2012). However wtas taught twice a week

for scientific streams with the same processes as in literary streams.

As consequence to these remarkable changes in the educational system, teaching
strategies had to cope with the educational alterations by developing cursmga u

the communicative approach which allowed for addressing goals and objectives
through teaching (Benadla, 2012). However, these systematic and purposeful changes
were not equipped with necessary actions such as redesigning classroom tools and
density tofulfill the communicative approach purposes which eventually led to total

failure of implementation of the communicative approach in English language classes.

11 ) There2&a 00 s

The third era is known as the national reconciliation period (fro60 2ill present)
according to Bellalem (2012). This period took place when the creation of many
political and economic reforms in attempt to bring stabilitythe countrywas
witnessed The major decisions of this period involved theoenination of Frach as

the first foreign language and the marginalization of English language.

At this stage, French language had the status of the first foreign language and English
as the second foreign language. The first is currently taught starting from the second
year of primary school. The latter became five years long instead of six years as it was
in the 1990s. However, the second, English language, is still taught starting from the

15t year of middle school which became four years long with a final national exam
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instead of four years system (Bellalem, 2012). This era is characterized by establishing
different reforms and are to be discussed in the next point.

2.3.3.2 Related Reforms in Algeria (Late 1980sCurrent)

The educabnal system in Algeria encounteredfelient changes that were interpreted

into reforms. The good number of these r
deci sions that are regretful in some case
beyond that descripteieduaati eshal esys$shain:
by jingoistic attitudes expressed in has:i
in other words, these unrealistic and hasty attitudes are driven by an urge to end French
domination within the educationaysst em wal |l s and to come t
unt hi nkabl e: a homogeneous countryo ( Mil

vernaculars spoken by Algerians.

In this section, three reforms are named and interpreted in order to touch upon the
orientations of the policy makers and their reactions and approaches to different
problems related to English language teaching in Algeria. These reforms are: Russian,
German and Spanish teaching withdrawal reform, English at primary school reform,

and English language teaching reform.

i) Russian, German and Spanish teaching withdrawal reform

Since education is fAé the toolgebgerwhi ohs
(Benadla, 2012, p. 145), the Algerian government has always seen benefit in enhancing
the teaching of foreign languages through different reforms. Among these
enhancements is the reform that entitled the withdrawal of teaching differennforeig
languages (Russian, German and Spanish) to pupils at middle school in late 1980s

(Miliani, 2000). This reform, despite its decisions which might be seen as beneficial
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by some, has resulted in a massive unemployment rate to the teachers who used to
teachthese languages, who were later sent to do other professions such as, librarians,

French language teachers, and egtraiicular organizers.

i) English at primary school reform

Another reform urged the implementation of English language in primary school
starting from the fourth year of the latter in 1995 (Miliani, 2000). This reform was the
first attempt of the gov eupappreaohtsinceibgaved o pt
freedom of choice to Algerian pupils and parents to select between two foreign
languages (French and English); in other words, pupils were able to choose if they
want to study English or French in pri mar
history because it was the initiation of official interest in English language. dptinis

period (from 1995 to 1998), 3197 pupils during the first academic year registered for
English classes, then 834 joined in the second academic year. After three years of this
decision, there were 60,000 pupils registered in total (Miliani, 20003.r€form has

been deli berately criticized due to the
of the countryo (Miliani, 2000, p.214); i
was not ready to embrace a new linguistic reform since Engashnet as popular as

it is currently and the attempt to terminate French language domination through

English was a 6temporaryd solution for

oL}

strenuous to nominate psychological, pedagogical, linguistic and seasdns to

label English as the first foreign language in primary school in the 1990s (Kloss, 1968).

iii) English language teaching reform (the educational reform)
The English language reform is related to the teaching methods and curriculum

development oEnglish language in the Algerian school. In 2001, the Ministry of
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Education introduced new decisions related to the situation of English teaching (Chelli,
2011). These decisions, albeit their importance to the language teaching, did not
interfere in the sttus of English as it remained the second foreign language after
French. After the application of this reform, English was inaugurated on the first year
of middle school which enables learners to encounter the language for seven years in

total; amongst arour in middle school and three in secondary school (Chelli, 2011).

Nowadays unlike the 1990s period, English became a compulsory course and students
do not have to select between two foreign languages (as was the case in primary
schools of the 1990s). €hdecisions of this reform were driven by educational reasons

as it was not used for daily communication as it was the case with French language.
English language henceforth needed new methods of teaching which could interpret
the new decisions and the nevgions; therefore, the Competency Based Approach
(CBA) could see light on the same year (2001) of inaugurating the English language

teaching reform (Chelli, 2011).

The competencpased approachismainly leaneer i ent ed since it pr
capaities of critical thinking, evaluation, synthesizing, analysing, and communication

in different situations and with tolerance to culture (Chelli, 2011). This approach
receives considerable appreciation in ELT literature; for instance, Richards (2006)
explains that CBA is derivation of the communicative approach and both share the
same goal of developing skills and behaviours for communication purposes. In other
terms, the learner learns how to master some cognitive anecoggidive strategies

that enabldnim to learn by himself (Benadla, 2012).
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The applications of this reform received considerable attention in Algerian literature

to evaluate its implications on English language teaching. For instance, Chelli (2011)

in her evaluation consideredthe CBAsas 6 sui t abl e choiced that
the current era. Benadla (2012) agrees wi
facilitates the introduction of ICTs in English language classrooms in Algeria.
Conversely, the approach with its focalgoias appeared to be 06t oo
it was soon faced with realities that made of its application a difficult process. Mirza
(2016) discussed these realities and argued about the failure of teachers to fulfil the
aims of the CBA because of the lasktraining. Mirza (2016) also highlighted that

logistic (size) and demographic (number of students) criteria of the classroom, along

with the task design and teaching styles led to an inability to attain knowledge
construction process.

2.3.3.3 Criticism d Reforms Policy

The creation of reforms and the decisioaking processvaal ways f ol |l owed
downd procsheenwhiesltrided as Ounrealistic:
(e.g., Benadla, 2012; Miliani, 2000; Negadi, 2015). Miliani (2008) so many
occasions did not hesitate to describe t
taken hostage by jingoistic attitudes expressed in hasty and unrealistic educational
reforms éo (p. 13) and did not exclude
description. This is due to the Algerian politicians' attitude that is characterized by

i mpatience since it coul d not wai t for

develop in a natural way (Miliani, 2000).

Similarly, some might think that politicianhave this impatience as a result of their

aim of developing and giving priority to languages over others, such as prioritizing

57



Arabic over Berber language (Benrabah, 2014). Another reason to this impatience is
the urge of forming new generations with @eh politicatlinguistic decisions

(Benadla, 2012).

Another issue with language reforms in Algeria is related to status planning which is
key component of language policy. Miliani (2000) explains that:
In Algeria, status planning of languages Im&ver been programmed to
monitor the interaction between languages and other dialects in an unstable
sociocultural environment. The awkward intervention of politicians into
matters that respond essentially to smooth mechanisms any society develops

inwardly has increased the level of instability characterising the latter. (p.
16)

Miliani o6s explanation highlighted the
system or reforms which is status planning. The latter lacks programming and leads to

linguistic inequality in terms of available languages and dialects in Algeria. Miliani

(2000) interpreted this |l ack of progr ammi

to enable the fast transfer of technology to Algeria through English language which

makesofte se reforms fAvery much | i ke politic

enterpriseso (p.18). I n other words, t

than they are to education.

The reforms in most of their execution were established througtioiop process as
has been mentioned earlier; however, the only time they attempted to be-bpttom
was when the government launched a choice between French and English languages

to be taught in primary schools. Unfortunately, these attempts did not fudfil th

-
C

expectations of Algerians and the reforn

deci sions taken and the expectations of
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The Algerian government in its frequent attempts to enhance educational reforms has
awaysusd French | anguage as a dAfacilitator
time and energyo (Negadi, 2015, p. 497)
Algeria a derivation to French language teaching methods and strategies and isolates
it from its unqueness, independence and creativity in making its genuine curriculum
and policy which might explain the current struggle to improve the English language
status in the country. Miliani (2000) discusses the policies of foreign languages in
Algeria and stas that:
As for foreign languages, they are more often thansobitited, more by
ambient mimicry than by true conviction or real goals to reach. From the
intrinsic linguistic wealth of the country, the national authorities
(educational and/or political) have contributed through a host of decrees and

laws to jeopardie the very existence of these vernaculars. The aim was to
create something that is utopian if not unthinkable: a homogeneous country.

(p. 14)

Miliani in his statement about foreign language policies attributed all foreign language
policies and reformsta gover nment al and political 6d
even Outopiandé country that | acks cl ear ¢
will to enhance and improve foreign languages is present, but it lacks actual execution

and planning ath mostly leads to unrealistic or unthinkable decisions in most cases.
Miliani (2000) goes beyond this perception and accuses the policy makers of using
English | anguage reforms as O0a plastero
system. Kloss (19§ also criticized the 61 ack of
making by policymakers since all decisions were reactions to political or economic

situations and have never been backgrounded with educational ground.

With all the history of reforms thatere backed with political and economic powers
in the past years in Algeria, it is difficult to assume that there will be a change in the
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selected processes in creating those reforms. Miliani (2000) describes the current
situation of the education systes a i fis stifl tken hostage by the defenders of the
‘constantes nationalegarely defined, but always held up against more reakste
suitable reformso (p. expl@nstheresistanta ofchahges cr i |
and its source; in other words, he talks aboutdlte f ender sé of nat.i
continuity that is mainly linked to political groups or recurrent political faces. Hence,

the education system turned into a ball tlsabeéing played with by these political

bodies.

2.4 Linguistic Landscape in Algeria

In this section, linguistic landscape is addressed in a comprehensive manner so that
the analysis of Algerian linguistic landscape can be linked to international literature

It is true that a lot can be known about a country from its linguistic landscape.

Mor eover, I'ts I mportance is cruci al in d
With such relevance driving this field,
guiding questions can contribute to apprehend this domain in a comprehensive manner.
The 6what 6 quest ireaching definitioas! ollinguistic landscapeh e f a
which could create impact on discerning it. For instance, Landry and Bourhis (1997)
define Ilinguistic | andscape as d[t] he |
billboards, street names, place names, commercial shop signs, and public signs on
government buildings combines to from the linguistic landscape of a give territory,
region, o r ur ban aggl omerationo (p.25). I n t
attribute linguistic landscape to all visuallyitten signs that can be found in open

spaces. Another definition by Mensel, Vandenbroucke and Blackwood (2016) focuses

on highlightingf t s area and scope of rhestwdyafitheh. Th

linguistic landscape (LL) focuses on the representations of language(s) in public space.
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lts object of research can be any visibl
aspepl edbs interactions with these signso
2016, p. 423). Shohamy (2015), on the other hand, provides a broader definition to the
areas where linguistic landscape is involved. He states that:
LL is a tool of reconceptualizain of a language policy concerning public
space and man in the soe@mmunicative system. Nowadays LL in
multiple works is defined as a construct which beside language elements
includes images, sounds, movement, music, smells, graffiti, clothes, food,

buildings, history, as well as people involved in the space and interacting
with and within LL in different ways. (p. 154).

Linguistic Landscape (LL) is the commorlged term in literature related to this topic.
However, Gorter (2006) considers that anoteen can have more precision in current

ur ban spaces. The term is referred to as
most signs nowadays are written in two or more languages. This bilingualism and
multilingualism in linguistic landscape is predmantly related to two main reasons

(Scollon & Scollon, 2003). The first reason is associated to the geographical area
where a community of language(s) speakers are located; and the second reason is

connected to social and cultural nature and identith@fsame community.

The second question word is related to ol
which branch it derived from, and O6why?od
i [ingdistic landscape (LL) is a relatively new branch of soeglistics which

emerged due to an increasing interest in multilingualism, language ecology, and
globalization tendencies where | anguages
(p. 48). From the previous definition, LL appears to develop as an outwfommeent

evolutions of language nature and use which were interpreted in sociolinguistic

research. In fact, Cenoz, Gorter and May (2017) explain that the first real attempt that
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led to the development of linguistic landscape as a study date back tieahbedk

from the journal ofil nt er nat i onal Journal of Mul t i
Contradictorily, Landry and Bourhis (1997) are considered to be the pioneers to
provide acomprehensive definition of linguistic landscape. Unlike all the previous
assumptions that contribute the first attempts of linguistic landscape to sociolinguistic
studies, Rosenbaum et al. (1977) are believed to be the first that analyzed language
signs in Jerusalem from the perspective of semiotics and could identify hattana

top-down types of signsLinguistic landscape focused on addressing core issues
related to topics of multilingualism and plurilingualism (Gorter, 2006). The issues can

be forms of language policy laws, minority languages, and languafsity.

Gorter and Cenoz (2007) attribute the development of linguistic landscape and the
excessive use and spread of signs due to
i nformationéo (Gorter & Cenoz, 2lfeW, p. :
forms of linguistic landscape implementations that did not exist in the past. Gorter and
Cenoz (2007) give examples of these unusual, yet common implementations which
can be f osechod classoom$,écorridors and halls where official boards,
childrends work, teaching material, noti c
used in the pasto (p. 2).

2.4.1 Reasonsf Linguistic Landscape Spread

Linguistic landscape is a very interdisciplinary domain. Its roots can be found in field

of semidics, sociolinguistis, language policy, sociology, geography, politics, and

many others. Due to this variety involved in its nature, there are also various reasons

that led to its spread and development as a branch or domain of many disciplines.
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Gorter al Cenoz (2007) summarize four reasons that contributed to and also benefited
from the spread of linguistic landscape.

2.4.1.1Multilingualism

The 2F'century is usually equated to globalization; this globalization led to increasing
numbers of immigration, tourism and spread of minority languages (Gorter & Cenoz,
2007). Consequently, this increase resulted in social, ethnic, cultural and linguistic
varieties and in a variety in street signs. Following these developments, linguistic
landscape came to answer reasons of these varieties and ensure their equal presence in
signs. Gorter (2006) maximizes the role of multilingualism and describes linguistic

lanc cape as 6éa new approach to multilingus

There are different studies (e.g., Backhaus, 2006:RBdael et al, 2006) that dealt

with multilingualism presence in street signs or in the linguistic landscape in general.

All these studies revealed thaethnguistic landscape is an adequate presentation of

the community living in the same geographical area who have shared or different
characteristics such as cesleitching, bilingualism and culture.

2.4.1.2English as alL ingua franca

English language isurrently the lingua franca of the world (Seidhofer, 2005).
Therefore, it has much presence in linguistic landscape worldwide (Gorter & Cenoz,
2007). However, the lingua franca factor is not the only factor for its presence in
linguistic landscape, but treeare reasons related to British Empire colonization and

the USA6s economic powers (Gorter & Ceno:
connected to the 6ésnob appeal d (Rosenbau
prestige factor on its users ands@ece in linguistic landscape. English prestige is also

linked to modernity, development in technology and internationalism.
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The linguistic landscape in reaction to presence of different languages aims to find the
linguistic connections of languages usedigns and to explain the divisions within a
setting (Kasanga, 2010). In né&mglishspeaking countries or where English is not

the native language, it is paramount procedure to analyze signs in order to discover the
language that serves for the inforfoagl function and the language whose presence

is aimed to enhance identity or to show prestige factor of the brands (Kasanga, 2010).
However, Piller (2001) disagrees with Kasanga about the function of English in
commercial signs since he believes thatlEhgcan also have informational function
especially for international visitors to the country. Piller (2001) also discusses the role
that English can play in nelBnglishspeaking countries and explains that it develops
6an opennessod t ocammlead ® succkss, fuwe ddvaelopnieht artd

sophistication.

Cenoz, Gorter and May (2017) state that:
linguistic landscape because of the spread of international brand names or slogans and

the spread of EnglisinnonEn gl i sh speaking countrieso (
Cenoz et al. (2017) clarified the economic power carrying English language presence

in linguistic landscape and paves the way to its presence in LL in the future.

2.4.1.3Variety in Street Signs

Nowadays, it is very rare for an individual to find monolingual signs while walking in

a street; however, these signso l anguac
established it. Therefore, linguistic landscape became interested in discovering these
bodies and their reasons behind selecting the languages on display. Cenoz, Gorter and

May (2017) explain that the display <can
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language, but not exclusively, also multimodal, semiotic, other visual, and even oral

elemen s can be includedo (p. 234).

The display forms of signs (either written, visual, or spoken) are divided into types of
signs, regardless their form. The types aredown signs and bottomp signs
(Landry & Bourhis, 1997)Gorter and Cenoz (2007) explaimh at : A[ o] f fi ci a
policy is mainly seen in tedown signs but it can also affectbottamp si gnso ( p.
in other words, theted own si gns are interpretation o
laws andthe bottorn p s i gns ar e n$qf theirsvinerabutCanslsolbe ct i o
influenced by togdown laws which gives them more diverse naturanfiry &

Bourhis, 1997)

The difference between the types of signs is not only in the body involved in its
creation, but it has to do with languages sel@dor use. For instance, Cenoz and

Gorter (2008) explain that English is more used in botipnsigns since they have

more freedom of selection and are different therdown signs which usually reflect

the nationsod cuiRafmeleth 2006)l i denti ty (Ben
2.3.1.4 Thelmpact of LanguagePolicy

Since there are different types of signage, governments and deuigkans take the

initiative of legalizing and framing the application of those laws according to the
identity and culture of the community, b
Cenoz, Gorter and May (2017) describe |
because authorities often include signage
words, when talking about linguistic landscape, language policy becomes an expected

topic of discussion since it governs its signage laws in different contexts.
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Linguistic landscape laws are not common in all nation, however, the nations that have
stated and legalized linguistic landscape signage laws are known to be the most
developedn areas of media and education (Gorter & Cenoz, 2007); and it explains
their strong orientation to bilingualism and multilingualism (Lar&rgourhis, 1997).
Additionally, language policy has dealt with linguistic conflicts that are triggered
through signge (Hicks, 2002). An example of that can be the use of minority
languages instead of official languages in street signs oweisa or their order on

the sign which indicates or triggers conflict over linguistic rights.

The presence of languages in sigs believed to demonstrate the status and power of
languages (Cenoz, Gorter & May, 2017) especially in areas of political conflict such
as in Catalonia in Spain, Israel and Palestine, Quebec in Canada, and many others.
Cenoz and Gorter (2008), on the etlinand, explain that language policies can have
strong impact on protecting minority languages even if the number of its speakers is
less than the speakers of the official languages which in most cases indicates the power

of top-down policies.

Since langage policy has to do with language management. Respectively, language
management, according to Spolsky (2009), embraces most of tmedkivg area of
signagemaking. It also has the ability to clarify, demonstrate and explain language
choices within a speh community area (Spolsky, 2009). Consequently, language
policy appears to be guiding linguistic landscape even within the sphere of fugttom
approach since it highlighted its boundaries in a way or another.

2.4.2 LinguisticL andscape andSocial Change

Linguistic landscape studies mainly address signage which occurs due to various

reasons. Among these reasons is the social, cultural and ethnic variety that has
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changeable, evolutional and developmental nature. Logically, whenever there is
variety, contacand conflict become more recurrent, so it makes of linguistic landscape
studies O6more meaningf ul (Cenoz, Gorter
Bl ackwood (2016) consider | inguistic | ant
by language in smety/ societies, sometimes directly, sometimes indirectly, and at
times distortedlyéo (p. 424). Differentl
2012) of a society with its conflicts, harmony, connection and variety that are

presented in the aigge displayed in its streets, stores, official facilities and others.

Because of its mirroring function, l i ngu
Vandenbroucke and Blackwood (2016), allows us to have deeper insights into society,

its linguistic dversity, its multilingualism that is a result of the construction of recently
developed societies that resulted from mobility, globalization and technology. The

latter discussed role of linguistic landscape appears to limit its work to only modern
hybridity of 215 century contexts. However, Mensel, Vandenbroucke and Blackwood
(2016) also add that it investigates social existence of humans since the past to allow
synchronic and diachronic interpretations for social development that interfered in

making curent signs.

Apart from the functional role of |l inguis
The latter indicates that symbolism is attached to the value and status of a language in

the midst of other languages in one sign (Cenoz & Gorter, 26@8)larly, Landry

and Bourhis (1997) describe Ilinguistic |
of languages and their power within a shared area by the same speech community.
More particularly, Cenoz, Gorter and May (2017) summarize the rolegfistic

| andscape in the society as fAé giv[ing]
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relationship to multilingualism, the effect of language policy on public space, the
development and visibility of minority languages, or language awarenessgamo
school childrend (p. 242). They add that
linguistic, social, cultural, educational and political implications that impact language

users within different contexts (such educational settings).

Subsequentlyjmguistic landscape could sign its presence in educational settings as it

has been captured in recent studies (Cenoz & Gorter, Zigenais et al., 2009

Dressler, 2015). The focus on languages and educational settings brings into memory
discussions ofexond language acquisition (SLA). According to Cenoz and Gorter
(2008) , l i nguistic | andscape has a remar
input and their considerations about language status and it has the capacity of
influencing the linguist choices. Therefore, signs in school settings have been used
(Dressler, 2015) in order to foster and encourage language learning and to direct their
awareness towards the importance of acquisition and multilingualism (Dagenais et al.,
2009) inside or ouide schools.

2.4.3 Forms of Linguistic Landscape in Language Policy

In linguistic landscape literature, two forms or two types of LL are mostly recurrent

and carefully studied in all prominent studies of the field. These types adewop

and bottoraup ard both serve different functions. According to Gorter and Cenoz
(2007), the functions can be either informative or symbolic in street signs or in
educational settings. In the latter, bottonp si gns are presented
personal contributions dnchoices of languages in their notice boards; and the top

down signs are the school signs that are used as learning material.
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BenRafael et al. (2006) explaithat topdown and bottorup signs are already

different types because of the bodies responsible of their creation, but they have
linguistic difference since the languages implementgdin are also different. A

study byCenoz and Gorter (2008) revealéadtt English is one of the main languages

that determine differences between official (thgwn) signs and neafficial (bottom:

up) signs with confirmation that botteap signs have more diversity (Landry &

Bourhis, 1997). Differently, toplownand bottorup si gn di f ferences a
as discussed by Lou (2012), who views that these two types are difficult to differentiate

bet ween them because they are fié often bl
(p. 46). In other words, they are connectgdnberests of both issuing bodies (official

and private) who corporate to create acceptable and convenient signs that ean well

present the speech community.

I) Top-down linguistic landscape

Top-down linguistic landscape represents the official language policy of a nation and

it presents the O6civic authoritiesd powe
bottomup signs (Gorter & Cenoz, 2007). Specifically, Gorter and Cenoz (2007¢defin
topdown si gmdsowvans sfi[gns are 6governmentd si
street names. These signs reflect a specific language policy: road signs, building
names, street names.-doWwp. sbygynsGdaeenmept
a gener al commi t ment t Rafaelh2006,dd o) iand ane t Cu:
demonstrating their Obovert power 6 (Backh
assign powers to dominant cultures, languages and groups through selection of

languages on signs.
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i) Bottom-up linguistic landscape

Bottomu p s i g privateasigres :suchiias the signs on shops and they may be
influence by language policy but mainly reflect individual preferences: shops,
advertising, private of f i c éerwise péakingt e r &
bottomup signs are the neofficial signs that are selected based on personal choices.
However, the personal choices are not a
solidaritydé (Backhaus, 2006) brel throege N me m
strategies based on comrAbenefit (BenRafael, 2006) such as economic
considerations, individual preferences, or others. The freedom of sign selection does

not make of this type of signs free of problems since they have to cope with

Aéi ntemalalty recognized image (gl obal si g
l i nguistic competencies and those of int.
makes of bottonup signs governed with international, national, and linguistic
conventionality conditins despite of their apparent freedom.

2.4.4Spolsky and Linguistic Landscape

Spol sky (2009) I n hi s 6l anguage manager
Al ]anguage policy is all about choicesbo
to language paties that should be based on individual choices and interpreted by
governmental decisions. In his view, public signage is the duty of language managers

in different institutions who reflect their choices into language selections. However,

he explains thathere are factors that govern these choices. The first factor is known

as O6community affinityd and it refers toc
community they belong to whose preferences are interpreted in signage. The second
factor ing adi ratcroummo dati on of customer so

in their sign language selection compromise with what customers are used to; in other
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words, they keep the signs that the customers are used to and familiar with even if it

contradicts witt he manager so6é | inguistic preferenc

To explain Spolskyds attributed role to
state that: Al ]inguistic | andscape 1tem
perpetuate ideologies and the status of cetamnguages and not ot |
Spol sky (2009) states that: Athe study o
its worth as a tool exploring and charac
75). In his statement, Spolsky clarifies ttteagns have the ability of shaping the

linguistic nature of cities that enable its speakers to communicate and understand the
selected languages on signage; and tbatmt harmonically in a speech community.

Due to its ability in creating ecological sety and cities, Spolsky (2009) attributes

this responsibility to the authorities because they have the capacity of creating

linguistic landscape policies.

Spolsky and Cooper (1991) conducted a study on linguistic landscape in Israel and
managed to identifthree taxonomies of LL afterwards. In these taxonomies, Spolsky

and Cooper consider all the aspects related to signs; for instance, the first taxonomy
deals with the role and usage of signs for different purposes (namely, advertisement,
street organizatip, graffiti, labelling facilities, and others). The second taxonomy
addresses the shape of signs and the materials used in their production. The third
taxonomy, however, is the only taxonomy that deals with the linguistic nature of signs.
Spolsky and Coope(1991) explain that signs can be monolingual, bilingual or
multilingual and this can be defined by authorities who decide based on individual
speakers6 choices within a s-+lavedebtisionso mmu n i

should respect the botteap choices in creating their political decisions. As
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confirmation to that, Spolsky and Cooper (1991) explain that there are three rules that
should govern the selection of languages on signs. The first rule accommodates with
the linguistic knowledge; i.e hé signs should be written in language(s) that the writers
know. The second rule is related to the readers; i.e., the signs should be written in the
language that the readers can understand. The third rule, on the other hand, deals with
language selectiopased on preferences; i.e., the signs should be written in the native

language of individuals or the language they wish to be identified with.

As has been explained on earlier points, Spolsky attributes signage creation to the
management or the authoritie$he latter has been explained in his language
management theory that aims to identify the waydown authorities have the ability

to manage the linguistic choices of language speakers. Spolsky (2009) have tested his
theory in different institutions, bine believes that educational settings are the best test

for the theory because management is a reoéddre in schools. To illustrate on that,

Spol sky explains that: Aistudentsd | angua
language and variety, argdyle, according to the ideologies and preferences of the
school management and teacherso (p. 3).
shaping the |l earnerso |linguistic choices
the school signs and lamgge of instruction according to the ideologies of managers

and states.

2.4.5 LL in Algerian Context

Algeria is a multilingual and plurilingual context (Ouahmiche, Beddiaf & Beddiaf,

2017); therefore, its linguistic landscape should be characterized ks Most
recentl vy, especially since the | ate 1990

Algerian borders and marked their presence in the Algerian linguistic landscape.
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Miliani (2000) explains that the educational wasleanges in 1993 that aimed to
replace French with English in primary schools could also impact the environmental
landscape in Algeria. For instance, there have been some multilingual signs in airports

and roads that incorporated English language.

Nowadays, the Algerian linguistic landge is shaped by the presence of more than
three languages, but these are governed by different factors such as nativism, religion,
business, globalization, trends and others. Ouahmiche, Beddiaf and Beddiaf (2017)
describe that the three main languagesemein linguistic landscape are Arabic (the
standard and the dialect), Tamazight and French, but they clarified that there are other
languages in the Algerian territory such as English, Chinese, Turkish, German,
Spanish, Italian and Russian. The samelargxplained that English is spreading in
Algeria in a way that led French to gradually lose its reputation in the country since it

is not fit for scientific research or technology use.

Another description of the Algerian linguistic landscape by Benré®@td) captures

the use of foreign languages in the landscape. In fact, there was even a rivalry between
the foreign languages such as Chinese and French and English and French. For
instance, since 1980s and mostly in the 2000s, China became a promitregitipa

the Algerian economy, SO i ts presence
undertaken by Chinese companies was logical outcome. This presence challenged the
use of French in the linguistic landscape due to business priorities. Benrabah (2014)

described this challenge between Chinese and French that is quite visible in one of
road signs that did not only prioritize the use of Chinese on the top with clear font, but

also presented French at the bottom with very unclear font and some writinkesista
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Benrabah (2014) compared the presence of Chinese in Algerian linguistic landscape
with its presence in other neighboring contexts (Tunisia and Morocco). The
comparison revealed that the use of languages in linguistic landscape affected
language educan in the neighboring contexts. However, this was not the case in
Algeria since Chinese was not introduced in educational systems and there are no
institutes or language centers that focus on teaching it because there is no demand for
that by the publicBenrabah (2014) explained that the Chinese embassy had the
intention to spread their language in educational settings, but the Algerian government
denied its access to that territory which was fine example of Algerian bureaucracy as
described by Benrabal2© 1 4) who al so bl amed Al geri ac
down the spread of English language and of prioritizing French language over other
foreign languages.

2.5Needs and Demands dAlgerians

't i1 s bel i evceminuricatianthelps iig meét earionsankeeds through our
ability to express ourselvesodo (Leonard,
only verbal because it can take different forms such as written formsenloal forms

or electronic forms (Prabatha & Nagasubramani, 2018) that people use to express
themselves and their needs. These needs are generally the reason of language spread
and they are diverse as explained by Muf
of language spread are diversethaligh they boil down to population contact,
obviously under a variety of interactional conditions ... [yet] [p]Jower and prestige have
often been invoked as the reasono (p. 61
needs or factors, there are other rsetftht can be specific to the context due the

position of language under research. The Algerian context in this case and the needs
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for spreading English language are summarized as social needs, economic needs,
political expression needs, prestige andwatgs towards English language.

2.5.1 Social Needs

i L a n gisiraigselubly linked with the members of the society in which it is spoken,

and soci al factors are inevitably refl e
Foreign language is no exceptionchase the society has the ability of defining the

use and the spread of languages due to the functions they serve. In Algeria, English
started to serve some social functions which can be summarized according to the
limited available literature on the topas language for peace, language of social

media, language of famous culture (music and movies), and travelling.

Belmihoub (2015) reflects on the importance of English language in bringing peace to

Al geri a. He states thatbrimgngl isoktilobds nygl
to Algeriabds increasingly €& complex mult:
Bel mi houb referred to Birchds scope that
ending conflicts and preserving human rights. This cap#wt English language has,
especially in a context | i ke Algeriads,
preserving 6ésociolinguistic har monyod. TF
colonization history with English speaking countries whiohkes of English a

6deet hnicized entityé (Benrabah, 2007) t
wel come without O&édheart feelingsd unli ke t

the term colonization.

Algeria has history of maintaining linguistrights, especially when it comes to the
countryb6s native | anguages (Tamazight an

i ntroducti on of t his t hesi s, Al geri a fc
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language rights. Therefore, giving equal rights to Aklyernative languages was
established in 2001 when Tamazight (or Berber language) was given rights as Arabic
after protests and riots claiming for that right (Belmihoub, 2015). Yet, Berber language
remains understated in official governmental and territoigalges since its presence

is mostly visible in the Wilayas (states) that are inhabited by Amazigh origin
Algerians. However, foreign language rights by far have not been fully discussed by

the Algerian policy makers and that is due to thedown policies that took over the
language policies in Algeria for decades. In fact, these policies ignored its source of
knowl edge that is UNESCOO0s | aws (articl
multilingualism, polyglotism, and needs and choices of language us@tsddrich,

2007).

Belmihoub (2015) reflects on the English language role that it can play in the Algerian
society from his own readings of Algerian social structures and natures. He states that
English has the capacity of creating linguistic ecology sowally-linking Algerians

to the global society. In other words, Algerians would be able to have a stable society
and policy, to acquire knowledge about the world since most data is transmitted in
English language and to develop cosmopolitan individueds @re part of a global
community. Similarly, Belmihoub (2018), in a more recent study, clarifies the social
usages of English language in the Algerian society. These are: 1) the use of English on
internet and social media; 2) the use of English by usityestudents and on their
technological devices; 3) the orientation of Algerian scientists towards English
language use; 4) the use of English in Algerian press; 5) the need to promote the use
of English in tourism sector; 6) the use of English in Algenausic and art; and 7)

the use of English by Algerian diaspor a.
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use targeted the actual social usages of the language in the Algerian context; however,
there remains other usages of the language that haveeantdiscussed such as

English in linguistic landscape and many others that are thoroughly presented in the
present research.

2.5.2 Economic Needs

AThe Business and management is an inevit
English is the primargource of language. English is the ideal and preferred language

in the business communityo, states Sekhar
i's by alll means the worl ddés official | a
Algerian context is a®ciated to fulfilling social needs as it is does to economic needs.
These needs are mostly presented in the use of English to achieve economic benefit
and prosperity. Belmihoub (2015) explains that English can bring economic peace to
Algeria and that is nder the condition of reinforcing its use to conduct business to

attract international investors to the country. Achieving that would enhance the

economic accessibility and political stability.

Differently, in the case of Algeria, French has been fog lthe official language of

business (Euromonitor, 2012). However, this has been recently challenged due to the
popularity of English language among Algerians and the establishment of American

and British oil and gas companies in the Algerian desert byettte of 1990s
(Belmihoub, 2012). In point of fact, knowledge of English is nowadays equivalent to
having more career opportunities and more income. To illustrate it, Belmihoub (2018),

by referring to Euromonitor rcenpanestwdgh, st at
such professions as secretary, manager, and director tend to earn more than non

English users for the same jobo (p. 212)
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language has been frequently used in recent years for marketing puBsssesoub

(2012) explains that this is due to the prestige associated to a product when it is
marketed in English language. This was interpreted by Belmihoub as an outcome of

t he Al geri ansé®o attachment t o French or
adverti®ments that use English logos or English products.

2.5.3 Political Expression Needs

From a complete personal observation of Algerian politics speeches, it can be affirmed
that English was never the language of political expression for national or titeaha
purposes. However, some changes have been witnessed on this matter, especially after
the smile revolution of February 29, 2019. This might be a reason of English

| anguageds role in bringing peace as Be
English | anguage ¢é -tepnr peate ineAJgerid, in¢ludinggpolitical,

economic and social stabilitieso (p. 37).

August 2019 was the first time an Algerian policy maker, Mr. Tayeb Bouzid, the
Minister of Higher Education and Research, publicly attackeshch language
domination and stated that it did not get the country anywhere (Ghanmi, 2019). Since
then, there have been more examples of English language use by the minister that took
the responsibility of promoting it in Algerian universities andtaeted using English

to address Algerians on his  official Facebook  page (on:
https://www.facebook.com/ministre.mesrs)dif two different occasions. The first
speech was meant to congratulate Algerians for the occasion of Aid El Adha (a
religious feast for Muslims) and the second was a promise to enhance and develop
scientific research in Algeria as part of his duty. Idiadn to that, there have been

many governmental reports that were passed to the publish using Arabic and English

78


https://www.facebook.com/ministre.mesrs.dz/

such as the Ministry of Trade Lawbds new r
as official language and another foreign language em #tore boards to guarantee

the Arabic nativeness of Algeria (Elbiled, 2019).

2.5.4Prestige Language in Algeria

According to Merriam Webster dictionary,
estimation in the eyes of people: weight or credit in ger a | opinktono (
Webster.com, 2020). From this definition, prestige appears to be an entity that is
developed from the perspective of people involved in a social agreement. Language
prestige, however, i s fi ntcalgoals cooparitibny bour
conflict, power and ideology is not only the broader notion of prestige, but also the

more specific one ofi st andardnesso in | anguageo (Ga
2003, p. 216). In this context, the word standardness referg tsutieriority that a

language can have in a society due to its preference by language users (Milroy, 2001).
Joubert (2010) clarifies that prestige of languages can be gained through conditions of
legitimizing their status and through their socioeconomie.r8ierbach (1988),
however, | inks prestige to more wide var.i
superiority, status, power, economic level, communicative utility and with traits of

beauty, |l ogic, complexity and potential

In research related to the Algerian context and prestige, very few studies can be found
and the focus mostly targets prestige of native languages such as Arabic after
independence and later French in the 1980s and 1990s (Benrabah, 2014). Most
recently, Bgl i sh and prestige appeared in Belnm
English | anguage fias a symbol of presti

(Belmihoub, 2018, p. 217) and equates it to modernization and life sophistication that
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was inspiredy Hollywood movies. Other prestige functions of English are linguistic,
social and economic. For instansemesasBel mi |
a way for the people to convey linguistic sophistication, membeirsiaip elite group

of intelect ual s and <cel ebrities, and a moder
Economical prestige of English language is portrayed in several anecdotes that
Bel mi houb (2018) narrated to come to the
where businesses atglize on the prestigious status of English to convey a modern

i mage of effecti vmg2l8)sevwenifflgatiangdoaoahavesmmuglv i ¢ e O
knowledge about English language when compared to French language (Belmihoub,
2012).

2.5.5Attitudes towards English

Attitudes are a very prevalent topic in language acquisition literature. It has been
referred to in order to address the gaps that occur in language acquisition process and

in explaining the English languages spread in the expanding cintletizate studies

on world Englishes (Berns, 2005) . Et ymo
mental position with regard to a fact or state [or] a feeling or emotion toward a fact or
stateo -WeMegtrera.mc o m, 2020). Thetetwychebodgsc
quite different than its language acquisition counterpart because they both perceive
attitudes as 6éa carrier6 or thoughts an:
(2002) define attitudes as fAa spnMmnary e\
Anot her definition emphasizes one main c
therefor e, attitudes ase cahgdereditebe sutigestible to allow for
identification and for me a s ur éahiligynof o ( Mc
attitudes, henceforth, is a key element to measure and evaluate attitudes in a systematic

and comprehensive manner.
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In the Algerian context, English has greatly benefited from very favourable attitudes
of the majority of its users and naisers However, this is also the result, in many
cases, of a systematic attack against French, and indirectly against the users of the
language, accused of being members of a utopian Francophile party: hizb Franca
(Miliani, 2000). This opinion has also been igthby AbidHoucine (2007), who
explains that French has not disappeared, but English enjoys its popularity among
Algerians. This can be evidenced by the countless calls of Algerians that urged for
having English as their first foreign language accordiigitidle East Monitor (2018)
reports. The latter mirrored the Facebook campaigns that were announced by Algerians
against the domination of French and surveyed 12.200 participants to choose between
English and French (with 93 percent in favour of Engligmy other campaigns are

daily launched on all social media platforms with more political, social and economic
background due temile revolution demands that sees in English a hope door for

making peace in the country.

The Algerian society has always been known as a multilingual society, so having its
members opting for positive attitudes towards multilingualism is no surprise. Benrabah
(2007) supported this opinion and clarified that Algeria is a fertile soil to study
multilingualism, along with positive attitudes. On the other hand, Belmihoub (2015)
called for the investment of the positive attitudes of Algerians towards English
language to reach linguistic ecology and language rights, disregarding that these
attitudesmight be a reaction against the dominance of French language or a method to
gain more knowledge. In fact, the current study provides descriptions about the way
English language played a role in the political scene in Algeria and the way it was used

as a ske choice that brings all Algerians together to share their political, social and
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economic demands. This claim goes hand
idea that prioritizes the role of socioeconomic factors in shaping language choices and
attitudes. Benstead and Reif built this idea from a research they conducted in Algiers
university where they studied the attitudes of university students on native and foreign
languages. Benstead and Reif (2013) stated that:
€ language capacity in Algerrainforces other salient cleavages, including
ethnicity, religiosity, and political economic status. Inclusion of these
variables in future studies can contribute to the development of a
comparative framework for understanding how language and

communicawn reflect as well as reinforce economic and social diversity
and divisions within Arab societiepf. 102103)

If the previous statement of Benstead and Reif implies something, it implies that
languages have the ability of creating social, economic aliiicpl unity. However,
it can also create divisions among societies that link prestige and attitudes to prioritize

youth individuals over others due to language choices.

2.6 The Spread of English across the Globe and Its Impact on

Algerian Territory

Globalization is a term used to describe the changes occurring in our everyday lives
and in society as wedls ineconomy and politics resulting from international trade and
cultural exchange. In this section, factors like mobility, lingua franca, Engligtein
expanding circle, and English for peace and democracy are discussed as major factors
of globalization impact in Algeria.

2.6.1 Mobility

The openness that the world witnesses in the& &htury has led to many new
measures that are undertaken in different fields. In the educational field, student
mobility became tremendously popular among students seeking better educational
opportunitiesTeichler (2007d e s cr i bes st u d-eocumented growthi t y
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trend ph 6arwomengoamdd-lisi (201Bupport this opinion and provide a
statistical description on the rapid growth of international mobility to Europe by 114%

in the first decade of the 2tentury.

The reasons behindustent mobility may vary; however, they have one ultimate aim,
that is better educational experiences. In their description of the objectives of student
mobility, Teichler (2007) noted that there is a flow of students to their past colonial
countries. Recdly, Campus France (institution responsible for promoting French
higher education in other countries) in a very recent statistical release revealed that
France is the top destination for students from Algeria, then followed by KSA
(Kingdom of Saudi Arabia)Canada, UAE and the UKCampus France, 2019)
However, France being the first on the list does not mean that it is persisting its position
since it lost 6% of Algerian students going to France to pursue their educationrbetwee
the years 2012 and 2017. The remaining countries (KSA, Canada, UAE and UK) have

respectively witnessed growth of 99%, 25%, 26% and 85% between the same years.

The USA that appears to be the firahked country in the world in terms of attracting
foreign studentgICEF, 2014)holds the 11 position in the rank of countries that
represent main destinations for Algerian students with growth of 8% (Campus France,
2019). This growth is expected to increase due to the effoittatbgplayed by the
American embassy in Algeria through its educational center. On the official website
of the embassy, 15 exchange programs, as appedBuogau of Educational and
Cultural Affairs, 2020)have been designed to attract different categai Algerians
(women, youth and sportsmen and women). These programs have been very popular

among Algerians and this can be explained through the growth of mobility to the USA.

Similarly, the UKO&6s educational showengr es e n't
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strong willingness to promote English language in Algeria and to attract Algerian
students. This willingness is interpreted through the multiple programs of teaching that

the British Council offers to different categories of Algerians (kids, agduitiversity
students and workers) as appears on 1its
(British Council, 2020)Another example of the success that the UK embassy has been
making in Algeria is the agreement between the two countries (Algeria and UK) to
create a British school to teach English in Algeria duringsthiée revolution events
(Elbilad.net, 2020) The previous agreement can be described as remarkable in

Al geriads history because it contradict s
actions which can be presented in Boutef

(Francos Hollande) in 2012 to support student mobility to Frg@oriaghi, 2015)

The mobility of Algerian students would presumably develop their use of different
languages, especially English language since the new destinaticsu$rawtAlgerian

students are either Englisipeaking countries or countries where English is used a
medi um of i nstructi on. créssing|bbries towa2dd 1 8)
Anglophone countries can be presumably seen as the best context for promoting
Engl i sh | én6u a@lee lulsieadbs st atement expl ain
of promoting English language use among the mobile students and we assume that it

can have impact on the language use in their native contexts because they would be
the 6English |l anguage ambassadorsd that p
or unintentionally.

2.6.2 Lingua Franca

The term O6lingua francaé i s Braschl(2015f | exi b

The flexibility of usage derives from the multiple implementations in linguistic
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domains or sociological domains as vehicular language or trade language respectively.
Nowadays, English is agreeably known as
number of people learning it, that is approximately 750 mil({@naddol, 1997)

Zi k mun d o vafributeg its p@ilarity to the fact that inaded to be used by
international organizations (such as NATO or UNESCO) as the language of
communication in meetings or with public. Connectively, there have been a number
of studies,suchd&ar an| i cov 8 a ramdJedkens (200Qth&t hdve @l 5 )
conducted on the perceptions of naative speakers on the use of English as a lingua

franca in political or social contexts.

In Algeria, it is difficult to define English as a lingua franca because of the complex
history that the country encounterdhglioni (2018 describes the Algerian lingua
franca as a combination between Italian, Spanish, French, Turkish and Arabic in an
attempt to explain the sequential history of colonials or intruders in the country and
their impact on determining the currdimgua franca of Algerians. Benrabah (2014)

also suggested that there is a competition between four languages in Algeria including
French, English, Chinese and Turkish. Recently, however, the country started to see a
new orientation towards English asirggua franca due to the oil industry in Algeria

and the cooperation with Englispeaking countries (UK and USA) as explained by

Bouagada (2016)

Despite the proliferation of oil industry, Algeria could not really interpret the use of
English language irAlgeria until recently. During and after ttsenile revolution,
Algerian politicians started using English as a lingua franca whether in national or
international occasions. For instance, the minister of developing institutions, Yassine

Djerrad, refused a French language translator that was brought byishTingdestor
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and asked to be addressed by either English or A(Ahazairiyoun, 2020) Another
example is found in the Algerian ministe
counterpart in EnglisiJournal el Bilad, 2020pr in his press conference with
international presgTop Commentaire, 20207l these examples are anecdotes to a
historical change in the Algerian political communication system that usedhFrenc
language as a lingua franca for running business, addressing the public, or
communicating with the world.

2.6.3English in the Expanding Circle

English being a lingua franca enabled it to spread larger than its known borders of

inner circle. Thisspreddas been described through Kacl
Englishes of threeircles, as cited ifEssays.UK, 2018)The circles are presented as

the inner circle which presents ngllsle nat i\
the outer circle countries are mostly the past colonies of Ergphisking countries,

and the expanding circle are the countries that have no colonization history with
Englishspeaking countries. The last circle, expanding circle, is also knoanast hi r d
di as (Ho,2a®@&which could emerge due to a variety of reasons that Canagarajah

and Ben Said (2009) summarize as gl obal/
between communities. Diaspora groups, the Internet, transnational production and
economic relatiorships, and the compression of time and space through travel, media

andc o mmu n i (.ab7) ono

The uniqueness of the outer circle derives from the challenges it goes through to have
its communities cope with globalization by learning EngliS8Anagarajah & Ben Said,
2009) The latter challenge iusually interpreted through policies that aim to fulfil the

coping purpose. Additionally, communities in the circle are also addressed differently
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in literature, especially in studies of language correctness and structure. An example
of that is found ira study by Benrabah (1997), who studied word stress unintelligibility
between inner circle speakers and expanding circle speakers from Algeria
Connectively, the third diaspora is believed to have been underrepresented in
literature; in other words, resehers from the third diaspora have fewer publications
than inner and outer circl¢Berns, 2005)However, the number of English speakers

in this circle is expected to outnumber the speakers of the inner and outer(Eicgles

2008)

Algeria, as an expanding circle context, appears to have been negligent of the
importance of coping with globalization until very recent years and mostly during and
after thesmile revolution. The latter resulted in a series of governmental decisions that
aim to value and promote English language in the countries. Among those decisions is
the Minister of Hi gher Education and Sc
scientific reseaitt and give a global status to Algeria by writing MA and PhD theses

in English language instead of French or Argiayed, 202Q)

2.6.4English for Peace and Democracy

AEngl i sh was c¢ ¢Kkemettd20Il,epd2)Tleipreviosis statendent by
Kennett on a publication by the British Council may seem absurd, but it is a description
of the past role of English as a tool of creatinffecent social classes and of
colonization. However, Kennett (2011) argues that world conflicts (such as global
warming, postwar issues and others) can be solved through good communication.
Therefore, English language is currently the communicatiorili@abhas the ability of

solving miscommunication between argued groups, communities and countries which
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in fact qualify it to be a o6l anguage for

promote the c(@bhdc20lp of Opeaced

The use of English for peace has started to take place since the 1990s. According to
Freidrich (2007) the emergence of different Englishess the ability of exploring

peace linguistics and peace sociolinguistics since both could not receive enough testing
since their initiation. On the same per s
power to help bring socioeconomic prosperity armdsoo | i n g u i(Bgllnihoab, p e ac e
2015, p. 35)However, Belmihoub limits that to the Algerian context and describes

the concept of O&épositive peaced6 within t
positive attitudesawards English since they have no diplomatic issues with ERglish
speaking countri es; therefore, there 1is
framework on positive peace can be developed. Within this framework, Belmihoub
(2015) suggested English rcabring positive peace in Algeria by improving
socioeconomic and sociolinguistic peace, but he described the negative peace of policy
makers in Algeria because of the negative attitudes they have towards English
language and the favoring attitude they hawveards English. However, these negative

attitudes that Belmihoub (2015) described have been replaced by very positive
attitudes that were interpreted through decisive political decisions that aim to promote
English language use in Algeria. These decsimmove that there is mutual positivity

from top-down and bottorup bodies to promote English and use it as language for

peace as it will be explored in the current study.
2.7 Summary

The second chapter discussed the major studies on language policgranidgpsuch

as Baldauf and Kaplan (2009ooper (1989), Fishman (1968), Fox (1p@bdNahir
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(1977). It also focused on exping the adopted approach for the research, that is
Spolsky's (2004, 2005) approach to language policy. Additionally, the chapter
provided the background research on language policy and planning in the Algerian
context such as Bellalem (2012), Belmihoub (2012, 2015, 2018), Benadla (2012),
Benrabah (2004, 2014), Euromonitor (2012) and Miliani (2000). Moreover, the
chapter delved inttopics of related focus to the research such as linguistic landscape,

needs analysis of Algerians, and globalization factors.

All'in all, despite the existence of many studies on language planning and policy in
various contexts, including Algeria, it is believed that there is still a need for new
studies especially on thefluence ofsmile revolution on language policy in Algeri
and the relationship between English language and the protestsoiltevolution.
This justifies the need for this current study whose methodology is described in the

following chapter.

89



Chapter 3

METHODOLOGY

3.1 Research Design

The current study follows eixed methods approadh its research design. Both
guantitative and qualitative data are collected; in other words, both eosedand

openenced dataare collected (Creswell, 2014). This method has been selected
because of its focus on what is appropriate and practigalation to the research
questions (Tashakkori & Teddlie, 2003) and on the selected context where questions

are to be implemented (Riazi & Candlin, 2014). Creswell (2014) clarifies that mixing
data i s a means that @ pr owodederguestiontham ger
either by itself* (p. 264). The mixed methods procedure also bridges between
positivism and constructivism (Johnson & Onwuegbuzie, 2004); in other words, it
provides descriptive and numeric data that support the research aimg, imdat

studies that were conducted in the Algerian context on English language policy and/or
current English language practices (Belmihoub, 2017; Benrabah, 2007; Euromonitor,
2012) have followed either quantitad or qualitative (or descriptive) methadgheir

research design. The present study, however, aims to contribute to the vitality of
research on the subject matter and update existing numeric facts and support them with
gualitativel/ldescriptive dRiazi&Cantllin20i4dhi s wa
between research data from quantitative and qualitative data becomes attainable since

there are more chances of gaining O6compl

90



Mixed methods research designs are divided into two types: the concurrent and the
sequential (Driscal Appiah-Yeboah, Salib, & Rupert, 2007). The first, concurrent,
means that both types of data (quantitative and qualitative) are collected at the same
period of time while the second, sequential, implies that one type of data (quantitative
or qualitative)is collected first so it builds to the other type of data (Creswell, 2014).

In this research context, the concurrent mixed method type is followed since it goes
hand in hand with the design of O6conver ge
This desgn (the convergent pardllmixed method design) was followed because in
this design "the researcher collects both quantitative and qualitative data, analyzes
them separately, and then compares the results to see if the findings confirm"
(Creswell, 2014, p269). It is also believed that this type of design provides detailed
qualitative and quantitative data from the participants to arrive at final results and
conclusions. Figure 3.1 clarifies the way quantitative and qualitative data are

interrelated in covergent parallel mixed methods.

Convergent Parallel Mixed Methods

Quantitative

Data Collection

and Analysis (QUAN) [\ = o
/ Compare g . \

oF relate ; Interpretation /l
= // B . B -

Qualitative = o

Data Collection

and Analysis (QUAL)

Figure 31: Convergent parallel mixed methods design (Cres\&6ll4, p. 270)

The way the philosophical worldviews, research design and data tools were connected

in the design of the present research is presented in Figure 3.2.

91



Philosophical worldviews implemented

Types of data
! !
Qualitative data ] [ Quantitative data ]
‘ v

‘ Convergent parallel mixed method design I

v

Interviews i Y
Documentation Compare
Observation then relate

Social media Survey
pictures and

videos
News reports Interpretations

Figure 32: Research design of the study

The diagram highlights the necessity of using mixed methods research design because
of the variety of data collected. Both sources of data (quantitative and qualitative) are
equally dominant in the present research because they serve to answer eadh researc

guestion of the study.

3.2 Context

The study was conducted in Algeria mainly at two different universities (Mohamed
Khider University and Hadj Lakhder University) as well as ofirdy twouniversities
through online tools (Google Forms survey). Thetfuniversity, Mohamed Khider
University, is a state university that is located in the south of Algeria. The university

has in its establishment seven faculties (science and technology; humanities and social
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sciences; exact mathematical sciences; natarad life sciences; economic,
commercial and management sciences; arts and languages, and; law and political
sciences) and one institute of sciences and techniques of physical activities and sports
with multiple laboratories. The university provides BA, M#fid PhD programs in
different faculties and departments and it is rankédlid@he list of best universities

of Algeria(SCG, 2020)

The second university, Hadj Lakhdar University (Batna 1), is also a state university,
and t is located in the east of the country. This university has six faculties (materials
sciences; human and social sciences; Islamic sciences; economic, commercial and
management sciences; law and political sciences; and language, Arabic literature and
arts) and two institutes (veterinary and agronomy sciences, and architecture and
urbanism). All the faculties in this university have BA, MA, and PhD programs which

have qualified it to be thé%best university in Algerig¢SCG, 2020)

These two universities are the universities that contributed the largest population to the
study.The reason behind choosing these two universities is related to two main factors:
the first reason is related to the fact that south contexts are underrepresented in most
Algerian literature, and the second reason is related to geographical factohgrin ot
words, the east university is close to the researcher'sQitythe other handnore
participants participated in the current study through online tools (Google Forms). The
students that participated in the study are from 64 universities in tothldimg
affiliated centers, institutes, national schools and branches located in all the Algerian
territory (south, west, east and north). The online data collection tool has been used to
touch upon a larger space of Algeria, which is the largest countrica, and to

measure locatiogpecific opinions if available.
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3.3 Patrticipants

The participants in this study have been selected according to the scope of the research
area. The participants are divided into two main categories. The first category is the
main participants and it is represented by students at tertiary level andsiipiver
teachers. The second category, however, is the subsidiary participants and it is
represented by social media influencers and/or Youtubers, shop/restaurant owners and
Algerian diaspora in foreign countries. lllustration of the division of participants

visible in Figure 3.

University Algerian
students diaspora
University Social media
teachers influencers
Shop/restaurant
owners

Figure 33: Research participants

3.3.1 University Students

The university students represent the main participants of the present study. The
number of these participants is 200 students (amongst are 71.5% males and 28.5%
females) affiliated to 64 universities in the Algerian territory and study at 57 different
departments. This category of participants is considered as the main category because
they are the largest sample of this research and they represent the-ugmttom

intellectual category which has the capacity of and a word in creating change whether
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through heir regular participation in the smile revolution (every Tuesday since
February 22nd, 2019) or due to their age category (youth) which is crucial in defining
different domains of language use (such as scientific research, work, social media,
travelling, English culture influence through music or cinema, and many others) in
Algeria. University students can also reflect on their previous educational experiences
in primary, middle and high schools and determine the presence of or suggest

improvements on therfglish language educational use at schools.

The age distribution of this population shows that there is relatively approximate
distribution all the age categories. For instance, the age category-26 WAs
presented by 8.5%; the second category2@lwas presented by 32%; the third
category (25827) was presented by 20.5%; the fourth category3(®8wvas presented

by 14.5%; and the last category (31+) was presented by 24.5%.

Algeria is a very spacious country; therefore, the study aimed to cover jirayret

its space so the results can be generalized over the population (as part of ensuring
external validity). The students in this study are 39% from the east, 13% from the west,
19.5% from the south and 28.5% from the north. The values of particigedim each

side of Algeria are approximate to the other which means that the study could balance

the number of participants in each side of the country.

The majority of the participants in this study are mlitijuals since 42.5% speak
three languagesAfabic, French and English; Tamazight, Arabic and French; or
Arabic, Turkish and French), 10% speak four languages and 1.5% speak five or more
languages (Arabic, French, Tamazight, English, Dutch, Spanish, German, Turkish),
32% are bilinguals (Arabic andénch, Arabic and Tamazight, or Arabic and English)
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and 14% are monolinguals (Arabic language). The university students come from
different educational backgrounds; however, the majority were BA and MA students
with 40.5% and 49.5% respective percentadée PhD students constitute 10% of

the large population of 200 students.

Table 31: Demographic datafahe studentparticipantan the survey

Category Frequency (N) Percentage (%)
Gender Male 143 71.5%
Female 57 28.5%
Total 200 100%
Age 17-20 17 8.5%
21-24 64 32%
2527 41 20.5%
28-30 29 14.5%
31+ 49 24.5%
Number of Spoken 1 28 14%
Languages 2 64 32%
3 85 42.5%
4 20 10
5 or more 3 1.5%
Location East 78 39%
West 26 13%
South 39 19.5%
North 57 28.5%
Educational Level BA 81 40.5%
MA 99 49.5%
PhD 20 10%

These students are distributed in 64 national state universities, institutes, or university

branches as appears in Table 3.2.

Table 32: Universities of university students' affiliation

Universities N %
20 Ao %t 1955 Ski kda 1 5
Abdelhafid Bouleswaf University 1 5
Abdelhamid lbn Badiss 1 5
Abou Kassem Saadallah 1 5
Abu Bark Lkaid 1 5
Adrar University 1 5
Ahmed Zaban&helizane 1 5
Algiers 1 University 4 2.0
Algiers 3 University 7 3.5
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Ali Lounici 1 5
Amir Abdelkader University 1 5
Ammar Thelidji Laghouat 3 1.5
Badji Mokhtar Annaba 7 3.5
Ben Youssef Ben Kheda 1 5
Bouzereah University 2 1.0
Constantine 1 University 2 1.0
Constantine 2 University 1 5
Constantine 3 University 1 5
Djilali Liabes 4 2.0
Docteur Moulay Tahar Saida 1 5
ENPO 1 5
ENSB 1 5
ENSET 1 5
Farhat Abbas University 6 3.0
Ghardaia University 1 5
HassibaBen Bouali university 2 1.0
Higher Institute of Sciences 1 5
Houari Boumediene 5 2.5
Ibn Khaldoune 3 1.5
Institute of Veterenary Sciences Constantine 1 5
Jilali Bounaama Khmis Meliana 7 3.5
Kasdi Merbah Ourgla 11 5.5
Khenchla Universiry 2 1.0
Larbi ben Mhidi University 4 2.0
Mohamed Ben Ahmed 2 1 5
Mohamed Boudiaf 4 2.0
Mohamed Bouguerra 4 2.0
Mohamed Khider Biskra 10 5.0
Mohamed Lamine Debaghine 1 5
Mohamed Seddik Ben Yehya 1 5
Morsli Abdallah 1 5
Mostafa Ben Boulaid 8 4.0
Mouhamed Boudiaf 1 5
National School of Computer Sciences 1 5
National School of Management 1 5
Oran 1 11 55
Oued University 2 1.0
Saad Dahleb Blida 1 13 6.5
School of Commerce and Trade 1 5
Setif 2 University 1 .5
Tahri Mohamed Bechar 2 1.0
Tamenraset University Center 1 5
Tebessa University 1 5
Tipaza University Center 1 5
UMBB 2 1.0
University 8 May 1945 1 5
University Batna 2 5 2.5
University Center of Tisemsilt 1 5
University Hadj Lakhdar 22 11.0
University of Boumerdes 3 15
USTHB 4 2.0
USTO 1 5
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Veterenary School 1 5
Yahya Fares University 4 2.0
Ziane Achour University 2 1.0

Also, the studentstudy in 57 different departments in the previously mentioned

universities (Table 3.3).

Table 33: Departments of student affiliation

Departments N %
Agronomy 2 1.0
Arabic Literature 2 1.0
Architecture 4 2.0
BerberCulture and Language 1 5
Biology 5 2.5
Business and Banking 1 5
Business Management 17 8.5
Chemistry 1 5
Civil Engineering 8 4.0
Commerce 1 5
Communication Sciences 1 5
Computer Engineering 2 1.0
Computer Sciences 8 4.0
Dentistry 1 5
Economics 3 15
Electric Engineering 5 2.5
Electro mechanics 1 5
Electronics 4 2.0
Electro technical Engineering 8 4.0
ELT 9 4.5
English Literature 2 1.0
Finance 3 15
Foreign Languages 2 1.0
French Language 1 .5
Global Diagnostic Studies 1 5
History 1 5
Human Sciences 3 15
Hydraulics 1 .5
International Relations 1 5
Journalism 4 2.0
Law 9 4.5
Library Sciences 3 15
Linguistic nerve sciences 1 5
Management of Civil Techniques 1 5
Marketing and Communication 2 1.0
Mathematics 6 3.0
Mechanical Engineering 10 5.0
Medical Studies 10 5.0
Modern and Contemporary Critique 1 5
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Natural Sciences 2 1.0
Pharmaceutical Studies 1 5
Philosophy 2 1.0
Political Sciences 10 5.0
Process Engineering 2 1.0
Psychology 2 1.0
Public Relations 1 5
Religion 1 5
Renewable Energy 1 5
Road Mapping Engineering 2 1.0
Science and Technology 16 8.0
Service Marketing 1 5
Social Sciences 3 15
Software Engineering 4 2.0
Sport Sciences 1 5
Translation 2 1.0
Veterinary 2 1.0
Water and Environment 1 5

All the student participants answered a survey created through Google Forms. Then,

10% (equals n=20) of the large population (N=200) were invited to participate in an

interview. Thestudents were selected based on convenience sampling (Creswell,

2014); in other words, the interviewed students were selected based on their

availability and convenience since all the survey participants share similar initial

characteristics (young age egbries, occupation as university students and Algerian

c

itizens who

ar e awar e

of t

he SR event s)

therefore, their names in this study would be student and the number of their order

(e.g., student 1, student 2, statld and on). The data on these students is presented in

Table 3.4.

Table 34: Data on the interviewed sample

Gender Age Affiliation Level/Field
Student 1 Female 23 Houari Boumediene MA/Biology
University

Student 2 Male 24  Yahya Fares University MA/Electric Engineering

Student 3 Male 20 Hadj Lakhdar University BAJ/Electro Mechanic
Engineering

Student 4 Male 26  Yahya Fares University MA/ Electro Technical
Engineering
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Student 5 Female 23  Mohamed Khider BA/Civil Engineering
University

Student 6 Female 24 HadjLakhdar University MA/Nutrition

Student 7 Male 23 Mohamed Khider MA/Civil Engineering
University

Student 8 Female 30 HadjLakhdar University BA/Finance

Student 9 Male 24  Saad Dahleb University Medical Dentistry

Student10 Female 25 Hadj Lakhdar University MA/Religion

Student11 Female 40 Mohamed Khider PhD/Business
University

Student12 Female 24  Chlef University BA/ELT

Student 13 Female 29 Mohamed Khider PhD/Education
University

Student 14 Male 27  Oran University PhD/Electronics

Student15 Female 25 Oued University MA/Biology

Student 16 Male 21 Hadj Lakhdar University BA/Science &

Technology
Student 17 Male 20 Hadj Lakhdar University BA/Science &
Technology

Student 18 Male 25 Hadj Lakhdar University Medical Doctor

Student19 Female 24 Mohamed Khider BA/Law
University

Student 20 Male 26  Houari Boumediene BA/Agronomy
University

The table above demonstrates that there are ten female andatenstudents
interviewed. Also, the age of the interviewed students starts from 20 to 40 years old.
This is due to the variety of educational levels they are at; for instance, there are eight
BA students, two medical doctors, seven MA students and thnBe sRudents.
Additionally, the students are affiliated to six different universities and nineteen
different fields of study.

3.3.2 University Teachers

University teachers are the second main participants of the study. Twenty (20)
participants of this categy have been selected using snowball sampling (Dragan &
IsaicManiu, 2013) since the first participants (young aged university teachers and
older university teachers) were directly contacted by the researcher, and then they were
asked to recommend othearpicipants that share similar characteristics (age, field of

teaching in other universities, and position).The interviewed teachers are affiliated to
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different universities and institutions and they have been included because they can
address broader isssi related to English language such as language status, research
and publication issues, and linguistic preferences and experiences. As far as is known,
most of the new political decisions are taken by the Ministry of Higher Education and
Scientific Reseah and this situation positions university teachers at the core of policy
making process because they are the ones to execute the current decisions. Therefore,

their inclusion in the study as key participants is relevant to the scope of the research.

Table 35: Demographic data of university teachers

Age Gender Affiliation  Department Position Spoken
Languages

Teacher 27 Female University Media and Lecturer Arabic,

1 of Algiers communication French,

3 Spanish,

English,

Turkish

Teacher 28 Male University Political Lecturer Arabic,

2 of Algiers sciences French,

3 English,

Turkish

Teacher 30 Male Mohamed Civil Associate Arabic,

3 Khider  engineering Professor/Vice French,

University department English.

head

Teacher 32 Male Mohamed Civil Assistant Arabic,

4 Khider  engineering Professor French,

University English.

Teacher 42 Female Institute of Education Assistant Arabic,

5 Letters and Professor French,
Sciences moderate

English.

Teacher 38 Female Bouira Business Assistant Arabic,

6 University Professor French,
moderate

English

Teacher 40 Male University Business Assistant Arabic,

7 of Algiers Professor French,

3 moderate

English

Teacher 35 Female Boumerdes Business Associate Arabic,

8 University Professor French,

English

Teacher 40 Female Boumerdes Business Associate Arabic,

9 University Professor French,

English
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Teacher 38 Female Had] Business Assistant Arabic,
10 Lakhdar Professor French
University
Teacher 45 Male Bouira  Management Assistant Arabic,
11 University Professor French,
English,
Berber
Teacher 49 Male Hadj French Assistant Arabic,
12 Lakhdar language Professor French,
University moderate
English.
Teacher 60 Male Mohamed Physics Professor Arabic,
13 Khider French,
University moderate
English.
Teacher 63 Male Mohamed Mathematics  Associate Arabic,
14 Khider Professor French.
University
Teacher 55 Female Mohamed Natural Professor Arabic,
15 Khider  sciences French.
University
Teacher 36 Female Hadj Mechatronic Assistant Arabic,
16 Lakhdar engineering professor French,
University English.
Teacher 55 Male Mohamed English Lecturer Arabic,
17 Khider  language French,
University English.
Teacher 48 Female Hadj Law Assistant Arabic,
18 Lakhdar professor French,
University moderate
English
Teacher 65 Male Hadj Medical Assistant Arabic,
19 Lakhdar studies professor French.
University
Teacher 30 Female Mohamed Biology Associate Arabic,
20 Khider professor French.
University

Table 3.5 shows that there is a variety of age that starts from 27 to 63. This age
selection was processed intentionally in order to clarify the opinion differences
between the younger teachers and the older teachers, especially that older teachers
receivel Frenchmedium education unlike the younger teachers who studied in Arabic

in earlier stages of their educational life. Also, the table shows that there are nine males
and eleven females, an almost balanced number, which allows space for point of views
of both genders (in case of difference). Ethically, the names of all teachers are kept
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anonymous; therefore, they were assigned
in (e.g., teacher 1, teacher 2 and so on). The table also demonstrates that ¢ing teach
are affiliated to 6 different universities and 15 domains, including the English language
and French language domains. Having teachers of these two departments was
purposefully conducted to assess their different opinions on English language policy
in Algeria. Additionally, the majority of the university teachers are multilingual
speakers of three to four languages, amongst are Arabic, English, Berber, French and
even Spanish and Turkish. However, the multilingual speakers were found to be
representinghe younger teachers mostly, while the older teachers described their
English knowledge as moderate or were bilinguals of Arabic and French.

3.3.3 Subsidiary Participants

The subsidiary participants are Algerian diaspora, Algerian social media influencers,
and shop or restaurant owners. These categories of participants are subsidiary, yet they
have high importance in reflecting on their domains (globalization and mobditigl

media and internet, and business and street landscape) that have been mentioned in
most literature (e.g., Belmihoub, 2018) as driving factors in changing the foreign
language map in Algeria. Therefore, this study ought to initiate direct contduct wit
people of those domains to interpret their experiences and reflect their opinions on the
use of English language in Algeria. The participants have been selected using stratified
sampling (Pirzadeh, Shanian, Harddwadj, Alawneh & Shafiee, 2011); in other
words, there were some characteristics followed in selection. For instance, the diaspora
participants were selected based on the criterion of countries where English is as a
native language or a first foreign language (such as the UK, Sweden, Saudj Arabia
Qatar, Cyprus, and others). The shop/restaurant owners were selected based on the

criterion of having shop signs written in English and the social media influencers were
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selected based on the criterion of having at least five thousand followers on their
platform.

3.3.3.1 DiasporaParticipants

The Algerian diaspora participants are among the subsidiary participants of the current
study. Their role is to reflect on the development of English in Algeria as compared to
the countries they live in. The followgrtable (Table 3.6) provides information on their
age, nationality, residence country, profession, level in English and spoken languages.
It also presents the participants in given nicknames (i.e., pseudonyms) to keep their

anonymity.

Table 36: Demographic data of diaspora participants
Participant Age Nationality Residence Profession  English  Spoken
Country Level Languages
Assia 33 Algerian Saudi University Fluent English,
Arabia teacher Arabic,
basic French
Anwar 30 Algerian China Teacher Fluent  Arabic,
English,
Chinese,
basic French
Marwan 21 Algerian Cyprus Student Fluent Arabic,
English,
French,
basic Turkish
Nabila 37 Algerian England  Research Fluent  Arabic,
French associate French,
English
Abdullah 28 Algerian Sweden  Construction Fluent  Arabic,
Swedish engineer English,
Swedish,
French
Asma 24 Algerian Cyprus Student Fluent  Arabic,
English,
French,
basic Turkish
Mostafa 26 Algerian Cyprus Student Fluent Arabic,
English,
French,
Turkish
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Table 3.6 reveals that the seven participants are fluent in English and speak the
languages of the countries they are found in. They also have the Algerian nationality,
but two participants had an extra nationality to the Algerian one. The shared spoken
languages are Arabic and French which were inherited from their Algerian background
since the Algerian dialect is a mix of both and more.

3.3.3.2 SociaM edia | nfluencers

Social media influencers are the second subsidiary participants of the pessanth.

The participants of these category are known in Algeria through their famous pages or
their influence as public figures. Like in the other participants, the anonymity of this
category of participants is kept too, and thus their page names atitledeare kept
anonymous and nicknames are linked to their page type to present their pages and

interests as appears in Table 3.7.

Table 37: Demographic data on social media influencers

Participants Age Profession PageType Number of
Followers

Rapstar 21 Student Instagram personal 15.1K
music page

Thinker 28 Businessman Facebook creativity  5.6K
related page

Beauty- 26 Student Instagram beauty page 675K

creator

Comedian 27 Social media  Instagram comedy 190K

content creator page

Cook-chef 28 Engineer Instagram cooking 76K

page

As has been mentioned earlier, the participants in this category are all celebrities in
Algeria because of the large numbers following them. Also, | have selected
participants of different domains which have the ability to vary the findings of this

researb.
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3.3.3.3ShopRestaurant Owners

Shop or restaurant owners are partially the representatives of Algerian linguistic
landscape. In other words, their role is paramourletermining the Algerian street
landscape. As appears in Tabl®, 3ve shop andestaurant owners participated in this
researchbased on purposive homogeneous sampling, which means choosing
candidates based on specific shared criteria (Etikan, Musa & Alkassim, 2016). This
sampling method was selected because the aim of the reseancheterview shop

and restaurant owners who share similar traits or specific characteristics, such as

having English signs in their shops and restaurants.

Table 38: Demographic data of shop/restaurant owners

Participants Age Business type  Spoken languages

Salah 35 Perfume shop  Arabic, French, English
Nassim 28 Restaurant Arabic, French, English
Hicham 29 Watches shop  Arabic, French, English

The previous table demonstrates that in this category there are three participants who
can be considered young in terms of their ages. The participants undertake different
businesses; the first one is a perfume shop, the second is a restaurant fod fastifoo
soft drinks, and the third is a branded
languages, namely Arabic, French and English, which explains the use of English on
their businessesd fronts.

3.4 Data Collection Instruments

As mentioned beforethe study follows a mixed methods research design which
implies that both quantitative and qualitative data are to be included; therefore,

different research instruments and tools are required to achieve the aims of the
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research. To this end, a survey antkrview questions have been created. The
questions of these tools are fiteind materials because of the novelty of the research
which requires new questions to answer new circumstances. That quantitative data
were collected through the survey and dualitative data were obtained through the

I nterviews, researchero6s observations an:
reliability purposes, the survey was piloted.

3.4.1 Pilot Study

In the process of constructing the survey to be administered to the university students
to collect quantitative data for the research, a pilot study on the survey was
implemented. The pilot study was initiated because according to Teijlingen and
Hundley (D02), it is a form of préesting that checks the feasibility of studies. The
pilot survey was presented to Algerian university students,aviewv of themwere

part of the participants of the study, on the platform of Google Fsime it was not
possibé to manage who participates in the online platfdtmvas answered by 93
students on January 242020. After the analysis of this pilot survey, the survey
questions were adjusted and modified to answer the research questions and the final
survey wasreated on February $42020. An example of the modification involved
reformulating some survey questions into scale questions instead of ractigbe
guestions so the responses would be more accurate. The improved survey was
answered by 200 univergistudents (amongst were the students who participated in
the pilot survey).

3.4.2 The Quantitative Data Tool: The Survey

The survey has been designed by the researcher to fulfil the aims of the study. The
survey has five parts:

I. questions related to persal information (eight questions),
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il. questions related to presence of foreign languages in Algeria (five

guestions),

lii.  questions related to the smile revolution and the impact of other factors

on English language policy (ten questions),

iv.  future of English langage policy in Algeria (nine questions).

The questions of the survey vary in their nature and have-apded questions (two

questions), yes/no questions (two questions), scale questions (twelve questions), and

multiple-choice questions (sixteen questions)

Table 39: Components and question types of the survey

Survey section

Number of
section questions

Types and number of questions

Personal Information 08 Openended questions 02
Yes/no questions 01
Multiple-choice questions 05
Presence of Foreign 05 Scale questions 03

Languages in Algeria

Multiple-choice questions 02

Smile Revolution and 10
Other Factors Impact on
English Language Policy

Yes/no questions 01

Multiple-choice questions 03

Scale questions 06
Future of English 09 Multiple-choice questions 05
Language Policy in
Algeria Scale questions 04
Total number of questions 32

The of

types

English in the globalization process, current sociolinguistic situation, and the interest

guestions

w 2004 natioraladealofyy

t

in linguistic rights of minorities and allow to determine the beliefs, practices and

management to constitute the new English languageypaliAlgeria. The survey was
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initially written in English language, and then it was translated into Arabic so it can be
understood by all the participants of the survey. The translation was done using back
translation technique (Brislin, 1970). For thise researcher did the first translation
(from English to Arabic), and the back translation (from Arabic to English) was carried
out by an expert colleague working at the translation department of a university. This
technique was used to ensure the interabdity between the original survey and the

translated survey.

In order tofurther check the validity and reliability of the survey questions, the
researcher went through a process before their creation, during the submission and
after the data collection procedure. The process involved:
i.  creating tables of research questions and nragdhiem to the corresponding
survey items (questionnaire and interview questions) for each participant
category, so that it could be assured that all research questions would be
answered;
i. reviewing the questionsd format with
iii.  designing a ot study that have been answered by 93 participants on Google
Forms after the approval of the univel
iv.  reviewing the findings of the pilot study with the supervisor and the SPSS
expert;
V. revising the questions and submitting on Qedeprms; and

vi.  analyzing validity and reliability using SPSS program.

The following table (Table 3.10) summarizes the jularing and postlata collection

procedures.
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Table 310: Procedural steps of data collection

Procedural Step

Type of Step

Parties involved

Pre-Data Collection
Procedures

Creation of tables of
research questions and
survey guestions match

Researcher and supervisc

Review of the survey and
interviewquestions

SPSS expert

Design of pilot study

Universityos
Committee

During-Data Collection
Procedures

Review of pilot study
findings

Supervisor and SPSS
expert

Revision of survey

Researcher and supervisc

guestions
PostData Collection Analysis of validity and Researcher and SPSS
Procedures reliability expert

Update of research
guestions according to
findings

Researcher and supervisc

3.4.3 Qualitative Data Tools

On the qualitative phase, a collection of tools is used. We divide these tools into
qualitative tools and descriptive tools.

3.4.3.1 Descriptive Tools

The descriptive tools involve official and governmental documents, news reports,

social media publicatits and posts (Facebook and Instagram), and YouTube videos.

These tools will be used to provide descriptive data that can support the other

instruments and theoretical background of the study.

i. Official and governmental documents
The official documentsra the documents representing the educational laws assigned
by the Algerian government. These laws are related to the role and use of English in

the Algerian curriculum. On the other hand, the governmental documents are all the
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documents that the Algeriagovernment released as political decisions before and

after the smile revolution.

ii. News reports

The news reports that are used in the present research are both national and
international news reports. The focus of these reports is mainly on languages in
Algeria, political decisions, and Algerian governments' agreements with international

bodies on topics of language, business and education.

iii. Social media publications and posts

The social media publications and posts are divided into two groupsir3ihgroup
derives from the posts of the participants at the category of social media influencers.
The second group derives from known Facebook and Instagram pages in Algeria. The
content of these pages that the research was interested in is the Emglisggéa

content that the posts discussed or presented.

iv. YouTube videos

The YouTube videos used in the present study are related to English language in
Algerian context. In other words, they are the reports on the English language and on
linguistic and plitical decisions in Algeria, and Algerian politicians' speeches
discussing foreign languages or using foreign languages (French and English) in their
speech.

3.4.3.2 Qualitative Tools

The qualitative tools involve the researcher's observation and auerdesigned by

the researcher.
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I. Observation

The type of observation used in the current study is unstructured observation. This type
of observation was selected because there was Roefireed plan of observation
(Given 2008, but it was naturally aulucted to describe the smile revolution events
that were taking place during the research process. The observation relied on following
daily news, live broadcastings from the smile revolution, and the use of English in

protest placards and in linguistemidscape.

ii. Interviews

Theresearchusedsemit r uct ured i nterviews that were
four aspects of status of foreign languages. These aspects are: 1) the communicative
purpose that the foreign language serves regarding itss;s@tuhe role of this
language (medium of instruction or lingua franca); 3) the determination of the
language role as immigrant or ethnic minority language; and 4) the extent to which its
promotion can impact linguistic rights. The four previous aspeets wnmplemented

in the design of some research questions (especially those related to English language
status). The remaining questions were designed to address smile revolution and other
domains impact on language policy. The interview method was selestadse of its
function in adding deeper and broader understandings about social circumstances and
human behaviour (Hancock, Ockleford & Windridge, 2009), which is crucial to our

socialinguistic theoretical perception.

To collect data from different stakolders in order to address the research questions,
five sets of interviews were constructed: one set for the university students, the second
for the university teachers, the third for social media influencers, the fourth for

Algerian diaspora in differénforeign countries, and the fifth for shop/restaurant
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owners. Each interview lasted 15 to 30 minutes and the interviews were conducted in
English language or Arabic language (upon the preference on the interviewee); when
Arabic language was used by th&enviewee, the transcribed text was then translated

into English by an expert translator.

Table 311: Research information on the interviews

Interview Type Interview sections Number of Duration of
questions interview

University Background 03 15-30 minutes
Students' Interview Questions

Foreign Language 18

Policy Questions
University Background 03 15-30 minutes
Teachers' Questions
Interview Foreign Language 13

Policy Questions
Diaspora Interview Background 05 1520 minutes

Questions

Use of English 11

Questions
Social Media Background 07 15-30 minutes
influencers' Questions
Interview English on Social 15

MediaQuestions
Shop/Restaurant Background 07 1517 minutes
Owners Interview  Questions

Use of English in 08

Business and Streei

Landscape

Questions

3.4.4 Validity and Reliability of Data Collection Instruments
The validity and reliability of the quantitative research tool (i.e., the survey) was
checked through SPSS analysis. However, different measures were taken to check the

validity and reliability of the qualitative data.
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For the quantitative research toohe researcher determined the dependent and
independent variables so that the significance values would be observed through
connection using OPedli denddbcaoanr alsateisend hat
The latter is determined through the cduselationship between the independent
variables and the dependent variable. The current study started with the intention of
having two independent variables; the first is $trele revolution and the second is

the factors (linguistic landscape, English culture, globalization, business prospects,
fragile educational system and interest in scientific research). However, the findings
revealed that these are not the only variables tfedtahe political decisions and the
future decisions of Algerians. The variables that appeared to have major effect, in
addition to thesmile revolution and other factors, are French language interference and
positive perceptions towards English. On tligeo hand, the dependent variables are
langue policy change and undertaken political decisions, and future areas of English
in Algeria. The statistical analysis of quantitative data aimed to find a causal
connection between these variables. The correlaigmificance was obtained through
Pearson correlation at the 0.01 leveltgRed) for high significance and at the 0.05

level (2tailed) for slighter significance.

Pearson correlation and sigtétled were calculated at r (200) = .43 0.01 or 0.05.
Theanalysis revealed that there was a significant relation betweamifleeevolution

and 1) attitudes towards English language, 2) Algerian universities development and
3) future of English in the Algerian society by .2243 and.001< 0.0, .244<.43d
.000<0.01, and .210<.43 and .003<0.01, respectively. Also, there was a significant
connection between French interference and policy change and the future of English

in the Algerian society by .191<.43 an@07<0.01 and .187<.43 and .008<0.01,
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respectiely. Additionally, attitudes towards English showed considerable relationship
with all the variables; however, the remarkable finding is that there was a relation
between thesmile revolution and these attitudes that have a hand in policy change.
The lastindependent variable, that is the other factors, appeared to have slight relation
with the development of Algerian universities at .161<.43 and .022<0.05, but it does
not have impact on the political decisions that were undertaken by the Algerian

governmehafter thesmile revolution protests as appears in Table 3.12.

Table 312: Pearson correlation for validity

Variables SR FI AE OF PC FES
Smile Revolution b b 227" b b b
(SR) .001

French Interference b b b b 1917 b
(FI) .007

Attitudes towards b b b b 142 -.213**
English (AE) .044 0.02
Other Factors (OF) b b b b b b
Policy Change (PC) b b b b b b
Future of Englishin b b b b b b
Schools (FES)

Future of EFL in b b .300" b b b
Universities (FEU) .000

Future ofEnglishas b b 273" b 226" b
Medium of .000 0.01
Instruction (EMI)

English for 244" b .348" 161 b b
Uni versi t .000 .000 -.022

Development (EUD)

Future of Englishin .210°  .187" 246" b b b
Algerian Society .003 .008 .000

(FEAS)

** Correlation is significant at the 0.01 leveltgled).
*, Correlation is significant at the 0.05 leveti@led).

The reliability of the survey was calculated using Cronbach's Alpha which in total
appeared to be gr eat er70)ofliotainl3 itemPas dpieare n b a c

in Table 3.13The items that appear on the table are the variables and the items related
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tothemThe value of Cr onr@deimonsrates thatthasumey . 71

items and their findings are reliable.

Table 313: Reliability of survey items
Reliability Statistics

Cronbach's Alpha Cronbach's Alpha Based N of Items
on Standardized Iltems
711 717 13

Variables SD M Cronbach Alpha
Attitudes of EFL .826 4.47 .688
Smilerevolution .987 3.88 723
Other factors .850 3.46 707
French interference .936 2.40 .704
Policy change .800 3.55 .700
Perceptions about 1.103 3.19 .696
policy change
Perceptions on 1.052 3.17 .683
policy change
Acceptance of 1.181 3.61 674
policy changes
Future of English 1.130 3.14 .695
as medium of
instruction
Future of English .676 4.58 .696
in tertiary level
Future of English .755 4.45 .678
in universities
Future of English 918 3.92 673
in society
Future of English .838 3.96 .701

in Algerian society

As for the interview questions, it is commonly known in naturalistic approach research
t hat validity, Aunl i ke [ 1 n] guantitativ
prediction, and generalization of findings, [however], qualitative researchers seek

instead i1l luminati on, understanding, and
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1997, p. 48). Therefore, the validity of the interview questions can be determined by

the degree to which they provide under st

In addition to the variety of participants, construct validity was addressed by using
different research tools (i.e., questionnaires, interviews, documentation analysis and
social media sources analysis). This variety in its first half provides the quaatitat
aspect of the research and in its second half has an exploratory research nature which
can be presented in the qualitative data due to the novelty of the research topic. Further
details about the issues related to qualitative data are provided adl tbietleis chapter

(under 3.8).

3.5 Data Collection Procedures

This section provides detailed explanation on data collection procedures. It includes
information on when and how each of the abmantioned data collection instruments
were administered. Treibsections below appear in their actual administration order.
3.5.1 Qualitative Data Collection

The qualitative data is divided into descriptive and qualitative tools. The collection of
descriptive data (official and governmental documents, news regodgl media
publications and posts, and YouTube videos) along with the unstructured observation
started on 21 July 2018 (before the SR events) and continuet! fmié 2020 (after

the SR events). The official documents were collected from official websites of
universities and from a previous colleague (i.e., department head) who was generous
to share the official curriculum documents at the faculty of enginedrinegother data

were collected after daily and thorough analysis of social media and news content and
filtering data according to the scope of the research. On the other hand, the interviews

were officially created (after corrections) between November 26dMay 2020. The
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interviews were conducted on online platforms (Microsoft Teams and Yaaento
Covid-19 pandemic procedures between February 2020 and September 2020. After
transcribing the interviews, they were sent to the participantswiaileto chek the
accuracy of the written version as compared to their spoken one, a procedure known
as Omember checkingd as a validity strat
3.5.2 Quantitative Data Collection

The guantitative data is represented in the survey administeraed/&rgity students.

The final survey format that was administered on Februdfy2020 was a result of a

pilot survey (that was administered January 2020). The survey was uploaded on
Google Forms and was answered by the students on the same platfostudemts
signed their digital consent that appeared on the main page of the survey link as a
condition to proceed to the survey questions. The survey could reach the students
thanks to their university teachers who were contacted by the researcher mtperso
request the distribution of the survey link to their classes. The accessibility to the
survey on Google Forms platform was limited after one month of its administration

and reaching the desired number of participants.
3.6 Data AnalysisProcedures

The results of the survey and interviews were analyzed using different methods of
analysis. SPSS program (Version 27) was used to analyze the data collected from the
survey. The type of statistics attained were descriptive data, cross tabstatistics,

frequency statistics, and group statistics.

The interviews, on the other hand, were analyzed using inductive thematic analysis
(Braun & Clarke, 2006), which is a very popular and flexible method in qualitative

research. This analysis methodderlies creating main themes derived from the
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research gquestions®é scope and seek-data |
i tems, along with objective analysis in
to analyze thematically, the esscher followed the sigtep process of inductive

thematic analysis that was initially developed by Braun and Clarke (2006). The process

underlies six steps to analyzing qualitative data as Figdrea&ifies:

Step5:

Stepl: Step2: Step3: Step4:

: Main themes Stepé:

Data Initial codes Data sorting Themes and Report
familiarization generated reviewed subthemes produced
named

Figure 34: Six-step process of inductive thematic analysis (Braun & Clarke,)2006

As the first step of the process, the collected data was transcribed, and then were read
and reread thoroughly to generate initial ideas. The second step involved taking notes
on texs and highlighting the patterns that helped to create the initial themes by finding
relations and connections (as in Figure 3.5). Afterwards, the data was sorted into codes
that generated the main themes and subthemes which were reviewed at step 4 and
confirmed at step 5 (as in Figure 3.6). The sixth step was the last step which provided

understanding to the model used and applied to be presented.
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P: rejection of the French interference in Algeria existed long before el hirak, during it and
after it, so it is not only because of el hirak that we rejected it, el hirak just revealed this
orientation against the French domination in Algeria and it was clear that the Algerians
refused that the Algerian government as the ex-colony of France is still economically
attached to France or in any other way, so yeah, we protested against it.

P: in my opinion the main aim was to get rid of the French dependency and also to
make it easier for abroad countries understand our demands, it would be easier to
recognize our situation for them because English is a worldwide language.

P: no I don’t think something like this can happen in one year or two although there is
strong acceptance among people to make this change.

Figure 35: Text highlight for finding patterns and themes

CODES
Beliefs about Attitudes SR and socio- Future of
foreign towards linguistic English
languages language situation
policy
¥ 3 - ¥ ¥ ¥ ¥ -
THEMES
v v [3 ¥ v L] - -
™ I
French Attitudes Participation Educational
language toward and reasons future
politicians of SR
A
English Attitud Enalish ) . i
language itudes nglis Linguistic
towards Language and socio-
new practices cultural
decisions future

| SUBTHEMES

~

Rejection of
French

Distrust Political English at
reasons universities

English at
schools

Social
reasons

Satisfaction

Importance
of English

Code-
switching

Economic
reasons

Hope

Domains of
development

QUL
At

Domains of
English use

Figure 36: Codes, themes and subthemes of the qualitative data (Interviews)
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The last figure (Figure 3.6) describes the codes that generated the themes and
subthemes used to analyze and categorize the interview data. The researcher found out
that there are codes that were repeatedly addressed in the interview data. These codes
are related to the beliefs about foreign languages, the attitudes towards foreign
languages, the SR and the sociolinguistic situation in Algeria, and the future of English

in Algeria. The codes as starting point generated themes on the discussed foreign
languaes (French and English), the attitudes towards politicians and towards new
governmental decisions, the reasons behind SR participation and the practices of

English language, and the areas of the future of English language.

With these themes, the data weategorized into subthemes that discussed the
rejection of French language and the importance of English language, the distrust in
politicians, the satisfaction with the new decisions and the hope in applying these
decisions. The subthemes also includethdelated to the educational, social and
economic reasons of protests, the domains of English use, and the future of English at
universities and schools (the future that involves the use ofswttiehing of English

and Arabic combination, and the donsmithat would develop after the spread of

English in Algeria).

It must be highlighted that these codes, thearessubthemes model (in Figure 3.6)

was applied on the analysis of all five interviews administered to the five categories of
participants. Before establishing the final version of codes, themes and subthemes, the
researcher engaged in an intercoder ageze (Creswell, 2014) with another
colleague in the field. To illustrate, the researcher first analyzed the transcripts of the
interviews and created codes, themes and subthemes. Then, the researcher handed the

interview data to another colleague who cedabther codes that were not very
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different from the ones of the researcher. After discussing the codes, themes and
subthemes, both the researcher and the collezaper agreed on the final codes,
themes and subthemes that were presented in Figure &@robess of interceding

was undertaken to guarantee the reliability of findings. On the other hand, the other
qualitative tools such as official documents and social media pictures and videos were
analyzed by the researcher by projecting their contetihenlesigned themes of the
research to answer the research questions as an additional proof to the survey and

interview data.
3.7 Ethical Considerations

The ethical procedures are the process of giving credibility to research. For that reason,

two consentorms were sent to two Algerian universities (Batna University and Biskra
University). The consent forms were approved and signed by the representatives of the

two institutions. In addition to these legal procedures, the survey and five interview
sets,adng with six consent forms were submi:t
and evaluation. The Ethics Committee as
approved it within a period of three weesk
was posted onl@ on Google Forms to pilot the stufty feasibility-check purposes

(Porta, 2008); in other words, to check if the intended research aims can be answered
through the surveyAfter the analysis of the pilot survey, the survey questions were
adjusted and mafied to answer the research questions and the final swwasy

administered.

As for the ethical procedures related to the data collection ptiessurvey (along
with the consent form) was sent through email to university teachers (in Hadj Lakhder

University and Mohamed Khider University) who in return distributed the survey to
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their students in class and collected their signed consents. Another data collection
phase was the online phase in which the survey was published online on Google Forms
andsenttd he studentsd Facebook groups in Al
At this stage, the students were asked to provide their online signature as
demonstration of consent for publishing their answers and their email addresses if they

wish to be contaed for an interview at a later time of their convenience.

3.8 Issues Related to Credibility, Validity and Reliability

The present study followed some measures related to credibility, validity and
reliability to ensure the trustworthiness of the final figh. These measures are
related to triangulationgonsent, confidentiality, anonymignd risk of harm, baek
translation, intercoder agreement, member checking and peer debriefing.

3.8.1 Triangulation

Since the current study follows the mixed methodestarch, the result of that would

be a large range of data that needs to be triangulated. Therefore, the research uses a
triangulation method because of its importance in assuring the validity of the research
and in using different methods to answer tame topic with different categories of
participants to permit for 0 cHKooexanpleser i f i
the themes related to beliefs were compared across different participants to find that
all the beliefs were on the same direction.

3.8.2 Consent, Confidentiality, Anonymity, and Risk of Harm

Sim and Waterfield (2019) highlight that there are three usual issues in qualitative
research, which are consent, confidentiality, anonymity and risk of harm. In order to
ensure that these issussre carefully observed at all stages of the study, necessary
steps were followed. At the interview phase, all the participants were sent through an

email an interview consent form that explained the purpose of the research and
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introduced them to the reseh topic two days prior to their online interview. The
consent forms were signed and sent back through email again. After obtaining their
participation approval, the researcher asked if the participants would want to ask about
something related to the esgch before the interview started and ensured that the

i nterviewees were | ocated in a calm and
Oparticipant biasdé (i.e., any uncomfort.
answers to be heard by othérging an interview which may cause them harm). The
interview sessions were conducted in #i@ghree rounds each day; in other words,
each round had two to three participants, so the researcher did not fall in what is known
as Or esear ch eansthatthe eseércher wduld cohhava the same energy
for all interviews which may cause asking questions with less attention or formulation.

It must be also highlighted that the identities of all participants from different
categories (university studes, university teachers, diaspora, social media influencers
and shop/restaurant owners) were kept anonymous. In the same regard, anonymity of
all categories of participants was ensured by providing nicknareegpseudonyms)

or hyphenated numbensext to the category of participant (e.g., Stuelerdand
Teachetl).

3.8.3 Back Translation

Back translation isthe first linguistic quality control technigliéSon, 2018, p. 89) in
research. Therefore, to ensure the quality of the research, the ressangie support

from an expert in translation, a university teacher in text translation. After the
researcher did the initial text translation (from English to Arabic), the translation
expert was invited to conduct back translation (from Arabic to Englshthe

translated texts to guarantee the quality of translation.
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3.8.4 Intercoder Agreement (Cros<Checking)

Intercoder agreement is "when two or more coders agree on codes used for the same
passages in the text" (Creswell, 2014, p. 292). Imptheent research, the researcher

did the first coding, and then invited another colleague in the field to conduct the same
process on the same passages. After both coding analyses, the researcher and the
colleague in the field came to the final codes thate used for the analysis of the
interviews data.

3.8.5 Member Checking

Creswell (2014) highlights that there are different procedures to undertake in
qualitative research that would confirm the accuracy of research findings, amongst is
member checking. ®mber checking is a procedure that that underlies involving the
interviewed participants in analyzing and confirming the research findings (Byrne,
2001). In the present research, member checking was undertaken after obtaining the
transcription of the intetews. The transcribed data was sent to the participants (via
email) to seek their confirmation and further clarification in areas of ambiguity. The
returned responses showed that there were very minor modifications in the wording of
some sentences whickddhot alter at all the meaning of the intended message.

3.8.6 Peer Debriefing

As an addition to validity, peer debriefing was undertaken to confirm the accuracy of
the qualitative study. Creswell (2014) confirms that a peer debriefer has the ability of
reviewing and asking questions about the qualitative study. In the context of the
present research, the deep debriefers were the two jury members in the thesis
monitoring committee at the university where the study was supervised and another
university teaber from Biskra University, Algeria. These three debriefers asked

guestions about the qualitative study and advised on areas of improvement in it.
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3.9 Role of the Researcher

The role of the researcher in qualitative research entails a need to idenhsr his
personal values, assumptions and biases at the outset of the study (Creswell, 2014, p.
256). In the present study, the researcher relied on her personal experiences to describe
the linguistic landscape in Algeria and to reflect on the use of Englishfferent
domains (such as social media and education) in Algeria. Also, the researcher was a
university teacher at two Algerian universities (Setif University and Batna University)

for three years, so this permitted her to have knowledge and famiiathityhe nature

of Algerian university students and teachers and helped her in interpreting the data.
Additionally, being an Algerian youth who witnessed different governments in
practice since the 1990s and being a previous university student who legie e

with different university teachers (of different ages) in an Algerian university allowed
the researcher to develop understandings related to the political struggles and the way
they affected linguistic decisions as well as the nature of Algeriarrgities, the way

they function, and the hurdles caused by the older generation to develop the presence

of English in Algerian universities.

These experiences and their resultimglerstandingsould bring certain biases to the
research despite the simeattempts of objectivity. However, the procedures that were
undertaken (such as member checking, peer debriefing and intercoder agreement) are
expected to minimize the bias effect of experiences and assumptions

3.10 Summary

This chapter presented thesearch design of the study and provided detailed
information of the context, participants of the study, data collection and data analysis

procedures, along with the ethical considerations iasdes related to credibility,
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validity and reliability Also,the role of the researcher was explained at the end of the
chapter.The following chapter displays the results of the data analysis in relation to

the research questions.
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Chapter 4

RESULTS AND FINDINGS

This chapter presents the results and the findings of the research in response to the
research questions, which include the beliefs and national ideology about foreign
languages in Algeria; the practices of English and the globalization process; the
manageent of language by Algerian policy makers and a view into the sociolinguistic
situation in Algeria; and an insight into the future of English in Algeria from the

perspective of different participants.
4.1 Beliefs and National Ideology in Algeria

Since he beginning of the third millennium, Algeria is reformulating its national
ideologies and beliefs, whether they are political, social, cultural or linguistic. This
reformulation appears to be a result of the emergence of a new generation that aspires
for development, prosperity and wékking. These aspirations were interpreted into
beliefs that guide Algerians and policies and are majorly related to French language,
English language status and importance of English to Algerians. This section answers
thei rst research question of the study: A\
Algerians on foreign languages that triggered the change symptoms in foreign
language policy in Algeria?".

4.1.1 Beliefs on French Language in Algeria

Algeria, as has been mentioned on earlier chapters, is a past colony of France;

therefore, the country inherited not only its left remains, but also its language.
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Currently, after more than fifty years of its independence, it became inevitable to

update tle knowledge on beliefs of Algerians on French language presence in Algeria.

To collect beliefs on French | anguage, 20
area is French | anguage more dominating

foreignlamaguage policy of Al gerian government
Al geria is over after the smile revoluti
on Table 4.1.

Table 41: Research areas on beliefs about French lajegua

Survey questions Research area
In which area is French language mor o Beliefs on areas of French langua
dominating in Algeria? domination.
What do you think about the foreign | o Beliefs on government policy
language policy of Algerian towards French language.
government?
The French interference in Algeriais | o Beliefs on French interference afte
over after the smile revolution protests the smile revolution.
| strongly agree, | agree, undecided, |
disagree, | strongly disagree.

The findingsrelated to these questions are presented below referring to the reflections

from the studentsnterviews.

i) Beliefs on areas of French language domination

The university students were asked the ¢
more dominatingn Al geri a?0 and were given nine 0]
business, national press, television and radio, official national-amriance exams,

social media, policy, all the above, none of the above, and other) to select from. The
findings revaled that 61% of a total number of 200 students selected all the above to

answer this question which shows that the majority believes that French language, up
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to this date, is still dominating in all the domains that were provided. Table 4.2
provides the dtailed distribution of Frenelominated areas that student participants

selected.

Table 42: French domination selected areas

French domination areas
Areas Frequency Percentage
Education 27 13.5%
Oil industry andousiness 7 3.5%
National press, television and radio 6 3.0%
Official national work entrance exams 10 5.0%
Social media 5 2.5%
Policy 6 3.0%
All the above 122 61.0%
None of the above 10 5.0%
Other 7 3.5%
Total 200 100%

These numbers amterpreted into the following diagram to create a visual illustration

of the areas of French language domination areas.

French domination areas

Other

None of the above
All the above
PoliCy

Social media g

Official national work-entrance exams gy
National press, television and radiQg,
Oil industry and business g

Education

0 20 40 60 80 100 120 140

m 200

Figure 41: French domination areas
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As Figure 4.1 illustrates, the majorityafiversity students think that French language
is dominating in all the areas presented. This finding can be considered logical as
Algeria continued to keep its ties with France in all levels since its independence.
However, some students think there amere other domains where French is
dominating such as medical field, management, and public administrations. The latter
have been commented on thoroughly by a student who stated that:
A | think the usage of French i s mo I
extracting official papers or legalizing personal papers, or to be more precise

in dealing with the Algerian administration, especially in Courthouse and
what's known as Hot el de Villeo (uni

In his statement, thaniversity student describes the use of French as being more
frequent in other two domains, administration of municipalities (which he calls Hotel
de Ville in French) and law and courthouses. To sum up, all these findings show that
French is a language theepresents the Algerian society in all its domains which

makes it difficult and resistant to replacement or change.

i) Beliefs on government policy towards French language

The university students were asked about their opinion ogthes er nment 6 s p
towards foreign languages by selecting among three options: 1) it gives more rights of
presence and use to French; 2) it gives more rights of presence and use to English; and

3) it gives equal rights of presence and use to French agiasliEnThis question was

asked to assess the beliefs of Algerians on their government preference of and privilege

to foreign languages. The findings as appears on Table 4.3 demonstrate that 96.5% of
participants think the government privileges French, avhib% and 2% think that it

gives more rights to English and equal rights to both languages, respectively.
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Table 43: Beliefs on government preferences of foreign languages

Options Frequency Percentage
French 193 96.5%
English 3 1.5%

Equal 4 2.0%

The previous values on Table4re interpreted into the following chart:

= French
= English
Equal

Figure 42: Beliefs on government preferences of foreign languages

With these findings, the researcher was curadusut the specificity of 1.5% and 2%
participants that considered English as having more rights or equal rights as French.
As Table 4.4 illustrates, these participants were found to belong to the youngest group
of participants. The young age of particigaoan be explained in multiple ways: 1)
they have less followap of political decisions (which will be discussed in later points

in details); and 2) they have more exposure to English because of English culture and

social media.
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Table 44: Relationship between age and beliefs on government preferences

Government preference Total
French English Equal
Age | 17-20 16 1 0 17
21-24 60 2 2 64
25-27 40 0 1 41
28-30 28 0 1 29
31+ 49 0 0 49
Total 193 3 4 200

In summary, the Algerian government is believed to privilege French language by the
majority of Algerian students. However, very few students think that it gives English

more rights or equal rights as to French language.

iif) Beliefs on French interference after the smile revolution

After the smile revolution, French language showed signs of rattegaspecially after

the governmentodos decisions and statemeni
respect, the students were asked to refl
i n Algeria is over after t henasgudleloE5 revol
options: | strongly agree (5), | agree (4), undecided (3), | disagree (2) and | strongly
disagree (1). The findings show that the mean of answers is 2.41 with standard

deviation of .936 as the following table (Table 4.5) demonstrates:

Table4 5: Beliefs onFrench interference

N Minimum Maximum Mean Std.
Deviation
French 200 1 5 2.41 .936
interference
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The mean 2.4 3 explains that the majority @nswers disagree or are undecided
about the end of French interference in Algeria. A distribution of responses is

thoroughly detailed in Table 4.6:

Table 46: Beliefs on the end of French interference

French interference end Frequency Percent
| strongly disagree 37 18.5
| disagree 66 33.0
Undecided 81 40.5
| agree 11 5.5
| strongly agree 5 2.5

The uncertainty and disagreement that Freimtérference is over after the smile
revolution can be explained by these examples from the interviews:

ResearcheDid you protest against the French interference and domination

in Algeria?

ParticipantY eah, it was one of the demands and of course we against

the massive use of French language especially the university |
study in, French is the only medium of instruction and obviously
the government responded to these demands and set some
decisions related to implementing English in Algerian
universites in the future. For example, in our university they
changed the signboard of its main gate by changing the name of
the faculty that was in French and became written in English.

Researchemdo you think that the French language domination came to an

endafter the smile revolution?

Participantit somehow did, but it didnot

capital we use French in our daily dialogues and of course this
canodt end overnight, but the c

23)

From the feeldack of student 1, it can be understood that people protested against the
domination and interference of France in Algeria, among other reasons. Consequently,
French language is seen as an entity of French inheritance in the country, but the

student thinkshat it cannot end overnight because of its use for social communication.
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Another student (Student 4) agrees with student 1 and states that French interference

in Algeria gets to his nerves in answering the question about protesting against French

interfe r

ence in Algeria. The student also st

can happen in one year or two although there is strong acceptance among people to

ma k e

this changeo in answering the quest.

Within the same scope, student 4 argues that the rejection of French interference

existed before the smile revolution (hirak) and stated that:

AfRej ection of the French interferenc:
during it and after it, so it is not gnbecause of el hirak that we rejected it,

el hirak just revealed this orientation against the French domination in
Algeria and it was clear that the Algerians refused that the Algerian
government as the eolony of France is still economically attached t
France or in any other way, so yeah v
26)

The same student adds:

AWe candét really say that it finishe
culture that came with the previous generations. The new generation
howewer has a new culture that is English, so you can see there are two
cultures clashing presented by two different generations in Algeria. We as

the 19906s generati on, we are in the
culture, nor English nor Arabic because wed at the time in an era of

problems since our main concern was to stay alive. However, this new
generation that grew up with availability of TV, Facebook and other things

has English culture é (thinks) or 1|e
theyr¢ ect French | anguage and thatoés wl
or high or mi ddl e school s, even in

(Student 4, age: 26)

In his statements, student 4 explains that the Algerian government has political and

economic ties with France that benefit France and that the Algerians do not accept.

The same student discussed the clash of three generations; the old generation that has

French culture, the 199006s generation th
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and the new generation that admires English and is interested in learning it at all

educational levels.

A very different opinion was adopted by student 7 who statechéhdid not protest

against French interference, thought it will not end, and considered it as a privilege

because it allows Algerians to be multilingual, as he explains below:

iNo, it di dnot and I think it i s i
replace French with English, why not talk positively! Why not to keep
French and add English to it. We should be proud that we speak French,
English and Arabi c. This should be
administrations use French and its archive arekfdre in French, it is
impossible to get rid of it. We can add English yes, but to eliminate French

i mpossi bled (Student 7, age: 23)

From these previous statements, it can be depicted that the students chose to be

undecided or in disagreement that thenEkeinterference in Algeria, including its

linguistic presence in French language, is over after the smile revolution because of

the presence of these factors:

o

French language domination may not end because it is part of the Algerian
culture.

French languge domination may end after few years of planning that the smile
revolution started.

French language is a privilege to Algerians because it permits them to be
bilingual.

The new generation have the capacity of ending French domination and of

starting a neviEnglish spread.
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The calls to end French domination existed long ago as student 4 stated. The following
picture deals with the French domination issue and was shared by an Algerian

journalist named Zoubir Fadel.

%o

8%  19%

Splin_ple#

el i il
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Figure 43: Sample of rejection of French domination on social media

The previous picture is written in Arabi
a statement that says Ano for thetddamionat
and in red Al et French | anguage rusto. T
no with a drawing illustrating two people speaking in Algeria, instead of French. As it

can be seen, the Instagram followers of the journalist, Mr. Zoubir Faded| by 81%

for speaking in Algerian dialect by disregarding French interference. This picture was

just one example of plenty that can be seen on social media in rejection of French

domination and interference.
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4.1.2 Beliefs on English Language Status Plaimy

English language status in Algeria has been a subject of debate by the end of 1990s,
but since then, there had been no attempts by the Algerian government to improve its
status despite the calls of Algerians on social media platforms as can be $lkeen on

following picture:

Lambiance a ['Algérienne
ins + %

P9 13550 858 Oyl
P 9e asilaitll panys
el G811 s 4!

d=ily 3ysall 4>y
Ao [ e cdlg

Q07 210 94 Comments

Like Comment Share
O - >

Figure 44: Example of demands on improving English status on social media

The picture was published on the Al geri an
seeking opinions on the statemeint her e i s an 1idea that r
officializing the status of English instead of the French dead language, honestly the
idea is great. Are you for or against?o
French language and very positive opitsdo improve the status of English language

in Algeria.
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In order to scientifically assess the beliefs of Algerians on the current status of English
in Algeria, the teachers were interviewed to provide their beliefs about the status that

English holds in Ageria as a second foreign language as the following table illustrates:

Table 47: Research area for teacher interview on beliefs

Interview question for teachers Research area
How would you describe the status|  Beliefs on the current status
English as aecond foreign language English in Algeria as second foreig
Algeria? language.

4.1.2.1 Beliefs on theCurrent Status of English in Algeria asSecond Foreign

Language from theUniversity Te a ¢ h lRersgeétive

In their response to these questions, some examples have been selected to provide
university teachersd opinions. For i nst e
reason why English still holds the second position after French and believes that the
policy makers hve the power to change this position by teaching English to students

and administrators. Teacher 2 states that:

Al think second | anguage [French | an
historical relation and historical things all related to French trp@amd we
couldnét defend our policy for the |

to do it as the first language and the English was the third. Actually, | think
Algeria must increase this language firstly in the schools and secondly for
the staff adrmistrations. | think this is the way by which we can increase

our English, but I think it must be restored and established inside of Algeria
instead of any administration, but
(Teacher 4, age: 28)

Another teacher thatofds an administrative position in addition to the teaching
position comments on the status of English as follows:

AVery weak, but nowadays itds gettin
the politics, but from the students. | will give you an example at Biskra
University, nowadays the biggest dep
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more and more people are studying EstgliPreviously it was French so

now itds the reverse and the wuniver
teachers during the two | ast years &
year it was around 11 positions for

than 50 percent of the total positions opened at Biskra university were for
English. o0 (Teacher 3, age: 30)

Teacher 3 provides a factual anecdote on the recruitment procedure at Biskra
University where English language teachers constitute 50% of thegiotaitment for

all domains due to an increase in the demand in the English language department that
receives high numbers of students. However, the same teacher thinks that the status of
English is weak even if there is a bottam demand. Similar to teler 3, teacher 4
states that: Ait mu st be changed. They

|l anguageo, which shows very positive opi |

The previous opinions were by the young university teachers. However, the opinions
of older teachers that received French medium education were inquired, as well. For
instance, teacher 20 states that:
AThe status of English! Okay, | wil!/l
should have better position than it is now in Algeria espediadifyour kids
are interested more in this language, but for us as university professors, it
would be very difficult to get rid of the French language. | mean | studied

everything in French, | teach in French, switching to English would be very
difficult, but t he new generation needs it m

I n teacher 200s statement , 0o n echasgaoh s ens .
linguistic beliefs and practicesn Algeria. The teacher was forthright about his
situation if English becomes mopeivileged in Algeria. However, he stated that the

present reality imposes English because the new generation is more interested in
English. Opposite to this tolerant attitude, teacher 14 (60 years old) had very strong

opinions about English and stated th : Ait 1s in i1ts right po
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to change when Algerians use it in their daily lives. We have history with this language
and it wondét changeo. The teacher was | at
English more than Frencwh at do you think about thato
can |like it and wuse it, but there is no
from teacher 1406s opinion, English | angu

its use in daily soial contexts.

The beliefs of university teachers on the current status of English language in Algeria
as the second foreign language are divided into two groups:

1) The first group is the new generation teachers who believe that the current
status of Englislas second foreign language in Algeria is weak and should be
changed by considering some procedures like developing its use in schools and
administrations.

2) The second group is the older generation who received Freadium
education and who are found urtegn about the necessity of changing its
status even if the new generation appears to be more interested in English
language. Their uncertainty strikes from the fear of implementing English in
universities as the medium of instruction, especially thattlsed French as a

means during all their teaching career.

The previous beliefs were seen from t he
necessary to address the studentso6é belief
they were asked some surveydainterview questions to meet that purpose as the

following table demonstrates:
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Table48:Research areas on studentsd beliefs
Surveyl/interview questions Research area

How would you consider the curre| § Beliefs on the current statusf
status of English language in Algerig English language.

4.1.2.2 Beliefs on theCurrent Status of English Language from theSt udent s 6
Perspective
As the university teachers shared their opinions on the current statasglish
language in Algeria, the university students were beseeched to answer the interview
guestion AHow would you consider the curr
The answers to this question varied but were all in favour of Englishdgegiror
instance, student 8 described the status of English language as the second foreign
| anguage as Onot faird and provided an
because itdéds number one in the woirtidesand
In her statement, student 8 attributed the low rank of Algerian universities to the
current status of English in Algeria. Within the same perspective, student 3 used the
expression O0must be reconsi der efnglish o con-
However, student 2 preferred to discuss the necessity for changing its status by
reflecting on his experiences with his peers:
| think people are more aware now about the importance of English as a
second language and there is a lot of acceptammang them, so they are
trying to | earn. I see many peop

| e
exampleé and hopefully we are on thi
second language instead of French (Student 2, age: 24)

On the other hand, there were opiniohattconsidered the current status of English
| anguage as o6normal 6 due to the past his
necessity for smooth change to avoid protests from French language supporters and

accredited the role of TV channels on chagghe linguistic map in Algeria.
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| think it is normal to be the second foreign language because we are a past
French colony, but when it comes to logic it is not normal. But in Algeria,
numbers donot matteré first or secor
labels, there would be protests from French bodies in Algeria like some
teachers and students like the case with Berber language whose
representatives always protesting, so Algeria avoids numbers to silent the
international interference while it develodsnglish in schools and
universities and we dondét forget tha

English since their childhood becaus:
kids and Toyor Aljanna where they teach English, no one is teaching them
Frenchat t hat age. l'tds a matter of ti mi

its right position. (Student 10, age: 25)

Anot her student mini mized the status of E

a big position in Algeria. Youth obsessed withcompudenrsd s ongs t hat 6s i

n

t

his statement, English was reported

with computers and English songs; therefore, it does not have a position in Algeria.

On the other hand, student 9 conditioned the developofeEnglish language status

by considering a longerm status planning and stated that:

It is a whole process. The culture of people should change from francophone
to Anglophone. There should be developmental programs in all educational
| ev el s .be ¢aby fowa unidetsity teacher who studied all his life in

French to switch to English. It needs at least 10 years. (Student 9, age: 24)

The previous statement also considers the need to provide developmental programs in

order to develop the universiye acher sé6 ability of using

settings. It also discusses the semidtural nature of the Algerian society that should

switch from French to English if an improvement on the status of English is to be

taken.

n

addi ti ond ttce ascthiedesndt shbéeelamef s, the Al ger

give an eagkeye view on the current status of English in Algeria especially that they
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all live in native countries of English or countries where it is the second language. The

question and resech area are presented in the following table:

Table 49: Research area of diaspora on beliefs about current status of English
language
Interview gquestion Research area
What do you think about the status of| 9 Beliefs on the current status of
English as theecond foreign language English language in Algeria
in Algeria?

4.1.2.3 Beliefs on theCurrent Status of English Language in Algeria from

Algerian Diaspora Perspective

The Algerian diaspora as has been discussed earBethbaability of providing an

eagle eye view on the status of English language in Algeria as they can see its

usefulness in the countries they live in. For instance, Anwar from China thinks that the

current status of Engl ibschuset s doi ng Al ger |
itds putting us back again instead c
know 80 percent of the publications

written and published in English and 20 percent is not for French, it is for
all of the other languasp together, so | think French is only spoken by only

four or six countries | O6m not so sur
itéds | i ke French | anguage is not goo
they are not going to use French unless yaiiara French speaking

countryé so | think itds just not he

In his argument, Anwar compared French and English in terms of publications, tourism

and science to highlight the value of changing its status from second foreign language
to first foreign |l anguage. Al so, Mar wan
be the first foreign language in Algeria even if it is the second now, | hopeitiis [s
changes as soon as possible because we d
Mostafa from Cyprus thinks that it is not fair that English holds the second foreign

language while French takes the first position. The following table providesmassym
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of all the adjectives and expressions that were used by the diasmesctde the

current status of English language in Algeria.

Table4100Summary of diasporads opinions on c
Algeria
Adjectives and expressions used by diaspora to describe the current status
English language in Algeria
Adjectives Expressions
unfair, illogical, sad, unfortunate | doing disservice, no benefit, keeping
back, not normal

All the previous adjectives and expressions demonstrate negative attitudes towards the
current status of English language in Algeria. These negative attitudes were developed
from the belief that English could bring benefits to Algeria in different domhists,

those benefits were disregarded because of preferring French over English.

4.1.2.4 Beliefs on théesired Status of English Language in Algeria from the
Perspective ofStudents

University students present the new generation that has the powreathg change

and shaping the future of a country. Therefore, they were addressed to reflect on their
beliefs and attitudes on the status they desire English language should hold in Algeria.

The following table provides the survey question and the relseaea:

Table4ll:Research area on studentso6 beliefs ¢
Survey question Research area

English should be the first foreig { Beliefs on the desired status of Engl

language in Algeria. language in Algeria.

The survey question that addressed stude

language status was presented in a scale of five options: strongly disagree (1), disagree
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(2), undecided (3), agree (4), and strongly agree (5). Mdenfis reveal that the mean
of responses is 4.48 which is greater than 4 ¢448vhich shows that most responses

were in favor that English should be the first foreign language in Algeria.

Table 412: Beliefs andattitudes towards English language status

Statistics
Attitudes towards Mean Std. Deviation
English
4.48 .826
Options Detailed statistics
Frequency Male | Female Percent%

| strongly disagree 1 1 0 5
| disagree 7 4 3 3.5
Undecided 16 12 4 8.0
| agree 48 35 13 24.0
| strongly agree 128 91 37 64.0
Total 200 143 57 100.0

As has been discussed earlier, the majorityespondents (64% strongly agree and
24% agree) showed positive attitudes towards English and believe that it should be the
first foreign language. Regarding the characteristics of respondents who strongly
disagreed and disagreed that English should Heshéreign language, the following

table(Table 4.13)provides statistical data about those participants

Table 413. Characteristics of participants with negative attitudes towards English

Gender Age Location | Spoken languages| Degree
Male | Female

Strongly 1 0 2830 | north trilingual MA
disagree
Disagree | 4 3 2527 | 2 east 1 monelingual 2 BA

2 west 4 bilinguals 5 MA

3 north 1 trilingual

1 multi-lingual
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The statistics reveal that the student who strongly disagreed was male, in3fe 28
years age range, coming from the north of Algeria and spoke three languages (Arabic,
French and Berber). As it was discussed in the literature review, Algerians coming
from the north and mostly from the capital are frequent users of French language, a
case which might help to interpret the
Also, the students who disagreed were in majority from the north of the country with
an agegroup of 2527. Some of these students were interviewed and reportedly
mentioned on previous points (i.e., beliefs of students on current status of English
language) that English cannot develop in Algeria because of theaduioal nature

of the societ which is attached to its colonization history and the J@mm work that

Is needed to make that change.

4.1.3 Importance of English Language in Algeria

In order for languages to develop in any context, they should serve certain functions
in the society,namely communicative functions, professional functions, cultural
functions and others. In this respect, different groups of participants (students,
teachers, diaspora, social media influencers and shop/restaurant owners) were asked
to interpret the impoaince of language to Algeria from their perspectives. The findings
are reported below.

4.1.3.1 Domains of Importance to University Students

The use of any language is only relevant if it serves different functions. Therefore,
Algerian students were askedalbthe domains they aspire English has more presence

in. The question and its research area are preseniedie3.14

Table 414: Research area on domains of English language importance

Survey question Research area
Where do you want to have more 1 Domains of English language
presence of English language in Algeri; importance.
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The students in the previous question were asked to choose among nine options which
were: 1) education, 2) oil industry and business, 3) national press, television and radio,
4) official national workentrance exams, 5) social media, 6) policy, 7) alkbthave,

8) none of the above, and 9) other. These options were the same options that the
students were asked to highlight when addressed about French domination domains.

The findings are listed as in Table 4.15:

Table4l5Engl i sh | anguageds domains of i mport
English | anguageds domai ns
Domains Frequency | Percentage
Education 87 43.5%
Oil industry and business 7 3.5%
National press, television and radio 5 2.5%
Official national work entrance exams 2 1%
Social media 2 1.0%
Policy 1 0.5%
All the above 88 44%
None of the above 4 2%
Other 4 2%
Total 200 100%
The findings reveal the university stude

present in the education domain as it should be in all the other domains. As it can be
seen, 43.5% of total 200 participants selected the education domain as the primary
domain, while 44% thought it should be present in all the domains that were provided.
The following chart (Figure 4.5) describes the distribution of importance among all

the domains:
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Frequency (200)

Figure 45: English language domains of importance

English language was perceived as highly important in the field of education because
most students stated that in order for English to develop, it needs-getamgrocess

of developmental programs (i.e., preparatory and professional development programs)

to students and teacher s, as student 9
devel opment al programs in al/l educati one
students perceived English as important in all domains, including education, which

implies thatthere were very positive opinions about English language.

Also, there were four students who thought English should be present and is important
in other domains. These domains are: hiring contests, medical domains and
6everythingdéd, as one student stated. The
thanhs peers and stated that: Al tend to wu
shows the studentsd attachment to Arabic
that were proposed. Conversely, four students believed that English should not be
presentin any of the domains. This is not surprising since seven students had

previously shown negative attitudes towards English.
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4.1.3.2 Importance of English Language from the Perspective of University
Teachers

University teachers represent the educationsd ef the Algerian society. Therefore,

they were asked to reflect on the domains where they believe English is important in,
whether in educational domains or life domains. In addition to that, university teachers,
more than any other category, travel adat and meet other peers from different
contexts in conferences, exchange programs, labs and many others. These
opportunities allow them to reflect on their linguistic needs to communicate with their
peers. The following table (Table 4.16) presents tlevrdgw questions that have been

addressed to university teachers and the area of research that we were interested in:

Table 416. Research areas of English language importance to university teachers

Interview questions Researcharea
Do you think it is important to knoy { Relevance of English language.
English? 1 Attitudes towards English languag
Have you ever been in situations wh({ { Reflections on Englishelated
you were embarrassed because of experiences.
being able to use the English languag
What are the domains you think Engli 9§ Domains of importance to English
is important for? language.

Relevance of and attitudes towards English language

All the university teachers were asked the sgmee s Do younthink it is important

to know English?d6 to reflect on their a

language. All the responses, whether from younger or older teachers, were positive.

The following statements are some examples of ¢isénonies of the university

teachers.
Yes, it I s very i mportant especi all
researcher careeré because the Engli
research papersé projects thato are p

understand and to write expressively. (Teacher 3, age: 30)
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This testimony from teacher 3 decl ares E
career, for research and publications. Another teacher agreed with teacher 3 and stated:
AROf course.whdodsaynwott mat . Il tds the stati s
whet her we want or not, It I s I mportant.
considered English as important and asserted by referring to scientific research

statistics which proes the status of English as language for research. Another teacher

preferred to assert the universal nature of English language to describe its importance.

He stated that: AYes, of course. I consi
sciencelaguage and al so the world | anguageé I
they dondét have English as first | anguag

28). In this statement, English importance was hyphenated with universality, world

language and atus privilege.

Another teacher (teacher 10) preferred to give an argument about the importance of
English language by highlighting that it is an easy language to learn. In her argument,
teacher 10 stated t hat :easienthan masy lamguagesasy |
even easier than Frencho, considering the
Teacher 5, however, chose to describe the importance of English by focusing on its
use in technology and c¢ o mlanguageofasdience,the and s
| anguage of technology and itdéds the | ang

(Teacher 5, age: 42).

On the other hand, teacher 8 stated that
i mportant, not o n | yer [positiyd attisutieotowards Heargifg s h o
foreign languages including English, but not in particular the English language. As has

been mentioned earlier, all the responses were positive on the importance of English
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language and they described its importanoeutph the use of some expressions which

are summarized in the following diagrgfigure 4.6)

English language relevance to university teachers

N

Universal language Publications language
‘ ‘World language Science language
4
r ™y
Communication Technology langnage
language

Figure 46: Descriptions of English language importance by university teachers

Reflections on Engliskrelated experiences of univetg teachers

The university

you wer e

reflect on their experiences and highlight the importancé kfn o wi n g 6

embarrassed

teachers answe

because

red the ques
of not beir
Engl i

university teachers, especially that they deal with students of the new generation on

daily basis. The following are some anecdotes of the experiences where university

teachers felt uncomfortable because of English language:

Anecdote 1:

In 2015 when | went to France for a conference. At the time my English was

not t hat

good, I

didnot

start

t o

t

year of my PhD, at that time it was a bit complicated to speak to other
researchers in Engh to communicate. (Teacher 3, age: 30)

152

a k



Anecdote 2:

Yes, the first day in the American airport where the policewoman was
African American and you know Afrmericans have a little difficult

accent like fast and strong. Believe me she spoke two sentmatésould

not understand a single word (Il aughs
was already too long and | was tired, so she went easy on me and used even
gestures to make me understand, but since then you know an embarrassing
situation, | knew thabnly Afro-Americans have this type of accent that is a

bit difficult to understand. Later then, | had an African American roommate,

| used to talk to him so much to kno
to be able to understand and to know the wdrdg tise because their words

are generally different than others. (Teacher 4, age: 32)

Anecdote 3:
Someti mes the students | teaché esp
English fluently and | ast year one o0

used to preparend present her research papers in English, | used to envy
students for that. (Teacher 7, age: 40, interviewed in Arabic)

The previous anecdotes provide an insight to the challenges that Algerian university
teachers deal with when encountered to Englishdage in different situation. It must

be highlighted that these cases are not
happen to any nenative speaker of another language. However, those experiences
are typical to Algerian teachers in terms of theifigbto speak another foreign
language that they do not master. For instance, the teacher in anecdote 1 describes his
experience before he mastered English in an international conference in France. Itis a
fact that this teacher masters French languag@eislin France, but astonishingly he

could not communicate with other attendants of the conference because everyone was
using English. In the second anecdote, the teacher describes his first time in the USA
in an exchange program. He narrated his vesy fime at the airport where he could

not understand a single word from the Afkmerican airport officer who, according

to him, has the most difficult accents in the USA. Both anecdote 1 and anecdote 2

discuss uncomfortable situations that were encoedteutside the Algerian borders;
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however, anecdote 3 reports on events that can be lived by any university teacher in a
regular Algerian university. The teacher who was interviewed in Arabic admitted that

one of the difficulties he always finds with stutef the new generation is their
0fluencyd®é in English. The teacher al so me

they have the ability to use English for making and presenting research.

From these anecdotes, it can be understood that the protilatnface university
teachers in Englishelated situation are experienced most in international conferences,
exchange programs and while communicating with new generation students (who are
much more fluent than their instructors) as the following diag(&rgure 4.7)

describes:

International conferences

Exchange programs

New generation students

Figure 47: Sources of uncomfortable Englisblated situations to university teachers

These previous uncomfortable experiences are not necessarily generalizable on all the
university teachers because there are teachers who indicated that they were never
found in uncomfortable Englistelated situations. For instance, teacher 5
demonstrategjreat relief that she was never found in such situation by stating that:
AThank God | was never found in such sit:

6) reported that she sometimes finds herself in such situations, but attributed the reason
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for tha t to the fact t hat she is multilingu

mul tilingual, and | anguages get mixed up
uncomfortable situations, replied that:
native langa g e , I never studied English so I

(Teacher 20, age: 65). And finally, teacher 20 argued in his testimony that he should

not feel uncomfortable because he never studied English, nor it is his native language.

Domains of imprtance to English language by university teachers

The university teachers, as was the case for the university students, were asked the
qguestion Awhat are the domains you think
opinions on the domains they thinkddish is important to in Algeria. The following

are some of the testimonies that university teachers provided (repetitive testimonies

are not presented):

Example 1:

il see that English |l anguage shoul d
whether theyare scientific sciences or social sciences and why not to teach

it in primary school o (Teacher 7, Bu
Example 2:

Al't i s important for economy, pol it

in law. | think it is indispensable for all th@ednai ns. 0 ( Teacher
and communication department)

Example 3:

AfSince I 6m in science field, so itos
as |literature | wisho (Teacher 4, Ci
Example 4:

il think al/l the scientific fields n
scientific research and also for data artdé c h é [ mean techn
i nformation and communicati on, by th

the different ministries and espaity the foreign ministry etcetera must
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choose it, but I think it mu s t be i
Political Sciences department)

Example 5:

AU! | would say research, but al so,
to achieve like if you wat to attract more tourists, we have to be able to
speak English with them because itds
expect to deal with them in English,
want to brighten it image, they should communicate witlelotountries in
English especially the embassies and
be in English, |l i ke foreigner minist
English because | would say like if you search in google for Algeria, you

should expect resgtcoming in English not in French, | mean the external

i mage of Algeria.o (Teacher 3, Civil
Example G

Al think English should be present ir
you know if tourists come to visilgeria, they expect to see signs in

Engl i sh, I think it woul d help to

Mathematics department)

All the precedenexamples provide an insight into the domains that university teachers
think are important to use English imem. Among these domains are the ones found
in example 1, which are social sciences, scientific sciences and primary education.
Example 2 suggests economy, politics, journalism, telecommunication and law as
important domains. Example 3 also suggests seiedomains and literature.
Additionally, example 4 thinkseducation, scientific research, technology of
information and communication and politician language are the important domains.
Differently, example 5 provides new perspectives which are tourismiabfivebsite

of official political bodies and on google search about Algeria. The last example,
example 6, is not very different from example 5 since it discusses the importance of
English on Algerian linguistic landscape to promote tourism and easesthéota

tourists.
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Figure 48: Domains of English language importance to university teachers

Figure 48 summarizes all the 15 domains that the university teachers have previously
discussed. These domains are perceived as indispensable to include English language

for varied reasons, amongst are improving education, research, tourism, economy,

Al ger i aanddevelopmgne

4.1.3.3 Importance of English Language from the Perspective of Algerian

Diaspora

The Algerian diaspora, similar to university students and teachers, were asked about
their opinion about the importance of English language and its possilelein

developing Algeria as a country. To collect these opinions, the diaspora was asked to
respond to the question fAif English spre:

country wil/| be more devel opedA@uestiohari ous
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The first response was received from an Algerian (Assia) living in Saudi Arabia.

fiYeah, definitely becaudenglish it is the leading language in all domains

of i fe, for communication, culture,
Algeria is to develop economically and create more opportunities for our
youth, then knowledge of English is a necessity and esjyeigkerms of

scientific research since you know English dominates the flow of knowledge

like access to the latest research and also whether a person like to publish or
share what they have discovered or researching on knowledge. English is a
must and so.yeah, if Algeria wants to advance in terms of education,
medicine, science, then | believe that our educated and elite need to be able

to interact in English.o0o (Assi a, KSA

In her opinion, English has the ability of developing Algeria because it igalénh
language in all domains; therefore, knowing English can help the development of those
domains and eventually develop the country. Similarly, Anwar from China agrees with
Assia and states that:
ADefinitely, d e fthinks It teirlk ybig pill@ra ef the f t he
development of any country is the use of English. If you use English, you
are with the rest of the world in the development whether in science or
technology or any other stuff and in any other domain. If you are using

English, you are with hem. You are not wusing Eng
how | see it.o (Anwar, China)

Anwar describes English as the big pillar of development because it indicates the
scientific and technological development and therefore would allow any country to
join theherd of development. Similar to these opinions, Marwan from Cyprus thinks

that English would open horizons for opportunities, projects and new cultures, as he

answers:
AYeah, it owi | of course. I f Engl i sh
open new pportunities to people, new projects, and new culture because
you know as the most power f ul | angu

(Marwan, Cyprus).
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Within the openness context, Nabila who is a university teacher in the UK, thinks that:
At hey wi |éntothewortdomar&et, mtprnational market, they would be more
open in term of education as well, and p
paraphrase, Nabila thinks English would help Algeria to develop its trade by having
access to the interianal market and help Algerians to have more educational
opportunities. To illustrate on the educational opportunities, Nabila shares an anecdote
about studying in the UK and the benefits of knowing English. She states that:

ANow | can s sty pebpéewleo cane froommiMiddiesEast, they

have access t o educati on, t hey don

understanding that they dondét waste

be the same for Algerian students when they come here. | cannot see
anyt hing but benefits of wusing ito (N

In the previous statement, Nabila compares between Algerian students and Middle
Eastern students who have English as the foreign/second language in their countries.
Nabila thinks that these students from theldife East are privileged and have more
access to education because they do not waste time trying to understand or learn
English. Additionally, Nabila adds another anecdote about her educational experience
in France and compares it to the Algerian context:
Aéyou know when | first went to Fran.
myself why in Algeria wedre studying
many degrees and many universities who teach their master students in

Englishsothistellsalot,selan only think of benefit
UK)

From her experience, Nabila describes the educational practices in France by referring
to the usage of English as the medium of instruction and wonders about the fact that
Algeria still uses French foréehn s ame pur pose. I n fact, Nat

since the French president encouraged the French people to learn English to spread the
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French languagéergeron, 2018y having contact with the world since English is

the worl dés | anguage of communication.

Asma from Cyprus agrees with the other diaspora on the importance of English to
developing Algeria, but she specifies that it is beneficial to the tourism field as she
explains in her st at eetdva,titwould becaosatodrisise t o u
woul d expect English for communicationé
has also been discussed by Algerian teachers who think that English can widen the

touristic prospects. From another perspective, Madtaim Cyprus states that:

Al ot may develop in terms of human r
companies to go international because we need this language (English)
because it covers most of the worl do

negotiations ath it would be more profitable if done in English because you

one dollar can make a big difference in a deal of million dollars so for me it
makes a big difference in the economic side and the political side, oh and
even in research like scientificreseacch cour se. 0 ( Most af a

Mostafa has discussed a different field that is human resources believing that this can
develop companies and help them go international and make profitable businesses
through using English for negotiations. He also statatlithis important for political

and research domains.

Different from all the previous statements, Abdullah from Sweden thinks that English

would not develop Algeria, but has the capacity of benefiting individuals since

Al geri ads prob.lHesmtesthatnot | i ngui stic
Al honestly dondét think it will do ar
itdéds not a | anguage issue, itbés a é (

than that, but on the other side I think it will benefit people to emigrate from
Al geria to Europe é0 (Abdull ah, Swed e
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The benefit that Abdullah discussed is emigration since he thinks it is one of the
opportunities that can benefit people. To support his statement, he refers to an anecdote
he encountered with emigrant Algerians ia bwn company.
Aée |Iike in the media field right now
an assistant of business from Algeria and | have a director from Algeria,
they are from Algeria and came here and of course they are very good at
what they do, but onef the reasons | brought them here is English and in

that way they can benefit from Engl.
country, the problem is much deepero

In the previous anecdote, Abdullah highlights the reason behind hivesg two
directors, which is O0their ability to spt¢
individuals to travel abroad and find new opportunities. To support this argument,

Abdullah explores other individual benefits of English in the follovatagement:

Ae It will simply open doors for Al gc¢
| donét knowé search for other job ofy
Canadaé they can |l ook in the Scandi ne
Ger many, | (Abdullalg Swedien) o w O

Abdullah clarifies that English can benefit Algerian individuals by finding educational
and professional opportunities in ABrench speaking countries such as Scandinavian
countries, UK, USA and Germany. Abdullah, in his argument, sr@what France

and part of Canada attract the majority of Algerians for education and work since they

are Frenckspeaking countries.

The following diagram (Figure @) summarizes the ideas that Algerian diaspora

shared on the relationship between Engdistl the development of Algeria:
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individuals

Development of Algeria

Figure 49: Relationship between English and development of Algeria

This diagram (Figure 4.9) explains the way English language can develop Algeria
through two interelated items. Theelationship between these items, according to
Algerian diaspora, provide for the development of Algeria. In other words, if
individuals master English language, the domains and field they work in would
develop because it can give them an internationalr@af his international nature
allows these domains to have more benefits which would eventually serve for the
development of Algeria. To summarize, English is the language of development from
the perspective of Algerian diaspora.

4.1.3.4 Importance of Engish Language from the Perspective of Social Media
Influencers

Social media influencers are these years (Z21) receiving much popularity in
Algeria. They also practice the use of English on their platforms on daily basis
(illustrations on these practs are provided in the practices section). Therefore, they

were solicited to collect their opinion on the reasons behind using English on their
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social media and the symbolism of this language to them. The following table (Table

4.17) presents the interwequestions and the targeted research area from them:

Table 417. Research areas on the importance of English to social media influencers

Interview questions Research area
Why do you use English in yoy {Reasons behind the use of English
social mediglatforms? language

fImportance of English language

In your opinion, what does Engli§ Symbolism of English language
symbolize?

Reasons behind the use of and importance of English language to social media
influencers

The participants of this category were a:
your soci al medi a platforms?0 The answer
interests of the interviewed influencers. For instance, Rapstar who igamail social

media music content creator justified his use of English on his social media by stating

that:
AFirst of all because | knew music i
so most of my fan base are from different nationalities and differemtresi
and | thought that English is the mo
age: 21)

In his justification, Rapstaexplains that he uses English in his music or on his social

media because he has music followers from different nationalities and cultures, so
English is used as the median language that brings all these nationalities and cultures
together. Also, he memtined t hat 0he knew music in E

influence of English culture on Algerian youth.
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Thinker, on the other hand, thinks of English as a tool to attract Evgglesiking
community in Algeria and when asked about the reason, he explaingd Ehatg | i s h
community has a better look of the world than the French one, | feel they are superior,
they feel smarter than the ones who use
language speakers are superior and even smarter than those who sp&akrmtly

an opinion which shows that English is perceived as the language of superiority and

intelligence.

Beautycreator, similar to Rapstar, explains that she was affected by English and
American beauty influencers like Kylie Jenner and others. Alsoywskea student of
ELT department, so she sees English as a tool she can express her passionfor make
up and for her field of study. Straightforwardly, she states the following:
AYou know | studied English as a ma
because love makeup and everything related to it, | used to watch beauty
gueens in the world like Kylie Jenner and Gigi Hadid, you know those gods
of makeup and then when | started my Instagram page, | wanted to have it

heard not only in Algeria, but all the wd. Maybe one day | become famous
like those flaughg 0 ( Bceeatar,tage: 26)

In her statement, Beautyeator seeks international fame by using English as the
language that can achieve that for her. Similarly, Comedian who also happened to be
an ELT department graduate stated that:

AMy aim was to reach dreate comedy cntetti e n c e

and | dream to be an actor so what is the best tool to use to do that? Of
course, English. Honestly, | feel proud of myself, | mean seriously | have

people following me from Asia, the A
English al® helped me to know other content creators from different
countries, I couldbébve never dr eamt C

Englisho (Comedian, 27)

164



Similar to other participants, Comedian thinks that English is a tool that is used to
promote his wrk and attract international followers. He also thinks that it helped him
to share experiences with other international content creators. Differently, the last
content creator, Coekhef, explains that she uses English because she wants to spread
and pronote Algerian food culture, instead of being individually famous. She
deliberately states that:

~

il use English because | believe we
much known in the world, so | use English to give recipes or to describe
dishes. | beliee this can help me reach larger audience and help make
Al geri an kitchen f-Ghefoages28las wel | é 7 (

All the social media influencers describe the importance of English in terms of the
functions it serves for them. The following diagram (Figdt&0) describes the
functions of importance of English language according to social media content

creators.

International
and cultural
exchange

Promotional
language

English

@guage

'.\.\‘\. r—.

Intelligence
\Ianguage

Figure 410: Functions of English language to social media influencers
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The diagram above describes five functionsngpartance of English language. The
first function is the oOinternational and
English is used to reach international audience and to exchange cultures. The second
function is o6famed6 f unlisht dao lead wdeial anlediai mp | i
influencers to reach | arger audience and
which can be interpreted as being English speaker permits the person to be superior.
Similarly, the fourth amgunatgiedn melats it ha
| anguage speakers are perceived as smart e

conveys that English language is used to promote content to an international audience.

Symbolism of English language to social media influesrs

In addition to the reasons of using English language and its functions of importance,
the social media content creators were asked a direct question about the symbolism of
English to them. The answers to this question were various adjectives and expression

that indicate that symbolism.

Among these answers i s Rapstarods statemer
and most used one, and most common between all the cultures, not only in the music
i ndustry, but al so i n apdtar relidscoma defingion@f | n h
English | anguage and uses two expressi ol
| anguaged and o6common | anguageb?6. Anot her
provided by Thinker (a social media content creator) as thamoly:
AEnglish is the new worl d, Engl i sh i
new that comes out in the world, it comes out in English you know, so
English is like a newsfeed and the latest s*** [Curse word] outside, so if

you areincontactwitt ngl i sh, you are in contact
28)
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In the previous description, Thinker provided a number of adjectives and expressions

to describe the symbolism of English | ani
worl dé déanyt heidndg annedw 66 céonnetwascfte wi t h t he wo
expressions have been used by Beautye at or who sees Engl i sh
of development in all domains because you see all ads on newest products or
technol ogy ar e i n off Begaltycrsatod sees [Emglish asrthe d e f i

0l anguage of devel opmentd.

Another description by Comedian recounts the symbolism of English as the following:

Anlt is a | anguage that must be | earn
my followersto learn Englishbeause i tdés not only a | &
doors for knowledge and everything that is new in the world like technology

and other things.o6o (Comedian, age: 2

The ©previous statement by Conbedearmed desc
| anguageo6 | @kmavwalgeeddbgeand obdeverything new
Chef sees English | anguage as: fé interna

to describe English. All these responsessaremarizedn Figure 4.11

Summary of the expressions used to describe the
symbolism of English

vl
E feed evolutionary

common X W
development |~ world new knowledge
contact a n gu a ge
must-be-learned everything anything
international

Figure 411: Symbolism of English language to social media influencers
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It must be noted that all the adjectives and expressions that were presented in the
previous table are not very different from ones that university teachers used to describe
the importance of English (summarized in Figdu®. This partial similarity indiates

that there is general consensus in Algeria on the benefits of English language.

4.1.3.5 Importance of English Language from the Perspective of Shop/Restaurant
Owners

The three shop and restaurant owners were interviewed to address the importance of
using English in their businesses and the reactions of their customers with that use. To
this end, they were asked four questions that address these areas as Table 4. 18

indicates:

Table 418: Research areas on bottalpsignsilm hop/ rest aurant ownet
Interview questions Research areas
When did you start your business? 1 Assessment of timkpse of linguistic
landscape change.
Why did you choose English language § Reasons for using English in bottel
represent your store/restaurant as sh(  up signs.
on itsfront sign?
How do you think the use of Engli§ { Importance of English language
helps in doing business? doing business.
Do you think English adds to the presti § English as languagof prestige.
of your shop/restaurant?

Does English make your shop lo{ § English as language of modernity.
modern?

Assessment of timkapse of linguistic landscape change

Knowledge about the start of English language spread in Algerian linguistic landscape
may possibly allow for expecting the reasons behind its use and its future in Algeria.
Unfortunately, there are not any studies that deliberately account for the clgioablo
development of Engliskwritten bottomup linguistic landscape signs in Algeria.

However, in this section, | aim to highlight the presumption of this development from
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the perspective of the interviewed shop/restaurant owners and other observed

busineses that were launched in recent years.

The first interviewed shop owner is Salah (nickname) who is 35 years old and Algerian
with Algerian parents states that he is a frequent traveller. He explains that he finds
himself using English language in all Higvels to communicate with people. His
frequent travels and use of English language have introduced him to English language
and |l ed him to name his perfume shop as

picture (Figure 4.12) illustrates.

Figure 412: Picture of perfume shop sign

Salah explains that he started his business seven years ago, namely in 2013 in a city in
the south of Algeri a, known as Biskra ci
production of dates andl can be described as a typical Algerian city that has its

customs and traditions.
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The second interviewed shop owner is Nassim (nickname). Nassim is 28 years old and

was born and raised in different foreign countries. He also explains that he is a very
frequent traveller and a multilingual speaker (speaks Arabic, French, English and
German). Recently, Nassim decided to settle in Algeria and started his own business,

t hat i's branded watches and sungl asses g

whose shopign appears in the following picture (Figure 3.13):

STAY(CLASSY

Figure 413 Pi ct ur e of watches6 shop si

The shop has been in business since 2018, as explained by Nassim. Its sign does not
only show the use of English, but also demonstrates the use of social media signs
(Facebook and Instagram) through which the shop can be reached. The sign is made
with aluminum and neon lighting appears from the letters. The shop is located in
Constantine, a city in the east of Algeria. This city witnesses many international
festivals and events and was recently na

aboutthisciyma kes it more tol erant to Ointernat
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In the same city, Constantine, the third shop owner, Hicham (nickname), was
interviewed. Hicham is 29 years old Algerian who was born and raised in Algeria.
However, he is a frequertaveler for tourism purposes. Hicham speaks three
languages (Arabic, French and English). He recently started his own business that is a
restaurant that serves pizzas, burgers, coffee and fresh drinks. The name of this

restaurant i s 6 Opears iaeyollowingwlttoren &iguseidddh a p

Figure 414: Picture of a restaurant sign

The restaurant 6s s i guminumsnd hgatidgefor mghttmoodc ar d b
The restaurant does not only use English in its outdoor sign, but also in the interior

decorations as the following picture (Figure 4.15) demonstrates.
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Figure 415: Picture of English use in restaurant interior

The interior as appears kigure 4.15demonstrates the use of different frames and
shapes with random English expressions
expressions such as 0 Jnedddtionte the ssgnsdandb no s
decoration, the official slogan of the restaur@ppears in Figure 4.1@)as written in

English and shared on its social media accounts (as the following picture shows). The

sl ogan is O6food wit lephplasagBkyiofdhe festeaunard andthe r e p 1

way food is made in this place.

ON=WAY

Food with Passion !

Figure 416 Use of English in logo and slogan of a restaurant
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This restaurant was opened in 2020, which makes it a very recent creation. Also, this
might explain the presence of English in all its parts (sign, interior and slogan). This
additionally indicates that the more recent, the more use of English and sedial m

in Algerian linguistic landscape.

These are definitely nadhe only shops and restaurants that have English signs. There
are others that could be observed in different cities. Examples of these are: Downtown
restaurant (2018) in Algiers, Liverpool Tacos Burger (2017) in Kalitous, Happy
Donuts (2019) in El Khroulm Constantine, Val Street restaurant (2016) in Algiers. In
addition to restaurants, there are shops that use English on their signs such as Beauty
Shop (2018), Sunset Shop (2016), Chic Dress (unknown), Eyewear (2016), Sugar
Algeria (2019), Home design D2017). Also, there are different types of centres that
were labelled in English and their signs were written in English such as: The address

Coworking Space (2016) and Central Coach (2015).

To find out the dates of these places' initiation, | relied pobservation and memory.
| also referred to the social media official accounts of these places and tracked down
their earliest publications. From all these dates, it can be depicted that there is a
booming wave of English language signs and businessebldba started since the
201006s. The foll owing di agdapseofthéboitogapr e 4.
linguistic landscape signs in Algeria based on interviews, observations and memory of

the researcher.
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The startof English signs” wave

The first spread wave of English signs

© 2013

-  2017 The booming wave of English signs

Expected major spread of English signs

2020

Figure 417: Time lapse of English bottomp signs in Algeria

The previous figure (Figure 4.17) does not deny that there might be English signs in
Algeria before 2010. However, it indicates that it is the real starting wave for the
massive use of those signs which aasily can observe in Algerian streets and

landscape in general.

Reasons for using English in bottorap signs

The shop and restaurant owners reflected on the reasons behind using English language
on their shops and restamnuviaeawogueastginen biy
you choose English language to represent your store/restaurant as shown on its front
sign?0 The answers to these questions Ve

modernity.
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The Beauty Bay Per f ume sa8onsbl stgiing that Ereglish e x p |
IS his linguistics preference which he uses to break the ice with his customers and to
demonstrate prestige to his shop. The following is his statement:

AThe number one reason is | prefer E

conversation starter between me and my clients in the first days of having
my shop and it kind of adds prestige

In addition to Salahds reasons, Nassim ¢
modern, attractive and differentasppear s i n his statement:
order to look modern, to look attractive, to be something different from the other
shopso (Nassi m, 28) . Similar to Nassi mo:
catchy. In other words, it gets the atten of customers. He also states that it makes
his restaurant look modern. He states that:
AAsS you can see, | used English in ¢t
is catchy because people would feel they are in America or England which

makes itl ook very modern to them and ma
(Hicham, 29)

In his statement, Hicham also links modernity to the USA and the UK by highlighting
that his restaurant makes people feel as if they were in these countries which are known
to be developednd modern. To sum all these reasons, the following skEtghre

4.18)is used to fulfil this purpose:
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Figure 418. Reasons for using English in bottarp signs

The previous sketch (Figure 4.18) demonstrates the main six reasons that the shop and
restaurant owners explained in their answers to the interview questions. The reasons
are: linguistic preference, ideeaker with customers, prestige to the shop, medern

look shop, Englisttountrylike experience, and being attractive and different shop.

Importance of English language in doing business

After addressing the reasons of using English in Englistien bottomup signs, the

shop and restaurant owners were dsiieout the importance of English language in
doing business. Therefore, they answered

the use of English helps in doing busine:

The first answer was received from Salah, who states that:
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Al n Al ger iEaglishisgustt prestiger In the future or when a
businessman is doing international t
already go to Turkey and buy stuff and good, so it helps. But in the shop!

|l 6m not seeing that eldp§aursefloyistadgingt o he
and doing research in English about your domain to add some thoughts and

i nnovations, thatoés it | thinko (Sal

Salah in his statements explains that English represents prestige in Algeria, however,
he emphasizes its roledloing international trade and refers to an example of Algerian
businessmen who export goods from Turkey (famous destination for Algerian
businessmen). Additionally, he considers the role of English language in doing

businesgelated research that has andwative aim.

Nassimdébs opinion is not very different f

attract customers and to do businesses with international brands. He states that:
AEnglish helps me bringing more cust
see English, they already believe it6¢
different businessmen from all the world, for example | use English to bring

watches from a Chinese brand and with a businessman from Dubai to bring
sunglasses, soithelpsintlismay 6 ( Nassi m, 28)

As has been explained, Nassim considers English as a communicative tool that
facilitates doing business with Chinese and Emirati businessmen. He also believes that
it attracts customers. On the other hand, Hicham, who has a differemedsisi nature
(that is a restaurant), adopts a different view from Salah and Nassim. He explains that:
Aé English is catchy so | receive mo
also if you see the location of my restaurant, it is close to the international

airport, so | sometimes have customers from different nationalities, so |
usually use English to communicate w

Because of the geographical location of his restaurant, Hicham uses English to

communicate with international customers when they visit his restaurant. He also sees
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that English helps him to attract customers seeking prestige as an addition to a culinary

experience.

Communicative function with international
customers

Communicative function with international
businessmen

Customer-atrractor function

Business-related-research function

Figure 419: Importance of using English language in business

Figure 4.19 summarizes the four functions that the interviewed shop and restaurant
owners discussed. These functions are: communicative functions with international
customers and with businessmen, custeateactor function and businesslated
researchunction. It must also be highlighted that these functions are typical to those
businesses of shop and restaurants. Other functions may occur according to the nature

of the business.

English as language of prestige and modernity

The shop and restaurant owsaliscussed prestige and modernity in most of their
answers related to reasons on using English on their signs. However, | sought to collect
direct answers to these areas by asking
the prestige of your shop/teaur ant 20 and fAdoes Engli sh

modern?o
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I n his answer to the prestige question,
clients are curious about the nameé what
|l thinko. The mraessteixgpd afi mredtiin Sal ahds s
about the name of the shop and linked it to modernity when asked about, it as appears

i n his answer: Anthat 6s what | mean when |
shopé peopleudstkieon tgboauwtk it and are cur
that Salah links modernity with prestige and perceive them as one aspect that is

interpreted through the amount of customer curiosity and appreciation of the shop.

The second shop owner, Nassim,alges his view of English in terms of prestige by
stating that: nit i s prestigious of <cour
and anything new and different i's prest.
novelty of English language useAigeria and the uniqueness it creates. Connectively,
modernity is seen by Nassim as fAof cour s:¢

equates prestige with modernity.

Hicham, who is a restaurant owner and who uses English on his sign, interior
decaoations and slogan, delineates the prestige of his shop by affirming that his shop

I's prestigious and modern. He asserts th
of the reasons is English because English in the inside and outside gives the customer

a different experience he can find in ot
modernity: nas | told you, It i's presti
prestige and modernity is interpreted through his view that his restaurant provides an
Americanlike experience; therefore, it means his restaurant is prestigious and modern.

The following diagram (Figure 4.20) summarizes all the previous responses of shop

and restaurant owners.
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Customer curiosity

Customer appreciation

English
Language novelty

language

— Shop/restaurant uniqueness

American-like experience

Figure 420: Interpretation of English prestige and modernity in business

The previous diagram (Figure 8)2demonstrates the interpretations of prestige and
modernity from the perspective of shop and restaurant owners. These interpretations
explain the way English igerceived as prestige and modernity provider in different
businesses. The interpretations are based on: customer curiosity about the English sign
and name, customer appreciation of the shop, English language novelty in Algeria,
uniqueness of the shop basa of English language use, and English as provider of
Americanlike experience.

4.1.4 Summary of the Section

Beliefs and national ideology on English language were addressed through different
areas and by different participants. The followdiggram (Figure 4.21) provides an

overall insight into these areas from the perspective of all participants of the study.

180



Beeslie=ts n

English language
status planning

| rin it et ol
Enmglizh
lamgusage in

Algeria

Stwdents

é Belick on the current status

Bolic ks on the desined status

Teachers | Bolick onthe curment status

Dhaspora |* Belic s onthe cwrrent status
m pomains of imporance

Sl v dia

Relevance of Englich

antitudes & Englith

ErglEhrelated

B P ] B R

Importanoe domains

Englith and eauntry

i e b BT E
Reasons of Englich uss
iinFluse nee s importance of English

Englizh =ymbolizm

Time-lagse of LL changse

reasons of English usa
Shops' and

. in bottom-up signs
e ran s

2ol e Reasons of English in
business

Modernity and prestige

Figure 421: Summary of beliefs and national ideology section
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4.2 Practices of English in Algeria and the Globalization Process

Algeria lives a political vitality as a result of the smile revolution. This vitality resulted

in different political decisions, amongstimproving the use and presence of English
language in Algerian universities. However, the present study was interested in
revealing which practices mostly led to this decision. Therefore, university students
and other participants were addressed to detertme possible practices of English
language that led to these decisions. Moreover, this section answers the second
research question of the present stutiow are the Algerians' practices in English
language different after the smile revolution?".

4.21 English in Business and Political Speech

As has been explained in the previous section (beliefs and national ideology), Algerian
business owners use English language to meet different functions (which can be seen
in Figure 419). However, in this sectiqithe focus is on governmental business carried

by different ministries and by using English a means of communication. The use of
English in governmental businesses and political speech can be divided into two time
section; the first section is pemile evolution, and the second is peshile

revolution.

Pre-smile revolution practices

Before the smile revolution, English language did not have much presence in political
speech. In fact, French overtook most political speech at the expense of Arabic and
other languages. However, in 2018, an English wave started to be expressed by both
policy-makers and Algerians. For instance, the previous minister of Energy, Chakib
Khelil, expressed his positive views on English language and described it as the

language of developed countries and shared his negative attitude towards French and
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labelled itas the language of underdeveloped African countries. The video of his
interview can be found on the website of Elbiled (idbilad.net, 2018)and on his
of ficial YouTube page OVi s (Fogure 4R2his hi | 6.

screenshot into his conference press video:

P » o) 029/052

Figure 422: Video screenshot of the previousemxergy ministry minister

I't must be highl i gdtatement wahthetfirst©fficealkEindlish Kh e | i
related political speech that is supporting and accrediting its value in doing businesses

and growing nations. On the other hand, other ministers such asftireigx affairs,

Abdelkader Messahel, were using Faletio address the Algerian public and to present

Algeria in international events. One of these events was the United Nations meeting
where the minister used French to expres
world topics. The use of French creatad @nprecedented criticism against the
mentioned minister. This criticism was considerably visible on the biggest social
medi a pages on Facebook. An example of t

page, meaning O6Just an o pfHrenah odrepresertt i ¢ h ¢
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Algeria in international world events like the United Nations. An example of their

denunciation is presented in the following picture (on Figure 4.23):

e b

e LS

eSS Luiyd

1gxd) p Sy Lallas o

alladl W also of secl ¥ g.50519 g ;len g lea o3
oaalxall 35139 58 e Syl 3513

O::10 1 Comment + 1 Share

[fb Like CJ Comment d) Share

Figure 423. Example of politician denunciation when using French language

The Arabic writing on Figure 4.23 has a politiialguistic background because it

di scusses the Oharkadéd (Al gerians who be:
France) and the Frenchlangua. The wr i ting precisely me
the harka and our regime honors its language, so they are two faces of the same coin
and | would not be surprised if this regime creates a harka ministry as its counterpart
Muj ahi deen mi ahideeh ministry. is alminestry khat jAlgeria created to

honor Algerian martyrs and fighters who participated in the revolution of

independence against France.
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Another criticism that circulated social media and was shared on all Facebook pages

is demonstrattin Figure 4.24 below:

wiall lia JBL I eyl U

e yall dallly Ouodg yguwall gl
I baouiall @a¥l 5 yiliadl J2ay 99
M 9o 31 oyl pgilaly SRl [gamd opSsLaall IS

Figure 424: Another example of denunciation against the use of French by
politicians

In the previous picture (Figure 4.24), there is a call for the resignation of the minister

of foreign affairs because he violated the Algerian constitution by speaking French

while presenting Algeria in the United Nations. The picture represents thespaétur

the minister and a writing in Arabic th
resignation of this minister; he violated the constitution and spoke in French language
while representing Algeria in the United Nations!!! All the participants spokeein th
native | anguages except for him! He doest
minister of foreign affairso. From all t|
reasons of this criticism, it can be understood that French is seen as totAtgarian

identity and its revolution history.
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In the same year, 2018, another minister attempted to use English while he was
receiving questions by the Algerian and
exhibition. This minister was Mokhtar Haslaeui, the exminister of health, who was

exposed to a series of mockery on social media because of his modest level in English.
The full video can be reached on Ennaha
https://lwww.facebook.com/watch/?v=50149393032604 5creenshot of the video

(on Figure 4.25}s shared below:

Figure 425: Video screenshot of an Algerian minister trying to speak English

In this video, the minister tried to say
be €é (hesitates) € invitation ¢é (thinks
associationof patet i n t he worl do. I n his statemei
the message O6hopefully we wil/ be abl e t
Al gerians, on the other hand did not | et

they prefered to comment and mock the content video as the next picture (Figure 4.26)

demonstrates:

186


https://www.facebook.com/watch/?v=501493930326015

’ i Hhh

Like - Reply - 1y

- All all aaaaaa al

Like - Reply - 1y

v Ya wili ya wili wach rahi rafda
Iblad
Like - Reply - 1y

‘ i Horrible, don't speake english, you cant,
Like - Reply - 1y .

' ks Y e, 2

~ i achochachen ov pachen hhhhhh
Like - Reply - 1y

Figure426:Sar casti ¢ comments on ministerH¢

The above picture (Figure 4.26) is an extract of many comments thatléoeof the

mi ni ster speaking English on Facebook. T
laughter, the second was imitating the stutters of the minister saying all, the third was
wondering in Algerian dialect about what Algeria is carrying, the tfowas
describing the speech of the minister as
dondét have something, you canbdét give i1t©o

creating random words in attempt to desc]

Postsmile revolution practices

During and after the smile revolution, political and businetsted measures changed

in Algeria in terms of English language use. Precisely, after 8 months of the smile
revolution, the energy minister, Mohamed Arkab, appeared on Elbilad TV, describing

the meeting he had with French policy makers where Algerian policy makers used
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French | anguage and the French ones resp

you, we need you, continue with Englisho
themtokeemn pressuring on its use. The mini s
tomorrow in big companies, use Englisho.

screenshot from the ministerodos speech.

elbhd. fet

001 M 52 o

Figure 427: Video screenshotfromner gy mi ni ster 6s spe

The ministerds speech indicates the new
English | anguage use. However, this polic
cal l t hat was mostly appar elmaldout promotsg ci a l

English language did not occur over night, but they were present even before the smile
revolution; however, political reactions occurred only after the smile revolution
because Algerians protested anguagenThe t he
following picture (Figure 4.28) is a sample of the limpid calls that aim to halt French

language use:
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@ oran_people * Follow
Oran, Algeria

S5 Joduo ¢l o s
R PR LY 1 | PO
dgosall SLlasl g Oslows sodl

> ... gl caadl
oy L sal g5y daand sl
Sl (5 e 9 (yaeand sl g

Qv N
2,805 likes
Figure 428Ex ampl e of Al geriansdé calls on so

In the previous picture (Figure 4.28) that was shared on Instagram on Oran People
page, the Arabic writing is stating that
man to use Frenchriguage in declarations or speeches while addressing the Algerian
people é i f they |l ove French, go to Franc

This is one example of numerous that were daily shared during the smile revolution.

As a result of thes calls, there were other ministers who responded to these calls by

using English instead of French in their speeches, declarations and international events

as used to be the case before the smile revolution. Among these ministers is the Prime
Minister, Ad el azi z Djerad, used English to car:Ht
in May, 2020 appeared on Algerian TV channels discussing the business flow of a
textile factory (TAYAL for textiles) in Algeria that is owned by a Turkish investor. In

the video (tat is shared by Elbilad TV on the Ilink

https://lwww.facebook.com/watch/?v=563382494606§20% minister appears in the
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https://www.facebook.com/watch/?v=563382494606205

video hearing and asking about the production rate of the factoryefnstot of the

video is demonstrated below in Figure 4.29:

WWWIELBILAD!NET,
& N
| |

Figure 429: The Algerian prime minister discussing business in English

The comments on this video varied from very positive to idesggking comments.

Thefollowing picture(Figure 4.30presents a sample of these comments:

Figure 430 E x a mp |

2daa a3 Sa, S g Ay 845
_.’A/...;w_:}_-h_,._;'__.“_,{’_,&.w_

Yslpraa b mds o dal s ruig o

s o Lp s el A

&
4

Like - Reply - 3w 0

Ofendl liesd) Lo aal | SV aSnds odn aals 2o

I TR I - R LV R L

(1) BE

Like - Reply - 3w

- s ol ] | B T I B
ot lll 555 Juateily clizililas

2 5 Lia el o gy el dad s vyl A5 Lllaa 5 Tailas

Qs

Like - Reply - 3w

“» 2 Replies

Al Al LS mg Al e

O:
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All the comments that appear in Figure 4.30 are written in Arabic language. However,

they were all discussing languagsated issues; for instance, the first comment carried

a strong message against French Ftidohguage
French, | swear if you travel, it expires at the borders of Houari Boumediene (Algiers
airport), you may find Arabic language more known than French and without to
mention the way you can communicate i n En
shows the way it disvalues the role of French language outside the Algerian borders

and accredits the value of Arabic and English. The second comment, on the other hand,
was wondering about the reason behind eve
used Engl i sh. He states that Al dondt und
incredible teachers who speak many different languages, why all the fuss, the press
Sshould | evel upo. In the previous commen
use ofEnglish should not be a subject to discuss on national press because it is
something normal. The third comment, differently, had the strongest opinion against
French as he described it as a cancerous
eradicateand remove the French tumour, the cursed dead language which caused our
underdevelopment and to replace it with English, the language of the world, of science,

of technol ogy and of devel opment 0. I n t
accuses French langge of the underdevelopment of Algeria and describes English as

a language of the world, science, technology and development. Different from all the
comment s, the | ast comment highlighted
Arabi co i n a tisidentip/tas an Arabamrdmpromoterits use by Algerian

policy makers.
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The use of English by policy makers in Algeria became more recurrent day by day
especially when dealing with foreign investors doing businesses in Algeria or in
speeches and declarat® addressed to the Algerian public. An example of these
speeches was the emerging institutions?©o
small business in Algeria) minister declaration who is Yacine Oualid, the youngest
minister in the new governmentg¥ears old). The minister on his official Facebook
account (@yacineoualidofficial) posted for the first time as an official minister on

January 20, 2020 as the following post (Figure 4.31) indicates:

4 Yacine Oualid g oseils
3  January20- Q@

Today, Algeria is the most innovative country in Africa (source: Bloomberg),
together, we will make our country the African pole of innovation, together
we will build a new economy, based on knowledge, and whose the
locomotive will be the young Algerians who shine with their talent all over the
world

A new era has begun.

World's 60 Most Innovative Economies
China inches into top 15 in 2020 as Japan drops out of top 10

Innovation rank

Sth
1st 60th s , 7th

Finland 2nd

-
rance ’

Switzerland

S - 6th

Figure 431: Facebook pst of an Algerian minister in English

The ministerés post in English indicates
language that is used to transfer messages of innovation, economy and development.

In his declaration, the minister called Algerianbigild an innovative country and a

new economy forged by talented youth. He also specified that Algeria is witnessing

the beginning of a new era.
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Algerian politicians, in addition to their use of English locally with foreign investors

and in addressing thmublic, started using English in prominent international events.

For instance, the foreign affairs minister, Sabri Bougadoum who appeBiguire

432bel ow, communicated with the internatic
in three languages, Arabic, French and mainly English in a video of 5:58 minutes. In

the video, Bougadoum answered press questions related to most prominent security

topics n Algeria and North Africa.

Figure 432 Sabri Bougadoum, the Foreign Affairs Minister at the Security Council

Unlike the exminister of health comments of mockery about his spoken English
(Figure 4.26), the comments on thideo were mostly positive because of the political
and linguistic performance of the minister as appears in the following picture (Figure

4.33):
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Figure433:Posi tive comments on Facebook abou
linguistic performance

The screenshot of the comments (Figure 4.33) was all written in Arabic describing the

mi ni sterds performance. For exampl e, com
eloquence and setionfidence. Good luck inshalah (religious expression meaning with
Goddbés will)o. Similarly, comment t wo st
demonstrate appreciation), | swear the video thrills the heart, fluency in languages,
sefconfi dence and strong character. May G
discusses the quality of trappy questions asked to the minister and the way he answered
them by stating that Amashal ah fluency,
questims €0. All the previous comments are

linguistic fluency and equating it to selbnfidence, intelligence and calmness.

The new governmentodos use of English took
energy company in Algeria, Sonelgaz, changed its slogan from French to English on

its official website (sonelgaz.dz) as Figure 4.34 illustrates:
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TOGETHER
FOR MORE ENERGY

Figure 434: English slogan of the largest energy company in Algeria

The government owned the company and on
more energy6 takes place. The change of t
can banterpreted that the current government aims to use English to communicate its

international businesses.

Summary of English business and political speech practices
English language practices for business and political speech can be summarized
through befoe and after the smile revolution practices. The following diagram (Figure

4.35) summarizes these practices and the reactions of Algerian public to them:
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Pre-Smile

Revolution

eHighlighting the
importance of English

s Attempts by few
ministers to use
English

sMockery on politicians’
level of English

Officials’ encouragement of
press to support English
Use of English in
international events

Use of English with foreign
investors

Use of English on official
speeches and declarations
Use of English in Algeria’s

biggest companies

English-speaking ministers
are considered competent

Figure 435: English use in business and policy

The previougdiagram (Figure 4.35) demonstrates the shift that occurred in English

language use for business and political speech. This shift indicates the Algerian

politicians?o

new prospects

4.2.2 English on TV and SociaMedia

and

aspirati ol

English on Algerian TV and social media has a history that dates before the smile

revolution. Also, it has different usages and purposes of use. The following are the

most apparent usages: English on TV, English by celebrities, English for humor, and

English as a public request.

4.2.2.1 English on TV

English in Algerian TV channels took different forms of presence. The very first form

was on Dzair News TV which was the first Algerian TV channel to create an English

language department and broadcasisi@ English in 2014. However, this department

could not live for long because it was closed by the TV channel owner.
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SEEIH news

Dzair News English
Team

Figure 436. Facebook page of the first English department in an Algerian TV
channel

The owner of this private channel is Ali Haddad, who ought to shut down the
department due to inability to pay its working staff. | also allow myself to share an
anecdote of a friend of mine who happened to be one of the staff members who worked

in the Endish department of this channel. The friend mentioned that they were
unprivileged and felt inferior compared to the French department staff of the same
channel because they did not even have a separate studio and materials to record their
news. Aftertseut down, the English departmentds
by one of the news presenters who used to present news on TV. He mostly shares

Englishrelated content such as podcasts, humor videos and the like.

English language after the new deapant at Dzair News did not see another real

attempt per se, but it marked a presence by being a topic of discussion in 2018 on
Ennahar TV channel. The channel t hrough
frankd whose concept sangliffetent ®ogcd to dlgeriaassirk i n g
Al gerian streets or shopping malls. One
is the |l anguage Al gerians prefer to | e
https://www.youtube.com/watch?v=3rNnB0zH_6l&fbclid=IwAR1NxujT3WZau9JA

L7bzVdAremliIKe CTWWnhnillXnuSeaYOV7sMf1hLQfUOc
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https://www.youtube.com/watch?v=3rNnB0zH_6I&fbclid=IwAR1NxujT3WZau9JAL7bzVdAr6mlKe-CTWWniIIXnuSeaY0V7sMf1hLQfU0c
https://www.youtube.com/watch?v=3rNnB0zH_6I&fbclid=IwAR1NxujT3WZau9JAL7bzVdAr6mlKe-CTWWniIIXnuSeaY0V7sMf1hLQfU0c
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Figure 437: TV channel program discussing preferred language of learning to
Algerians

The big majority of the responses in this program chose English in response to the
guestion o6what is the foreign | anguage Yy
their choces by providing different reasons such as technology, tourism, world

language, globalization and development.

After the smile revolution and for the f
decided to | aunch a publicniT\yg odhkanmond le drga
teach important learning content to Algerian kids. In the same vein, the Prime Minister,
Abdelaziz Djerad, announced that this channel will expose Algerian students to
international cultures and to improve the presence of foreign lgeguike English

and Chinese. The full article of the minister is available on Elbilad.net through the link
(http://m.elbilad.net/Article/detail?id=107391&fbclid=IwAR1i7PhFrXFZkOgx8Wh

wOhkZ 2p9TCAYeRY1leYS1KIKHpJII3vpISXLFNE.

4.2.22 English on Social Media

English language on social media has three different usages on social media. These
usages are: English by celebrities, English for humor, and English as public request.
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http://m.elbilad.net/Article/detail?id=107391&fbclid=IwAR1i7PhFrXFZkOgx8Whw0hkZ%202p9TCAYeRY1eYS1KlKHpJJl3vp-hISxLFnE

English by celebrities

English language, whether before dteathe smile revolution, had its presence in

Al gerian celebritiesdéd posts on social mec¢
has a specification because it is ceglétched with French and Arabic languages. An

example of that is by an Algeria ee$s, known as Mouni Bouallam.

oV ‘ N

nd 2,268 others

mouni_bouallam Bonsoir my #insta_familly @ @ &
miss you allee

#mouni_bouallam #algerian #actress 3 #f4f
#algeriagk #lovers #hollidays #summer #travel
#africa #europe #lifestyle #world #human #cr7

Figure 438: Use of English by an Algerian actress

I n a very regular post on | nst bogsoiamg ( Fi g
i nsta f ami |lapd used si@e thao 10 hashtdgdwritten in English. In this
post, the actress codavitched between Frenchgnsoirmeaninggood eveningand

English expressions.

199



A similar example was seen in a story post by another social media content creator and

actor, known as Stanley. Stanley in an Instagram post decided to thank his followers

on social media for exceeding 60K followers in three months by writing the following:

* stanleyytalks 3h

G6OK IN ONLY 3
months

EL HAMDOULILAH "~
Thank you for

believing in me
W matensawch lioum
21H30 NOUVELLE

VIDEO )\

®)

Figure 439: English use by an actor and content creator

Figure 4.39 is a screenshot of the Instagram story of the actor. In this screenshot, he

thanks his followers by coewitching between three languages (English, Arabic and

French). The text of his thanks is asIf | ows : 660K in only

Hamdoulilah (Arabic forThank Godl thank you for believing in me w matensawch

lyoum (Arabic fora n d

video

I n

0.

addi tion

dondt ) 21030 gauvelle videdFeenych fornew

t

o0 c el e b rntetestes ;1 dhe nespanses df thein g | i

followers. Therefore, we have selected the comments that the Algerian pop star, Dalia

Chih, received when she asked her followers if they are ready to hear her new music

video.
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Figure 4400 Nat ur e of comment swriteopostse!|l ebr i ti e

The previous comments (on Figure 4.40) appear to be similahte c el ebr i ti es
of posts, the nature that involves using posts in different languages (English, French,
Arabic and even Turkish). For instance, the first picture to the left shows that the upper

four comments were written in English and Frenchi € sur meaningyes surg

However, the last two commentsusecedei t c hi n g ; yebyesdiFiemcls t anc e
forand)ye® atamalti (Arabic forlate) grave(French fosomuchys o | 6 m wai t i
for it. Je te souhait@rench forl wish yoy the bestna Cherig(French formy dear).

The second picture is not very different from the first since five comments were written

i n mono | andatdgé &r scoacnhd ) & saeatd dTudkish foryeg.

However, one comment appeared to be edigkchin g w h iyes hatgFrenchdfor

cand) wai't

All the previous publications by celebrities and their followers share a similar nature:

they are mostly using three languages to write posts or comments. Thisxitzieng
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phenomenon became more visiblegecent years when the new generation started to
have more presence in social media. This phenomenon indicates the emergence of

English language in Algerian social media by Algerian youth.

English for humor
English language commenced to markptesence in Algerian meme and humor

pages. An example of that is seen in the following meme piotufégure 4.41

@ insta10beauty

3 CeBEAE =l a0

Figure 441: English in Algerian memes

The previous picture (Figure 4.41) appears to be written in Arabic, so it is logical to
wonder about the use of English in the photo. To explain that, there should be a little

knowledge in Arabic because English is within an Arabic text; in other woets, ith

an 6arabizedd English abbreviation or an
in English written memes, it is very com
whend. An example of that is as present et
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THAT MOMENT WHEN

= |

Figure 4426 That moment whend meme samp

The Algerian meme pages have been influenced with English meme expressions such
as the ones starting with oO6that moment wk
it in Arabic. I n Fi gur eaNmedabn,i ntgh et hfei rssotu t
and /m/ respectively. These sounds were written in Arabic to refer to the expression
6t hat moment 6. Therefore, the picture wh
the sea describes a social situation in &

awave hits you and make you forget direct

Anot her example of the 6arabizationd of

presented in the following picture:
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(f ) instal0Obeauty

gpiaag clloll gelby ¢ oS 2002 £
Hwln cslan g juaglenl gn ¢ pallw

Figure 443: Sample of English arabization on social memes

The picture above (Figure 4.43) was taken from an Algerian Instagram page
OinstalObeautyd. The picture, similar to
but it has an 0 ar aibaotheremrds, theregslam Bnplisheverg r e s s
written in Arabic letters. The English word is located in the bottom part of the photo

and it is the wob®héBMbembdbmset Grbows wherd 2 0 2 @ S
they go to university and take a selfie widpetitive and master students: look mom,

I am studying with my uncle, can you look here for pic, university is the best, they let

you use the mobile phonebo.

After the smile revolution, Algeria social media pages expected that English language
will spreadmore in the Algerian society. This expectation was interpreted through
some social humour posts where the future of the Algerian society is described by
referring to a change in the linguistic nature. An example of this social humor is

presented in the fldwing picture (Figure 4.44):
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- daleadlg yaall 3ylyg see
B 6hrs-Q

S-ESIEN) (ESUA U] [ 11 g | RVERLRCTIOUETU S EN]
9 38 uSJ"'g all sasdl Ldsgd gylola adys LEL" Mal
© ol 928 Ay Lols Lag]

Os0 47K 687 Comments * 73 Shares

[ﬁ Like C] Comment ;.i) Share

Figure 444: Social humour on the future linguistic change in Algeria after the SR

The Algerian society is known for having a dialect based on-saitehing between

Arabic, French, Berber and few other languages. The picture on Figure 4.44 is
presenting an insight into the future dialect of the Algerian society after the

g 0 v e r n mentohstosimprowing English language presence in the country. The
post was taken from a Facebook page o6mini
in English. The post replaced all Freacted expressions in Algeria dialect with

English expression thavere also written in Arabic. The statement is interpreted as:

OAl gerians after r ep bhafArabigforiieliojgny tidndéwi t h E1
how are you chwi#Arabic fora bit)  &lhamdoulilah(Arabic for Thank Godl very

good wa antoumgArabic forand yoy  aybe rakArabic foryou arg few ayyan

(Arabic Algerian fortired) 6 .

Another similar politicsrelated humour on social media that was created in response
to the governmentdéds intentions aqgdriai$ mpr ov

presented in the following meme:

205



pourquoi vous voulez changer la langue

francaise?! - (i 1 ¥
. -
"

Figure 445: Politicsrelated English language meme on social media

The previous picture (Figure 4.45) represents a meme taken from the famous cartoon
6f amily guy 0 influerceldy Emnglistoonitire and media content. The
meme explains a political Ssituation bet

decision to improve English language use in its universities. The picture shows France

asking in Frencheapechrapgyweir Vaud angwage
Owhy do you want to replace French | angusé
i n English while responding to Franceds ¢

by saying 6excuse?meCanWhApnybhe hransl ahe:

All the previous usage of English in humour indicates that it has been arabized by
social media users to convey humour or to mock a political situation. This arabization
can be interpreted as an adoption of English realized thrimeglevel of familiarity it

reached among Algerian youth.
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English as a public request

Al geri ans

on soci al-s oneddiiear swoo rtkoe dr eajse cotp skFer

demand its replacement by English language. At this point, a division of before the

smile revolution and after the smile revolution is visible to compare between the

existence of opinion and attitudifts.

Before the smile revolution, there were not numerous and visible demands of

promoting and enhancing English language status in ialgElowever, there were

sometimes reflection on Englisklated news; an example of these news shared on

social media is as follows on Figure 4.46:

@ /’;5 Blgene.team

§ zeo lia Jo
NN gt 1 iy SSIV1 gl) A3 o o ZAZN)
.. . " o ag
O (il 5l e AULIT
‘- o twmagm D -
o9 Ay Aal d pulod ¥ s o
AT By A Y ALLN Ay J g gt XF 2kl p) Spap § phaal pacmall Sins byt 2l
B e i L Sy S R S v P WS
(W Sl Gy S G i Canlld LN LGB )N e A W I—-;—"

ot S o Bl VT Sl e Sl S Sy gl ol (D | iy
CNN G o201 KW 0D gt a4 bt 3 2l S 0 58 il

N\l

Figure 446. Englishrelated news on social media

Figure 4.46nvastakerf r om an

an

anguage

extract of a

status

l nstagram page
newspaper page
n Al geria. The
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officializing English agz he f

rst

forei

gn |

anguage

news was commented on by Algerians and the following are few samples of their

comments:

"

>

—mima Yesss

S _ ah i wanna that so
much® ,just coz I'm studying English
n my future depends on that & & buti
love English language anyway

's_bndr Bal3oh tok zwawa
maybghoch & @shikammaru_00

B sao o olls el
9 & ydll 9oty 93y et dyjuladl ies
ol &L ol oLl Lol lagday

Al

wich that & &

vous étes d'un mauvais esprit !! Alabiha
mazalna en retard !!

alors la I'anglais

_rdles o el osS sl
Al e dlgu dsilys &80 a8 &3]
M il e P o

i dals oy Lol o Ul
Gusydll e

J Yaeh i spk eng and we

Je vais désabonner vraiment

z Francais c'est déja limite

»

Figure 447. Comments on news reports about English language

All the previous comments (Figure 4.47) were posted on September, 2018. The

comments were mostly positive for multiple reasons such as English language

students, ability to speak English, and negative d#gutowards French. The

Instagram comments were written in three languages: Arabic, English and French. An
exampl e

live to English and | wish they get rid of French and replaceth wiher language

such

wish it is true, English is a prestige language and an amazing language and it is easier

t han

as

French

of t he

Spani sh

Ar abi

and
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attitudes towards English; however, the Fremchiten comments were not. For
i nstance: o6l  wil | unf ol | ow, you are such
previous comment shows an angry attitude towards the Instagram pagsebetau
posting the news on English language. Another Frevwrtten comment states that
OFrench is already a |Iimit, imagine Engl.

properly.

During the smile revolution, however, there were social media dgmpagainst

French language. An example of these campaigns is below:

X $3239 plasd

lgad) sk Jgall g leglouas#

dewsydl) dll) £ 35 Jol (oo dhos
ol 9 d=elodl (o dIS g SoleS
Loty g J Lir?

elais
SR)>

Q0= 581 118 Comments * 34 Shares

Ub Like D Comment ﬁ:) Share

Figure 448. Social media campaigns against French language during the SR

The previous post (on Figure 4.48) was ta
Dziri & meaning O6Algerian thinkingé. The
means Ocampaign for the removal of Frenc
universitiesd with a comment on the pos:

expressionuse during the SR meaning oOall shoul
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| anguageso. This post is a pure definit
through words indicating the role of native languages and rejection to colonial foreign

languages. Commeés on this post varied as appears on the following picture:

' Wagi imigaren iruh att yeqged
isserghitt &

o285 g JalIL lge s gl yblal @as
daly 4oyl Yozl g Jol dalS dy3.0!
Al gl ¥ W d5laldl gl A5LundlS gy

Ladyill e JolS [y
g lgeizy ol el aless el
B2ly8 dlas pdgsila pileg ¢ S ¢ lan
| ey (4]
. et

laele Gg3alanidl 28l 3085 il Lgesi ucd
lgf> dpall 301 alhael Lislg
o0%

+« 1 New Comment

Figure 449: Comments on the campaign against French language

The first comment on Figure 4.49 is written in Berber language stating a proverb
meani ng Oittr ibeudt troe sfsiexd it upd i n an attem
campaign. The second comment completely agreed on the campaign goal and wrote
that o6l totally agree with its complete

and replace it witlanother language such as Spanish or German, why not, the most

i mportant i s to completely get rid of Fr
opinion that rejects the goal of this <cal
is learning languaggsso devel op whil e we are arguing
call for a reading campaigno. The previ
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languages is important and discussing French language status is a waste of time. The
last comment, however, has éferent opinion than the others do not have, because
the writer of it suggests keeping French but prioritizing English and giving Arabic its

rights.

As a continuum to those campaigns, other public figures started to respond to this call
by adopting this pinion. Among these public figures is the controversial journalist,

Adlene Mellah. The journalist wrote on his official page the following statement:

e 2o dic asuall

Q;ﬁﬁiﬂhﬁ'!plq::goi Sl La L cllaall i s 3814
0853 ol Gl le | pllall (3 L>glaiSall 5 alall aal
dudyall dalll @lai B axBg puad joge M djdaiil
Fo> o J.nm;'hr_q.q_.mﬂq_.u”

Figure 450: Public figures response to campaigns against French language

The journalist on Figure 4.50 wrote: ol
amazing for my child to | earn a | anguage
would be amazing if it is Bglish instead of wasting his time in learning a language
that 1 s good for nothingd. In his statem
functions English language is used for in the world to highlight its importance when
compared to French langge. These campaigns were later followed by social media

surveys similar to Figure 4.51.:
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@ ssleadlg yaall 85135 created a poll.

<)

qéngl da] dalS duidaadl dall ety ol o
§ guistll Jay Sl5adl

el 3

This poll ends in 6 days.

[ TRYIT |

O0= 532 7.7K Votes * 215 Comments * 16 Shares

Figure 451: Social media survey sample about English language status

The previous picture on Figure 4.51 is taken from Atgerian Facebook page
Oministry of poverty and happinessd whict
to answer the question 6are you with or
| anguage to English insteadhoofceFiyemscH?ad
no (in red). 7.7K Facebook users participated in this poll and the majority (96%) voted

with yes to attributing the status of first foreign language to English instead of French.

This previous example of survey (as in Figureld &ontinued to take place until the
government responded by improving English language use and presence in Algerian
universities and other institutions. These previous examples demonstrate the pressure
that social media, along with other factors playedinduthe smile revolution to

influence political decisions.
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Summary of English on social media
English on Algerian social media is used for different purposes and usages. The

following diagram summarizes those usages:

*Pre-SR: Private news English

E ngl |Sh 0 n TV zf::::ﬂ:nt' reports about English on TV

*Post-SR: A new public teaching channel

E n gl iS h by « Code-switching in three languages
Ao * Code-switching responses in three
celebrities languages

E ng I | S h for : Influence by English cuiture memes

Use of "arabized’ English

h umour ® Use of English to address political humour

E ngl |Sh as p u b I ic *Pre-SR: Random news about English and

comments

* During-SR: Campaigns against French
re q u eSt Calls to promote English :

Figure 45 2English practices on TV and social media

The previous diagram (Figure 4.52) demonstrates the practices of English language on
TV and social media. Some of these practices differed according to smile revolution
events; however, all these eveserved for promoting English in Algeria.

4.2.2.3 Testimonies from Social Media Content Creators

Social media content creators were interviewed to reflect on the observations made on
different social media platforms. To this end, they were asked to atiewetlowing

two interview questions:
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Table 419 Research area about English on social media practices

Interview question

Research area

Do you use English on your platforn

9 Social media content creators'
practices oEnglish

Do Algerians reply to you in English
when you speak in English?

T Al geri ansbo

media

prac

Soci a

I medi a |

nfl

uencer s

and Al geriansd |

The interviewed social media influencers were all selected on the basis of using

English on their social media platforms; therefore, they were asked about their English

practices and the responses they receive from their social media community. Rapstar;

for i n

use [

stance, stated that

n my soci al medi ao
pl atform?d6dRapstar al so

Afactually yeah, they

tha t :

Ay eah, of

cour s

n response t o

added that

do, but

Al ger i i

not al |

In his statement, Rapstar confirms that Algerians respond to his social media posts in

English language, but he does highlight that not all his followers responmilisitt

language. The following picture (Figure53) i s

Instagram:
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officiel It’s all about music love * 12K

Figure453:Sampl e of Rapstardés Engl i sh

In the previous post (Figure 4.53),Rapstar i t es 06i t 6s all about |
o f his stage performances. Similarly, Th
were not very different from Rapstards be
only on my page because that wasdaghem si nce the first day |
t hat : Aimy foll owers also use English bec
pageo. To illustrate on Thinkerds stateme

of one his Facebook followers:

-

Hi

I have decided to run a blog a series on a monthly basis, and 1 would like to
share with you the link, so people can catch up with the latest.

Kind regards

w,

Figure454.Fol | ower 6s publication on Think
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The precedent post ., Figure 4.54, was sh

Facebook page that is oriented for sharing useful educational and cultural content. As
it appears on the picture, the post is written in English and inviting people to follow an

Englishwritten blog.

Beauty creator, on the other hand, explained that she might use three languages in one

post il use Engli sh yeah geldnguagesyinoone pksh o w

S

-

C

(laughs) English, Arabic and Frencho. Sh

same way as | doé sometimes in three | an
dependsodo. An example of beauty creatords
o ¥
' .
> -
I:Iey guys alors ar;;w : derna had la
pubiication bah takdrou terbhou 20 verni men
ia gamme classique. -
Le tirage rah ykon de'main a17h & W good luck
Figure455:Sampl e of Beauty creatoros | n:

In Figure 4.55, Beauty creator appears to be using three languages on one of her
Instagram posts. The post is written in English, Arabic in Latin letters and French to

announce a produgtinning contest to her followers.
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Similar to beauty creator, Comediant at ed t hat: Al use only
because as | told you I want to go intern
he receives, he said: il receive comment
Algerian dialect you know like amik et ween Arabic and Frenc
reflect on that, one of his posts and the comments he received were examined. An

example of these posts is presented in the following pictures:

\ & Lol

¢ Salem kho chouf en PV la
bghit zaema

-
. Truess

“..2 why is this so
accurate « &

'8

3lach dir hekda?
AirPods are literally designed to fall

out of your pocket for no reason @ ¢

Figure456.Sampl e of Comedi andés posts and

I n Comedi andés posts (Figure 4.56), he wri
of your pocket for no reasond to commen
responses, on the other hand, were mastitten in English, while few were written

in Algerian dialect (a combination between Arabic and French).

CookChef , conversely, explained that il u
explain about the dishes | m attkedodeigreers d  a d d

use English, but Algerians use a mix of languages, sometimes English, sometimes
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French, someti mes Arabic, it depends on
(Figure 4.57) represents the CeBkh e f 6 s use of Engl iamh | ang

posts:

- » Kesra/Khobz Ftir is a popular Algerian
tlatbread. It is eaten for breakfast, lunch or dinner
with some kind of spread or dip-able dish. It is also
great all by itself especially if freshly made! Recipe in
highlights. Recette a la une. .

Figure 457. Sample of CoolChef 6 s I nstagram posts

In Figure 4.57, CoolChef appears to be explaining about an Algerian type of bread

by using English language. However, at the end of the post, she used Frenapdangua

to locate the recipe for her followers.

4.2.3 English by Diaspora

Eighty-four per cent Algerian youth, according to BCG Boston Counselling, dream of
emigrating and finding jobs abrod&lbilad.net, 2018) Therefore, the numbers of

Al gerians6é diaspora are expected to incr
especially English since it is the lingua franca of the world, are to be introduced to the

Algerian territory by emigrant Algerians. By codsring that, a group of Algerian

218



diaspora in different countries were interviewed about their observations on the

presence of English in Algeria. The interview questions asked to Algerian diaspora to

make them refl ect

on

Table 420: Research areas on diaspora practices

Interview questions

Research areas

What language(s) do you use when y
visit Algeria?

T Di aspor ads [
Algeria.

ng

Do you spealkenglish when you are i
Algeria? If you do, how do Algerian
react?

1 English language practices a
Al geriansd react

Do you witness any positive signs in t
development of English language use

1 Reflections of diaspora 0
development of Ergh language in

t Ipresented efabte 4200 ger i ans ¢

Algeria? Algeria.

Diasporads | inguistic practices in Alger

The Algerian diasporas who live in five different countries in the world were asked
about the languages they use when they visit Algeria. The responses to this question
were mostly sirfiar, with very few differences as the following statements by the

di aspora clarify. For example, Assia fron

use Al gerian Arabic or Frencho. However,

different practice becaas he menti oned that he uses 6s

was asked about the reason behind that, he said:

ABecause it 0s goeuse todt this yed espacially begayse I

am talking to Arab businessmen in China and they are from Syria, from
Lebanon, from Yemen. You know those Arabic places which is very

difficult for them to understand us if you speak in Moroccan dialect or

Tunisian or Algerian so | use Arabic and they use standard Arabic. So, | do
the same when | arrive here. 't 6s

to communicate with the Algerian people in standard Arabic. So, we need
to change towat@ma)di al ect o ( An

ea

According to Anwar, the reason behind using Arabic is related to his frequent contact

with Arabic businessmen during his professional stay in China. However, he states
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that this use of standard Arabic in Algeria does not last long becausdaAker
influence him to switch to dialect after

the first or three days then they beat mi

Similar to Assia, Marwan from Cyprus stat
and Frencho. I n his statement, Mar wan i nt
two languages that constitute the mix found in Algerian dialect. On the other hand,
Nabila from the UK was the only diaspora member who stated that she uses Algerian
dialect and English due to the reasons that appear in her response as the following:

ASo, when | go to Algeri a, I use mair

the usual way we talk in Algeria we mix Arabic and French, but because |

have a little boy many amy family members start to talk to him in English,

but when people know you live in the UK or Engligbeaking country, they

try to use few words to speak with you. | have also discovered that my

cousins who are young started using social media and sleynglish more

often so they try to practice their English with me which | find quite

interesting, so | would say 90% Arabic French and 10% English because |
got wused to it a lot.o (Nabila, UK)

Nabila explains that she uses Algerian dialect by 90% irsjpeech while she uses
English in 10% of her speech. English use is described as a request from her family
members to practice their English language (especially the young generation cousins)

and as a habit that she is used to due to living in the UK.

Similar to other participants, Abdull ah fr ol
Arabic, our version of Arabic with a | ot
Arabic of the Middle Easto. I n his stat

Algerian Arabic and Middle Eastern Arabic.
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Accordingly, both Asma and Mostafa from
di alect and a little Frencho and AArabic
similar to all other diaspora members who use Algedialect that is a mix between

Arabic and French languages.

English | anguage practices and Al geri ans:
After interviewing Algerian diaspora about their linguistic practices in Algeria, their
English language practices in Algeria and the reactdAdgerians to these practices

were inquired. Assia from KSA when asked if she uses English in Algeria answered:

ANot reallyé | mean | would say rare
find people that can wunderstand Enc
Al gerians to this use, she stated: nl

mostly the younger generation becaus
really comprehend English because they were educated in French. The
younger generation they are quite imgged when you talk to them in

English and | feel they view English in a very prestigious way in comparison

to Frencho.

In her responses, Assiamments on her English language use in Algeria by describing
it o6rared6 and |l imited it to people who ¢
that the Algerian young generation perceives English as the language of prestige when
comparedto Frencls i mi | ar to Assia, Anwar expl aine
and limits it to few occasions as the example he provides in the following:
ANot that much | remember, but on ver
a Malaysian friend when she visited uséhm Algeria, so English was the

only means of communication with her, so we use English, but other than
that i1itdéds really impossible to use E

The example that Anwar provided explained that he uses English in dealing with
tourists coming to Algeria, but this use is limited only to that. Similarly, Marwan from

Cyprus clarifies fiwe dondét really speak
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could happen someti mes i f I am t atheki ng w
reaction of Algerians, he states Aif you
wellkeducated person because Al gerians donbo
Englishd. Marwan in his explanatiots about
that these practices are limited to dealing with tourists and foreigners. He also explains

the Algerians perceive English speakers as-ealicated people.

Nabila, who was the only one who stated that she uses English with her family
members, clarifiedhat Algerians have positive reactions towards her English use in
most cases as appears in the following explanation:

At dependsé some people are just [
people ask me to explain what | just said; for example, | use thd w

anyways a | ot even when | 6m in Alger
mixed reactions some people are amazed, some are bothered, some people
want me to talk to them in English Db

l ucky because |[bigynamiyavha realyflike studiese r y
knowledge and English, so they quite like practicing English and learning it
as well o (Nabila, UK)

The positive reactions that Nabila discussed are due to amazedness, Jeeecingnd
practiceneed; however, Nabila maoned that some people might be bothered by her

use of English which can be explained by their lack of knowledge in English.

Abdullah from Sweden, unlike all the other diaspora participants, answered the
question about if he uses English in Algerialeysti ng t hat: Ano, not
English at al |, I donét think many peopl
answer, it appears that the reason behind never using English is due to his belief that

not many Algerians are able to speak Englistier, he was asked about his opinion

on the reaction of Algerians if someone speaks English and he answered that:
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Alt depends, |l think people my age o
English | noticed in Instagram pages or Facebook or people | kreynate

trying, but the old generations, | dc¢
know | think itdéds popular among youn
at , but itdéds cool , the ol der gener al
Sweden)

Abdullah bé i eves t hat the younger generation
Opopul ardé to speak Engli sh. He al so gave
posts of di fferent soci al media sites.

ability of oldergenerations to speak English.

As ma, on the other hand, al so stated that

few cases that it happens unintentionally. When she was asked about how Algerians

react to that, she sai dnyielativesgtdrtiangbisgatmy t o
me (Il aughs) because they think I 06m showi
for themo. From Asmads answer, it can be
6show offd | anguage bec atwdued tb the Algeriams t i | |
society.

Mostaf a, di fferently, di scussed how he wu

guess no, not much. I think 10% to 15% rarely but you know sometimes | use it to
show off (l aughs) 0. Fr onmhabBngishsefleats aggood nt , v
status to the individual who speaks it t
when Mostafa was asked about the reactions of Algerians from his English practices,
he said:

AThere are t hose whnglishmndeespondinEmglgsh;i s h ¢

and there are those who donot under
understand and the majority is like that, but for me | only use it with people
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who know it and those are usually the elite like businessmen or the very
educated and they I|Ii ke using it.o (Mo

I n his answer, Mostafa describes English
Algeria because he uses it only to discuss business with businessmen and the very

educated.

The following diagran{Figure 458)s ummar i zes the di asporads

Al geri a, the cases where English is wuse

language use:

Algeriansteactions

Diasporas linguistic ~ Cases of English to diasporas

practices Rlac s English practices
- Impressive language

- With Algerian English - Prestigious language
ss\(/a.a:ers ' g - The welleducated
- With tourists an

- Algerian dialect (Arabic foreigners in Algeria Iangua.ge .

& French mix) With Alaerian slite - Practice and learning
- Wi i i i

-10%15% English use . J SR
- With younger - Cool and popular
generations language
- Show off language - Means of elite

communication

Figure45 8Di asporads | anguage practices ar

Reflections of diaspora on development of English language in Algeria
Algerian diaspora are the people who can have the best observational eye on changes
in the Algerian territory because they spend years abroad, and then visit Algeria and

spend days in it. During these days, the diaspora members can detect the changes that
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occur in different fields in Algeria, amongst is the linguistic field; therefore, the
di aspora were asked the guestion Ado vy
devel opment of English | anguage wuse in /

language praate development.

The answers to the interview question varied, but were all affirmative that there are
signs of development. For instance, Assia stated that:

Yeah, nowadays | feel knowl edge of E
beneficial increasingscenone 6 s prospects especiall
that use English and hence English would open doors for youth. | also feel
that more YouTube is é content soci a
to get their message across, so there has been an incf¢hseusage of

English in Algeria (Assia, KSA)

Assia, in her statement, described English as the beneficial language and spotted two
areas where she thinks English developed in Algeria. They are oil and gas industry and
social media content creators. 8anto Assia, Anwar agrees that English is practiced
on social media as well as other areas as his explanation reveals:
| think 1 am noticing that many people started using it even they use it in
their é especially i n t woFageboakcse s . On
people now are using some stuff especially quotes and stuff like that famous

saying or poems in English, then they do the translation whether in French
or Arabic. This is becoming more and more obvious to me and also in

Linkedininthissociap | at f or m, i tés so €é& peopl e .
better and more often than in Faceboc
somet hing very very nice, so itbés ge

places in Algeria and actually | am trying my bestus® it as much as
possible, | am trying to push against using French in Algeria, so whether
you use your native language which is Arabic or the language of the science
and the international language for now which is English (Anwar, China)

In his explanatin, Anwar highlights the uses of English in two different social media
platforms, one is for entertainment that is Facebook and the second is a professional

platform known as LinkedIn. He also states that he is working on empowering English
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in Algeria; in fact, Anwar owns a website and YouTube page where he gives English
classes in Arabic to Algerians in Algeria in a way to facilitate it for them and empower

their English knowledge.

I n response to the same questi omneah.Mar wan
can see some small progresses using Engl i
every day. Nowadays we can see some you know Facebook pages and social media
pages using more English than we used t oc¢
the same opinion as other diaspora members who think that English practices are more
visible on social media. He also reflects on the progress it is making and the spread it

IS witnessing day by day.

Nabila, on the other hand, highlighted areas of devedoy that the previous diaspora

member hanot discussed, which are linguistic landscape and education. She explains

that:
You know I donét go to Algeria a | ot
have much time, but last year | noticed something amazing for example
there are new shops named in Engl i sh,

see that before and | also saw tiesv airport which has English on its signs
unlike the old one, I think this is great. Also, as | said | work in academia,
so | deal with many Algerian researchers and | noticed that especially the
young researchers from Algeria are so competent in Enghighis really
amazing because it shows the new generation is choosing English (Nabila,
UK)

In her explanation about the linguistic landscape, Nabila gives examples of shop signs
and new airports signs that include and use English language. As foutaiedal
field, Nabila explains that the new generation of Algerian researchers impresses her

because of their mastery of English language.
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Abdullah from Sweden explained that English language will take time to be used in
the daily Algerian dialogue, bite cl ar i fi es that: Al think

will of learning English because you can see it on social media and stuff like that, but

I think itdéds a |l ong road for Al gerians t
not very differentfo m Abdul | ahdés because she | imits
by stating that: Ain soci al medi a, there
didndt see ito.

On the other hand, Mostafa agrees with Nabila about the development they see in
Algerian | i ngui sti c | andscape, but also cons
English use in Algeria, by stating that:
| am starting to see yeah, there are shops named in English. In the past for
exampl e, the shops wused t oethatebutcal | ec
nowadays we see Oparadised O0the king
6fried chickend you know things |I|ike

but now they became in English. AJgven the government wants English
not French lately, | man the new government (Mostafa, Cyprus)

Mostafa, in his explanation about linguistic landscape, refers to examples of restaurant
and shop names and compares that these kinds of shops used to be named in French in
the past. He al s o sdieferencesos EnglishtovereFregch asear n me

sign of English development in Algeria.

The following diagram(Figure 4.59)highlights all the areas of English language

practicesd development in Algeria from t|
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Governmental
will

Linguistic
landscape
Young Algerian
researchers
Social media
Oil & gas
industry
Figure459.Di asporads areas of English | anguag

Figure 4.59 highlights the areas of English language practices development, which
were collected from the interviewed di ast
gas industry, social media, young Algerian researchers, linguistic landscape and
govenmental will. The figure is presented in an arrow shape because the majority of
participants clarified that there is an expected continuum of development.

4.2.4 English in Algerian Linguistic Landscape

The Algerian linguistic landscape witnessed a massng in the use of English in
bottomup signs by 2017 as Figure 4.21 demonstrates. In this section, both-bpttom
practices and tedown practices are addressed to reveal the existence of possible gaps
between the two practices.

4.2.4.1 BottomUp Practices

As has been highlighted in the previous section (on beliefs), shop and restaurant
owners use English for multiple reasons that are summarized in Fig@dmthis

section, samples of those bottap practices are provided. The first sample is
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Downtown restaurant that is located in Algiers as the following pi¢kigaire 4. 60)

demonstrates:

Figure 460: Picture of Downtown restaurant

The previous picture (Figure 4.60) shows the front sign of the restaurant that is written

in English and 6éarabizeddé Engl i sh; i n ot
Arabic | etters. Th edestlresdeafwritemBndgish wdrdstont a |
present the main menu of the restaurant which are: pizzas, pastas, burgers, salads, tacos
and pinchos. Additionally, the restaur ant

it an American aspect.

The second samplis a fine example of the influence of English football culture on

Algerian linguistic landscape as the following picture (Figure 4.61) demonstrates:

229



Figure 461: Influence of Algerian LL by English football culture

Figure 4.61 shows a thenbased series of restaurant chain located in Kalitous

(Al giers). The first part is themed as C
it provides Shawarma (famous Arabimod) . The second part is
football club and serves pizzas. The third part is named Liverpool referring to its
football club and it serves tacos and burgers. It must be highlighted that this chain is

very popular among Algerians, esply those who support these three football clubs.

Anot her restaur ant i's named after Ameri c
This restaur ant al so shows the influence
naming and food choices. The restaa n t is called &édhappy dor

picture (Figure 4.62) demonstrates:
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Figure 4621 nf |l uence of American culture on Al
choices

The sign of this donut's restaurant (Figure 4.62)rigten in one language, that is
English. It also uses a bitten donut sign as demonstration of their specialty. This dessert
restaurant is located in El Khroub (Constantine) and is very popular among teenagers

and youth.

In addition torestaurants, there are shops that use English on their signs such as

Eyewear and Sugar in Algiers.

Figure 463. Fashion shops signs in English
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These shops (Figure 4.63) are among many other shops that choosEnglisteon
their signs. It must be noted that these shops are known for good quality in Algeria
which was indicated by the interviewed shop owners who stated that using English

indicates the good quality of service and product.

In addition to restaurantid shops, it became very normal to see English school signs
decorating the surfaces of buildings. The following picture (Figure 4.64) is a sample

of those signs:

Figure 464: English school signs decorating building surfaces

Figure 4.64 is an example of the emergence of private English schools that use large
signs with American or English flag colors to advert their businesses. Also, the
language used on these signs is English because the aim of such schools is to improve
proficiency in English language.

4.3.4.2 TopDown Practices

The Algerian government dictates the rules for public sign, such as: road signs, street
signs, and signs at official institutions like airports and municipalities. These signs are

considered amp-down practices in this section.
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Algeria in the past years followed a bilingual approach to its sign policy and in some
cases, it was monolingual. However, in recent years, trilingual signs started to be
visible on Algerian roads and streets, but treesinot deny the fact that it is not a
generalized procedure on all the territory because it depends on the city and location.
For instancefigure 465pr esent s the signs found at

replaced by a new airport in 2019:

5341 e

I f v =7y .,W

Figure 465:Si gns at Al geriabds ol d air

Figure 4.65 represents the signs at the clireekea. The signs at this area appear in

two languages (Arabic and French), while very few were written in three languages
(Arabic, Frenb and English). In fact, | recall in one of my past flights to Algeria from
Turkey in a plane that was full with foreigners (Turkish, Germans and other
nationalities), our plane | anded in Al gi
At the baggage cim, | was disturbed by the signs that were used in there to allegedly
guide the travellers to their luggage. | was not disturbed because | could not read the
sign that was apparent on a TV screen in French and Arabic, but | was disturbed

because | saw tHereigners that were with me on the same flight being lost and trying
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to find their luggage. The experience which | had on that day summarizes many
experiences of a foreigner who does not speak Arabic or French and visits Algeria. On

the same day, | alsealized the reasons behind the low numbers of visiting tourists

even if it is a country that has a mesmerizing nature. The experience at the airport
raised my awareness towards this issue and unintentionally guided me to observe all

the signs from the aigst to my hometown in the east of Algeria. On the way, we used

Al geri adés famous and recent highway proj e
known by the name, eagtest highway. The first observable sign (since other signs
included names of citiearitten in Arabic and Latin letters) was on the tunnel that

appears on the following picture:

ALLUMEZ VOS FEUX

Figure466:Road si gn o rAvesAHighveay i ads east

The road sign on Figure 4.66 is a warning sign calling drivers to turn on the car lights.
The sign on the top of the tunnel appears in two languages (French and Arabic).
English, on the other hand, is absent in the picture and was not used on the sign. The
disuse of English on this warning sign might be seen by a careless eye by any Algerian
because he can master either of the languages; however, | put myself in the shoes of a

foreigner who is found in a foreign country and trying to find his way to hisdésn
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and realized that such bilingual signs might add a burden to-Algenan who does

not master Arabic nor French.

My trip to my hometown in the east continued, but we needed to have some rest in a
four-hourtrip; therefore, we stopped at a seevistation and | observed that the

direction signs appear as in Figure 4.67:

Figure 467. Signs at a service station on the highway

All the signs that appear in the previous picture (Figure 4.67) of the service station are
written in two languages (Arabic and French). On the sign appears directions leading
to a market, a coffee shop, the management, tires service, car wash service, and exit.
Additionally, there are signs on the doors indicating accessories sell and s&Wices.
these services presented on the signs of the service station are vital for any person that
stopped to look for necessities; however, having all the signs in Arabic and French

creates a challenge for any person who does not speak any of the two ésnguag
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After the service station, the road trip continued and my curiosity about road signs in
Algeria doubled. The first sign that caught my eye is as presented in the following

picture (Figure 4.68):

Figure 468 Road sign for truck drivers 1in

The previous picture (Figure 4.68) is written in one language, that is French. This
monolingual sign carries a very important message to truck drivers. The message is
Oheight controldéd as written on the sign.
should check the height of their truck and its carriage before they enter the tunnel to
avoid all sorts of unwanted accidents. The sign of height control is a quite influential
sign on road safety; however, having it written in a foreign language (Freswiesd

the publicds right of understanding the

serious damages and accidents.

The road trip was characterized by the use of bilingual (French and Arabic) and
monolingual (French) signs. However, trilingual sitpesame visible when | reached

my hometown as the following picture (Figuré9).demonstrates:
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Figure 469: Welcome signs in Algerian cities

The precedent picture (Figure 4.69) presents the signs welcoming the city visitors. As
appears on the picture, these signs are written in three languages (Arabic, French and
English). It must be noted that these signs were the only signs on which English

language was visible.

Very recently, in 2019 to be specific, Algeria inaugurated the services of its largest
airport by replacing Houari Boumediene Airport. Unfortunately, | did not have the
chance to visit the airport, but | relied on the official picsuréthe airport to comment

on its signs. The following picture (Figure 4.70) presents the road sign leading to the

airport from Al giersd national hi ghway:
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Figure 4700New ai rportdés road sighn

The new ai r gRogure 4078) iswidttandn thgee lgmguages (Arabic, French
and English) which indicates more consideration of international visitors. Similarly,
the interior of the airport also used signs with three languages written on them as the

following picture indcates:

| cgive, N2

ﬂolrdln:m::‘lwm.m

Figure 471: The interior signs of the new airport

The new airportdéds signs, as Figure 4.71
English. The sign clarifies the directions to different services aaitpert such as:

checkin desks, boarding gates, and sanitary areas.
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Another important example of signs are street signs. The majorgirest signs in

Algeria are written in Arabic and French as the following pictures indicate:

ue noial
iba Ben Boua
Has - 1938

Figure 472: Signs of street names in Algeria

The first sign to the left (on Figure 4.72) is a sign of a street name in Oraflaty.
sign is written in Arabic and French presenting the street of the Martyr Yveton

Fernand. The other two signs are presentation of two famous streets in the capital city

Al gi er s. Both signs are written ireArabi
Mouradé and O6Hassiba ben Bouali 6, respe
common in Algeria to name streets after

revolution against France as in the case of the presented streets.

Within these local steds, there are also road signs facilitating transportation as the

following picture indicates:

DA
PLACE DES MARTYRS

| s

Figure 473: Local Street signs
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As has been noticed along all the previous signs, the majority of street signs are painted
in bluebecause it is the conventional color for signs that provide information as in the

case of the previous picture (in Figure 4.73). In the mentioned picture, the sign is

written in Arabic and French showing the
Opldeemartyrsd in French and explains thé
written as Opar tunnel déd in French on the

4.3.4.3 Summary of TopDown and Bottom-Up Practices

Linguistic landscape practices are divided into bottgmand topdown pradces.

These practices were presented through the different signs use by individual
businessmen and by the authorities. The presentation of signs from both categories
indicated that there is an imbalance and a gap between the common Algerians and the
govermment. The former, Algerians, demonstrated great tendency towards the use of
English on their private businesses of all kinds (shops, restaurants, schools, and
others); however, the government pays less attention to the use of English in its public
signs, &cept for the new airport's signs and few welcome signs of Algerian cities. In
this respect, it can be understood that
globalized world and build on that to create different business of quality while the
governnent tends to use bilingual signs (French and Arabic) or monolingual signs
(French or Arabic) on public signs. The following diagram (Figure 4.74) highlights

the imbalance of bottom up and tdpwn practices:
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Practices

Bottom-

up
practices

Figure 474: Imbalance in LL topdown and bottorup practices

The previous diagram (Figure 4.74) explains the imbalance that the English practices
in Algerian LL witnesses. The diagram also shows the way beatfmractices
overweigh topdown practices as a one entity moving harmonically whiledtmpn
practices are scattered into a variety of linguistic practices that disregard English
language practices in the majority of its signs.

4.2.5 English in Education

English languag@ractices in the Algerian educational field are not very noticeable
considering the recession of political decisions related to languages in schools and
universities. However, during and after the smile revolution, English had more
presence in the educatial field. Therefore, this section divides English in education
practices into practices before the SR and practices after the SR.

4.2.5.1 English Practice Before the SR

English practices in the educational field have not been a subject of debate of the
Algerian government since the 2000s. Therefore, the situation remained static in

schools and universities. For instance, English is not taught in primary schools, but
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starts to be taught on the first year of middle school while French is taught starting

from the second year of middle school.

The priority given to French by teaching it since the second year of primary schools
demonstrates the governmentods attitudes
privileging it over other languages. On the other hdgaglish is taught at the
secondary (or middle) school and locathade books are used to teach it. An example

of these books is in the following picture (Figure 4.75):

Figure 475: Example of locallywritten English books

The book in the previous picture (Figure 4.75) is the second year book of English at
Algerian middle schools. These books are loeaigde; in other words, they are
created by specialists hired by the ministry of national education andshpedblin
Algerian publishing houses (e.g., Casbah publishing) to monitor the cultural aspect of

their content and adapt it to the Algerian culture and traditions.
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On the other hand, English at Algerian universities is taught as a foreign language
course, btinot as a medium of instruction as it is the case for French language. The
ministry of higher education and scientific research is responsible for designing the
syllabus and hour distribution of English language teaching. Luckily, | was able to
reach thissyllabus from one of the university instructors who preferred to keep his
identity anonymous. The syllabus and hour distribution are presented in the following

pictures (Figure 4.76):

Semestre: 1

Unité d'enseignement: UET 1.1
Matiére 1: Langue Anglaisel
VHS: 22h30 (Cours: 1h30)
Crédits: 1

Coefficient: 1

Dhiectifs de 'enseisnement:
The English syllabus consists of the following major parts. Sample texts are used to let students
acquainted with both Scientific and Technical English as well as for both scientific and technical
vocabulary and grammar acquisition.
The texts are selected according to the vocabulary built up, familiarization with both scientific and
technical matters in English and further comprehension. Each text is therefore followed by a set of
vocabulary concepts, a set of special phrases (idioms) and comprehension questions.
There is also a terminology which means the translation of some words from English to French one.
Besides, the texts are followed at the end by a translation of long statements which are selected from
the texts,

Contenu de la matiére:

A. Phonetics: (3 Semaines)
-Consonant sounds: eg: /k/; fm/; b/
= Vowels sounds: eg: fef; fif; fuf
- Diphthongs: eg: fal/; fel/
- Triphthongs: eg:fela/; falaf
B. General Grammar: (eSemaines)
1- Parts of speech
= Verb: definition, transitive, negative form, interrogative form, regular, irregular ...
= Noun: definition, kind, singular, plural, compound nouns _.
= Adverbs: definition
- Adjectives: definition
2- Types of sentences
- Simple sentences
- Compound sentences [using connectors eg.: but, ...)
- Complex sentences (using relative pronouns eg. who, where, ..J)
C. Texts (& Semaines)
Each semester may include scientific or technical texts in which we focus on the application of the
previous lessons.

Mode d'évaluation:

Examen: 100%.

Figure 476: Syllabus of English courseif Civil Engineering department
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The syllabus on Figure 4.76 presents the content of teaching, the length of a course

and the credits of the course. The students in civil engineering department are supposed

to learn phonetics for 3 weeks, general grammar6faveeks and scientific and

techni

has 1 credit.

cal

texts

f

(0]

r

6

weeks.

The

Engl i sh

It must be noted that the departments have the freedom of choosing the foreign

language they want to teach and are able to select either French or English. However,

since the majority of technical and medical departments use French as the medium of

instrudion, they select English as a foreign language course. English at the civil

engineering department is taught for only three semesters as the following pictures (on

Figure 4.77) indicate:

Semestre 1
Volume horaire "
Ut Matiéres g hebdomadaire | Volume Hos - Travail Mode d'évaluation
9 Crédits
d'enseignement en Consultation | Contrile
Intitulé & | cours| TD | TP | (5semaines) | “yqio s | \coni | Examen
UE Fondamentale | Mathématiques 1 6 3 | 3h00 | 1h30 67h30 82h30 40% 60%
Code : UEF 1.1 . y .
Ceédlts: 18 Physique 1 [ 3 | 3h00 | 1h30 67h30 82h30 40% 60%
Coefficients : 9 Structure de la mati [ 3 | 3noo | thzo 67h30 82h30 4004 60%
TP Physique 1 2 1 1h30 22h30 27h30 100%
UE Méthodologique .
st TP Chimie 1 2 1 1h30 22h30 27h30 100%
mmﬂm';;gﬁ 5 ue 4 2 | 1h30 1h30 45h00 55h00 40% 60%
e 1 1 | 1ho0 15h00 10h00 100%.
1 1| 130 22h30 02h30 1003
HEEE 2 2 | 3h00 45h00 05h00 100 %
Total semestre 1 30| 1716000 | h30[ 4h30]  375h00 375h00
Semestre 2
Volume horaire v
Matibres H T W Horalre| Travail Mode d'évaluation
Unité b=} ol Complémentaire
- Crédits Semestriel
d'enseignement E (15 semaines) | 1 Eonsultation | Contrile
Intitulé S | cours| ™ | TP (15 semaines) | Contimy | Examen
UE Fondamentale | Mathématig 6 3 | 300 | 1h30 67h30 82130 40% 60%
E:;;":El[;]'z Phy 6 3 | 3noo | 1h30 67h30 82030 40% 60%
Coefficients : 9 6 3 | 3noo | 130 67h30 82130 40% 60%
2 1 1h30 22h30 27h30 100%
UE Méthodologiaue 2 1 1h30 22h30 27030 100%
Code :UEM 1.2
Crédits: 9 4 2 |1n30 1h30 45h00 55h00 40% 60%
Coefficients: 5
1 1 |1hoo 15h00 10100 100%
UE Découverte
Code :UED 1.2 - .
Crédits: 1 1 1 1h30 22Zh30 02h30 100%
Coefficients: 1
UE Transversale
Code : UET 1.2 5 5
el 5 2 2 | 3noo 45h00 05h00 100 %
Coefficients: 2
Total semestre 2 30 | 17 [16h00 [ 4h30] sh30]  375h00 375h00
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Semestre 3

£ ::'m'::‘: Volume Travail Mode d'évaluation
; Horaire | Complémentaire
'E Semestriel en Consultation | contrile
S

3

Cours | TD | TP | (15semaines) | (15semaines) | Continu | EX2Men

Unité i a
d'enseignement (EIE

UE Fondamentale
Code : UEF 2.1.1
Crédits : 10
Coefficients : 5

3h00 | 1h30 67h30 82h30 40% 60%

2 1h30 | 1h30 45h00 55h00 40% 60%

UE Fondamentale
Code : UEF 2.1.2
Crédits : 8
Coefficients : 4

2 1h30 | 1h30 45h00 55h00 40% 60%

2 1h30 | 1h30 45h00 55h00 40% 60%

1130 | 1h30 45h00 55h00 40% 60%
UE Méthodologique | statistiques

Code : UEM 2.1 :
Crédits :9
Coefficients : 5

2

1 1h30 22h30 27h30 100%
1 1h30 22h30 27h30 100%
1

1

1

1h00 15h00 10h00 100%

UE Découverte
Code : UED 2.1
Crédits : 2
Coefficients : 2
UE Transversale

1h30 22h30 02h30 100%

plrle e a]e|lels |

1h30 22h30 02h30 100%

Code : UET 2.1
Crédits: 1

Coefficients : 1
Total semestre 3 30 17 | 13h30 [ 7h30 | 4h00 375h00 375h00

Anglais technique 1 1 1h30 22h30 02h30 100%

Figure 477:. English program in three semesters of civil engineering

The previous pictures in Figure 4.77 provide the hour distribution of all the courses
taken by civil engineering students. The yeHbighlighted parts in each picture
represent the houdsate of Emglish classes in three semesters. On the first and second
semesters, the students study English and/or French with 3 hours per week and 16
hours per semester. However, on the third semester, the students take a course named
0t echni cal E mddhalfpér@aeek amd 13 Hourbamdiarhalfgper semester.

It must be noted that the source to these materials clarified that this syllabus and hour

distributions are generalizable in all technical and scientific departments.

As it has been mentioned earli&nglish is not used as the medium of instruction in
Algerian universities. However, one of the teachers mentioned in the interview that it
is used as the medium of instruction in one of the Algerian universities and he referred
to an anecdote about higeihd to clarify that as in the following:

€ | had a friend who to Boumerdes uni
degree (BAC). He went there in 2007 and since the first year they study in
English. o and when asked abiosathe t he |
law. The Algerian law regarding language using in teaching say that the
main | anguage is Arabic, It doesnot
professor iIis free to give his course
flexibility on the paper, bt on the reality people who cannot speak English
wonb6t accept this because they wild.l
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In his statement, teacher 3 referred to the internal law of Algerian universities about

the language of teaching. The teacher clariftest the Algerian law states that the

medium of instruction is Arabic; however, the observed commonality in all
departments (mostly medical, business and technical departments) is that French as the
medium of instruction is prevailing the scene and therntgjof courses are taught in

this |l anguage. This can be interpreted as
by teacher 3 did not restrict the foreign language use, but prioritized Arabic as the

means of instruction.

Toreflectontheuniversit t eacher so Engli sh educati ona
as the language of research and publication, | asked them the questions that appear in

Table 4.21:

Table421: Research areas on teachersod educatic

Interview question Research area
Have you studied English in your 1  Educational history and domai
previous university years? related importance of English.
Do you think English ishe language fo| §  Views on the importance ¢
research and publicatior English in scientific research.

English educational history and views on English by university teachers

The university teachers were asked about their educational history in Engliskiry

the question fihave you studied English ir
departmentelated semesteand hourdistribution and to highlight the impact of this

history on their current teaching practices. For instance, teacherd tbtzte

Yes, we had an English course, but it was not very influential because we
studied it only for one semester maximum at the BA level of course. As for
the MA level, yeah, we had English course for four semesters and the
teacher that taught us studied at Oxid Uni ver si ty. But I
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university, | studied in the college (Ecole Superieur de Sciences Politiques).
(Teacher 1, age: 27)

Teacher 1 explained that she studied English only in one semester at the BA level in
political sciences program anur semesters at the MA level. However, she
highlighted that these practices were not regular at state universities but in higher
schools of political sciences. Therefore, we asked her about the difference between
these higher schools and universitesande r epl i ed: Afactually
governed, but we participate in an oral contest to be accepted in it and they only take
the eliteé for example | was the first of
in thereo. F r o oan beaimdergoogthasatimesethigherrsgchools accept

the educationally privileged students and have different acceptance measures, so it is

logical to have different measure in teaching English as well.

Differently, t eac her Blishsfdr threeeydarstdiriagtBA, fiy e s
but during the master time we got a course of English language and some modules in
English. As | remember, we had three modules for each semester taught in English

| anguageo (Teacher 2, ag eandc@n@municatibneaadc h e r
from his explanation, it can be understood that English is taught as a course for three
years and during all the semesters, but at the MA level it was taught as a medium of

instruction in three courses.

Teacher 3 and teacher 4 fronv ai | engineering department
there was a technical English course, it
all €é it was one course per week but the
oriented to technical Enghs é 6 ( Teacher 3, 30) and din
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but after t hat no because English | eave
engineering teachers highlighted that English is taught for one hour and a half per week

and it is taught only at énfirst year of BA.

Teacher 5, on the other hand, explained -
but | candt remember for how Il ong and the
school to teacher 1. The six teachers of business and nmaggigall explained that

they had an English course, but English was not used as the medium of instruction.
They also stated that they did not have English course in all the years because the years

were divided between English for business and French &inéss.

Teacher 12, who majored in French language, stated that they had an English course,
but it was not of high importance because it was one class per week. Also, all the other
teachers explained that they had an English course, except for teacher hajored

in English language and had it as the medium of instruction and the topic of learning.
Differently, teacher 13, teacher 14 and teacher 19 clarified that at their time, they

studied everything in French, so they had no English course at all.

The number of English course hours that the teachers had in their educational years
does not appear to be sufficient to give their classes in English, especially that the
majority had French as the medium of instruction. Also, the older teachers explained
thatthey did not study English at all during their educational experience at university,
which explains their logical orientation towards the use of French as the medium of

instruction even if the government did not set it as a law.
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Even if the majority of uwversity teachers teach in French, especially in the previously
mentioned departments, all the teachers that | have interviewed believe that English is

an important language for research and publication, except for teacher 12 who majored

in French language

4.2.5.2 English Practices After the SR

During and after the smile revolution, the new Algerian governments (transition
government and current official government) came up with a group of decisions
targeting the promotion of English language in Algerianversities and schools.

Details of these decisions are presented in the management section (4.4). The
governmentds intention to improve Englis

in a group of political reactions and collaborations.

French reactons

The Al gerian governmentos declarations o
schools and universities were not received with an open heart by the French side.
French officials responded to the Al geri
attitude; for instance, the French ambassador in Algeria reported to the press that
France wants French language to keep its current status in Algeria, that is first foreign
language that is used as a means of instruction at universities and a language taught
since the 24year of primary school. The ambassador added that France is working on
keeping collaborations between Algerian and French educational institutions,
educational exchange programs at universities and French language teaching in
Algeria. Healsad el i ber ately stated Awe are all W
t hat we have inheritedo referring to thi

Algeria. Full press report can be foundfbladi.com, 2019)The Algerias reacted
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to these French declarations in different ways. The following figure, 4.78, displays the

samples of these reactions to the ambass:

Ui3e I ol g iy gl ot ) SIS Bety g Ul ‘

. éi ety 2usa oo fLA0Y S2Y1 (8 00 4 el :: s

L s

. - This will be the greatest step to open
the door for our sucess
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B e e P
. ©Ds =
e Ot g3t 8y e a3
el Rl AU el s el fale
Like - Reply - 47w ©Ou =
s s O
Like - Reply - 45w - L el o el gt el el Al it
il gl e el adedl gl (LS 8 i pont | gaen da
s s 00~
s S0 8 Jycamalae jia
‘ Y ‘ A8 o s sl s au pall GKSY 5 Tgales Jp
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Figure 478 Al geri ansod reactions to French a

The previous comments, on Figure 4.78, were collected from Echorouk News TV
Facebook page that shared the ambassadc
comments represent their writers and | vighem from a purely scientific
interpretation. All the comments, except for one, are written in Arabic or Algerian
dialect. For instance, the first picture on the left starts with a comment describing
France as a Osnaked by sese howthisgogs abdwe gear e f
this snake out of our home, still not hi
replacing English with French would be one step towards success. The third comment,
however, recalls the colonial history with France and stdatgsou c ol oni zed
killed two million of martyrs and you dor
our turn to replace the worst, French, W

foll owing comment wused the hSRiO6hse inmo tRroe noct
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reference to French language as part of the corrupted system. The fifth comment
expl ores the iIimportance of Arabic and En
French with English and preserving the honor and value of Arabic are, nvhsther

you | i ke it or notd. The | ast comment on
preferred to write an honouring message |
souls of martyrs and long live the army and Gaid Salah (head gen#ral Aligerian

ar my) 0. 't must be noted that Gaid Sal ah

have sided with the public against the B

The second pictureds comments are not ver
For example, the first comment focused on the role of future generation in changing
the |l inguistic nature in Algeria by high
should be in primary school, so we can have a new educated generation with strong
rootso6. Similarly, the second comment agt

we replace French with English in primary schools so this would be the knockout to

France and aneghr ench and free generationo. The
Al geria is going into the right directiao
these decisions, it means we are on the

handsai d that ¢6éif the government obeys Fre
get ready to a strike at al |l educationa
previous comment threatened that all educational institutions would go into a strike if
the government obeys the dictations of the French government. Differently, the last
comment suggested a compromise by statin:

keep your |l anguage in our school sbd; i n ot
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that France would not teach Arabic in its schools, so he used this call as an argument

to call for their leave from Algerian schools.

The new governmentds English practices pr
attitudes towards these practices in thecatlanal field. It also shook their ground in

Al geri an school s and uni versities. The
Algerian reactions which | previously highlighted. All the reactions showed strong
opinions against France and French languadeecalled the colonial history and the

martyrs to emphasize the role of English to eliminate the French existence in Algerian

schools and in the history of future generations.

Algerian-English collaborations

Despite the French reaction to the new govemmed s deci si ons and p
to English in the educational sector, the Algerian government proceeded in its
intentions and made ties with different English bodies to develop the educational
institutions in Algeria. Among these collaborations is dgeeement with the British

Council to develop the abilities of Algerian educational inspectors of different levels.

The agreement al so aims to empower Al gger
language through organized workshops by the British Cbanci the ministry of

education in Algeria. This agreement was signed for a duration of three consecutive
years through which students can learn new skills as well. Full new report on the

agreement can be found Eibilad.net (2019)

The second agreemenave a f i rst in Al geriads histor
an English school would be established in the Algerian territory. The following picture
demonstrates the agreement signage between the Algerian state clerk, Rachid
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Bladehane, and the Britighinister of foreign affairs, James cleverly, to initiate a

British school in Algeria to teach English to Algerians.

Figure 479: Algerian state clerk and British minister of international affairs
agreement on British school in Algeria

These agreement s, along with governmentd
presence in Algeria, were received with positive attitudes by dffeslacational

bodies in Algeria. Among these bodies is the National Council of university teachers,
known as CNES, who called the Algerian government to adhere to its decisions about
improving English in schools and universities and encouraged and suppuwrse
deci si ons. CNESO®GscEllapa 2G20)can be found in
4.25.3 Summary of Education Practices

The following diagram, on Figure 4.80, represents the summary of English practices

in the field of education:
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English practices before SR English practices after SR

Paolitical decisions to empower English in

English taught f iddle school
NENSN taught from middle schoo schools and universities

English taught as a course at university French rejection to Algerian decisions

English-Algerian educational
collaborations

English requested in primary schools by
Algerians in rejection of French

Figure 480: English practices in the field of education

The diagram in Figure 4.80 clarifies the practices of English language in the Algerian
educational field before and after the SR. The diagram shows that English practices
after the SR overweigh the practices before the SR. Before the SR, English was
practiced as a second foreign language that did not receive much attention from policy
makers. However, after the SR, there were political decisions to empower English
practices n schools and wuniversities. Also, t
reactions that interpreted the positive stance towards these political decisions.
Meanwhile, the French officials were resented by the Algerian political intentions and
decisiongo empower English in Algeria.

4.2.6 English for Social Impact and Human and Environmental Development

English language is used for social development purposes interpreted through civism
acts. It became quite normal to see Algerian youth crehtinganitarian groups and
associations for different purposes and naming them in English in real life or on social
media platforms. For instance, the first
engages in missions against hunger, health and envirdrpreservation and others.

The following picture (on Figure 4.81) is the Instagram page of the organization on

which the organizationbds name appears in
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5 261 226

Lions Club Alger Hope

La lutte contre la faim, la santé, I'environnement,
I'enfance, I'éducation, nos principaux dom... mors

Figure 481: Example of developmental organization inglish language

Anot her example of organizations hol ding
Al geria Green Againbo. The cause of t his
greenery in Algeria. The following picture, Figure 4.82, isltieagram page of the

organization on which its name and cause are presented in English language.

797 50.5K 218

Posts  Followers Following

Make Algeria Green Clean Again

#MakeAlgeriaGreenCleanAgain

#plasticfree #GreenCleanMakerDz

#EBW . @ o3 830 8 diig clyas P13l Jaad | mor
See Translation

Followed by ihcene_the_algventurous, amel.zen and
7 others

Followi... v Message Email v

Figure 482 Example of Englisltnamed organization with an environmental cause
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Similar to previous organization with causes, tbhkowing picture (Figure 4.83)
represents one of the Instagram pages dedicated to preserve the oceans and the planet.
The page is named in English as OEcoEar:

English language as the next picture demonstrates:

& ecoearth_dz

47 508 304
Posts Followers Following

EcoEarth

& Keep our oceans blue and our planet green
»* Tag us #ecoearhtdz
Followed by make_algeria_green_clean_again

R

- |
.
;‘d

Casbah 15/04

Figure 483. Sample of Instagram page with eco cause

Another example is a state association devoted to prittea@nvironment from the
dangers of technology. The following picture (Figure 4.84) is the Instagram page of
the association that is presented in English on its name and in Arabic in describing its

missions.
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& green_tech09

k@ 176 105 151

Posts  Followers Following

<

green_tech09
@ § ool jblia o &l Glan) N daanl

@

@ #Green_tech @

#0rganisation

See Translation

Followed by make_algeria_green_clean_again

Message Vi

Figure 484: Englishnamed state association

In addition to environmental and humanitarian organizations, there are also emerging
pages dedicated to develtyuman thinking through psychological and cognitive
messages. An example of thaRPogdgist itvhee Alngset
which aims to create a social impact through spreading positivity from different travel

tours in Algeria. The following piatre (Figure 4.85) represents the English name and

English message used to represent the page:

& yeslukan

31 781 109

Posts  Followers Following

Yes Lukan - Positive Algeria

We share #positive vibes from our 6 months
tour around #Algeria meeting projects with
#socialimpact

#travel #dz #<!3J!

Movie available nowd
m.youtube.com/watch?v=7EDii7Wk4kU
Followed by ihcene_the_algventurous and
make_algeria_green_clean_again

-

Partages #  Sahara @

Figure 485: Englishnamed Instagram page with social impact message
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These organizationsd and asvidualiplatbrmgns 6 w
but they take on field applications to present their work. These organizations became
more active during the smile revolution; for example, the following picture (Figure

4.86) presents the cleaning campaign by students at Houamdgiiene University

where students appear to be wearing shi

tomorrow, health professional so.

Figure 486: Algerian students wearing Englistritten shirts while cleaning their
university

English practices for humanitarian, social and environmental purposes are not the only
practices because English is used to demonstrate women rights and women

independency.ifure 4.87 is an example of such practice:
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Salim, Who Gives A {§imig
about what you want

Figure 487: English for women rights and independence

Figure 4.87 is taken from a Facebook Algerian meme page, but it remains anonymous
because its name was not recorded. In the picture, two famous Algerian actors from an

old famous Algerian series appear to have a cediplegue. In the dialogue, the man
speaks in Arabic saying 6if we get marri et
his intolerance with his partner as a workimgman during marriage. The woman
responds in English by stating o6Salim (c
word) abot what you thinkq. The i maginary di

shows the way English is used to empower females to speak up for their rights.

In general, English practices are divided into four practices; humanitarian,
environmental, social and womeights and independence as the following diagram

(Figure 4.88) summarizes:
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Women rights
and

Social impact independence
causes

Environmental

associations
Humanitarian

organizations

Figure 488: English practices for social impact and human and environmental
development

English practices for developmental purposealgeria are visible in bodies such as
humanitarian organizations, environmental associations, social impact causes and
women rights and independence. These practices are the most recurrent, but this does
not deny the possibility of other existing practices

4.2.7 English for Political Expression

It is noticeable how English language was used for political expression during the
smile revolution. In this section, these practiaed the reasons behind them from the
point of view of different participants are presented.

4.2.7.1 English Practices During the Smile Revolution

English during the smile revolution had considerable presence and use. This presence
and use were perceptille the different placards that were carried by the protestors.

The following picture (Figure 4.89) is a sample of these placards:
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Figure 489: English placards during the SR, sample 1

In Figure 4.89, protestors appezrrying Englishwritten placards. The first at the

front is a bilingual placard written in Arabic and English with a political message

60l eave now6é in reference to the system.

is a monolingual placard becausasi written in one language that is English. The
placard carries the message O0yes to cha
reference to a political request of radical change. Another example of English placards

during the smile revolution is in thelfowing Figure 4.90:

Figure 490: English placards during the SR, sample 2
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On Figure 4.90, the card is written in English language and carrying a very strong
political message OFLN itdés time to take
party that was initiated during Algeriabo
TheFr ench acronym FLN refers to the words
has been the leading political party since the independence of Algeria in 1962. The
protestor appears in the picture carrying a card that calls the political party to be
trarsferred to the museum as it ruled Algeria for 58 years. Similar to the previous
message on the previous picture (Figure 4.90), the following Figure 4.91 represents an

example of the placards carried by protestors:

Figure 491: English placards during the SR, sample 3

Figure 4.91 presents an English card wri
country for old mend. The card refers to
over 60 years old, especially theevious president, Abdelaziz Bouteflika, who is 82

years old.
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Another sample of English practices that carry strong political messages is presented

in the following picture (Figure 4.92):

: g
. THE PoWER oF
- THEPEOPLEIS

| RONGER
HSAN '5“0! PEcPLE

1% Poy: e

Figure 492: English placards during the SR, sample 4

The previous placard (in Figure 4.92) is written in English messages and is carrying a
political message stating 6the power of
The message on the placard transitiies message that the power is in the hands of

people and it has the ability of isolating people in power.

Another form of placards that were influenced by American civil rights leaders is

presented in the following picture (Figure 4.93):
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Figure 493: Placards inspired from Martin Luther King in the SR

Figure 4.93 demonstrates a fine exampl e
leader, Martin Luther King, Jr. In the picture, a young Algerian female appears to be
wearing a shirt with the picture of Martin Luther King and a placard quoting a part of
his speech &6éwe need | eader s, not in | ove
|l ove with publicity but in | ove with humas

protestor to describe the type of leaders that she wants to see in Algeria of the future.

Algerians during the smile revolution aspired for creating a democratic republic ruled
by its youth and intellectuals. The next picture (Figure 4.94) is an exarnffiese

aspirations:
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LOADING

REPUBLIOL

Figure 494: English placards during the SR, sample 4

The placard in Figure 4.94 is bilingual because it is written mainly in English and one
word is in French. The text on the pl ac:
republ i c) pl ease waitod. The design of tt
software loading data for the second republic and was presented in English and a word

in French.

The new generation of Algeria is obviously dreaming of a new republic, new type of
politicians and system. Also, this generation has a belief that thegreate the

difference as the following picture (Figure 4.95) demonstrates:

St ALG 13 4
)

1

Figure 495. The message of Algerian youth in English
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Figure 4.95 shows a group of Algerian youth in the smile revolution protests wearing
shirts desarbi ng t hem i n Engl i sh. The shirt |
Al geri ansdéd, which shows the way the new

they have in making the political difference.

I n addition to the new ¢ e theyralaotdéesoribeitheir per c ¢
revol ution as 6t he smar t revolutionbd a

demonstrates:

Figure 496: Placard describing the smile revolution

The placard on Figure 4.96 describes the smigiev ol ut i on as the O6sm
English language, then describes the reasons of this description in Arabic. The reasons
are Osmart by its peaced O6smart by the u
O0smart by i ts pr alsoprepeesestihe mainhdefmigonsrokethes o n s

Al geriansod6 revolution.

The smile revolution in Algeria can also be described as a creative revolution because
there were multiple artwork pieces used to illustrate the demands of the public. For
instance, the fat picture below (Figure 9.97) is an example of using artwork and

English in transmitting demands and messages:
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Figure 497: English in artwork placards, sample 1

Figure 4.97 demonstrates an art wpr&sented by the protesters in Bordj Bou Aririd]
city. The art work was |l abelled 6the cou
which pieces of French commandment, Bedol
the former president Bouteflika after tpeotests), constituent assembly and regime

TV channels were respectively replaced by elections, independent committee,
dialogue and Badisians and Novermberians (referring to Algerian emblematic figure
Abdelhamid Ben Badis and té' November, 1954 indepeadce revolution believers

and followers).

Another artwork and English use are presented in the following message that Algerians

from the city Bourdj Bou Ariridj decided to share:
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Figure 498 English in artwork placards, sample 2

Figure 4.98 is a sketch of a road map for
wisdom and nationé. The picture al so sho\
and other hurdles on the way presented ran€e, world problems, and wars. The

Algerian citizen will be guided using a compass of future, wisdom and nation to avoid

or overcome French interferences, world problems and wars.

Another demand of Algerians is to create a strong civilization throughatisteps.
The next picturgFigure 4.99)is a representation of this demand using English and

artwork:

Figure 499: English in artwork placards, sample 3
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Figure 4.99 describes the Algerian political scene duringsthiée revolution. The

artwork presents an Algerian citizen trying to build a civilization while crocodiles are
watching and trying to sabotage him. The
civilization and the conbéer poctoitersd@ sdnra
foundational pieces that the citizen is carrying are written in Arabic presenting fields

|l i ke Oeducationd Oscienced6 Onational i s m¢
disguised in foreign interferences dressed as French flagc@uifry dressode and

Algerians trying to take the Algerian case to international organizations such as the

United Nations.

Always in the same city, Bordj Bou Ariridj and the same building that was named as
peopl eds pal ace bec &daeneacl Rriday df the reveliena g e s

another demonstration in English and art was presented:

Figure 4100 English in artwork placards, sample 4

Figure 4.100 is entitled as O6justice is

languages. The artwork illustrates the judicial system in Algeria through a drawing of
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a balance on which national unity is winning over the corrupted system whose

representatives appear at the bottom of the artwork.

In addition to English on artwork demonstrations, Algerian protestors used English in
their chants against the previous system
ech3b machi | ay e%hDhe chant isAaddreissing tBeGptevious snibrl

leader of the Algerian national army, Gaid Salah, by saying sorry in English and
continuing by O0the public is not stupi do
leaders with other ones of similar nature.

4.2.7.2 Reasons of English Practices in the SR

English practices in the SR are an example of the use of English language for political
expression purposes. Therefore, university students and Algerian diaspora were asked

to explain the reasons behittus use from their point of view. The following table

(Table 4.22) highlights the interview questions asked to each participant category:

Table 422: Research areas and questions on reasons of English practices in the SR

Partici pants Interview questions Research area
University students | Why was English used in 9 Reasons behind the us
protestso pl a| ofEnglishinthe
in your opinion? protests.
Diaspora How do you consider the use| § Interpretation of the
of English in the Hirak use of English in the
protests recently? protests.

Reasons and interpretations of the use of English in the protests
According to university students and Algerian diaspora, there are multiple reasons for
the use of English in political expression. For instance, student 1 states that:

In my opinion, the main aim was to get rid of the French dependency and
also to make igasier for abroad countries understand our demands, it would
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be easier to recognize our situation for them because English is a worldwide
language.

I n student 16s explanati on, the aim of
Algerians wanted to jason the French dependency. Also, he specified that English

would make their voice heard internationally.

Similarly, student 7 highlighted that:
| think English was used to show the world where el hirak could reach and
what it means. They wanted to tréersa picture of pacifism to the world,

itds a way of getting the world gov
provide that.

In other words, student 7 discussed the importance of English in updating the world
about the progr ess maHat piewiethadll thaodestaoh ehcht h e
Tuesday and Friday. Another student (st u
use English because the new generation wanted to show that they are over with French,
they al so wanted t ¢8imteegprevioustekpnatioo clarified . St
that the new generation had a message to share, that is Algerian youth are over French

language.

Another interpretation of English use in political protests is explained through a
different point of view that stuak 9 discussed. The view is English was used because
It was admired and mastered by a group of
a group of youth who admires English or k
thought that:
€ t hey ucopedvithideveldprent and second to get rid of the
colonization language because it remained as just a habit, but unfortunately

it is tied to the educational system and our grandparents cannot use any other
| anguage, ot her wi s eiketalheritagewoul dndt wus
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Similar to her peers, student 10 described English as the heritage of colonization and
stated that protestors used English to get rid of French language that in return is

practiced in the Algerian educational system and by the Algerianyeld

Within the same perspective, student 11 sees that the use of English in the gsotests

a declaration of an end of <colonization
an end to French colonization since French is the language aotbeizer, and
English is the | anguage of science and t
student 11 summarized how foreign languages are viewed in Algeria; French is the

colonizer language and English is the science and world language.

The prevwous statements by students are a sample of their perspective that all fall under

the scope of ending French colonization, interest of youth in a new admired language

and internationalizing the case by making it heard through English language.

Similarly, Al ger i an diasporads opinions were no

studentsod views; for instance, Assia stai
| think what differentiates these protests from any other in the history of
Algeria is the use of English and in the protests, them a lot of banners
were written in English and whdat s ma
most of the social media content was shared by Algerian protesters was in
English whether via hashtags or videos posted on Facebook or even on other

social melia platforms. | can say they written mostly in English as these
people wanted to get their voice to the world.

Assia in her statement discussed other political practices such as social media where
English was the means. She also believes that the ungpiehtese protests derives
from the use of English by Algerian youth as a means of political expression to make

their voice internationally heard. Anwar did not disagree with Assia, but he discussed
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the concept of ©6hones tlanguage asisd statesnentbelowk i n g
highlights:
ltdéds the word é (thinks) honest medi
word for it. But the media which is not biased towards any party like the
free media they are using English most likely right! So thlg way or the
easiest and the most reliable way to spread the message to send our message
outside of Algeria is to use English.
on this planet called earth. So, if you write English, also Chinese people

would be al# to understand it. The French people as well would be able to
understand it. The Turkish people ¢é

The concept of honest media was discussed by Anwar by emphasizing that unbiased
media is the one that uses English language; therefore, AlgeriahBngiesh to share
their voice in an unbiased manner. He also highlights that English is the world
language that can be understood by different nationalities which makes it a suitable
choice during the protests. Similarly, Marwan talked about making vdieasd
internationally and stressed the importance of making Algerian voices heard, as
appears in his following statement:
Wel | | |l guess itdés a such an i mpress
Algeria and get heard all around the world since owegamnent is not
answering the people who are asking about their rights every day, every

week, every weekend, so they had to do such a thing and ask for their right
in English to get noticed by international media.

Marwan thinks that the use of English l@make the Algerian voices heard and that
would eventually lead to pressurizing the Algerian government when the case is well
known internationally. Nabila, on the other hand, thinks that English language was
used to convey three reasons, as her statestaiites below:
| think there was a purpose when people used English in hirak, it was clear
they wanted to use a language that anyone in the world would understand,
most of the pictures about hirak and all the leaflets and banners have been
published ornihe and social media have spread everywhere. All the news has
been talking about Algerian hirak and they have been able to understand
what people are saying because most of the banners were written in English
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thatdos one and my o panmEmgish becusetbey | t h «
want to say we donét want French any!

Nabila, in her explanation of the reasons behind the use of English, attributes the role
of English in spreading the hirak news on all media becausewkey able to
understand the demands of protestors. Nabila also considers English as indicator of
change since people used it to demonstrate that they do not want France nor its
| anguage in the country. Similarl ¥y, Abd
change through English as appears in the following statement:
|l think ités a noble reaction, peopl
change to everyone. People think tha
conspiracy t heoastong sigd that @ebple kvanbchvangel t 6 s

because | have seen these leaflets on all social media and news and the
message was pretty clear.

Abdullah described the use of English placards in Algerian protests as a noble reaction
because it summarizes the chatige everyone aspires for. In other words, English is

a sign of change in Algeria and using it for political expression is a change sign.

Di fferently, Asma described English use
used English a lot maybe becautsé more fashionable now in Algeria or maybe
because it is an international | anguage

fashionable and international language and this is the probable reason behind using it.

Mostafa, on the other hand, has a vernjtigal view about the use of English language
as his declaration below denotes:

The real reason behind the use of English is the second part of the Algerian
government who wanted to rule and was against the French control over the
Algerian government anithe second reason is the people who support this

idea because in Algeria we were for years, around 30 or 40 years, using
French to make research, in economy and politics and also speak it daily, so

t hey thought i1itds time to change tha
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Mostafa divides ta Algerian government into two clans. The first clan is constituted

by politicians who have strong ties with France and French language while the second
clan is the opposition group that wants to change this fact by replacing French language
by English laguage.

4.2.8 Summary of the Section

The following diagram (Figure 4.101) summarizes the different practices of English
for political expression and the reasons behind these practices from the point of view

of university students and Algerianaspora:

e
English for political
EXPression
\\._ __4/

&~ "
English-written " -
placards English political chants
A L
lettison France and New genetation ‘World reach through - - Fuelled by opposition
Fash ble language Intemnational |
French |practice unbiased media ashianable lang onsl lenguags political proups
“ . ., -

Figure 4101 English for political expression and the reasons behind practices

Figure 4.101 clarifies the way English was used during the protests of the smile
revolution. The first way iEnglishrwritten placards and the second is English political
chants. The reasons behind these practices are a need to jettison France and French,
the existence of new generation practice, the need to reach unbiased media, the view
of English as fashionabland international, and the desire of political opposition
groups.

4.3 Impact of Practices on Political Decision

The variety of English practices that prevailed the Algerian scene has in a way or

another impacted the recent political decisions in Algeria. Therefore, the participants
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were asked about the nature of English practices that mostly impacted the new
Algerian g o v e r n me Hingoigic dpctsibns ttoi ansavér the third research
question of the present study: "How do the participants view the impact of English
language practices on peSR government decisions?" It must be known that certain
practices weraffected by the SR such as politics, business, education, and linguistic
landscape; therefore, | was interested in knowing whether or not the university students
participated in the smile revolution so their impact evaluation would be based on their
knowledge of the socipolitical situation.

4. 3.1 Studentsoé Participation in the Smid
University students were asked about their participation in the SR, so their evaluations
would be based on grounds of knowledge on the subject matter. The firelregked

that 141 students in total of 200 students participated in the SR protests as the

following table (Table 4.23) indicates:

Table 423: Students' participation in the SR

Have you been part of the smile revolution in Alger
Options Frequency Percent
Yes 141 70.5
No 59 29.5
Total 200 100.0

The previous tabl€Table 4.23highlights the participation frequency, and percentages
reveal that 141 university students participated in the SR while 59 did not participate.
The following diagran{Figure 4.102previews the ratio of participation of university

students.
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Figure 4102 Participation ratio in the SR

The students were interviewed to find out the reasons behind not participating in the
protests of t he SR. They responded negat
participateinte pr ot ests of the smile revolution
The first reason is related to convictiorl
because | was against or not convinced with hirak, but | had some other reasons. At

that ime, we stopped studying for a while as a way to force the government to accept
hirakdés demandso. Student 5 clarified th;:
the students went on strike to pressurize the government to accept the hirak demands

and fabid her from attending her classes at university.

The second reason of not participating in the SR is related to the doubt about the SR
agenda and its duration (took longer than a year). Student 7 reflects on this reason by
responding todilkengteytbiuompadwhyi pate in

hum! Why not participate! First thing is because helped to change the
system a bit, but I feel t hat hirak
specific goal t hat 6s why | eMticahnndt wa
cause you problems, like there are many people you are going to accompany

in hirak and you donoét know t hem, I ‘
has positives and negatives.
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The student in the previous comment clarifies that he supptadda of the smile

revolution, but started to doubt it because its goals were not specific and it lasted long

that it might cause problems to the people who walk in it. The third reason of not
participating is linked to the change of SR goals and demasdtudent 8 explains:

Afyes of course at the beginning, | was cc
I didndét participate because the public
student 8 clarifies that she participated at first, theppstd participating because she

believes the public demands changed.

Surprisingly, the fourth reason is about the location of some participants that is far
from the centre and location of protests. For instance, student 10 commented on that
by clarifying:il di dndét participate because my h
place and we had no hirak in my villagebo

SR protests were held in towns and cities, but was distant from small villages.

Differently, thefith r eason is related to 6conspirac
Al didndét participate because | believe i
are the ones controlling the worldodo. Stu

consdered as a waste of time because Algeria cannot top up to developed countries

since the developed control the world and what happens in it.

The sixth reason is connected to the beli
discussed by student 12wh st at ed t hat: il don't bel i e
definitely against it | would like to stop it by the government so Alhamdulillah (Arabic

for Thank God) there is no more mess i n C
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only forsake the protés but also did not believe in the SR because it causes mess

from her perspective.

All the six reasons prove that despite the popularity of and the massive participation
in the SR, there are Algerians who reject it due to the reasons summarized n Table

4.24:

Table 424: Summary of the reasons behind fuarticipation in the SR

Number of reasons Stated reasons
Reason 1 9 Conviction.
Reason 2 1 Doubt about the SR agenda and its duratio
Reason 3 1 Flexibility and change of SRemands.
Reason 4 1 Distant location of protests
Reason 5 1 Conspiracy theories.
Reason 6 1 Protests equal a mess.

In addition to the reasons that caused-participation, | was also interested in
revealing statistic data on the students who did not participate in the SR. The following
table (Table 4.25) summarizes the data onpanticipants of the SR in terms okth

age, location and degree:

Table 425: Statistic data of neparticipant students in the SR protests

Age Location Degree
17-20 7 (n=17) East 21 (=78) BA 23 (h=81)
21-24 21 (=64) West 8 (h=26) MA 29 (h=99)
25-27 10 (h=41) South | 11 (=39)
28-30 8 (h=29) North 19 (=57) PhD 7 (n=20)
31+ 13 (h=49)
Total N =59
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The statistics in Table 4.25 shows that the largest percentage category of students who
did not participate in the protests are ageQ@7The location of the neparticipants

of the smile revolution, however, is majorly in the east of Algeria accordirtbet

survey results. The educational level of the -participants reveals that they are
mostly MA students who represent the largest population of the participants. All in all,
these findings do not prove something in particular, but they were provaed f
statistical purposes to highlight data related to participants who were not involved in
the SR.

4.3.2 Impact of Other Practices on Political Decisions

The university students were asked through a survey question to reflect on their
opinion about the impact of O6other pract
improving the presence of English language. These other practices refer to the areas
tha were previously discussed which are business, education, social media,
globalization and the like. The following table (Table 4.26) summarizes the survey

guestion and the research area it addressed:

Table 426. Researctarea and survey question on impact of other English language
ractices

Survey guestion Research area
Which of the following factors pusheg 9§ Impact of different practices g
the government 6s current politial decisions.
English language in Algeria?

Impact of different practices on current political decisions

The university students were asked to determine the English language practices that
have potenti al i mpact on political deci
selection, | could also detect the most prevalent practice of English language in

Algeria. The students selected among nine optionshdnge in linguistic landscape,
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2) English culture, 3) social media, 4) globalization, 5) business prospects, 6)
educatonal system and growing interest in research, 7) all the above, 8) none of the
above, and 9) ot her . The distribution of

Table 4.27:

Table 427: Practices of English language in Algeria

The Practices Frequency| Percent

Change in linguistic landscape 5 2.5
Interest in English culture by Algerian Youth 26 13.0
Social Media 14 7.0
Globalization 41 20.5
Business prospects 4 2.0
Fragileeducational system and growing interest in 31 15.5
research

All the above 66 33.0
None of the above 10 5.0
Other 3 15
Total 200 100.0

The findings that were presentedTable 4.27 demonstrate that globalization holds
the biggest influential capacity (20.5%) on political decisions. However, the majority
of students (33%) believe that all these practices have impact on influencing political

decisions.
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Figure 4103 Influential practices of English language on political decisions
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English in the globalization process appears to be perceived as very influential by
Al geri an students since it reprearkimts th
the Algerian society. Simultaneously, there were three participants who thought there
are other practices that influence political decisions. These practices were
Atechnol ogi cal and scientific devel opmen
were testimonies from students reflecting on the political move in general. One student
deliberately stated that:
It's more propaganda than anything else, it was a despicable maneuver from
the policy maker in Algeria all in the hope of shifting the public
dissatisfaction from the current regime toward a ridiculous cause such as a

language policy, as if changing few signs here and there would change the
hopeless social and economic state of an Algerian citizen.

The previous statement by one of the studentsateld her extreme dissatisfaction

with the regime who used language policy (English specifically) to silence the public

and disorient it from main issues such as social and economic prosperity. Other strong
opinions against political decisions and the kveale of English practices on those

deci sions were spotted in the foll owing
system that got the sympathy of a public category through unstudied decisions of a

l' i mited ti meo, Afevaandemess i Sorm mpelsistoi. c d
that there is a mistrust between the Algerian government and the Algerian public that

was interpreted through the fewords used by the previous participants such as:

propaganda, manipulation, evasiveness and mess.

Others think that these political decisions have positive ground as explained by the
foll owing student as: fAa token to show go
from French fellowshipo; and by another .

attention of public who hates anything French and give an impression that French
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guardianship is overo. These statements
English is an indication of good intention that French interference and domination are
overrHowever, another student described thes
words, they should have been taken long time ago.

4.3.3 Impact of SR Protests and English Practices on Political Decision

The university students, the diaspora, the social meflisencers and the university
teachers were all approached to explain their views on the impact of the smile
revolution on recent Englislanguagerelated political decisions. Table 4.28 is an

insight into thedifferent questions asked to each categdnyasticipants:

Table 428. Research questions related to the impact of SR
Asked questions Participants

The protests of the smile revoluti 1 University students
(intentionally or unintentionally) pushed t
government to make decisions abBuaglish
language in Algeria (survey)

Do you believe that the protests affec

these changes? How? (interview)

Do you think that the smile revolution ( 1 Algerian diaspora
Hirak) has direct impact on the prosps

changes in language policy?

Do you think that the last political changes 1 Social media influencers
language policy are a result of the sm

revolution demands?

Do you see that the smile revoluti 1 University teachers
influenced or triggered the ne
improvements held by the goverant on

English language policy?
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4.3.3.1 University StudentsView on the Impact of SR on Political Decisions

Algerian university students had a very active role in the smile revolution since they
organized different marches apibtests every Tuesday. Therefore, they have a closer
knowledge and familiarity with the protests and the overcoming decisions that
followed it. The 200 students who participated in the survey appatd10 among
themhave agreement that the protests actpd Englishrelated political decisions;

however, other studen(g2) were undecided whether or not it had an impait 18
disagreed that it had anyimpact Tabl e 4. 29 summari zes the

perceptions:

Table42%Uni versity studentsd perceptions on

Mean Std. deviation Total
3.55 .800 200
Options Frequency Percentage
| strongly disagree 1 5
| disagree 17 8.5
Undecided 72 36.0
| agree 91 45.5
| strongly agree 19 9.5

Table 4.29 shows that the mean of answer
smile revolution (intentionally or unintentionally) pushed the government to make
deci sions about English |l anguage in Al ge
majority of respondents were undecided and agree on the role of SR practices on the
political decisions in Algeria. As it can be observed in the previous table, the largest
number (n=91) of a 2066tudentgotal voted that the protests affected the political

decisbn; however, 72 participants (which equals 36%) were undecided whether or not

the SR protests affected the decisinaking process. Consequently, the students were

addressed through an interview to understand the reasons behind their perceptions
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aboutthe mpact of SR. The foll owing are some
impact of SR and the reasons behind it:

ResearchemDo you believe that the protests affected these changes?

Student 10f course, el hirak is the main factor and the proof of ithtiat
before el hirak no one ever cared about English language or
devel oping it or i mpl ementing it
really strong role in making these decisions.

ResearcheBut what is the relationship between el hirak and English? How
did the government think of English after it?

Student 1: | think this is the beginning of answering and listening to the
demands because developing English means eliminating France
and its language from all sides, so the government thought English
language desions can be a start or preparation phase and | think
it is a rightful decision and | wish they apply them, not just words
on paper.

From her answers, student 1 appears to strongly believe that the SR impacted political
decisions by referring to the sitiat before the SR protests when no discussions of
any type occurred on the policy of English language in Algeria. Also, she was asked
about the relationship between the SR protests and English language. In response, she
said, by referring to the SR demaofdeliminating France and its language, that the
governmental response came as privileging English in response to that demand. On
the same topic, another student (student 2) commented as follows:

Researcheo you believe that the protests affected tlammnges?

Student 2: yes, | really think those procedures and actions are the result of
the hirak and it wouldndédt be poss
the exgovernment would accept to make those procedures.

ResearcheBut el hi r ak yasldfor&nglistd solwhyode yoa t e |
think the government decided to do that as a response to it?

Student 2: | think the government back then was trying to send a message
to France telling them we will no longer be dependent on you in

politics or economy or @n in culture. Also, | think they were
trying to keep up with the new world.

Similar to student 1, student 2 refers to France to illustrate its role in empowering the

SR protests and in guiding political decisions in favor of English language. He also
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explains that the previous government would have never accepted to apply those

changes if the SR had not pushed for it.

Another student (student 7) who had very strong opinions about elhirak responded to
the questions as in the following:

Researcher: Dogu believe that the protests affected these changes?

Student 7interest in English started before elhirak, but nothing was applied
so el hirakgave it strength to be applied. However, | still feel those
decisions are not based on reflections and research, they are just
made to satisfy the public who is asking for improving it, not
organized decisions, it needs a strategy even if the publikirgas
for instant change, but why not, we hope they are good (laughs)

ResearcheBut el hirak didndét deliberatel
think the government decided to do that as a response to it?

Student 7No no, for me elhirak is not only thequae who go to the streets
and protest, it is also the social media voice where many people
asked for that, but the hirak helped these voices to be heard by the
government as a way of showing
we hear youob hegowernrentrtosh&ar theaenamds t
of the people. English is also used in publications and it permits the
world to see we have science and brains in the country too. The
government started to say positive things for the people, but no
application yet. We arat the theory phase.

Student 7 seemed to be sarcastic about the quality of political decisions since they lack
strategy according to his perspective and represent instant changes that the public
asked for. Additionally, when asked about the relationddgjpween the SR and
government decision since the public did not deliberately ask for changes on English
language policy, the student responded that the protests were not only limited to
physical presence in the protests; however, the protests were asoci@mmedia (as
shown in Figure 4.54 and Figure 4.55)

with Englishrelated decisions.
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Student 12 highlighted the role of social practices over the years on political decisions
as the following statement clarifies:

Actually, el hirak created this kind of political movement because before it,

there was a stagnation in politics, economy and in all domains, but the
society was not, it was always moving and the generations were educated

and were going through a new p#ihat is different from the one of the past.
However, the politicians didndét real
and they didndédt want to understand,
on the top started to look at what the society has be&g ddlithese years

and when they saw there is a social orientation towards English by the youth

you know followers of MBC 2, they said ok they want English and to calm
things, they said | etds give them so
attheendf see that the government deci si
decisions based on strategies.

The previous student describes the SR protests as a creator of political movement that
was resistant and ignorant to social changes happening over theH@aever, the

government started to react to those changes after the SR, which shows that it had
impact on political changes as a way of reflecting on those practices and as a way of

calming the public and hypnotize their revolution.

Similarly, student 8 stt e d : nyes of cour se, but I t h
because it was the drop that over fl oodec
student 1206s opinion in terms that the i

the SR, but the ladt was the last drop added to the cup that forced the changes.

Another student commented on the role of the SR on political linguistic decisions by
stating that nit did affect, yes; wi t ho
previous statement, thstudent attributes all the credit to the hirak protests for
witnessing changes. Also, when he was asked about the relation between the SR and

English | anguage, he explained that: At h
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€ they know peeofprlaencdei dannbd darkbt want to
make these decisions to convince people
il lustrate on the studentsd explanations,
changes in the protests; howeve t he gover nment coul d de
wishes of eradicating French colonization remains, including its language.
4332Di asporads Views on the I mpact of SR
The Algerian diaspora, as has been mentioned on various paitfiesr,eare the
Algerians who benefit from the external view on a national matter. Therefore, they
were asked the question Ado you think th
i mpact on the prospect changeereprasenieh n g u a ¢
as the following:

Yeah definitely. | mean the reason ol

in Algeria called for nothing but development, improving the standards of

living, flourishment, modernization and other aspects of life in Adgeri

which in turn necessitate the placement of English and French in Algeria

because they come hand in hand, like modernization, development comes

along with the usage of English and
Algeria moved on from its coloniglast. (Assia, Saudi Arabia)

Assi a, i n her explanati on, correl ates
moderni zation, and i mprovementd and the |
English is the means to achieve the demands raised at the proteAtgebian

protestors. Anwar from China does not disagree with Assia on the role of protests in
creating linguistic change in Algeria by stating that:

| think so yeah. | think this revolution that we witnessed that Algerian people

are till now still at this moment, yesterday was Friday number 49 which is

really mind blowing for people to be walking on streets protesting against

the regime for so long isuch peaceful way which is amazing. | think this

one and their peacefulness if |1 can say that triggered not only this policy

between the language, and so many other things. But | think of course the

| anguage thing it woul d d mdrecttyet of t h
r

A

doesnot matter, but at | east it os 0
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behind the different changes we saw in different policies and one of them is
related to language policy. (Anwar, China)

Anwar does not only think that the SRe&ted language policy decisions, but also
affected different areas of policies that were processed after and due to the protests of
the SR in Algeria. Another testimony was collected from Marwan from Cyprus who
stated that:

well of course it does becagyou know people are responsible for their

culture and people are the ones who decide which language they want to get
educated with and talk with, so | guess it probably had a direct impact.

Marwan in his opinion sees that Algerians are the ones whahwad linguistic
decisions visible to the government who in return heard these decisions and came up

with multiple linguistic changes.

Differently, Nabila from the UK believes that the SR did not have a direct impact on
political decisions because the washfor having English existed long time ago as
appears in her following explanation:

Elhirak has made many wishes be real, people wanted Bouteflika to go long

ti me ago, but hirak made sure he dot

English is the same thgnlong time ago for the last few years even before

hirak when | went to Algeria, internet YouTube and social media influencers

started influencing people and society and showed them English is more

i mportant than French ¢ésloraklitstdriech 6t t h
long time ago but it was the drop added to a filled cup. (Nabila, UK)

Nabila believes that social media is the main reason of the spread of English in Algeria.
However, Sshe sees-rtelhei 3Brasbebausaavi isthesd
Englishrelated political decisions, but also other demands that the Algerian public

aspired for. On the other hand, Abdullah linked between the young age of protesters,
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their level of education, and the importance of English language to them assappear

his following explanation:
AYeah, I think so, they had plenty o
it I dondét see any other reason to
young people, they are almost only the educated people so thegtander
the value of English, they know it is the leading language in the world, the

language of most opportunities. Also, people want to break rules of France
as the governing powero (Abdull ah, S

Abdullah sees that the smile revolution played a major role in the restdyplished

political decisions related to English language. He explains his answer by stating that
the government had enough time to e@xecut e
for it. He also referred to the role of young generations who understand the value of
English language and acknowledge the uselessness of having ties with the historical

colony of Algeria, France.

Asma from Cyprus sees t hnglishlandguage igpoliticar n me n t
because of the current nature of relationship between France and Algeria, as she
explains in the following statement:

yes, it has a main influence, it is the reason the demands were heard and they
were transmitted through hkaé¢ al s o it is political
between Algeria and France are not the same as before, so it is logical to see
the government responding to the public demands of English.

Unlike all the previous opinions, Mostafa thinks the smile revolutiaeh nothing to
do with Englishrelated decisions and explains that as the following:

|l dondét think that hirak is tfoe reas
me was only the first two weeks then was pierced by different parties such
rightists, leftists, islamists and the strongest party could lead and is
represented by the current government who had orientations towards
English and neglects French ties &ese of its economic prospects which

impose the use of English to make them hapfdostafa, Cyprus)
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Mostafa, in his statement, explains that the actual duration of the hirak was two weeks;
then, other groups broke through and led it and dictated atlgbisions, including
Englishrelated ones. He also interprets the interest in English through the current
government 6s orientations towards econom
the use of English.

43335o0ci al Medi a | nf | upactaf 8R op Bolitidal Beeisioosn t h e
Algerian social media influencers are seen by some as promoters of English in Algeria

(as has been explained by Assia and Nabila from the diaspora category); therefore,
they were asked their othinknhatdhe lass politicah e g u ¢

changes on | anguage policy are a resul t

The responses to the previous question varied; for instance, Rapstar answered by
stating that: Athey might beéngyawestillespec:i
have to wait and see i f they are going t
appears to bskepticalabout the application of Englisielated political decisions;

however, he does not ignore the role of the smile revolution inrmu&rward those

decisions.

Thinker, on the other hand, has more certain attitude about the role of the SR in
establishinglanguagee | at ed deci si ons. He states t he
have never dreamt of s ehegovegimenikeetw whhtdhei s i or
public wanted, but they never cared, so hirak came as a slap for them to wake up and
hear from us (1l aughs again)o. Thinker, i
Al geri a before the SR an deness apdutlthegublics t he
wishes of English language. He also clarifies that the SR protests made these wishes

possible and were interpreted into governmental decisions.
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Beautycreator answered the question related to the government decisions about
English anguage as a result of the SR, by stating that:

definitely, | think the hirak influenced everything not only English language

in Algeria. The government | ooks | i k:
course it misses stiéttsesomehahi bgsob:
how it goes.

In the previous explanation, the influencer emphasizes the role of the SR in different
areas of decisioasmaking and she believes that it created change in Algeria, but still

hopes for more changes in differenpests.

The influencer comedian was one of the participants in the protests of the SR and had

hopes for change in Algeria. In his response to the question, he answered by stating:

ADuring the hirak, we wanted wilhange |
happen and | guess the decisions about English language that the
government made are a result of it,

| candét be very positive about it I
are off but theyarégbingwoguttheirderisiangon pracfice

or it was just wordso (Comedian, 27)

Similar to Rapstar and Beautyeator, Comedian is still waiting for the application of

the governmental decisions that were paused due to the-Capwadndemic in the

country. However, he does not deny the role of the SR in establishing grounds for
change in Algeria. Similarly, Coek h e f mentioned that: nel
government to make many changes, not only English language changes, gas
formenumberom r eas o@hlef &Cookpi ni on is highly po
a movement change in Algeria and is the reason behind suggesting Helglist

governmental decisions.
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4334Uni versity Teachersd View on the | mpa
University teachers are more linked to academia and scientific research; therefore,

their opinion on the role of SR in creating changes from their perspective would
provide different insights to the topic of research. The question they were addressed is

i d ou sgeothat the smile revolution influenced or triggered the new improvements
held by the government on English | angue

samples of their answers.

Teacher 8, in her response, edt laut begger t hat :
possibility is that they chose English instead of French for scientific purposes and
that 6s what | hope foro. I n her explanat
government decided to replace French language with English languagerély

scientific purposes instead of being pressured into it through protests. This may rise
from the belief that if the government develops English language due to scientific

considerations, it will have more commitment in enhancing its presence.

Teacher 2 discussed the government decisions by linking it to French domination as
her following statement indicates:

Personally, what | see is after el hirak, the Algerian government, in their
opinion, think that modernity and development that Algerian leesjant

and claim for is conditioned by changing the first foreign language and make
it English. This would mean that we are developed. Also, when you see el

hirak, the peoplebs main concern was
language and dominatiosg they chose English and were like let us forget
about French | anguage and we dono6t w.

we go for English.

Teacher 1 discussed the symbolism of English from the perspective of the government

who, she believes, seea# the language of modernity and development that the public
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can use to achieve. She also states that the protesters during the SR were vigilant about
their demand of ending French domination and its language in Algeria and they also

chose English to repte it.

Teacher 3, on the other hand, found the question difficult to answer due to different
reasons which appear in his following response:

ResearcheiDo you see that the smile revolution influenced or triggered the
new improvements held by the govermh on English language
policy?
Teacher3Thi s is a bit difficult and comp
Researcher: Can | know why it is difficult and complicated?
Teacher 3: Uh! it is difficult and complicated because the politics, they just
play withthepepl e €é give them what they
them what they want to calm this revolution so they know that with
the past historical past with the France, people will rely to the
government, the government take decision against France so
mainly they wereloing this to calm the revolution sort of
ResearchelSo,you think it is like a calming technique?
Teacher 3: yes, it is what they call popularism like give the people what they
want or what they like on the paper
ResearcheiSooyou dono6t tovements? t hese 1 mp
Teacher3No, | dondét trust these i mproveme
the improvement that the ministry of higher education and
scientific research, the previous minister was just trying to do some

popularism. This new ministerwhocamehsai d it doesn
you study in French or English, the most important thing is to study
|l i ke good, to have a good €é (stop

Researcher: A good quality of education
Teacher 3: Exactly, yes

ResearcherDo you think the new negatme st er 0
statement against English or itos
Teacher 3: Itds not against Engl i sh,

done the previous minister becaus:s
position against English, he took a position against dipelarism,

the use of English to satisfy people because if you look at it, if you

take Biskra University 3000 teachers or professors between full
professors, associates and assistants, | would say barely 20 percent

can presentacourse in English. Howdoy expect them t
do you expect the 80 percent left to teach in English if they
themselves dondét have a good basi

294



Teacher 3 preferred to provide a descriptive insight onto the nature of Algerian
ministers, teachers and universities. frilee described the governmental decisions
related to English | anguage as a way of
French term Opopularismd to refer to the
political decision to please the common andr@agy people. Thus, in his opinion, the
previous minister in Algeria attempted t
protests. Second, he referred to the new
the inconsistency in decisions; however, fil@tes this decision because it cared more
about the quality of education and refus:
by the previous minister, as teacher 3 explains. Third, teacher 3, who is also an
administrative member, highlighted thewaythe r r ent mi ni st er 6s st
the reality of the Algerian universities since the big majority of Algerian university
teachers are unable to conduct a course in English language as the medium of

instruction.

Similarly, teacher 4 agrees with teacBer t hat t he governmentos
to calm the protestors as in the following:

ResearcheDo you see that the smile revolution influenced or triggered the
new improvements held by the government on English language

policy?

Teacher 4¥ es,possibly to silence some people at that time. The thing that
surprised me is the new minister
what his previous counterpart dec

ResearchefSo, you see the new ministerds d
English?

Teacher 4Yes, | see it negative. He said the most important is scientific
research and its quality, not | a

guality that we have nowadays is in English. You know el Hirak
demands were never English or French. Theye about changing
the government and other thing, but | think it was just a tool to
silence the elite or the university students.

ResearcherY ou think English satisfies the students?
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Teacher 4Normally. They wanted to show that since we have sertgitivi
towards France, they say we will get rid of France and everything
related to it. | am personally very pessimist about politics in
Algeria, there is no hope as | can see.

Teacher 46s opinion shows that he thinks
but as O6a calming tool 6. Al s o, unl i ke t
statement as a negative statement against English because it disregards English as the
language of quality in research. Additionally, he thinks that English satisfies theswis

of Algerian students because opting for English means getting rid of French. At the

end of the interview passage, teacher 4 appears to be very pessimist about policy in

Algeria and a mistrust in the Algerian policy makers.

Teacher 1 shared the sameropn as teacher 4; however, he preferred to answer this
question in French so he feels more comfortable explaining this point. The following
is the French text followed by its English translation.

Allow me to answer this question in French, ce qui coreégrhirak, je

crois qgue |l es personnes ont ®t ® mobil
pas assis influencer | a d®cision du
' inguistique en Al g®rie. LOAI g®rie,
longdet out es | es vendredis qui ont ®t®
pas aussi une capacit® |linguistiaque,
peuvent maitriser ou performer €& |je
toutes personnes ont des ambitiers veul ent que | 6Al g®r |
mais il faut quodoil soit conscient de
des d®cisions qui sont compatibles a
un Al g®rien nbéa pas encormentihgumri s®
maitriser une troilsil "me 6lessntg wen ediqrueecs

English text: when talking about the hirak, | think that people were guided

during the hirak I n ot her words, t hey di dné
decisionmaking process that much in Algeria. By the way if we make a

survey in Algeria during all the Fridays that already passed, | think the

maj ority wonot have | i ngheytkemselwesabi | i
know and can perform in English | an
everyone has ambitions and want Algeria to develop, but we have to be
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aware about these decisions that we need to make sure are compatible with
the abilities of each persoThe Algerian individual does not master his
anguage, how can he master

second
guestion to ask.

In his answer, teacher 2 highlights that Algerians were guided or manipulated during
the hirak; in other words, there veeother parties guiding the demands and the street.
He also suggests that the Algerian government should be aware about |aredptage
decisions because they appear incompatible with the nature of the Algerian individual

who does not completely mastesliirst foreign language and is expected to master

the second foreign language.

4.3.3.5Summary of Views on the Impact of SR on Political Decisions

The previous views of different categories of participants on the impact of SR on the

Al ger i an gpolitical detisiomsrelabed to English language are summarized

in Table 4.30

Table 430: Summary of views on the impact of SR on political decisions

Participants

Summary of views

University students

The majority ofstudents agree (45.5% agree and 9
strongly agree) that the protests of the SR impa
the Al gerian governmen
to English language; however, 36% were undec
whether it affected or not. The interviewed studg
reflectedon their choices by referring to the situati
of English language in Algeria before the SR

always wanted, but never applied) and by clarify
that it is purely linked to the rejection of the p
colony and its language in Algeria. Despite that, e

students stild!l believe
ar e an interpretation
satisfactiond that i s
research.

Algerian diaspora

The Algerian diaspora interpreted the sudden intg
i n English by the pub
development and modernization which cannot
achieved through French language and necessit

change towards English. However, others see tha
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SR did not have much of impact on governm
decisions because the interest in English langt
dates back to its use on the internet and becaus
current decisions are simply a definition of {
orientation of the current government who has n
ties with Englishspeaking countries than wi
Frenchspeaking countries.

Social media influencers

Algerian social media influencers were positive {
the SR protests affected the decisioaking proces:
in Algeria; however, they were in doubt whether
not these decisions are to be executed and apj
after the Covidl9 pandemic.

University teachers

The university teachers were the least optir
participants about the role of the SR in defining
Englishrelated government decisions. Th
pessimism dered from the belief that th
government used these decisions to calm the Alge
protestors in street as an attempt of gaining t
approval and satisfaction. Also, some teachers wi
that the government made these decisions befor
SR so they wouldbe based on scientific groun
instead of decisionfieledby hidden agendas (su
as populism). In general, university teachers wen
a skepticalapproach when discussing the role of
in creating decisions of linguistic impact.

4.3.4 Relationship between Policy Change in Algeria and French Language

In chapter 3, it was revealed that there is a close relation between French interference

and the mile revolution. Table 4.31 is an insight into this relationship in numbers:

Table 431: Relationship between policy change in Algeria and French language

Variables

French interference

Policy change

1917
.007

** Correlation is significant at the 0.01 levetht@led).
*, Correlation is significant at the 0.05 levelidled).

The correlation numbers show that there is correlation between policy change in

Algeria and French interference at the levels .191.@0@ as has been explained in
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chapter 4. Therefore, it is important to know the reason why Algerians walked in

streets for more than 49 weeks consecutively. Table 4.32 illustrates the responses to

the survey questi on 0 wh are¢asodsibehindAthepmtesisa ns |

and the French aspect included:

Table 432: Reasons of SR protests

Reasons of protests Frequency | Percentage
Old regime 61 30.5
French interference in Algeria 5 2.5
Difficult living standards (for prosperity) 10 5.0
All the above 118 59.0
Other 6 3.0
Total 200 100.0
Table 4.32 represents the findings

protest against?0 The

responses ar

e

t

(o] t

di s

chapter; however, the presented findings already show that 2.5% of the Algerian

protestors dung the SR protested against the French interference in Algeria. This

appears to be a very |

aboved to indicate that

in Algeria, am the difficult living standards. These findings indicate that the Algerians

had France domination under their scope of spoidical change which leads to

linguistic change.

To investigate that French interference and language policy change in Adgeria

linked, | used a crogmbulation analysis to detect the link between French and the

i mi ted

t hey

percentage,

protested a

impact of SR on policy change. Table 4.33 is a representation of that link:
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Table 433: Link between French language and impact of SRality change

Impact of SR on policy change
= I I Undecided I | strongly
o strongly | disagree agree agree
3 disagree
3 | strongly | 1 6 13 15 2
L disagree
g | disagree | O 8 19 33 6
p Undecided | O 3 36 35 7
Q | agree 0 0 3 6 2
E | strongly | O 0 1 2 2
agree
Total 1 17 72 91 19

Table 4.33 represents the distribution of groups who expressed their opinions about
the end of French interference in Algeria after the SR and the impact of SR on policy
change in Algeria. The findings on the previous table show that the majority of
partidpants (36 in number) who are undecided that the SR had impact on policy
change in Algeria are also undecided that French interference and domination ended
after the SR. However, 33 participants agree that the SR impacted the policy change
in Algeria, butdo not believe that the French interference in Algeria ended after the
SR. Also, 35 participants agree that the SR impacted the policy change in Algeria, but

are undecided about the end of French interference in Algeria. The following diagram

(Figure 4.104is an illustration of the distribution of the groups:
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Figure 4104 Relationship between French interference and policy change beliefs

The chart on Figure 4.104 illustrates that there is uncertainty linked to the participants
who are undecided that the SR impacted policy change and who are undecided about
the end of French interference after the SR in Algeria. The uncertainty about French
interference end resulted in uncertainty about the impact of SR on policy change.
4.3.5 Relationship between Policy Change in Algeria and the Beliefs about
English language

Chapter 3 statistics (validity and reliability statistics) revealed that thei@isnection
between French interference and the impact of SR on policy change. Also, it showed
that there is another connection between policy change and beliefs towards English

language. The following tabld@able 4.34)s an illustration of this conn&on:

Table 434: Relationship between policy change in Algeria and attitudes towards
English

Variables Beliefs (attitudes) towards English
Policy change 142
.044

**_Correlation is significant at the 0.01 ley@-tailed).
*, Correlation is significant at the 0.05 leveliled).
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